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NEPIAHYH

2KOTTOG TNG €peuvag ATav n avadeign Twv TTPOKANCEWV KAl QUOKOAIWY TTOU QVTIMETWTTICOUV Ol
eKTTAIOEUTIKOI  oTnV  avaTITuén oxediwv  dlagopoTroinuévng dIdacKaAiag, META aTmd  OXETIKN
EMPOpewon Tous. lMa Tnv avadelfn autwv Twv OuckoAiwy, aflohoyRbnkav 55 oyxédia
dlapopoTroinuévng didaokaliag TTou avattuxdnkav atrd 100 ekTTaIdEUTIKOUG, TTPWTORABUIAG Kal
oeutepofAbuIag exkTTaideuong, Kabwg kai amd 94 @oItnTéG Tou TPAPaTog PiIAocogiag Kai
Maidaywyikig Tou ApictoteAgiou [MavemoTtnuiou Oecoalovikng (A.N1.0©.). OAlol kai 6Aeg ol
OUMUETEXOVTEG KOl Ol CUMMETEXOUOEG €ixav TTapaKoAouBroel 1o idlo TTPOYpPaMMa, €iTE GTO TTAGQICIO
TIPOTITUXIAKOU PaBriuaTtog €ite oto TTAQicIo TTpoypdupaTog Ala Biou Mdnong. H avdAuon kdaBe
oxediou £yive Pe PACN OUYKEKPIMEVA KPITHPIA WG TTPOS Tov Babud opboTNTaG, TTPWTOTUTTIAS KAl
peaAIoHOU, evw 101aiTEPN EUpacn dGBNKe oTa OToIXEIO TOU OXeSIOONOU, OTA OTToia OUGKOAEUTNKAV
Ol CUMMETEXOVTEG KAI Ol CUPMETEXOUOEG. Ta ATTOTEAECUOTA TNG £PEUVAG AVADEIKVUOUV TN CNUAVTIK
d1a@opd TWV dUO OUAdWY WG TTPOG Tov BaBud opBATNTAG KAl PEANICHOU, PE TOUG EKTTAIOEUTIKOUG
va oxedldlouv opBOTEPES Kal PEeANIOTIKOTEPESG dpaaTnPIOTNTEG. KoIvEG TTPOKANCEIS yia TIG dUo
OMGdeg atmoTeEAOUV 0 OXEDIAOUOG KATAAANAWY YPAPIKWY OPYAVWTWY Kal N €vTagn TTpWTOTUTTWYV
OpacTNPIOTATWY OTO OX£DI0 dIdackaliag Toug. Ooov a@opd OTIG TTPOKANCEIG TTOU AVTIUETWTTICOUV
0l QOITNTEG OTOV OXEDIAONO TWV OTPATNYIKWY, N Xpnon SiaBabuiouévwy dpacTnpIioTATWY Kal N
aglotroinon tNG «TpiNIfag» @AvVNKE va aTmoTEAOUV TIG KUPIEG OUOKOAIEG TOUG. ZUVOAIKA, Ta
atmoTeAéOPATA TNG TTAPOUCAG €peuvag Tovifouv Tn onpocia TnG TTPOKTIKAG ACKNoNG Kal Tng
OIBOKTIKAG ePTTEIpiag, KaBWG €TTiong Kal TNV avdykn éueaong oTtov oxedlaopd Tng didackaAiag,
WOoTe va BeATIOTOTTOINGEI N ATTOTEAEGUATIKOTNTA ETTIHOPPWTIKWYV TTPOYPOAUMATWV.

AEgeig KA&1d1a: diagopoTtroinuévn didackaAia, ETTINOPPWON, EKTTAIBEUTIKOI, TIPOKARTEIG

*2TNv  TTapouca  epyacia  XpnOIUOTTOIEITal  EVOAAOKTIKA TO QAPOEVIKO YEVOG YIO  TOUG/TIG
EKTTAIDEUTIKOUG, TOUG POITNTEG Kal TIG QPOITATPIEG KAl TO BNAUKO YEVOG yia TOUG PaBNTEG Kal TIG
MOBNATPIES.

Baoikég apxég Tmou TTnyadouv atmo Tn @IAocogia Tng diagopoTroinuévng diIdaokaAiag ivar oTi
a) KGBe TTaIdi Kal KABe eKTTAIOEUTIKOG pTTOpPEl va pdBel, B) OAa Ta TTaIdIG €xouv TO dIKAiWUaA
TPpéoBaong o€ UYPNANG TTOIOTNTAG EKTTAIOEUON, Y) avAUEVETAI, avayvwpileTal kal eTTIBpaBeleTal n
TTPO0d0G OAWY TwV HABNTPIWY Kal &) OAEG O HABNTPIEG €XOUV KATTOIEG KOIVEG KAl KATTOIEG DIAKPITEG
aTOUIKEG avaykeg (Logan, 2011).

H &iapopotroinuévn didackaAia opifeTal wg 1O OIBOKTIKO HMOVTEAO TTOU KaBodnyei Tov
EKTTAIOEUTIKO, WOTE VO MTTOPECEI VO AVTOTTIOKPIOEI OTTOTEAEOPATIKA 0T SIOQOPETIKOTNTA TWV
MaBNTPIWY WG TTPOG TO ETTITTEDO ETOINOTNTAG, T EVOIOPEPOVTA KAl TO HaBnolakd TTPoiA Toug. Méoa
a1rd autd TO POVTEAO KABE pabnTPIa PTTOPEI VO CUPMETEXEI evepyd, va Pabaivel ouveXwS Kal va
@Tavel 0TO PEYIOTO Twv duvaToThTWY TNG (Tomlinson, 2000).

H avdaykn e@apuoyng g dia@opoTtroinuévng dIOACKAAIOG TEKUNPIWVETAI aTTd T yvwon TTou
€XOUME OnueEPa yia Tov TPOTTO Trou pabaivouv ol PobnTpieg. Zuvevwvel T Bewpia TOU
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ETTOIKOOOMIONOU, TwV OIOPOPETIKWY HABNCIaKWY TUTTWV Kal TNG avATITUENG TOU E€YKEQPAAOU e
EUTTEIPIKA deDOPEVA YIO TNV ETTIPPOA TTAPAYOVTWY, OTIWG N ETOINOTNTA, TA EVOIAPEPOVTA KAl Ol
MaBNOIaKES TTPOTIUACEIG OTN NABNON Kal TRV akadnuaikr emidoon (Anderson, 2007). H avaykn va
€QapUOCTEl autrl n yvwaon oTtnv kabnuepivly O1IdaokaAia Kal n ekTTAI®EUTIKA TAon TTPOG Tnv
Kateubuvon TnNG ouvekTTaideuong OAwv Twv TTaIdIWY 0dynoe OTNV TTPOOJEUTIKA aufavouevn
BiBAIoypagia yia Tnv ammoTeAeopatikdTNTa TNG dlagopoTroinuévng didackaAiag (Kanevsky, 2011-
Little & Muller, 2011- Reis, McCoach, Muthomi & Mbugua, 2014). H tdon auth oTnpifsTal oTnv
Tapadoxr o1 kaBe Taidi, e 1 XwPIG €IBIKEG EKTTAIOEUTIKEG AVAYKEG, Ba TTpETTEl va OIOACKETAI OTNV
TUTTIKA TAEN, O€ €va oXOAgio yia GAouG.

Ouwg, ol eKTTaIBEUTIKOI OTN YEVIKA EKTTAIOEUON, TWV OTIOIWV Ol YVWOEIG KAl Ol TTETTOIOATEIG
atroteAouv TN Bdon KaBe TTpocapuoynig TNG diIdacKaAiag kal Tou AvaAuTikou Mpoypdupatog (Wan,
2016), avTiyeTwTTiCouv oUXVA DUOKOAIEG Kal TTPOKANCEIG OTNV TTPOOTTIABEIR TOUG VA €QAPUOCOUV Th
olagopoTroinuévn didackaAia oTnv €Tepoyevr) TUTTKr Ta¢n (Roy, Guay, Valois, 2012). ' autd n
ENAEIYN yvwaoewyv Kal OeEI0TATWY, aAAG Kal oI avTIAAYEIG TOUG OXETIKA pE TN diaxeipion TG Tagng,
TNV TTpocapuoyr Tou AVaAuTIKOU MpoypduuaTtog, TNV TTPOoCapuoyr Twv UAIKWY Kal TRV €Qapuoyn
TWV OTPATNYIKWY QVTIKATOTITPICOVTAlI OTOV TPOTTO WE TOV OTT0i0 avTIAaUBAvovVTal KAl UAOTTOIOUV TN
olagopotroinuévn  O1dackaAia. O eKTTAIDEUTIKOI  ETTIKEVTIPWVOVTAlI  OTNV  TTEPICTACIOKI)
dlapopoTToincn CTOXWV Kal dpacTnPIOTATWY Kal Oivouv £Ueacn KUupiwg O€ TTPOCAPMHOYEC TTOU
a@QOopoUV aTov XpOvo Kal oTov puBud OAOKANPWONG Twyv dPACTNPIOTHATWY. ZTO ETTIKEVTPO Eival,
€TTiONG, N TTPOCAPHOYN TOU ApPIBUOU TWV AOKAOEWYV, divovTag AyOTEPEG A TTEPICOOTEPEG AOKATEIG,
avdAoya pe 1O €mTTEdO TWV PABNTPIWY A O€ ATTOTTEIPEG UEiwoNg Tou BaBuol Tou UTTAPXOVTOG
AvaAutikoU Mpoypduuatog (De Neve, Devos & Tuytens, 2015- Smit & Humpert, 2012). Akoun,
gpeuvnTIKG Oedopéva €xouv KaTtadeitel Tnv ammoucia | T omavia aflomoinon dUo BaciKwv
oToIXEiwV TNG dlagopoTroinuévng dIBACKAAIAG, TNG eUENIKTNG opadoTroinong Kal Tn EVOAAOKTIKAG
agloAoynong (Santangelo & Tomlinson, 2012+ Smit & Humpert, 2012).

ATOUIKOI Kal €GWTEPIKOI TTAPAYOVTEG AAANAETTIOPOUV KAl BUCKOAEUOUV TOUG EKTTAIBEUTIKOUG
otnv uhotroinon NG dla@opoTroinuévng  BIBAOKAAIQG.  2ZTOUG  ATOMIKOUG  TTAPAYOVTEG
ouyKaTtaAéyovTal ol @OBOoI Kal O AVaOQPAAEIEG TTOU EKPPACOUV YIO TIG YVWOEIG KAl TIG IKAVOTNTEG
TOUG Kal ouvdéovTal PE ETTINEPOUG CNTAMATA TTOU OuXva TTpoBdaAlovial wg gutmodia. H EAAsiwn
XPOvou, yia TTapddelyha, Kal oI auénuéveg atmaitioelg TG diagopoTtroinuévng dIdaoKaAiag oTn
dlaxeipion TG Ta¢NG atroTeAoUV avnouyxieg TTou ek@pdlouv TToANoi ektTaideuTikoi (Nicolae, 2013-
Tobin & Tippett, 2013). ZuyKekpIPEVA, O EKTTAIBEUTIKOI BEwpPoUv OTI N diagopoTroinuévn didackKaAia
gival TepIocdTEPO XPpovoBopa Kal Kpivouv OTI ATTAITEITAI TTEPICOOTEPOG XPOVOGS VIO TOV OXEDIAOUO
NG dIdACKAAIOG Kal TIG a§IOAOYAOEIS Twv PadnTpiwy. O1 TTapdyovTeS auToi eTTNEEACOUV TO aioBnua
ETTAPKEIAG TWV EKTTAIOEUTIKWY, TO OTIOI0 @aiveTal va amoTeAei évav atmm Toug PACIKOTEPOUG
TTPOBAETITIKOUG O€ikTeEG TNG TTPoBupiag Toug va e@apudoouv Tnv TTpoctyyion (Dixon, Yssel,
McConnell & Hardin, 2014). TIAAB0¢ akOun €EWTEPIKWY TTapayoviwy, OTTwG n oTAon NG
OlelBuvong kal n Ouvauiky Tou OXoAciou, n vopoBeoia, 1o AvaAuTikd [Mpdypauua Kai n
avopoloyévela Twv Taewv TTapePPaivouv olP@wva HPE TOUG €V evepyeia  eKTTAIOEUTIKOUG,
ETTNPEACOVTAG TIG BIDOKTIKEG TOUG ETTIAOYEG KAI KAT ETTEKTAON TNV €QAPHOYH TNG SIaPOPOTTOINUEVN
o10aokaliag (De Neve et al., 2015 Smit & Humpert, 2012).

O1 dUOKOAIEG Kal O TIPOKAACEIG TTOU QAVTIUETWTTICOUV Ol EKTTAIBEUTIKOI UTTOYPAUMIouV TNV
avAykn UTTEPTTAdNONG Twv €UTTOdiWV KAl KIVvATOTTOINOAG TOUug yia TNV aAAayr] Traylwhévwy
QVTINYEWY KAl TIETTOIBACEWY TTOU  ATTOTEAOUV TPOXOTTEDN OTNV  €QAPUOYR  EVOAANOKTIKWV
TTpooeyyioewyv. H empdpewaon atroTeAei Baoikh TpoTepaIdTNTA YIa TN BEATIWON TNG TTOIOTNTAG KAl
NG aTOTEAEOUATIKOTNTAG TNG eKTTaideuong, KaBwg eival 1o KA&idi yia Tnv KAtdpTion Twv
EKTTAIOEUTIKWY, TN PBeATiWON Twv yvwoewv, TNV aAAayr] Twv avTIAYEWV Kal TNV gvioxuon Tng
QUTOTTETTOIONONG TOug OTnNV UI0BETNON VEWV TIPOKTIKWY. Epeuvnrikd dedopéva utrooTnpidouv
1I01aiTepa TN onuacia TnG aAAayAG Twv TTETTOIBACEWY KAl TNV EVIOXUON TNG ATTOTEAEOUATIKOTNTOG
TOU EKTTAIBEUTIKOU, TTOU UTTOPEI va ETTEABEI HE TNV TTAPAKOAOUONGN ETTIHOPPWTIKWYV TTPOYPANMATWY
(Cakir & Alici, 2009- Wan, 2016). Oco 110 £E0IKEIWUEVOI JE OTPATNYIKEG KAl TIPAKTIKEG €ival dnAadh
ol ekTTaIdEUTIKOI TOOO TMo TOavd €ival va QaTmmOTOAPOUV EQOPUOYEG TNG OIOPOPOTTOINUEVNG
o10aokaAiag oe TTOAG pobrjparta (Rodriguez, 2012). H onuacia tng emudp@waong avayvwpiletal,
€TMiONG, a1Td TOUG idBI0UG TOUG EKTTAIOEUTIKOUG, OI OTTOIOI TNV ATTo{NTOUV KAl AVTAOUV €TTAYYEAUATIKA
IKavoTroinon atod auTrv. Mo cuykekpiyéva, oe épeuva TG Rodriguez (2012), yia Tov TpOTTO TT0U Ba
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ETTEAEYQAV 01 EKTTAIBEUTIKOI VA €VIOXUOOUV TIG YVWOEIG TOUG Yia Tn dlagopoTroinuévn di1dackaAia, n
EMPOPPWON KATAKTA TNV TTPWTN B¢on, pE TTO000TO 75%, €vw akoAouBouv n PeAETN BIBAiwy,
GpBpwv Kai n TTapakoAouBnaon ekTTaIdeUTIKWY Bivieo. Ta TTapatrdvw Oedouéva GUYKAIVOUV Kal JE
Ta amoteAéopaTa TnG épeuvag Tou Njagi (2014), cUP@WVA YE TA OTTOIA OI EKTTAIDEUTIKOI QaiveTal va
givar TpéBupol, oe TT0000TO 80%, VO OUPPETEXOUV O€ TIPOYPAUMATA ETTINOPPWONG yIa TN
olapopoTroinuévn O1dackaAia. EpeuvnTikd oedopéva, €TTioONG, TEKUNPIWVOUV TIS YVWOEIG TTOU
QTTAITEITAl VO €XOUV Ol €EKTTAIDEUTIKOI  Kal OIEUKOAUVOUV OTOV OXEDIOOWO ATTOTEAECUATIKWV
TTPOYPAPPATWY emUopPwaong (Adlam, 2007- Cakir & Alici, 2009 Rodriguez, 2012- Wan, 2016,).

H Tmapouca €peuva evidooeTal oTov eUpUTEPO TTPOBANUATIONO OXETIKA UE TO TTEPIEXOMUEVO KAl
TN HEBOBdOAOYIA TTPOETOINATIOG EKTTAIBEUTIKWY TTOU Ba KANBoUV va UAOTTOINCOUV dIaQOpOTToINUEVN
o1daokaAia. EIDIKOTEPA OTOXOG TNG £pEuvag ATAV N avadelgn Twv TTPOKAACEWY Kal SUCKOAIWY TTOU
QVTIMETWTTICOUV 01 ETTIHOPPOUNEVOI OTAV AVATITUEN oxediwv dlagpopoTroinuévng diIdaocKaAiag, UETa
atréd eMPSPPWOT] TOUG. TOOO o1 YVWOoEI§ 600 Kal 01 TIPOKANCEIG dlEpeUVABNKaV HECT aTTo Ta oXEdIA
O10a0KaAiag TTou avaTTuxOnkav, KABWE N oNUAVTIKOTATA TOU OXEDIAOUOU avayvwpieTal atrd TOUg
eKTTAIOEUTIKOUG WG OUCTATIKO aToIxEio Tng dlagopoTtroinuévng didaockaAiag (Rodriguez, 2012).Ta
EPEUVNTIKA epwThpaTa TTou TéBNKav agopoucav oTnv opbdétnTa, OTnVv TTPWTOTUTTIA KOl OTOV
PEANIOUS OTOV OXEDIACTHUS TTPAKTIKWY dIaPOPOTIoiNoNG. M0 CUYKEKPIPEVA, TO EPWTANATA ATAV:
1. Moieg TpakTIkKEG dlagopotroinong oxedidlouv opbBa kal o€ T0IEG  OUOKOAEUOVTAl Ol
ETTIMOPPOUEVOL;
2. XapakTtnpifovtal Ta oX£d1a dIaQopoTToINUEVNG DIOACKAAIOG aTTO TTPWTOTUTTIA;
3. MepidapBavouv Ta oxédia diagopoTroinuévng OIBAoKAAIaG peaAIOTIKEG OPACTNPIOTNTEG;
4. YTTGpxouv dIaQopEG WG TTPOG TNV opBdTtnTa, TNV TTPWTOTUTTIA KAl TOV PEAAIOUO avdpeoa oTa
ox€d1a dlaPOoPOTTOINUEVNS DIOACKAAIQG TTOU AVATITUCCOOUV Ol EKTTAIDEUTIKOI KAl OTa OXEDIA Twv
QoITNTWV;

MEOOAOAOTIA
ZUMMETEXOVTEG

21NV €pguva cuppeTeixav 100 ekTTaIdeUTIKOI TTPWTORABUIAG Kal SEUTEPOPRABUIAG EKTTAIOEUONG
Kal 94 @oitnTég Tou TuApaTog PiAocogiag kai MaidaywyikAg A.MN.0.. H oupueToxn Twv PEAWYV TNG
TPWTNG OPAdAG €yIve OTO TTAQICIO ETIMOPQWTIKOU TTpoypduuatog Aia Biou Md6nong Tou
ApiotoTteAeiou MavemmoTtApiou  Oecoocahovikng, evw TG  OeUTEPNG OPAdag OTO  TTAdioIo
TTAPOKOAOUBNONG  OXETIKOU MOBAUATOG TTOU TTPoo@epdTaV oTo [lpdypapua Z1Toudwyv Tou
TUAPATOG.

Me ™ AAEN TNG €MPOPPWONG OAOI O CUPMETEXOVTEG KAl OUMMETEXOUOEG KANBNKav va
QvaTITUEOUV 0€ HIKPEG OpadeG €va oxédio AlagopoTroinuévng AiIdaoKaAiag. ZUVOAIKA TTPOEKUWAV
54 oxédia Alagopotroinuévng Aidaokahiag, 28 atrd Toug eKTTAIOEUTIKOUG Kal 26 atrd Toug QoITNTEG,
Ta oTToia AVAAUBNKav yia TOUg OKOTToUG TNG €PEUVAG.

210 €EAG Kal yla TOUG OKOTTOUG TnNG Trapoucag €peuvag Ba xpnolhoTroiEiTal 1o évoua
KEKTTAIBEUTIKOI»  OTAV  yiveTal avagopd oT1a  oxédia dlagopoTtroinuévng  dIdAoKaAiag  Twv
EKTTAIOEUTIKWYV KaI QVTIOTOIXO TO OVOPA «@OITNTEGH YIa Ta Ox€SIa dlagopoTroinuévng dIdackaliag
TWV QOITNTWV.

Mpoéypappa empdppwong

To Tpdypappa EMPOPPWONG TTOU TTapaKoAouBnaoav o1 eKTTAIOEUTIKOI 0TO TTAQicI0 TNG SOUNAG
Ala Biou M&bnong Tou A.l.©. TTpaypatotToiiBnke katrd ta akadnuaikd €érn 2015-2016 kar 2016-
2017. To mpdypappa cixe didpkela 60 dIBAKTIKWY wWPWV, €K Twv oTToiwv ol 40 agopoucav oTn
AlagopoTroinuévn d1IdaoKaAia, kal ATav YXWPIOPEVO O BewpnTIKO KAl €pyacTnpiokd HEPOG.
AvVTIOTOIXWG, TO PaBnua pe TiTAo «Alagpopotroinuévn Aidaokalia: Apxég kal E@appoyég» TTou
TTPOCPEPONKE Kal TTapakoAouBnoav ol oITNTEG Katd Ta idla akadnuaika £1n €ixe idloug aTdyoug,
TTEPIEXOMEVO Kal DIAPKEIA PE TO ETTINOPPWTIKG TTPOYpapua TnG Ala Biou Maénong.

2TO TTPWTO HEPOG TOU ETTIHOPPWTIKOU TTPOYPANKATOG, TTEENYHONKAV ¢NTAKATA OPICUOU Kal
opoloyiag, n @liAoocogia TnG dlagopoTroinuévng dIdaocKaAiag, n doury Kal ol dIaoTACEIG, Ol
OTPATNYIKEG, Ta UANIKA Kal pECO TTOU agloTrolouvTal KaTd Tnv UAOTTOINOA Tng, evw 606nkav
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TTapadeiypara  dia@opoTroinong TTOAWY  YVWOTIKWY  QVTIKEIMEVWY. 2TO OeUTEPO HEPOG TOU
TTPOYPAPUOTOG, Ol OCUMMETEXOVTEG KANBNkav va avamTuéouv  oxEdIa  BIaQopOoTToINUEVNG
010a0oKaAiag, OKOAOUBWVTOG OUYKEKPIUEVEG 0Onyieg kal BAuata. MEpog Tou epyaocTnpiakou
OKEANOUG ATAV N €pyacia o€ oPAdeS, e OUVEXH UTTOOTAPIEN KAl avaTpo®oddTnon oTnv avdaTmTuén
oxediwv afloAdynong TG €ToINOTATAG, TWV EVOIAPEPOVTWY Kal TOU PHadnalakou TTPo@iA, Kabwg Kal
oxediwv dIOQYOoPOTTIoINCNG TOU TTEPIEXOUEVOU, TNG ETTEEEPYACIAG KAl TOU TEAIKOU TTPOIOVTOG TNG
EVOTNTOG TTOU ETTEAECAV.

2710 TTAaiolo uAoTToinong Tou oxedlaaguou diagopoTroinuévng didackaAiag {nTrbnke T6GO aTTd
TOUG eKTTAIOEUTIKOUG OC0 Kal ATTd TOUG QPOITNTEG va CUUTTEPIAGBOUV WG aTTapaitnTa OTOoIXEIa TNG
010a0KaAiag TOUG TIG €€AC OTPATNYIKEG KAl PECA: KAPTA €10000U R ££600U, ypaPIKO opyavwTnh,
o1aBaBuIouéVN dpacTNPIOTNTA Kal «TPIAICO», EVW JOVO YIA TRV OPAdA TwV EKTTAIDEUTIKWY {NTAONKE
vVa 0pyavwoouV [ia dpacTnpIiOTNTA JE TNV TEXVIKH OPadOoTToiNoNG «Jigsawy.

AvdAuon dedopévv

MNa v avdAuon Twv OedOUEVWY, Ol CUYYPAPEIC PEAETNOOV TO OUVOAO TWV OXEdIWV
dlapopoTroiNuévnG dIDACKAAIQG KAl TTPOXWENOoOV OTOV KABOPIoWO KPITNPiwv, PE OTOXO TNV
afloAoynor Toug. Ta kpITApIa TTou TEBNKav agopoucav atov Babud opBATNTAG, TTPWTOTUTTIAS Kal
peaAiohoU TTou xapaktipile Ta oxedia didackaliag. ApxIKd, yia KaBe oxédio diIdaokaliag £yive
OI1ECODIKN KATAYPAP TWV OTPATNYIKWY TTOU ETTEAECAV O ETTIHOPPOUMEVOI VA XPNOCIUOTIOINCOUY,
TEPA ATTO TIG OTPATNYIKEG TTOU UTTOXPEWTIKA KARBNKav va ouutrepIAdBouv oTa ox€SIA TOUG. TN
OuvEXela, akoAouBnoe n agloAdynor] Toug wg TIPog Tnv opBdTtnTa, TNV TTPWTOTUTTIA KAl TOv
PEAAIOTIKO XAPOKTPQ TOUg, Ue PabuoAoyia amd 1 éwg 5. O péoog 6pog Twv PabuoAoyiwv TTou
TTPoéKUYE Vyia K&GBe oxédio didaokaAiag katayxwpiodnke oe Bdon dedouévwy. MNa Tn OTATIOTIKN
avaAuon Twv O0eBOPEVWY TTOU TTPOEKUYAY, XPNOIMOTTOINONKE TO aTATIOTIKO TTakEéTo SPSS 23.0. Me
oTOX0 TNV €EaO@QAANION TNG OQEIOTTIOTIAE TNG agioAdynong Twv oXediwv dlapopoTroinuévng
d1daokaAiag, éva TooooTd 20% Twv oxediwv agloAoyrnBnke atrd Kolvou atté dUO EPEUVATPIEG, ME
TT0000TO OUPQWVIaG 93%. MapdAAnAa pe Tnv agloAdynon Twv OTPATNYIKWY, EYIVE KOTAypa®n
TTOIOTIKWY XOPAKTNPIOTIKWY Twv oXediwv dIdaokaAiag, woTe va avadelxBouv cuykekpipéva duvartd
Kal aduvapa onpeia Katé Tov oXedIao PO TOUG.

AmroteAéopata

To TIPWTO €PEUVNTIKO €PWTNUG agopd oTnv opBdtnta ue Tnv oTtroia oxediacav TN
olapopoTroinuévn didaockalia, aAAd kal oTIG aduvauieg Kal TTPOKAACEIS TTOU QVTIETWITIOAV Ol
ETTIHOPYPOUPEVO! KATA TOV OXEDIAOUS TwV GTPATNYIKWY Yia Tn diagopoTtroinon tng didackaAiog. H
opBoTNTa TwV OXediwv OTO OUVOAO Toug Trapouaiddetal atov Mivaka 1 pe Bdon 1oV PECO OpPO
BaBuoAoyiag OAwv Twv oTpaTtnyikwy. OTwg yivetal @avepd, o péoog 6pog Pabuoloyiag Tng
opddag Twv eoITNTWV gival xapunAog (M=3.30, SD=1.44), evib 0 péoog 6pog TnNG BabBuoloyiag yia
TNV OPAdA TWV EKTTAIBEUTIKWY €ival uWwnAdg Kal avépyeTal o1o 4.41 (SD=0.82)

Mivakag 1. Méool 6pol BabuoAoyiwv avd KpITipIo agioAdynong.

doitntég EktmaudeuTikoi
M SD M SD
OpbotnTa 3.30 1.44 4.41 0.82
MpwToTuTTiQ 3.15 1.54 3.75 1.17
PeaAioudg 3.88 1.21 4.85 0.45

2nueiwon. H Babuoloyia yia opBOTNTA, TTPWTOTUTTIA KAl PEAAICHSO KupaiveTal atté 1(XapnAn)
€wg S(UYnAn).
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Ocov agopd oTnv opBOTNTA TWV ETTIPEPOUG OTPATNYIKWY TIOU XPNOIYOTIoincav ol
ETMPopYoUPEvOl, Ta atroTeAéopaTa TNG avadAuong Twv dedopévwy TTapouaidfovral otov lMNMivaka 2.
O1 ekmraideuTikoi @aiveTal va oxediddouv pe atrdAuTn opBoTNTa KAPTEG £EOO0U, POUUTTPIKEG AAAG
Kal «TTOAANATTAOUG TPOTTIOUG €TTeCepyaaiag» yia Tn diagopoTroinon Tou padnuartog pe Bdon T0
MaBnoiakd TTpo@iA Twv padnTpiwv. Me pétpio Babuod opbdtnTag oxedidlouv TIg ouddeg Baocig —
eidIKwy (Jigsaw),  KAPTEG €100d0U, TpiNICeg, OdIaBaBuIouéveEG dPaOTNPIOTATEG, TTPWTOKOAAO
EVOIAQEPOVTWY Kal Pabnolakou TTPoQiA, KaBWG Kal ypapIKoUus opyavwTéS. Kapia TTpakTiky dev
QaiveTal va Toug SUCKOAEWE ONUAVTIKA KATA Tov oxXedIaoud TnG.

O1 goitntég epgavifovtal va oxedidfouv pe amoAutn opBoTnTa TIC KAPTEG €106d0U Kal Ta
TTPWTOKOAAQ £vOIAPEPOVTWY Kal hE PETPIO BaBud opBATNTAG Ta TTPWTOKOAAG QPXIKAG ETOINOTNTAG,
TIGC POUNTTPIKEG, KAPTEG £EOO0OU, YPOAPIKOUG OPYavWTEG, TTOANATTAOUG TPOTTOUG £TTECEPYADIAg ME
Baon 1O TIPOQIA TNG paBATPIaG, JIABABUICUEVEG DdPaAOCTNPIOTNTEG, KABWG Kol dpaoTnEIdTNTEG
Baociopéveg oTo O1adiKTUO. 2ZTOV OXEOIOONO TwV TTPWTOKOAAWYV agloAdynong Tou paBnolakou
TTPOPIA KAl KUpiwg TNG «TPIAICag» OuwWG cuvavinoav augnuéveg SUOKOAIEG.

Mivakag 2. AGIoAGynon OTpaTNYIKWY WG TTPOG TV 0pBOTNTA.

doitntég ExktraideuTikoi
NocooTd MNocooTd Avahovia
(%) Avahoyia (%) v
, o / (opBé
opBwv (opBd&/cuvolo) opBwv .
, . /oUvoAo)
oXediwv oxediwv

Kdapta ei1c660u 100 10/10 89 24127
Kdapta £€660u 83 15/18 100 15/15

|_|p(.UTOKO)\')\O apXIKAG 87 20/23 ) i

ETOINOTNTAG
MPwTOKOANO evOIAPEPOVTWV 100 26/26 85 23/27
MpwTOKOAAO HaBNGCIaKOU TTPOEPIA 66 16/26 80 19/24
PouuTtrpika 86 19/22 100 21/21
PaQPIKOG OpYaVWTAG 74 14/19 78 21/27
AlaBabuiouévn dpacTtnpidTNTA 70 16/23 88 21/24
«Jigsawy» - - 92 23/25
«TpihiCa» 25 6/24 89 24127
MoAAaTtTAoi TpdTTOI ETTEEEPYATiag 75 12/16 100 5/5
AladikTuo 79 15/19 - -

2nueiwan. To guvolo aTnv avaAoyia avagEépeTal 0To gUVOAO Twv OXESiWV TTOU TTEPIEiXAV TN
OUYKEKPIUEVN OTPATNYIKN.

ATé Tn dIEpElivnNOn TWV TTOIOTIKWY XOPAKTAPIOTIKWY TWV OUCKOAIWY OTOV OXEDIAOUO TwV
dla@opoTroiNuévwyY dPACTNPIOTATWY TTPOKUTITOUV OPICHEVEG KOIVEG adUVAMIEG Kal yia TIG dUOo
opdédeg. TOOO O eKTTAIOEUTIKOI OG0 Kal Ol QOITNTEG TOU TTPOYPAUMOTOG, av Kal o€ SIAQOPETIKO
Babuod, €dcicav va OuokoAecUovtal oTov OXeDIAONO KATAAANAWY mowToKOAAWY  aéloAdynong
pabnaiakou mpoiA. ‘Eva apvnTikd XAPOKTNPIOTIKO OTa TTPWTOKOAAG pabnaoiakou TTPo@iA fTav o
TTEPIOPIOUEVOG OPIBUOS EPWTACEWVY | BNAWCEWV TTPOTIUNONG TUTTOU PABNONG, PE ATTOTEAECHA N
€EQYWYN CUUTTEPOACHATWY YIO TO ETTIKPATECTEPO PABNCIOKS TTPOPIA va PNV PTTOPED va TTPOKUYEl JE
ao@aAcla. Etriong, ouvnBeg AGBog kal Twv 800 OPGdwY ATAV N AVAVTIOTOIXia TWV EPWTACEWY TTOU
XPNOIYOTIOINCAav oTa TTPWTOKOAAG PE TOUG PaBNOIakoUg TUTTOUG TTOU €TMIOIWKAV VO EVTIOTTICOUV
(Eikova 1).
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NMPOQTOKOAAO ASIOAOIMHZIHE MAGHZIAKQOY MPO®DIA

Ma6noiako ZTuh — Epeuva NoAAatTArig Nonuoouvng

Inueiwoe ditTAa atd KaBe driAwon auTd TToU o€ TTEPIYPAPEL.

Na sioar
etikpiviig
!

Tl pou apéoer va paBaivw;

NAT | OXI

TTpOTIMW TIg XEIPWVAKTIKEG SpagTnpIdTNTEG otV TAEN, va SoUAeUW X EIPWVAKTIKA
(XEpeTeXViES, XEPATTIKG UAIKA) KaBW¢ SuakoAcuopar va kdBopar akiviTog atn
Sidpkeia Tou HaBAuaTog

Orav kavw Ta pabAuard uou giyotpayoudd A akoUw LOUTIKA yiaTi ue Bonbd va

2 )
CUYKEVTpWOW,

, | Mou apégouy Ta uaBnpatixg, Ta maixvidia pe apiBuols Kai UTopw va AUVW Le

- SUKOAIG HEBNLATIKA TpoPAAUATa/agkACEIC/ vpipout

4 | Mmops va amooTn®iCw/agnyoldal/avadinyoluar kdTi ou SidPpaca e eukoAia.

5 Orav peAeTw, pe PonBd va xpnoipomoids xdpteg/ mivakee/Saypdupara/
YPAPIKOUG OPYAVWTEG KAl TA TPOTIUW At TIG YPATTEG 0dNnyieg.

. Me ponBa n KO - JEIPIAKA TAPOUTIAoN TNG UANG Tou HaBAUaTe kar ol

7 | rabvopAgeic/ kathvepIoTOIACEIS QUTAC.
Mou apéaoer va emvols puBuole/ Tpayoudia/ueAwdicg/parm yvia va ue ponbraouv

7 | oTnv amopvnuoveuan vEWY evvoilv/TANPOWORIWY, XTUTIWVTAE oTo puBud Ta
m681a/EAKTUAG Lou.

8 Mou apégouv Ta PipAia, Ta maixvidia ye Aéei¢ kar o1 oUINTAGEIC TE oUdda.

9 Ewova 1. ITapdaderypo mpetokdAiov aloldoynong Lobnoiakol tpoeik
AVEPWTTOUG/ KATATTATEIG/ YEYOVOTA,

10 Mou apéoer oTo pdBnua va agxoAoUuar Ue KOAGT/TalA/ pwroypagiec/ikbveg

/Pivreo/Tavieg/KopIKG/ oKiTaa.

B. To TOAITIKO TTpOYpPOUpAL

A. H ntiotn oto
Tou MNepikAn

Snpokpatik6 moAitevpa.

MeTd Tou MePOKOUE TIOAEHOUC
T0 MoAiteupa thg ABAvaC yiveTat
TUO SNUOKPATIKS, TA TIPOCWTIAL
unotdooovtal ot BeAnon Tou

- ouvohou. O MATLAENG KaL o
OepoTokAR G Iebaivouv Kat vEol
ToALTLKOL, 0 Kipwv Katl o
MepkARg eival oL PoOLKLoUEVOL
UTINPETES TNG KOWOTNTOG.

‘O\ot oL oA iteg iooL amévavtl oto
VOUO KoL Qvetn {wn yla GAoug

MusBodopia: emidopa yLa Toug
Gmopoug yLa va. pmopolv va
TLOPOKOAOUBHGOUV TLG
ouvedplaoelg ¢ EkkAnolag tou
AROU KaL v AoKOUV Ta TTOALTIKG
TOUG SIKALWMUATA.

(N J/

.

J

\
O Kipwv mapoio mou

e€ootpakietal o 461 T.X.
eMLOTpEdEL 0TV ABAVAL
otav tov kahel kat Buotalet
T {wn Tou 08NywvTag 10
oToho TG matpidag tou
KOt Twv Nepowv otn
Zahapiva tng Kumpou to
449 .X.0 MepkArg dev
EedelyeLanod
SNUOKPATIKY VOLLLLOTN T
TapONO TIOU GUYKEVTPWVEL
apKeTES EEOUOIEC OTOL XEPLOL

ToU.
. J

KatoAapPAvVoUV TIOMTELOKA
aflwpata.

(Bewpka xpripata)

TIOAUG KOOLOC va Bpioket

LRI GRGTS

(&

Kal ot ¢pTwydTEpOL PMopolv va

Avarntiooovial BeCHOL KOWWVIKAG
Tipootaciag Kol n MoAreio TANPWVEL
TO ELOLTAPLO TWV AMOpWV oto BEaTpo

Tvovtal peydha dnudola €pya, wote

anooyOAnon Kot va aAAGTEL Kol

J
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O1 duoKOAieg KATA TOV OXEDIAONO TWV YPAPIKWY OpyavwTwy ATTOTEAECAV, ETTIONG, aduvapia
EKTTAIOEUTIKWV KAl POITNTWV. APKETOI ETTINOPPOUUEVOI KAl TwV U0 opadwy £0€1IEav va pnv givai
OTTOAUTA £EOIKEIWPEVOI UE TNV OPYAVWON TWV TTANPOPOPIWY O€ YPAPIKOUG OPYAVWTES KAl TOV POAO
TOoug 0Tn dIdacKaAia, KaBwg ol ypagikoi opyavwTéG TTou oxediaocav Trepigixav augnuévn YAwoaiKn
TTANPoOPoOpIa Kal xapaktnpeiovrav armo peyadAn moAuttAokétnta (Eikdva 2).

Ocoov agpopd €IBIKATEPA OTNV OMAdA TWV QOITTWY, QAVNKE va OUOKOAEUETAl KATA TOV
oxedlaopo diaBabuicuévwy dpaotnpiotnTwy. MNapdAo TTou Katd Tnv emudpewaon 060nke 181aiTEPN
£UQacn OTn CUYKEKPIYEVN OTPATNYIKA, Ol ETTIHOPQOUNEVOI TNV OgIOTToINCAV HE MEPIKWG 0pBd
TPOTTO, TTPOCAPUALOVTAG CUCTANATIKA TIG dpACTNPIOTNTEG HOVO WG TTPOG Hia A dUo dIaCTACEIS TNG
o1aBabuiong (Eikéva 3).

YuynAo eninedo
ZopUrAnpOOTE TO TAPAKAT® KEIHEVO pe Baon dca pabate e ovth ™V eVOTNTA.

O Tp®dTOG EAANVIKOG AmOIKIGHOG SNUOVPYNONKE TOV ........ ot w.X.

Ot AtoAgig melOUEVOL OO TOVG «nevveenenen. , EYKOTAOTAONKOV OPYIKA OTN .oveeeeeen. STV eeeiieiens Ko Emerta
OpUGOV OTTOIKIEG OTO ....n.n.n. TUNHOL TNG HIKPAGLATIKAG Tapoios. Eivoln teptoyq g .ovvvenene...

Ot Toveg EeKvavtag omod ™V .......... B 11 \ A L 4 | gyKataotdOnkov ot
.......... , OTN ceevereee KOL OTO .neee.... THAHO TOV TOpaAiov ¢ Mikpds Aciag. Eivar m meproyn mov ovopdotnke
Ot.ooeiinnns gykadiotavrar otn Podo, otnv Ko kot 610 .......... UL TOV Tapoldv T Mikpds Aciag, 6mov Wpvovv

O tpdToL EAANVES GmotKot aoYOAOVVTOL OUPYIKEL HE TN v'evenenee.
I'piyopa Opmg emdidoviol 610 ............... KOl TOAD oUVTOpO Ol gEAANVIKEG TTOXeS TG Mikpdg Aciog avantdccoviol og
onpavtikd epmoptcd kévrpa. Tnv ............... avAmTLEN 0KOAOVOEL 1 L.t AvOnon.

Mérpro eninedo
ZUTANPOGTE TO TaPOUKAT® Keipevo pe Baon dca pdbate oe aut Vv evotnTa.

O Tp®TOG EMAMNVIKOG OTOIKIGHOG dNoVpYNONKE TOV ........ ot X,

Ot Awokeig melopevol and 10ug Oeccaro0g, EYKATOGTAONKOY OPYIKA OTI ............. SNV e Kot ETELTOL
dpuoav amotkies 610 ............ TUALO TG KPOoLOTKNG mapaAiog. Eivoln meplox) g ..vvvveveen...

Ot 'Toveg Eekvavtog amd Ty .......... , v EdBow kot t .. Tlehombvynoo eykatootddnkav ot Xio,
OTN ceevennnnn KOLOTO .ovenveenn Tufua Tov Topakiov e Mikpas Acioc. Eivat ) meptoyf) mov ovopdoTnKe ...............

Ot.venennne. gykabictavior ot Podo, oy Ko kot o710 .......... T Tov Topaldv ™ Mikpdg Aciag, 0mov
WPVOVLV TN .eeneeen e&amon.

Ot TpdTot EAANVES Gmotkot aoyolovvTat apytkd Le TN yempyia.
I'piyopa Opog emdidovial 610 ............... Kot TOAD GUVTOHO Ot EAANVIKEG TOAELS TG Mikpdg Aciog avantdcoovial o€
onpovticd epmopticd kKévrpa. Tnv owovopk avantuén akorovdein ................ avenon.

XounAd eninedo
ZopmAnpmote To mapokdto keievo pe fdon dca pabate oe v TV evOTNTO.

O mpdTog EMMVIKOG amotkiopdg dnpovpynonke tov 12° at. ©.X.

Ot Awoeic melopevol amd tovg @ecoarols, eyKaTaoTabnkay apyd ot A.......... , v Tév.......... Ko £metto
dpuoav amotkieg 610 ............ TUAHO TG JKPOSLoTIKNG mopaiiag. Eivorl n meployn g Atok........

Ot'loveg Eexvavtag and v ATT.......... , v EvPowa kar m fop.............. Ielomévvnoo eykotactddniay ot
Xio,om X....... KOl OTO KEVT......... Tupe TeVv Taporiov s Mikpds Aciac. Eivat n meployf mov ovopdotke lov...........

Ot Aop...... gykaBiotavrar ot Podo, oy Ko kot oto v....... T TOV Tapoldv g Mikpdg Aciag, 0mov
WPVOVLV TN .eeneeen e&amon.

O mpdtot ' EAMveg dmowkot acyorovvtal apyikd pe m yempyio. Ipiyopa dpmg emdidoviat oto gl............ Ko
TOAD GUVTOUO Ol EAANVIKEG TOAEG TG Mikpdc Aclog OVOTTOGGOVTOL OE GTHOVTIKG EUTOPIKE KEVTIpO. Tnv otkovopknm
ovaTTLEN aKOAOVOEL 1) TTOA. .. ... avenon.

Eucova 3. TTapdderypa dwofodpiopévng dpactnptotntag
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AwaBabuiopévn Spactnpléotnra

o toug kaAoug padntég

Na kataypaPEeTe To XAPAKTNPLOTIKA TN APXLTEKTOVLKIG TOU EAANVOPWHATKOU TIOALTLOHOU
VEVIKA Kal EL8IKOTEPA AUTA TTOU TtapouoLdlouv Ta akdAouBa pvnpeia, TUXOV OHOLOTNTES
Ka Stadopég kabwg kat mov odeilovrat auTE.

Mo toug pétploug nabntég

No TeplypQPETE TLG ELKOVEG TIOU 0ag ivovTal wg TPOG T XAPAKTN PLOTLKA TG
QPXLTEKTOVIKHG TOUG KOL WG TPOG TH XPNOLUOTATA TOUC,.

MNa toug advvapoug padntég

Na avaintioete pwroypadieg €pywv Tou EAANVOPWHAIKOU TTOATLOHOU (QPXLTEKTOVIK,
YAuTttikn, Pnddwtd kat tolyoypadies, ypdppata) kat va Snutoupyroste éva KOAAT e
TO WG HTAV TOTE KAl TTWG EivaL TWPa.

Ewova 4. ITapdaderypo Stofadpicpévng dpactnplottog

Etriong, afloonueiwTto €0pnua eival n avriAngn TTou @aivetalr va £€Xouv ol QoITNTEG YIa TA
OIAPOPETIKA ETTITTEDA PABNOCIOKAG ETOINOTNTAG TWV HABNTPIWYV. Zuxvd, ed@avifeTal oTa oxédia
dla@opoTroiNuévVNnG dIdACKAAIOG TOUG 0 OPOG «KAAOI KAl adUvapol Hadntég», otav yivetal avagopd
070 UWPNAS Kal XaunAS etmiredo €TOIUOTNTAG AVTIOTOIXA, E€VW TTOPATNEEITAI N XPAON OTTAWG
AlYOTEPWV EPWTACEWY | AOKNTEWYV YIa TOUG HaBNnTEG TOu XaunAou emmrédou (Eikova 4).

O1 @oitnTég TTpoxwpnoay, £1iong, ot oXedlaouo «Tpilifac», Pe TIG OUOKOAIEG TOug va
aQOPOUV TOOO OTN HOPYN TNG, N oTToia dev EPoIale 0 OAEG TIG TTEPITITWOEIG YE TNV TTPOTUTIN HOPPA
piag «Tpihiag», aAAG kal OTO TrEPIEXOMEVO, KABWCS TTOAAOI Kal Ola@OopETIKOI SIBAKTIKOI OTOXOI
egpavidovrav péoa otnv «TpihiCa» (Eikova 5). TéAog, katd Ttov oxedliaoud Tng, WE Paon T0
HaOnoIakd TTPOQIA, TTapatnEnenke n Kupiapxia OTIC TTPOTIMACEIS TwV ETTIUOPPOUPEVWY TOU
YAWOOIKOU Kal OTITIKOXWPEIKOU TUTTOU VONHoouvng.

1) Zvprhnpocte To Keva. 2) ZupmhpooTts Ta Keva. 3) Zupnhpoote Ta keva
o) To 499 X &pven a) O [Iépoeg miotsvov oto B0 o) Hvovpeygie me Addnc gyve o w3
B) O Mopddviog fitav oTpatydg Tev B) H ypagn tev [epodoy frav n B) O KipocA' élnosomd o wgto wi

¥) O Ozuctodic frov ctpatnyds wov | y) Metd to 18hog tawv nepowcv mokénmy | y) H skotpatsio tov [epodv svoviov Tov

potondbnKe v [epoov. Ixvbov £yve 0 X
4) Avnioroiyios Tic hélaic omig 2 5) Avnioroipios Tic AEkaic onic 2 omihes. | 6) AvrioToipios Tic Aélac omic 2 oTihec.
oTihec.
o) Z&péne o) Mikntog
o) «MohovAoPer B) Miknadne B) Muowoin
B) MopoBavag v) Mopddviog Y513 nX
v) [Thotoég
1) MapaBcvag 1) Exvbleg
1) Adme ke Apragépvng 2)ABoog 2) Azootuyibng
D479 w3 3) @eppomvieg 3) ®piviyog
3) Azavibog
7) I'paye dirho amwé ) mpoTocT, ov 8) Tpaye dimha omé ) mpéTacY), av 9) Tpaye dirho amd T mpéTOsT), v sival
sivan Zovet 1j Adbog. sivan Zoet 1) AdBos. Lot 1 Adfos.

o) H pdyn tov Mopobove yive to 390 1. | o) OrIIéposg mictzvov oto 820 e copieg | o) O Ozmotokhng sins «MokoviAepss orovg
X Ko Tou wendove. Tlzposc.

B) H vevpoyio e Zehopivec gyve 1o B) Ot 'Ellnvec £yocov GTOVE TEPGLKOTE B) Zng @eppomidiec épervay 300 Enopndrec

480w X ToLENOVE. xor 700 @eomeig.
¥) To 399 . X Eexivnoe 1 Lovikn v) H Ieovikn Enovactocn odfynos toug ¥) O Kipoc B” i8puoe 1o nepoko kpatog.
Enoviotoct. EAihmveg tne Mikpag Aciog o2 0KovVOIKO

Lopaouo.

Ewova 5. TTapadetypa «tpiacy
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‘Ooov agopd aTo SeUTEPO EPEUVNTIKO EPWITNHA OXETIKA KE TV TTPWTOTUTTIA TTOU XOPOKTNPICEl
Ta oxédia diIdaokKaAiag, ol péool 6pol Twv Babuoloyiwyv TTou TTapoucialovtal otov [livaka 1
avadelkvUouVv PETPIA TIPWTOTUTTIO TOOO yia Toug ekTraideuTikoug (M=3.75, SD=1.17) 600 Kkai yia
Toug @oirntég (M=3.15, SD=1.54). Emmiong, avagopikd pe TO TPITO E€PEUVNTIKO €pwWTnUaA
TapaTtnpeital 0Tl kal o OU0 OpAadeg TTapouaialouv PeaMIOTIKA OxESIa  Ola@OopPOTToINKEVNG
OI0A0KAAIOG, PUE TOUG EKTTAIBEUTIKOUG Va ayyi¢ouv uynAod TTo000TO peaAiocpou (M=4.85, SD=0.45).

MNa TNV avalntnon diIa@opwy avapeca ota oxXEDIa dIaPOoPOTToINUEVNGS BIBAOKAAIAG WG TTPOG
TIg Tpeig diaoTtdoelg  agfloAdynong, Tpayudatotroi®nke Independent Sample T-Test. Ta
ammoteAéopaTa TNG avdAuong yia To KPITHPIO TNG opBdTNTAG Twv oxediwv avedeifav tnv UTTapén
OTaTIOTIK& ONUAvTIKAG S10QOopPdAg, e TNV OMAda TwV EKTTAIOEUTIKWYV Va eu@avifel upnAoTepo Babud
opBATNTAG KATé TOV OXEDIOONO dpacTnpIioTATWY (t = -3.502, df=52, p=.001) ammd TNV opdda Twv
goitnTwyv.  Emiong, oTtamioTikd onuavTiky d1a@opd KaTaypd@nke w¢ TIPOG ToV PEAAIOTIKO
XOPAKTAPA Twv OpacTNPIOTATWY TTOU TTPOTEIVOUV 01 OUO ONAdES, KaBwWG Kal TTAAI 01 EKTTAIOEUTIKOI
oxediacav TTEPIOOOTEPO PEANIOTIKEG dpaoTnpidTnTeg (t = -3.969, df= 52, p=.000) amd TOUGQ
@oITNTéG. AvTiBeTa, dev UTINPEE Kapia dIa@opd w¢ TTPOG ToV BABUO TTPWTOTUTTIAG TTOU XAPOKTNPEICEl
Ta oX€D1a d1daoKaAiag Twv duo opddwy (t=-1.606, df=52, p=.114).

2YMIMNEPAZMATA

H avadeién Twv dUOKOAIWV KAl TwWV TTPOKAACEWY TTOU QVTIMETWTTICOUV €V eveEPYEIQ Kal &€V
OuvdApuel eKTTAIOEUTIKOI aTnVv avamTuén oxediwv dlagopoTtroinuévng d1Id0aoKaAiag, akoun Kal UETA
atro TNV ETTIUOPPWON TOUG, ATTOTEAECE TOV TTPWTAPXIKO OTOXO TNG TTAPOUCAS £PEUVAG. ZNMAVTIKNA
avadeixonke n da@opd UETAGU eKTTAIOEUTIKWY KAl QOITTWYV WG TTPoG Tov BaBud opbdtntag Kai
PECAIOMOU, ME TOug TPWTOUG va oxedialouv opBoTepa  kKal  PeaMIOTIKOTEPA  OxESIA
dlagpopoTroinuévng dI0aoKaAiag. To OTOIXEIO TNG TTPWTOTUTTIAG, WOTOCO, QAIVETAI VO UTTAPXEl OE
METPIO BaBuUS Kal oTIC dUO ouddeg, avadeikviovTag TIG OUOKOAIEG UTTEpPaoNG TNG TTAPADOCIAKNG
dI10a0KaAIaG.

ISiaitepa evdla@épouaa ATav n avadeifn Twv duvaTtoTATwyY Twv dU0 ouaGdwv oTov 0pBd Kal
OTTOTEAECUATIKO OXEDIAOUS OPICHEVWY OTPATNYIKWY. Ol eKTTAIBEUTIKOI KAl QOITNTEG QAiVETAI va
oxedidfouv opBA TNV agloAdynon Twv padnTpIwy, ASIOTTOIWVTAG TNV APXIKA Kal SIAPNOPPWTIKH
afloAdynon, ME Xprion KapTwv €10600u, TTPWTOKOAAWY APXIKAG ETOINOTNTOG KAl TTEPIYPAPIKAG
agloAéynong (poupTrpikeg). Auvard onueia Twv oxediwv OIOAOKAAIAG Twv  EKTTAIOEUTIKWV
atmrotéAeoav, €Tmiong, oTpatnyikég OTTwWG N SI0BAONIoN Twy dPACTNPIOTATWY, N «TPIAICa» Kal Ol
opadEeG Baong-eIdIKWY (jigsaw). Na Toug @oITNTEG, Ta onUEia TTou avadeixTnkav ol duvatdTnTEG TOUG
ATav OIAQOPETIKA KOl ETTIKEVIPWVOVTAV OTNV £viagn OTPATNYIKWY OTTWG o1 TTOAAATTAOI TPOTTOI
emmegepyaaiag pe Baon 10 pabnoiakd TTPOQIA Kai n Xprion Tou dIadIKTUOoU.

O 0pB6¢ oxedIOOPOG Kal N uloBéTNoN Twyv TTAPATTAvw OTPATNYIKWY €ival TTBavév va
ouvoEeTal PE TN TTPOTEPN YVWOTN TOUG OXETIKA ME aUTEG. ZUp@wva pe Tn Rodriguez (2012), o
OTPATNYIKEG TTOU QEIOTTOIOUVTAl TTEPIOCOTEPO ATTO TOUG EKTTAIOEUTIKOUG gival AUTEG HE TIG OTTOIEG
gival o egoikeiwpévol. Mbavd, yia Tov Adyo autd ol ‘EAANveG ekTTaideuTikoi oxediacav e HeydAn
emMTUXiO OTPATNYIKEG €UEAIKTNG opadotroinong,  aveédptning epyaciag kal dIaBabuIouéveg
dpaoTtnpioTnTeG. Ooov agopd OTov OXEDIQOPO OTPATNYIKWY, OTTWG YIa TTOPAdEIyHa n apxIKh
aglIoAOYNON TNG ETOINOTNTAG KAl N TTPOCAPHOYH UAIKWY Kal epwTAccwyv (Adlam, 2007- Melesse,
2015), o1 otoieg ava@épovtal oTn BIBAIoypagia WG AlyOTEPO «OIKEIEG», Ol CUUMETEXOVTEG
EKTTQIOEUTIKOI  ATAV, €TTIONG, OTTOTEAEOMPATIKOI. O E€MMTUXNG OXEDIAOPOG TTPWTOKOAAWY QpPXIKAG
QgIOAOYNONG Kal KAPTWV €1I00d0U UTTopEi va amodobei otnv éugacn Tou d00NKe oTnv agloAdynon
OTO OUYKEKPIYEVO TTPOYPAPHA ETIHOPPWONG.

Koivr] TTpdKANCT TToU EPPEVEL JE TO TTEPAG TNG ETTINOPPWONG ATTOTEAEI Kal yid TIG U0 OUAdEG
N KOTAOKEUN YPAPIKWY opyavwTwyv. O1 OduokoAieg oTov oxedloond KATAAANAWY  ypPa@IKWV
OPYQVWTWY UTTOPEI va oxeTieTal €ite e TNV €AAEIYn Katavonong Tou TPOTTOU KATAOKEUNG Kal
XPong TOugG yia TOug EKTTAIOEUTIKOUG €iTe pe TNV €AAeiyn PBabidg ywong yia TO yvwOTIKO
QVTIKEIMEVO. EKTTAIDEUTIKOI KAl QOITNTEG OUYXEOUV T XPHON YPOAPIKWY OPYavVWTWY EiTE JE TN XPAHON
OIaYPANPATWY TNG PONG TOU PaBAuaTog eite e attAG oxEdia Ta otroia dev avadeikviouv Tn Son
KAl TIG OXEOEIC TWV EVVOIWV TOU MaBAPaTog, TrepIEXouv TTOAAR YAWOOIKA TTAnpogopia Kai
xapakTtnpi¢ovrtal armmd ToAUTTAOKOTNTA. H avadeitn Twv oxéoewy, n opyavwaon TnG TTANpogopiag o€
KATNyopieg Kal n ouvdeon TNG ME TNV TPEOTEPN yvWon Twv HadnTpiwy atmroteAolVv CUCTOTIKA
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OTOIXEIO TOU OPICHOU TWV YPAPIKWY OPYAVWTWY, TA OTTOI OJWGS BEV GUVAVTWVTAI GTOUG YPAPIKOUG
OPYQVWTEG TTOAAWY CUMPMETEXOVTWY Kal cuppeTexouowy (Praveen & Rajan, 2013).

Qg 1pOog TOV BaBuG 0pBATNTAG, SIAPOPES EVTOTTIOTNKAV OTIG TIPOKANCEIG TTOU AVTIMETWTTIOUV
EKTTAIOEUTIKOI Kal POITNTEC. ZNMEIa Ta oTToia @aiveTal va SUGKOAEUOUV IDIAITEPA HOVO TOUG POITNTEC
givai n xprion diaBabuicpévwv dpaaTtnpioThTwy Kal n «TpiAiax». Avagopikd pe Tn diaBdabuion Twy
OpacTnPIOTATWY, €ival TOavo n oudda Twv QoITNTWVY va avTIAaUBAvETal Ta ETTITTEDA ETOINOTNTAG WG
YEVIKA €TTiTTeEda IKavoTATWY. H uttdBeon yia TN AavBaouévn avtiAnwn Tou eTITTEOOU ETOINOTNTAG
evioxuetal atrd 1 xpenon AyoTepwy EPWTACEWY 1 AOKACEWV YIO TIG MOABATPIEG TNG XAMNANG
ETOINOTNTAG. YTTOYPAUMICETal OTI N TTAPATIAVW TEXVIKI OUVIOTA akaTtdAAnAo TpdéTTo diaBabuiong,
KABwWG ol TTOCOTIKEG TTPOCAPHOYEG dev BewpouvTal didoTaon NG dIaBdduiong. AKOUn, KAtd Tov
oxedlaoud TNG «TpiNICag» pe PAon TO padnolakd TTPO®IA TTapaTnPABNKE n Kuplopxia oOTIg
TIPOTIMNACEIC TOU YAWOGIKOU Kal OTITIKOXWPIKOU TUTTOU vonuoouvng. H trpoTiynon auth utropei va
oQeileTal €iTE OTOV PIKPOTEPO BABUO BUCKOAIAG yIa TNV KATOOKEUN QVTIOTOIXWV dPACTNPIOTATWY
€iTE OTN OUXVOTEPN EPPAVIOT TWV dUO TUTTWYV VONUOOoUVNG OTIG OXOAIKESG TALEIG, OTTWGS TTAPATNPEITAI
oTnVv  eKTTaIdeUTIK)  TTpaydaTikéTATa. O1  TTapatrdvw OuokoAieg &ev  ouvaviwvTal  OTOUg
EKTTOIOEUTIKOUG, O OTToi0I £XovTag £pBel AVTIMETWTTOI PE TN SIOPOPETIKOTNTA TWV UABNTPILWV TOUG,
edwaoav 101aiTepn Eupacn otn dlaBdBuiIon Twv dPaCTNPIOTATWY KAl OTNV aVvIOTIOKPION O€
O1aQOPETIKA HaBnolakd TTPOQIA, WS aTPATNYIKES Ol 0TToiEG Ba BlEUKOAUVOUV Tn dlaxeipion authg TNG
OIaPOPETIKOTNTAC.

levikdTepa, N OIOOKTIKA EPTTEIPIA TWV EKTTAIBEUTIKWY QAIVETAI VO OIAdPANATIOE ONPAVTIKG
POAO OTN OUVOAIKN] TTPOCOPUOYN TWV UAIKWYV Kal Twv OpaoTnEIoTATWY, O AvTiBEon HE TOUug
POITNTEG, Ol OTTOIOI PAIVETAI VO AVTIMETWTTICOUV DUOKOAIEG O€ TTEPICOOTEPEG OTPATNYIKES. ZUPPWVA
ME TNV épeuva TNG Rodriguez (2012), T600 01 yvwoelg 600 Kal n SIBAKTIKY EUTTEIpIA gival 01 BACIKES
OUVIOTWOEG TTOU €TMIOPOUV OTNV £Qapuoyn TnG OlagopoTroinuévng O1daokaAiag. AguTtepelov
oToIXEio aAAG efiocou onuavTikd Bewpeital, €1TioNg, TO KivTPO Twv eKTTAIOEUTIKWY. H OI8AKTIKN
EUTTEIPIA, N KIVNTOTTOINON Kal N OIKEIOBEANG CGUMMETOXN OTnV €mMudpPwon, e€¢nyolv iowg Tn
oNPavTikKA S1I0QoPd TWV OPAdWY TTOU TTPOEKUYE aTTd TNV agloAdynon TG opBdTnTag TWV OXEDiWV
dlapopoTroinuévng didaockaAiag. Ta TTapamdvw dedouéva CUPPWVOUV HE auTd ThG €PEUVAG TNG
Adlam (2007) yia Toug TTapd@yovTeg, ol oTToiol DIEUKOAUVOUV TNV £papuoyn TG d1agopoTToiNUEVNG
010aokaAiag. H avaykn Twv eKTTAIDEUTIKWY VA BIWOOUV PECW TNG TTPOKTIKAG EQPAPHOYNG OAEG TIG
d1adIKaoieg, Ta OQEAN KAl TIG TTIPOKARCEIG TTOU OUVOSEUOUY TNV UAOTTOINCN TETOIWY TTPOCEYYIOEWV
eTTNPEEadel TNV £ugacn TTou Ba dwoouv aTov OXEOIOGUO ATTOTEAEGUATIKWY OXEDiWV O10ATKaAIaG.

2nueio digpelivnong aTToTEAEDE, €TTIONG, 0 BABUOS TTPWTOTUTTIAG TOGO TOU GUVOAIKOU OXEDiOU
010aoKaAiag 600 Kal Twv ETIPEPOUG dpaoTnPEIoTATWYV. MapdAo TTou @AvVNKE va gival IKAVOTTOINTIKA
n TIPOCTIABEId TOU GUVOAOU TWV OCUHHETEXOVTWV KAl TWV OCUPHETEXOUCWYVY VA ATToQUYOUV
KOIVOTUTTEG HOPQEG OPACTNPIOTATWY Kal va PNV €TAVAAGBouvV TTPOTUTTA TNG TTAPOdOCIAKNG
o1daokaAiag, OdlakpiveTal n  mMPBiwon TETPIMUEVWY KAl  OUVNBIOPEVWY  TTPOCAPUOYWY  TwV
OTPATNYIKWYV TNG diagopoTroinuévng didaockahiag. Kabwg dev utmipgav diag@opés oToug PECOUG
Opoug TwvV U0 opddwy, cuuTTepaiveTal OTI n SUOKOAIO va UTTEPBOUV TIG TIPOTACEIG TWV OXOAIKWV
BIBAiwV kal va aAAdgouv To cUCTNHO AVTIANWEWY KOl TTETTOIBN0EWY TOUG €ival KUPIEG TTPOKARCEIG
Tou emdpouv EPueca TOOO OTov OXeOIOOPO 000 Kal  OTNV  E€MTUXA  €QAPHOYR  TNG
dlagpopoTtroinuévng didackaAiog (De Neve et. al.,, 2015- Wan, 2016). Oi1 SuokoAieg kai ol
TTIPOKANCEIG TTOU QVTIMETWTTICOUV Ol EKTTAIOEUTIKOI OTNV €vTagn TTPWTOTUTTIWY OTOIXEIWV OTOV
oxedlaouod NG dlagopoTroiNPévng IBAOKAAIAG CUCXETICETAI E TN YEVIKOTEPN DUCKOAIO £QAPHOYAG
METappuBuicewy oTo OXOAIKO TTAaiclo. Mapd TIG ETTAVEIANUUEVEG TTPOOTTABEIEG ETAPPUBUIONG TWV
oxoAgiwv amd 10 1880, TG00 N opyavwTikr) douy 600 n JIDAKTIKA TTPAKTIKA TTAPEUEIVAV OXETIKA
OTOBEPEG, ME TOUG VESTEPOUG EKTTAIDEUTIKOUG va TTPOBAAAOUV QvTiOTOON OTO VO ATTOTOAPACOUV
TTPOCTTABEIES yIa aAAayr Kal uIoBETNON VEWTEPIOTIKWY TTpocappoywy (Kirtman, 2002).

Ooov agopd oTtov PBabud peaAiIcPoU, OI EKTTAIOEUTIKOI QVETTTUEAV EVOAAOKTIKA OXESIO
olapopoTroinuévng S1IdaoKaAiag, ouvuttoAoyiovTag TNV EQAPUOCINOTNTA TWV TTIPOTACEWY TOUG
OTNV TUTTIKA TAEN wg TTpog Ta diaBéaipa UAIKG Kal Tn Xpovikr OIdpKeia Twv dpaoTnpioTiTwy. Ta
eupAuaTta autd cupewvouv Pe autd Tng Kirtman (2002), TTou TTPoBAAOUV TOUG EKTTAIOEUTIKOUG WG
YVWOTEG TOU MaBNTIKOU TOUuG OUVAMIKOU KOl WG TOUuG KOTOAANAOGTEPOUG VO  EQAPUOCOUV
OTTOI00ATTOTE AAAQY OTNV EKTTAIBEUTIKY TTPAKTIKN. O1 QOITNTEG, AVTIBETWG, AVTILETWTTIOAV IDIAITEPEG
OUOKOAIEG OTNnV €Upean KATAAANAWY dpaCTNPIOTATWY Kal OTAV TTPOCAPHOYA TOUG OTn CNUEPIVH
OXOAIKA TTpaydaTikOTATA. Ta TTapatTdvw eupriuata oXeTiCovTal a@evog Pe T JIDAKTIKI EPTTEIpIT
TWV EKTTAIBEUTIKWYV Kal AQETEPOU PE TNV EANEIYN TTPAKTIKAG AOKNONG TWV QoITNTWYV. H €Tmippor] Tng
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OIOAKTIKAG EUTTEIPIAG AVOQPEPETAl KAl OTTO TOUG iBIOUG TOUG MEAAOVTIKOUG EKTTAIOEUTIKOUG WG
avnouyia yia Tnv IKavotnTa €QApUOYNG NG diagopoTtroinuévng d1I0acKaAiag Kal TTOANEG QOopEg
aTTOTEAEI TOV KUPIO AGYO yia TNV EAAEIPN QUTOTTETTOIONONG TTOU CUVODEUEI ATTOWEIG TTEPI OUTOTTIKOU
XOpakTApa ¢ Tpooéyyiong (Wan, 2016). H amoteAeopatikdTnTa, WOTO0O, TNG ETTIHOPYWONG gival
IKavr va evioxUOEl TNV AQUTOTTETTOIONON TWV CUPMPETEXOVTWY TNV £QAPHOYH TNG TTPOCEYYIoNG, TNV
OTTOTEAEOUATIKOTATA Kol Tnv empuovr) Toug (Hawkins, 2009) kai va METATPEWEI AUTA TTOU
TTpoBaAovTal WG ePTTEdIO O€ TTAPAYOVTEG TTOU UTTOPOUV VA BIEUKOAUVOUV TNV TTPOCTIABEIR TOUG.

H ouvBeTIKA eKTiNNON TwV EUPNUATWY TNG £PEUVAG UTTOPEI va TUUPBAAAEI oTOV KABoPIGUSG Tou
TTAQICIOU KAl TOU TTEPIEXOMEVOU TWV TTPOYPAUMATWY €muépewong. Ta mTpoypduuata autd Ba
TIPETTEI VA ETTIKEVTPWVOVTAI OTOV OXEDIAOPS Kal TN peBOdeuon Tng OIBACKAAIGG TTOU ATTOTEAOUV
Baoikd OUCTATIKA TNG TTPOETOINOCIAG TWV EKTTAIDEUTIKWY, VO TTAPEXOUV oa®r dIdACKOAia Kal
kaBodAynon oTnv epapuoyr Tng diagopoTroinuévng d1IdackaAiag Kal va guoXeTiCouv Tn Bewpia e
TNV TTPAEN. AKOUN, €ival onuavTikr n diagopoTtroinon ¢ €mMuopPwWong, avaloya Pe TO ETTITTESO
ETOINOTNTAG TWV ETTIHOPPOUNEVWYV, EVW Ol EUKAIPIEG VIO TTPAKTIKI £EAOKNCN KAl AvaTpo@odOTNon
omd OUVAdEAQOUG Eival avaykaieg yia Tnv evioxuon Tou €Upoug Twv OefloTATWY Twv
ouppeTexoviwy (Wan, 2016).

O1 TTapatrdvw TTPAKTIKEG avayKAIOTNTEG OEV AKUPWVOUV TNV avdaykn yia Tnv TTepippoupnon
NG @IAocogiag Tng diagopoTroinuévng didackaAiag, n otoia TPoRAAAeTal wg TTPoUTTOBEaN aTO
TAaiolo piag evralaokAg ToAITkrg (Dixon et al., 2014- Nicolae, 2013). H utroypduuion Twv
Baoikwyv oToIXEiwV AUTAG TNG QIAOCOWIAG aTTOTEAEI TTUAWVA yia TNV aAAay TwV TTOYIWPEVWY
QVTINAYEWYV Kal TTETTOIBACEWY TTOU €MIDPOUV ApVvNTIKG OTn dnuioupyia piag KOUATOUpag atrodoxng
NG SIAPOPETIKOTNTAG KOl TWV ATOMIKWY GVAYKWY TWV HadnTpIwv.
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MNEPIAHWH

H TToAUTTAOKOTNTA TOU TTAQICIOU A€ITOUPYIOG TOU OUYXPOVOU EKTTAIDEUTIKOU OUOTAUATOG
EMTACCEl TNV evapuovion Tng OI0ACKOAIGG HE TIG TTOAUTTOIKIAEG QTTQAITAOEIG KOl TIG UWNAEQ
Tpocdokieg NG paydaia  PETABAAAOPEVNG KOl OUVEXWGS  OIEUPUVOUEVNG  KOIVWVIKAG
TPAYHATIKOTNTAG. O pdAOG TTOU KOAEiTal va OlodpAPATIOEl O OUYXPOVOG EKTTAIDEUTIKOG Eival
TTOAUTTAEUPOG KAl ATTAITNTIKOG KAl N avAykn  dIEPEUVNONG OTTOTEAECHOTIKWY EVOAANAKTIKWV
OI0aKTIKWY TTpocceyyioewy kabiotatal avaykaia (Purdon, 2003, Koutoehivn, 2009). H ouyxpovn
TTaIdAYWYIKA ETIOTAMN, ETTIOILKOVTAG VO KTTAIDEUCEI KAl VA KATAPTIOEI ETTAPKWS TOUG HEAAOVTIKOUG
TTadaywyoug, TTPowbei TNV eQapuoaTIKA AciToupyikéTNTa TNG Ala@opoTroinuévng AidaokaAiag oxI
w¢ TTavakeia aAAd wg évav «aAAo» TpOTTO okEWNG TTEPi Tou BIOAKTIKOU £pyou (Oeo@IAidng, 2009,
Tomlinson, 2010, BaAhiavtr}, 2015).

210 TAioI0 TNG TMPakTIKAG AoKNoNg Twv MEAAOVTIKWY eKTTAIOEUTIKWY [MPOOXOAIKNAG Kal
2XONIKAG EkTraideuong avrikatotrTpiovral oI OTACEIS KAl Ol TTETTOIBACEIS TOUG yia dIdaoKaAia Kai
MABnon, yeyovog Trou atroteAei  aglotmioTo gpyalcio digpelivnong TNG TToIOTNTAG TNG TTAPEXOMEVNG
EKTTAIOEUONG TOUG, TNG ETTAYYEAMATIKAG TOUG QVATITUENG OAAG KOl TNG «QVOIKTOTNTAG» OTNnV
EQAPUOYN  EVOANOKTIKWY  JIOAKTIKWY  €QAPUOYwWY, aTTOAAYMEVWY  aTTO  OTEPEOTUTTIKEG Kl
TTapadooIakég apxég (Xpuoagiong, 2013).

Me Baon Tnv TTopatrdvw dIEBVA BewPNTIKN Kal EPEUVNTIKA OTITIKA, OKOTTOG TNG TTapoloag
€1I0nynong €ival n dlgpelivnon Twv TTETTOIBACEWY TWV TETAPTOETWVY QPOITNTWYV Tou lMaidaywyikou
TuApatog Anuotikng Exmaideuong kar Ttou [MMaidaywyikou TuAuatog NnTmaywywyv Tou
MavemmoTnuiou lwavvivwy -ol o1Toiol aTToTEAOUV Kal TO OLiyHa TNG £PEUVAG- VIO TNV EQAPUOCTIKA
AeimroupyikéTnTa TNG AlagopoTtroinuévng AidackaAiag oT1o TAaicio Tng MNpakTikig Aoknong. Mo
OUYKEKPIUEVA, AVTIKEIMEVO TNG TTapoloag HEAETNG gival va dIATTIOTWOEI €Av o1 QoITNTEG/UEANOVTIKOI
EKTTAIDEUTIKOI £pappolouv aTn didackalia Toug Tn AlagopoTroinuévn AidaokaAia oTo TTAQiOI0 TNG
UTTOXPEWTIKAG MPakTIKAG AOKNONG OTA VNTTIAYWYEIQ KAl oTa SNPOTIKA GXOAgia avTioToIxa.

Q¢ epeuvnTiKG £pyaleio XpNOIPOTTOINBNKE TO SOUNKEVO £PWTNHATOAGYIO. TA CUUTTEPACUATA
NG £PEUVOG AVEDEIEAV TNV ETTAPKN EKTTAIOEUON TWV PEAAOVTIKWYV EKTTAIBEUTIKWYV YIO TN BewpnTIKN
KOl EQAPUOCTIKA AEITOUPYIKOTNTA TNG Sla@opoTtroinuévng dIBaoKaAiag, €vioUuTolg KOTEDEIEQV TNV
TTEPIOPIOUEVN agloTToinor TG oTnv  [pakTik Aoknon Kal v TEAEI TNV UI0BETNON TTAPABOCIAKWY
Hoppwyv dIdaoKAAIaG.

Ta euprjpara g £€peuvag, av Kal gival TTepIopIouEvA, ATTOTEAOUV TO EvAUOUA YIA TTEPAITEPW
Olgpelvnon Tou BEuaTog oTa TTAIBAYWYIKA TUAMATA TNG XWPAS Hag. Autd Ba ATav 1IBIdITEPWG
onpavtikd, Kabwg Ba ptropouce va avapopewbei Téoo 1o MNpdypapua Zmoudwyv ota Maidaywyikd
TuApata Twv MNavemoTtnuiwy 6co Kai N MpakTikh Aoknon e TETOIOV TPOTTO, WOTE OI JEAAOVTIKOI
EKTTAIOEUTIKOI, APTIA TTPOETOINOCUEVOL, VO  €QApPPOlouv oTnv TIPAgn o6oa di1ddxenkav OTIg
TTIPOTITUXIAKEG TOUG OTTOUDEG.

AEgeig KAe1d1a: AlagpopoTtroinuévn AidaokaAia, MpakTikh Aoknon

1. Eicaywyn

O1 ekaoToTe OlapoppwBeiceg TPOOTITIKEG TNG  OIOPKWS  €EEAICOOPEVNG  KOIVWVIKAG
TTPAYHATIKOTNTAG avadeIKvUouv TNV avAaykn ouvexoUug avalATnong KAIVOTOUWY Kal EVOAAGKTIKWV
MopwV O1dacKaAiag Kal Padnong, IKAvWwY va aviamokpiBoUuv oTnv TToAucuveeTdTNTA KAl
TTOAUECTITIKOTNTA TNG O10aoKaAiag, aAAd kai va cupBaAAouv KaBopioTIKA OTn SIaudpewaon MHIag
TTOAUETTITTEDA  OAOKANPWHEVNG KOIVWVIKAG TTPoowTTKOTNTAG (Pukapng & MnATton, 2014). Ol
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TIPOKANCOEIC QUTEG @aiveTal OTI PTTOPOUV VA  QVTIMETWTTIOTOUV ATTOTEAEOUATIKA HEOW TG
Alagopotroinuévng AidaokaAiag, n otroia céRetal TN OIAPOPETIKOTNTA KAl AVTATIOKPIVETAI OTI
QTTAITACEIG OAWV TWV JaBNTWY, MEYIOTOTTOIWVTAG Ta padnoiakd atroteAéoparta  (BaAiavth,
KoutogAivn & Kupiakidng 2011). O pOAog TTou KATEXEI O EKTTAIDEUTIKOG €ival KABOPIOTIKOG Kal n
€UBUVN peydAn yia Tnv €mMTUXN €TTTEUEN Kal €@apuoyh TG dlagopoTtroinang g didackaiag
(Bahiavt & KoutoeAivn, 2009 -Bahiavty & KoutoeAivn, 2008), n otroia Aapdavel uttéwn Tng 10
emmimedo  eroiudTNTOG, TA  evdla®EpovTa, TO paBnolokd Tpo@ih  (Tomlinson, 2003) TO
KOIVWVIKOOIKOVOMIKO Kal TTOMITIOMIKO €TTiTTed0, aAA& Kal Ta OIAQOPETIKA WuxXoouvaioonuaTikd
XapakTnpioTikG kaBe padntn (Koutselini, 2008- Koutselini & Valiande, 2009).

>™n Bdon autAg TNG AOYIKAG N €KTTAIdEUCn Kal ETTAPKAG KATAPTION TWV HEAAOVTIKWV
TTAIdAYWYWVY YIO atToTEAEOUATIKA dIdAoKaAia KaBioTaTal avaykaia, yeyovog TTou KaTadeIKVUEl TOV
KevTpIKO poAo Tng MpakTikhg Aoknong oTta MNMpoypdupata Zmoudwyv Twv MNaidaywyikwy TunuaTwy
NG xwpag (Avdpoucou & Auyntidou, 2013). H duvardmTa aglotroinong m¢g BewpnTIKAG Kal
EPEUVNTIKNAG TTPOCEYYIONG TNG ETTICTNUOVIKAG yvWong atmmd Toug PEAANOVTIKOUG EKTTAIOEUTIKOUG YId
Tov oxediaoud, TNV opydvwaon Kai Tnv UAOTTOINON TNG eKTTAIBEUTIKAG TTPAENG Kal €v TEAEI N
ammodoxn, N aTmméppIPn Twv ETMOTAMOVIKWY OedoPéVWyY OTNV  aAvauéTpnon ME TN OXOAIKN
TTIPAYHATIKOTNTA, KABWG BERBAIO KAl N ATTOKTNON EKTTAIDEUTIKAG EUTTEIPIAG, ATTOTEAOUV TOUG BACIKOUG
agoveg TnG lMNpakTikAg Aoknong (Economidis, 2013). Koivdg okotrég g MpakTikig Aoknong Twv
Maidaywyikwyv TUNPATWY TNG XWPEAS Eival N €TTAQr TwV QOITNTWYV HE TNV KABNUEPIVA EKTTAIOEUTIKN
TIPOKTIKA KAl N €EA0KNGCH TOUG OTOV TPOTTO dIaXEipIong TNG OXOAIKAG TAENG, KABWG Kal N aTrdéKTNOoN
eUTTEIPIAG OTOV TPOTIO Opydvwong Kal diegaywyns tng didaockaliag (Darling-Hammond, 2010
-Ecomonides, 2013).

2710 TAdiolo TnG MpakTiKAG AcKnong {nTouuevo Bev gival JOVO N §OIKEIWON PE TN OXOAIKA TAEN
OANG Kal n emdiwgn ATTOTEAEOUATIKAG EUTTAOKNAG ME TNV eKTTAIOEUTIKA diadikaoia, yeyovog TTou
TTPOUTTOBETEN KPITIKA TTPOCEYYION, OTOXAOUO Kal avaoTOXaouO yia TPOTToTroinon ) BEATIOTOTTOINGN
TITUXWYV TNG OXOAIKAG TTPAKTIKNAG, OUVATOTATEG YIA TTEIPANATIONOUG Kal avavéwaon, ATTOTPETTOVTOG TN
oTEipa  avatrapaywyn Kal SlaTAPNON OTEPEOTUTTIKWV KOl TTAPADOCIOKWY apXwVv OIdaoKAAiag
(Oikovouidng, 2007-KooouBdkn, 2003). Q¢ ek ToUTOU, N TPakTIKh AOKNON TWV HEAAOVTIKWV
ekTTaIOEUTIKWYV MpoaxoAIKAG kal ZxoAIKAG EkTTaideuong atroTteAei afidmmoTo epyaAeio avadeitng Twy
OTACEWY Kal TTETTOIBA0EWY TOUG yia Th d1IdaoKaAia kal gaénon (Xpuoagidng, 2013).

2. Z1doeig Kal MNMetroidnoeig Ektraideutikwy MpooXoAIkhng kal ZX0AIKAG EkTraidsuong yia Tnv
£QPApUOOTIKN AgITOUupYIKOTNTA TNG AlagpopoTtroinuévng AidaokaAiog

To epeuvnTikd evdia@épov  ouvioTatal oTnv  avadelifn Twv OTOIXEIWV  €EKEIVWV  Twv
UTTOVOOUHEVWY BEewpIwV TToU avTIAaUBAvOVTal Ol EKTTAIOEUTIKOI WG TNUAVTIKES VIO TOV OXEDIAOUO,
TN d1daoKaAia Kal TNV agloAdynaon Kai o1 oTToieg eTTNEEACOUV TIG TTETTOIOACEIG KAl TIG OTACEIG TOUG
(Erdiller & McMallen, 2003- Pajares, 1992- OECD, 2009- Charlesworth et al., 1993- Palenzuela,
2004- Smith & Croom, 2000- McMullen, 1999- Liu, 2007-Ruto-Korir, 2010- Wang et al., 2008-
Phillips, 2004+ ZakeAAapiou & Pévtlou, 2013).

O1 o1doeig Kal ol TTETTOIOACEIG TWV EKTTAIBEUTIKWY KATOAAPPBAvOUV éva PeydAo PEPOG Twv
epeuvwyv o€ BEpara TTou oxeTiCovral e Tn diIdaoKaAia Kal yadnaon, Tn O10A0KAAIQ CUYKEKPINEVWV
YVWOTIKWY QVTIKEIMEVWY, TNV ETTIKOIVWVIQ Kal aAAnAeTTidOpacn, Tnv TTaidaywyikr aTudéc@aipa
(Kagan 1992,-Richardson 1996,-Borg 2003, -T'kpitCiog, 2010).

MpooeyyifovTtag evvoloAoyikd TNV évvoia Twv OTACEWYV, Ba YTTOPOUCANE VO TNV OPICOUUE WG
TNV KATOOKEUR TTOU TTEPIAANPBAVEI YVWOTIKEG, OUVAIOONUATIKEG KOl CUMTTEPIPOPIKEG TTANPOPOPIES
OXETIKA ME TO QVTIKEIMEVO TNG OTAONG Kol JTTOpEl va  agloAoynBei pECW  YVWOTIKWY,
ouvaIoBNUATIKWY KAl CUUTTEPIPOPIKWYV  QUTOAVOQEPOUEVWY  avTaTTOKpioewyv. Eival  pia
utroAavBdvouoa (latent) yetaBAnThA, n otroia epunvevel Tn dIACUVOEC AVAUETA OE TTAPATNPEACIKNG
OleyePTIKA yEYOVOTQ KAl CUUTTEPIPOPES. ATTOTEAE HIa A§IOAOYNTIK yVwWUN TTOU gival améppola Twv
O1adIKaoIwy TTou SIETTOUV Ta €PEBICHOTA KAl TIG AVTATTOKPIOEIG TWV CUVEXWV EVOANAYWY HETAEU
OPECKEIOG Kal aTTapEOKEING, €mBupnTou Kai avemBuuntou (Kokkivakn 2005-Cheung, 2009). H
oTdon €ival duvaTlOv va €TTNPEACEI TIG YVWOTIKEG AEITOUPYIEG, TIC CUVAIOONUATIKEG AVTATTIOKPIOEIG
KAl TIG JEAAOVTIKEG OUMTTEPIPOPEG €vOG aTOpou. To ouvaliobnuaTiké aToixeio Tng évvolag oTdon
ava@épetal o€ €AEEIC Kal aTTEXBEIEG YIA KATTOIO BEUa Kal avTavakAoUV Ta OUuvaIcOAPaTa TTPOG AuTO.
To CUPTTEPIPOPIKO OTOIXEIO TTEPIAAUBAVEI TNV TTAPATNPNCIKN CUUTTEPIPOPA, N OTTOIA ATTOTEAEI YETO
£€KQPAONG TwV TIETTOIBNOEWY Kal Twv ouvaloBnudtwy pag évavtl evog BEuartog. To yvwoTikd
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oToIXEio TTEPIANAMBAvVE TIG OKEWEIS Kal TIG TTETTOIBNOEIG TTou ek@pdalovTal atrd €va ATouo yia éva
OUYKEKPIYEVO B€ua (Zimbardo & Leippe, 1991).

O1 TTeTToIBNOEIG £€X0UV XAPAKTNPIOTEN WG OUVANIKEG ATOMIKEG DOPEG, OI OTTOIEG MOIGLOUV ME
éva «akatdoTtaro kataokeuaopa» (Pajares, 1992- XakeAlapiou & Pévifou, 2013), TO0 OTT0iO
ugioTaTtal aAAayég e€auTiag Tou EUTTAOUTIONOU TWV EUTTEIPILOV KAl YVWOEWY, YEYOVOG TTOU KABIoTA
QVEQIKTN TN 0aQR €vVOIOAOYIKA TTPOCEYYIOT, TOV EVIOTIOMO, Tn PETPNON aAAd kal Tnv avadeign
TOUG, QV Kal aTTOTEAOUV £XEYYUO VIO TNV KATAVONON TWV TTPAKTIKWY TTOU UIOBETEI O EKTTAIOEUTIKOG
oTn oxoAkr) Tpag¢n (Nespor, 1987- Pajares, 1992- Richardson, 1996- Stipek & Byler, 1997-Vartuli,
1999- Maxwell et al., 2001- Hedge & Cassidy, 2009a- 2009f3- Palenzuela, 2004- Smith & Croom,
2000- Liu, 2007 Ruto-Korir, 2010- Wang et al., 2008- Phillips, 2004- >akeAAapiou & PéviCou,
2013). O VandenBos (2007: 112) opiCel TIG TTETTOIOACEIS WG «UIA YEVIKOTEPN ATTOdOXN TNG AArBEIag,
TNG TTPAYMATIKOTNTAG A TNG AIOTIOTIOG KATTOIOU yeEyovoTog». O1 TTETTOIOACEIS TWV EKTTAIBEUTIKWY
atroTeAOUV £éva oUVOAO aTTO 1I0£€G, AVTIANWEIG, EPPNVEIEG TWV BIBAKTIKWY TTPAKTIKWY TTOU aPOopOoUV
OTIG QTTOKTNBEioEG yVWOoEelG, OToug padntég, otov TPOTTO dIdACKOAIOG Kal pddnong, oToug
EKTTAIOEUTIKOUG Kal 0TO OXOAIKO TTePIBAAANOV. Méow Twv TTETTOIBACEWY, €TTioNg, avTiIAauBdveral
Kaveic 10 uépog Tou AvaAutikou [Mpoypduuatog tmou éxel emmAexBei va didaxBei, or pébBodol
O10aoKaAiag TTou uloBeToUvTal, OAAG KAl N CUOXETION TOU TTEPIEXOMEVOU TNG PABNONG PE TOUG
MaBNnTES Kal TNV ekTTaAIdEUTIKA TTPAEN (Murphy, Delli, Edwards 2004:71). EKTOG atrod TIG TTETTOIBNCEIG,
uTTdpyouv Kai Ta “‘cucThuaTta Twv Temoibnocwy” (Bryan, 2003, o. 838), 6nAadr ouadoTToInoElg
TETOIOAOEWY, 01 oTroieg dev  TTPOUTTOBETOUV  YeVIKA  KATAQAON atmd To dTtodo. Baoiko
XOPAKTNEIOTIKG TOUG €ival n oTaBepdTnTa Kal n OUOKOAIa oTnv aAAayry AOyw TwV EPUNVEILV TTOU
éxouv 000¢€i, evw woTdoo eivar duvatdv va avarpatmolv kal va avadiapBpwbouv artrdétoua
Hop@oAoyikd, KaBws Ta Atopa agloAoyouv TIG TTETTOIOAOEIS TOUG O CUOXETIONO WE TIG EUTTEIPIES
Toug (MkpitCiog, 2010). H katavoénon Tou CUCTARATOG TWV TTETTOIBACEWY TWV EKTTAIOEUTIKWY KATEXEI
gféxouoa onuacia, KaBwg CUPPBAAAEl OTnv evioxuon TNG EKTTAIOEUTIKNG OTTOTEAETUATIKOTNTAG
(Fang, 1996- Maxwell et al., 2001- OECD, 2009- ZakeA\apiou & Pévilou, 2013).

H digpelvnon Twv oTAoEwV Kal TTETTOIOACEWY TWV EKTTAIOEUTIKWY TTPOCXOAIKNG KAl OXOAIKNAG
EKTTAIOEUONG YIO TNV €QAPUOOCTIKN AEITOUPYIKOTNTA ThG AlagopoTroinuévng AIdaokaliag aTtroTeAEi
TOV KevTpIKO AEova TNG TTapoUcag MEAETNG, KABWG TTPOKEITAI yIa MIG TTOIOTIKN d10a0KaAia n oTToia
OTTOTEAEI TO ETMIOTEYOONA TWV TTAIOAYWYIKWY avalnTHoEwy, Evw OTOXEUEI OTNV AglOTToiNON TWV
OUVATOTATWY OAWV TWV PABNTWY, WOTE VA ETTITUXOUV TO YEYIOTO OTTOTEAEOHA (Oco@iAidng, 2009).
ZUpewva ue Tnv Tomlinson (2010) «&la@opoTroinan» anuaivel Trpoaapuoyr TnG didackaAiag, ivai
TEPIOCOTEPO Ia QIAOCOQia TTAPA €va EPYAAEiO, ETTITPETTOVTAG OTOV EKTTAIDEUTIKO va OXEDIAOEI UE
OTTOTEAECUATIKO TPOTTO Tn BIOACKOAIQ AvVTATTOKPIVOUEVN OTIG IIAITEPEG OTOMIKEG QVAYKEG TWV
padntwv (Gregory & Chapman, 2007). Eival n avauépewon Tng pabnoiakng diadikaoiag Pe TRV
EQPAPUOYN EVOAAOKTIKWV OIOAKTIKWY HEBGOWV TTPOKEIMEVOU va KaBioTaTal IKAVOTTOINTIKI) 0€ aX£an
ME TN PABNCIOKA ETOINOTNTA, TIC OTTAITACEIS KAl TO POBNOIaKO TTPOPIA Twv padntwyv (Tomlinson,
2010).

O d160KTIKOG OoXedIAouOG, Baai{duevog aTn diagopoTroinon TnG dIOACKANIOG, ETTIKEVTPWVETAI
otnv €mAoyl Twv BEATIOTWV TIPAKTIKWY, avayvwpifovrag TIg TTOAATTIAEG peTaBANTEG TTOU
OIAPOPPUWVOUV TNV TTOAUMOPYIa TNG ONUEPIVAG TAENG O¢ TTITTEDO AvVAYKWY, ETTITTEOOU ETOINOTATOG
Kal evdia@epoviwy (Hanson & Ahron, 2008). O1 petaBAnTéG TTOU SIOQOPOTTOIOUV TOV ONUEPIVO
MaBNTIKG TTANBUCUO, OTNV TTEPITITWAN TTou dev An@BoUv uTTdwn, ival duvaTdv va KATAGTHGOUV Kal
TO TTI0 KOAOOXEDIOQOUEVO TTPOYPANKA OTTOUdWY avaTtoTeAeouaTiko (Stanford, Crowe, Flice, 2010).

O1 gpguvnTIKOi OXEDIOCOI, OI OTTOIOI EiXaV WG OTOXO VA EEETACOUV TIG CUOXETIOEIG HETALU TWV
TETMOIOACEWY KOl TwV TIPAKTIKWY TWV EKTTAIOEUTIKWY O OxEOn WeE Tn  Ala@opoTroinuévn
Aidaokalia, €xouv Ocicel dUO BIOPOPETIKEG doPEG cuaxéTiong. ATTd Tn dia TTAeupd, uTTdpxXouv ol
MEAETEG EKEIVEG OI OTTOIEG AVAPEPOUV TNV ATTOTEAEOHATIKOTNTA TNG dlapopoTroinuévng didackaAiag
oTnNV aTodIKn €EENIEN Kal TTPO0d0 Twv padntwyv. To TTARBOG TWV EPEUVWV TEKUNPIWVOUV TNV
OTTOTEAECUATIKOTATA PACIKWY APXWV Kal TTPOUTTOBEcEWVY NG diagopoTroinuévng dIdaoKaAiag Kai
emBeBaiwvouy TN PeyioTOTTOINON TwV HABNCIOKWY atroTeEAeopdTwy o OAOUG TOug HaBNTEQ
aveEdpTNTa AT TO ETTITTEDO E€TOINOTATAG TOUG, TO (QUAO TOUG 1] TO KOIVWVIKOOIKOVOUIKO TOUG
emimedo. O1 eKTTAIOEUTIKOI TTOU €@Apupoocav Tn diagopoTroinuévn diIdaoKalia ava@épouv OUTKOAIEG
Kar SlaTutrwovouv TNV amown OT aTmaiteital XpOvog KAl KOTTOG yia ThV  €QapUOyn NG
dlapopoTroinuévng OI6a0KAAiag aTn OXOAIKN TTPAKTIKF. Qo100 n oTAoON TWV EKTTAIBEUTIKWY ATAV
1Id1aitepa BeTIKA Kal evBouoiwdng Kal eKdNAwaoav TNV €MIOBUUIa yiIa CUVEXION Kal ETTEKTACH TNG. ATTO
TNV GAAN TTAEUpd, dia@aiveTal 0TI N evNUEPWON TWV EKTTAIOEUTIKWV OXETIKA WE TN BewpnTIKA Kal
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EQAPUOOTIKA AciToupyIkOTNTa TNG AA cival Trepiopicpévn Kal o€ ouvouaoud pe dAAoug Adyoug dev
UI0BETEITaI OUXVA OTNV eKTTAIBEUTIKY TTPAEN. H ektTaideuon, n mPOPPWON Kal N UTTOCTAPIEN TWV
EKTTAIOEUTIKWY  aTTOdEIXONKAV WG KABOPIOTIKOI TTAPAYOVTEG YIa TNV ETTUXA €QApUOyr TNG
dlapopoTroinuévng dIBAoKAAIaG o€ TAEEIS PIKTAG IKavoTnTag (Davies, 2000-Wertheim & Leyser,
2002-Berry, 2006- Chong, Forlin & Au, 2007-Forlin, 2007 Dee, 2010-MnTton, 2012-Fykaris&Mitsi,
2012 Ruys et. Al, 2013‘Wan et el.,, 2013-Nicolae, 2013-Erotocritou Stavrou, & Koutselini,
2015-Wai-Yan Wan, 2016).

3. H rapouoca peAéTn

H tTapouca peAETn atrookoTrei atn diepelivnon TWV OTACEWYV Kal TTETTOIONCEWY TWV QOITNTWY
Tou MaidaywyikoU TuApatog Anuotikhg Exkmaideuong kai Maidaywyikou TuARuatog Nnmaywywv
Tou [MavemmoTnuiou lwavvivwy, oXeTiIK& pe T Alagopotroinuévn AIDAoKaAia. ZUYKEKPIUEVA, O
OTOX0G TNG ATAV Vva €EeTdoEl KATA TTOOO OI QOITNTEG/UTTOWNAPIOl EKTTAIDEUTIKOI TOU OEiyNOTOG
epapuodlouy T @lAocogia Tng AlapopoTtroinuévng AiIdackaAiag, Katd Tn SIAPKEIQ TNG UTTOXPEWTIKAG
MpakTIKAG Toug AcKnong o€ eAANVIKA ONUOTIKA OXOAEia Kal vATTiaywyeia.

lNa Toug OKOTTOUG TNG TTApoUcag HEAETNG, wg AlagopoTroinuévn AIdaoKaAia opidetal n
OUCTNMOTIKA TTPOCEyyIon oTov oXedIaoud Tou ouvolou Tng didackaliag, avampoocapudélovtag To
TEPIEXOMEVO, TNV ETTegepyadia Tou TIEPIEXOMEVOU KAl TO TEAIKO TIpPoidv TOU avaAUuTIKOU
TIPOYPAPUATOS VIO HaBNTEG HE DIAQOPETIKA €TOINOTATA, MOBNOCIOKS TTPOPIA Kal  evdlo@épovTa
(Mavrehiddou & Avtwviou, 2008).

MNa 1oV OpO «TETTOIBACEIC», YyIa TOUG OKOTTOUG TnG Trapoucag MEAETNG, OOBNKe €vag
AEITOUPYIKOG OpIoPOG, O OTTOI0G AVOQEPETAl OTIG AUTO-AVOPEPOUEVEG AEITOUPYIKEG QPIAOCOQIES 1)
Bewpieg TTPOKTIKWY TTOU €TTIAEYOVTAI ATTO TOUG QOITNTEG/UTTOWAPIOUG EKTTAIBEUTIKOUG TOU OEiyUATOG
(Rentzou & Sakellariou, 2011- Sakellariou & Rentzou, 2011- 2012 - 2013).

O1 TeTToIBACEIC TWV POITNTWY aTTOTEAOUV TTOAUTIHO £pyaAgio avadeifng Twv XapaKTNPICTIKWY
KAl TTPAKTIKWY dIdACKAAIaG TTou uloBeTouvTal, KABWG ouxvd QaiveTal va akOAoUuBoUV TTPAKTIKEG
TTOU TOUG €ival yVWPIMEG aTTd Toug TTPpwNV dIKOUG Toug SACKAAOUG Kal Ta CuvBéTouv O¢ dia
eCI0aVIKEUPEVN €IKOVa 1} HOVTEAO Tou SaokAAou TTou B€Aouv ol idlol va yivouv, CUVEVWVOVTAG
EUTTEIPIEG KAl YVWOEIS atmod Tnv TpIToBaduia ektTaideuon (Cole & Knowles, 1993 - Sakellariou &
Rentzou, 2013), o1 oTroieg BpiokovTal o€ utToAavBdAvouoa Popen Kal avaduovTal oTnv €TTITEAEON
TOU €pyou TOu €eKTTAIBEUTIKOU aTn OXOAIKN TTpdaen (Raths, 2001). O1 uttown®iol eKTTAIGEUTIKOI
aflohoyouv OTIOATIOTE KaIvOUPyIo OTO TIAQicIo Twv NAONn  JlauopPwUEVWY  OTACEWY  Kal
TTETTOIOACEWY, QTTOPPITITOVIAG TO, OTNV TIEPITITWON TTOU €ival avTikpououevo (Kennedy, 1997-
Sakellariou & Rentzou, 2013). H digpelvnon Twv EKTTAIBEUTIKWY TTPAKTIKWY €ival onuaivoucag
agiag, e1dIkOTEPQ OE KATA TN diIdpKeIa @oitnang oTnv TpiIToRdBuia ektraideuon (File & Gullo, 2002).

Me Baon tnv uttéBeon OTI n €E€TaON TWV OTACEWYV KAl  TTETTOIBNCEWY TWV EKTTAIOEUTIKWV
MTTOPEl va evioXUOEl TNV OTTOTEAECUATIKOTNTA Toug Kal AauBdvovTtag uttéyn Tn onuacia Tou va
TIpaydaToTIOIEITAl AUTH N OladIKaoia KATA Tn JIAPKEIA QOITNONG OTO TIAVETTIOTAWIO, N Trapouca
MEAETN €xEl WG OTOXO va €EETACEI KATA TTOOOV Ol POITNTEG/UTTOWRAPION EKTTAIDEUTIKOI TOU OEiyuaTog
yvwpi¢ouv kai e@apudlouv TN AlagopoTroinuévn AIdackaAia kal va KaAUWel Eva epeuvnTIKO KEVO
oT1o TTedio auTd oTnv EANGDQ.

4. MeBodoAoyia ‘Epeuvag

4.1 Aciypa

Qg deiyha TNG TTapoUOag €peuvag €TTIAEXONKAV 01 QoITNTES, KOBWGS HECW TNG SIBAKTIKAG TOUG
eumEIpiag eival duvatdv va avaduBbouv ol OTACEIG KAl O1 TTIETTOIBNOEIG TOUG OTTWG dlapop@winKav
MEOW TNG AUEDNG EUTTEIPIOG, TWV AKABNUATKWY PaBnuaTwy, TWV ETTIOTNHOVIKWY CUYYPOUUATWY A
GMwv Tywv ekmraideuong  (Palenzuela, 2004). lMAnBuopd TnG €peuvag ammoTéAecav Ol
TeTapToETeic QoItnTég Tou [MMaidaywyikolu TunRuatog AnuotikAg Exkmaideuong kai tou Turiuarog
Nnmaywywyv Tou [MavemoTtnuiou lwavvivwyv. Katd tnv tepiodo die€aywyng TG TTapoucag
£PEUVAG, Ol TETAPTOETEIG QOITNTEG OI OTToIOI gixav UAoTTOINOEl dIBAOKAAIEG HEOW TWV PAKTIKWY
aokAoewyv oT1o TuAua Anpotikrg Ekmaideuong Atav 227 kai avratrokpiOnkav o 183, dnAadn
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mrepitou 10 80,62% TOU OUVOAIKOU TTANBUCpOU, evw oTo TuAua Nnmmaywywv Arav 260 kai
avTtatrokpidnkav or 203, dnAadr) Trepitrou 10 78,07% TOU CUVOAOU TWV QOITNTWYV TTOU OAOKARpwoav
TNV MNpokTIKA TOug AoKNnon.

4.2 MNepiodog dieaywyng TnG épeuvag

H €peuva die€xOn Tov Mdio Tou TpExovTog akadnuaikou étoug 2016-17.

4.3 Méoa ouAAoyng dedopévwv

Qg 6pyavo PETPNONG XPNOIUOTTOINBNKE TO SOPNUEVO EPWTNUATOAOYIO, HE «KAEIOTOU» TUTTOU
KAl KATTOIEG DIEUKPIVIOTIKEG «aVOIXTOU» TUTTOU £PWTACEIS. To epwTNUATOAGYIO SlopBpwBNKe OTN
Baon Twv akdAouBwv 3 KATNyopPIWV:
MpPo®iA epwTWHEVWV
1" Kartnyopia: «E€oikeiwan pe Tn AlapopoTroinuévn AidaokaAia»
2" Katnyopia: «@swpnTik Tekunpiwaon Tng AlagopoTroinuévng AidackaAiagy»
3" Katnyopia: «E@apuoyn Tng AlagopoTtroinuévng Aidackahiag »

H xpovikn didpKela CUPTTAAPWONG Tou epwTnuaTtoAloyiou dev uttepéBaive Ta 15 AeTrtd. MeTd
TN CUYKEVTPWOTN TWV EPWTNUATOAOYIWY aKOAOUBNOE N KWOIKOTTOINCT TOUG, VW 1 OTATIOTIKI) TOUG
emmegepyaoia €yive PE TN XPrion Tou OTATIOTIKOU TrpoypdupaTtog SPSS 22.0 for Windows. H
oTaTIOTIKN) avAdAuon Twv OedOoUEVWYV EYIVE PE BACN TNV AVAAUCH «TTEPIYPAPIKWY OTATIOTIKWY HE
OUOXETIONOUG Kal TTivakeg Tagivounong» (Descriptive Statistics-Correlations and Crosstabulations),
N oTroia KPiBnKe wg¢ N KATaAANAAGTEPN VIO TN CUYKEKPIPEVN EPEUVNTIKI) TTPOCEYYION.

4.4 MNep1opIoHOi TNG EpEUVOG

2TNV TTEPITITWON TNG TTAPOUCAG £PEUVAG KEVTPIKOG TTEPIOPICHOG atroTeAE 6TI eAPON deiyua
atd éva Povo TMavemoTAMIo TG XWEAS  Kal, TMITTAE0V, oI @oITNTEG Tou Maidaywyikou TPAPOTOG
AnuoTtikng Ekmaideuong cixav akdun KAatoleg dI0ACKAAIEC VA UAOTTOINOOUV OTO TTAQICIO TWV
MpakTIKWV TOug ACKACEWV. ZTOUG TTEPIOPICPOUG QUTAG TNG EPEUVNTIKAG MEAETNG Bewpeital n
aTToudia TNG TTapPaTAPNONG, aPoU N PEAETN OTnPiXBNKe PHévo OTnV Kataypa@r Twv MetmoiBRoswy
Kal ZTACEWVY TwV UTTOWNQIWV EKTTAIDEUTIKWV.

4.5 Mapouoiaon TwWV ATTOTEAECUATWY TNG EPEUVAG

2XETIKA ME TO TIPOGIA TOU OEiyhaTOG, OIOTTIOTWVETAI OTI N CUVIPITITIKA TTASioWn@ia Tou
OciypaTtog eival yuvaikeg 10 89,6% TOU OUVOAOU TWV UTTOWNAQPIWY EKTTAIDEUTIKWYV OXOAIKAG
ektTaideuong kai 10 98,5% TOU OUVOAOU TWV UTTOWAPIWV EKTTAIBEUTIKWYV TTPOCXOAIKNG aywyng Kal
ekmTaideuong. QoT600, OTO OUVOAO TWV UTTOWNQIWV EKTTAIOEUTIKWY KAl Twv OU0 TUnUAaTwv
olammoTwveTal 0TI HOAIG TO 5,7% avrikel oTov avdpikd TTANBuoud, evwy 10 94,3% €ival yuvaikeg
otrouddoTpieg (KUKAIKO diaypaupa 1).
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KUkAIKS Siaypauua 1: Mpo@iA deiyuarog

MTAE-NTN

uvai

To peyaAuTepo TTOOOOTO, TTEPITTOU 94%, Kal atmd Ta dUo TuAuATa AVAKEN OTNV NAIKIOKN
BaBuida petagy 18 kai 23 etwv. Agloonueiwto €ivar 10 1T0000TO 83,6% TWwV HEAAOVTIKWV
daokdAwyv, ol otoiol dAwaoav 6T ol oTToudég oTo Tunua atmoTteAouoav Tnv 1" Toug emAoyr Kal
avrtioToixa 10 59,9% Twv peAAOVTIKWYV vnTTiaywywv (Paddypauua 1).

PaBdoypaupa 1: ETIAOYA UTTOWRPIWY EKTTAIBEUTIKWY TTPOCXOAIKAG KAl OXOAIKAG aywyng ¢oitnong
OTO TUAMQ.

83,6%

90,00%
80,00% -
70,00%
60,00%
50,00%
40,00%
30,00%
20,00% 2 2 9Y B OLomnoudéc ato MN.T.N.
10,00% j o

0,00%

B OLonoudéc oto MN.T.A.E.

OLomnoubéc oto MN.T.N.
Lomoudéc oto MN.T.AE.

Emiong, onuavTiké €ival Ta TTOOOOTA TWV QOITNTWYV OI OTToi0I YVwpifouv o€ uwnAd ETTITTESO
TOUAdyIoTOV pia {Evn yAwooa.

‘Ooov agopd Tnv 17 Karnyopia oxeTikd pe TNV €oikeiwan pe Tn AlagopoTtroinuévn AidaokaAia
KOl CUYKEKPIPEVA YIO TNV EVNPEPWOTN TTOU £XOUV OI QOITATEG YIA AUTH], KATAYPAPETAI OTO TTOCOOTO
Tou 89,6% yia Toug peANovTIKOUG daokdAoug kal oT1o 90,1% yia Toug ev duvAuEl vnTTIayWwYoUg TToU
amavinoav BeTIKA. ZT0 gUVOAO TWV QOITNTWYV Kal TwV 600 TUNUATWY KATAyPAPETAl TO TTOCOCTO TOU
89,9% vyia ekeivoug TTou €xouv evnuepwOei yia Tn Alagopotroinuévn AidaokaAia, evw POAIG TO
10,1% TWV QoITNTWYV deV €ixe TTOTE KATTOIO OXETIKA evnuUépwon (TTivakag 1).
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Mivakag 1: Evnuépwon yia AlagopoTroinuévn AidaokaAia

Cumulative
Frequency Percent Valid Percent Percent
\Valid Nau 346 83,6 89,9 89,9
Oxi 39 9,4 10,1 100,0
Total 385 93,0 100,0
[Missing System 29 7,0
Total 414 100,0

O1 TTaveTmoTNUIAKES BIOAECEIG aTTOTEAOUV YIa TO 86,9% Twv uTToYnRPIWY dACKAAWY Kal yid TO
93,6% Twv UuTTOYPNAQPIWV VNTTIAYWYWV TN Baoikh TMyR evnuépwong yia Tn AlagopoTroinuévn
AidaokaAia, Tépav Twv AWV TTNYWV, OTTWGS Ta OXETIKA ApBpa, ol nuepideg, Ta ouvédpia i AAAES
TTNYEG, OTTWG KaTOyPA®nKe OUYKeEKpIyéva pe Tmooooto 2,2% (M.T.A.E) kai 5,4% (M.T.N.) 10
AladikTuo. H yvwon yia 1o Bewpntikd uttdéRabpo g A.A avépyetal yia Toug @oitnTég Tou M.T.A.E
o710 82% kai Toug @oItnTéG Tou 1.T.N 010 85,6%, VW yIa TO £QAPUOCTIKO TNG TTAAICIO T TTOCOOTA
eival 80,9% kai 81,7% avTioToixa. 10 OUVOAO TwV QPOITATWYV KAl TwV dU0 TUNUATWY, N yvwaon yia
T0 BewpnTikG TTACicIo Kataypdgetal oto 83,9% Kal yia To €PapuocTIKO TTAaiolo oto 81,3%
(paBdoypappa 2).

Papdoypaupa 2: Nvwon kal Karavonaon Twy UTTownReiwy eKTTAIOEUTIKWYV YIa TO BewpnTIKO Kal TO
EQAPUOCTIKO TNG AlagopoTroinuévng AidaoKaAiag.

80,00% )
70,00% L o B rvwon kot Karavénon tou
60 00% — @ewpntLkou mMAatciov TG
’ Aladopomolnuévng
0,
50,00% Mdaokahiog
o — ——
40,00% . 18,7% B [vwon kal Katavonon tou
30,00% . e edappootikol mAateiou TG
20,00% Aladopomotnuévng
. — AlSaokoAio
10,00% ‘l ; © o
0,00% -

vwon kat Katavonon ...

Na

Oxt

YynAdétato eival 1o mooooTtd 91,2% yia Toug @oimntég Tou M. T.A.E kai 99,5% yia Toug
@oitntég Tou T.T.N, o1 otroiol €MOuUPOUV TTEPAITEPW EVNUEPWON Kal yvwon yia TN A.A. YuvoAikd,
10 94,3% ek®AAwWOE TNV €MOUNIO va ETIHOPPWOET KAl va ATTOKTACEI KAAUTEPN KATAPTION OXETIKA JE
N AlogopoTroinuévn AIdaokKaAia, evw HOANIG TO 5,7% Twv @QOITNTWV Kal Twv OU0 TUNUATWY
eCéppaoav Tnv atroyn 611 dev evOIAQEPOVTAI YIA TTEPAITEPW EVNHEPWON KOI YVWON OXETIKA WE TN
diagpopoTroinon TG didaokaAiag (KukAikéd didypauua 2).
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KukAIké diaypaupa 2: Emlupia yia TTepaitépw evnUEPWON Kal ETIHOPOWON OXETIKA WUE TN
AlagopoTtroinuévn AidackaAia.

TTepaITépw
swnpépwon
(1]
empépgwon
N
WEon

2t 27 Karnyopia KoTaypd@OVTIOl Ol OTIAVTACEIC TWV  HEANOVTIKWY  EKTTAIOEUTIKWYV
TIPOOXOANIKAG KAl OXOAIKNG €KTTAIOEUONG OXETIKA MPE TR BewpnTik Tekunpiwon TG A.A.
2UYKEKPIMEVA, MOAIG TO 19,2% TwVv QoitnTwy Tou MN.T.A.E kai Tou T1.T.N utrootnpifouv OTI UTTAPXEI
N TUTTIKA €IKOVA TOU «dECOU» PadbnTn (TTivakag 2).

Mivakag 2: H admoywn trepi "uéoou” pabntni atmmoteAsi Taidaywyikd pubo

Cumulative
Frequency Percent Valid Percent Percent
\Valid Nai 311 75,1 80,8 80,8
Oxi 74 17,9 19,2 100,0
Total 385 93,0 100,0
[Missing System 29 7.0
Total 414 100,0

MNa 10 37,2% 1wV @oirntwy tou MN.T.A.E o1 pyaBnoiakoi atéxol Ba TTpétel TAvTa va TiBevTtal
avaAoya e Tn SUVAUIKN TV HOBNTWV EVW PEPIKES POPES Yia To 56,9% Twv @oitnTwy Tou M.T.N.
Ta SI0AKTIKG avTiKeiyeva Ba TTPETTEl va TTPOKAAOUV TO €vOIOQEPOV TwWV PaBnTwv TTAvTa yia TO
33,9% 4 ouxva via 10 32,2% vyia Toug @oitntég Tou I.T.A.E, akdéun K av KATToIEG POPES
atrokAivouv atré 10 emionuo AvaAutiké lMpdypapua, evw 10 60,7% Twv Qoirntwy Tou  T.T.N
onAwoav otréavia. To 39,9% Twv @oirntwy Tou MN.T.A.E dAAwaoav 6T Ba TTPETTEl TTAVTA VA UTTAPXE!
gueNigia otnv TTpocappoyf TNG dIdAcKAAag avaAoya WeE TNV €KAOTOTE TTEPIOTAOT, EVW HEPIKEG
Qopéc dnAwoe 10 59,4 % Twv @oirnTwy Tou MN.T.N. Zuxvd yia 10 36.1% Twv @oirnTwy Tou M. T.A.E
Ba TTPETTEl va TTOPEXOVTAI EUKAIPIEG YIO AUEDN OIBOOKOAIQ O POBNTEG HYE MEIWMPEVN ETOINOTNTA
HABNOoNG, evw PEPIKES QPOPES yIa TO 63,9% Twv @oitnTwy Tou TL.T.N. INa Toug pabnTég Pe XapNnAEG
emOO0oEIC Oa TTPETTEI  OUXVA va KAAUTITOVTAI T JOBNOIOKA KEVA Kal JETA va TTAPOUCIAdeTal n véa
UAN yia 10 41,5% Twv v duvdpel daokAAwy, v PEPIKEG QPOPES yIa TO 56,9 Twv PEAAOVTIKWV
vNTTIOYWYWV. AOCKNOEIG EPTTEOWTIKEG Ol OTTOIEG EUTTEPIEXOUV YVWOEIG Kal OeEIOTNTEG TTOU 1dNn
KATEXOUV Ol PaBNTEC UWNnAWY €TMdOCEWY Ba TTPETTEI VO TTAPOKAWTITOVTAI PEPIKEG QOPES YIa TO
32,8% Twv @oirntwy Tou MN.T.A.E kal yia 10 65,5% Twv @oirntwyv Tou T1.T.N. YTép TG MIKTAG
opadoTroinong Twv hadntwy, avegdpTnTa atmd Tn dUVAUIKN Toug, €ival T0 60,1% Twv PJEAAOVTIKWV
daoKAAwV kal 10 80,7% Twv PeAOVTIKWY vnTmiaywywv. O1 @oitnTég Kal Twv duo Tunudatwy
avTioToixa yvwpifouv o€ PEYAANO TTOOOOTO T O€Ipd Twv PBnUATwy yia Tov oxedlaopo Tng A.A.
QoT600, yia Tov oxedlaouo TG A.A AapBdavouv uttdwn Toug o€ TTO000TO 56,3% TIG avAYKEG TwV
MaBnTwv o1 v duvauel dAokaAol kal gg TToooaTd 60,9% TO paBNoIaKd TTPOPIA oI €v OUVAEI
vNTaywyoi, &vw o€ 10000170 45,7% ka1 47,5% avriotoixa AiyoTEPO TOUG €TTNPEEAlEl TO
KOIVWVIKOTTOANITIONIKO uTTéRabpo Tou kABe pabnthi. Katd tov oxediaopo tng A.A. emOIWKETAI
TTEPIOTOTEPO, PE TTO00OTO 51,1% yia Toug @oitntég Tou M. T.A.E kai ye mooootd 61,4% yia Toug
@oitntég Tou IN.T.N, n evepyotroinon TG TTPOCOXAG TWV JaBNTwWV.
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H 37 Karnyopia avagépetal otnv e@appoy NG A.A kal katadeikvUeTal OTI, YE TTOCOOTO
37,7% omavia kal 31,1% pepIkEG PopEg, e@apudoTnke n A.A otnv MpakTikr) ACKNON TWV QOITNTWV
Tou MN.T.A.E, eviy pe mooooT0 44,1% otréavia kai 35,6% PEPIKEG POPEG aTTO TOUG POITATEG TOU
M.T.N. ZuvoAikd, ol oTToudaoTEéG TwV dUO TUNUATWY, PE TToo0oTO 41%, e@dpuocav OTTavia OTn
didaokaAia Toug Tn Alagopotroinuévn AidaokaAia kal akoAouBei To TToc00TO TOou 33,5% TTOU
dnAwvel 0TI TNV EQApPOocaV PEPIKEG POPES. AGlooNUEIWTO, WOTOOO, gival TO TTOo0oTS Tou 1,6% Twv
QoITNTWYV, OTTWG TTPOKUTITEI aTTO TNV £PEUva, Ol OTToiol uloBeToloav TTAvTa T AlQOpPOTToINUEVN
AidaokaAia otnv MpakTikA Toug Aoknon (TTivakag 3).

Mivakag 3: E@dppooa otnv MNpakTikr) gou Aoknon T1n AlagopoTroinuévn AidaoKaia.

Cumulative
Frequency | Percent | Valid Percent Percent

\Valid Moté 71 17,1 18,4 18,4
2Tdvia 158 38,2 41,0 59,5
Mepikég Popég 129 31,2 33,5 93,0
Zuyva 21 51 55 98,4
MNavra 6 1,4 1,6 100,0
Total 385 93,0 100,0

[Missing  System 29 7,0

Total 414 100,0

BaoikdTepog Adyog TTou dev eQapudOTNKE TTAVTA, OUXVA I APKETEC popéc N A.A oTnv TTpdEn
gival yia Toug gv duvapel SaoKAAOUG Kal vNTTIaywyoug, e TTooooTo 48,4% kai 96,5% avrtioToixa, n
emOupia va akoAouBnBei o TpOTTOG BIBACKOAIOG TTOU TOUG ATAV OIKEIOG KAl ETTETAI UE TTOOOOTO
44,3% kai 16,3% n didackaAia pe Bdon TG 0dnyieg kal cuPPBoulég Tou/Tng daokdAou/ag N
vnmaywyou TnG TaENg. Z1ig didaokaAieg TTou epapudoTnke n A.A dev TTapouaidoTnkav dUTKOAIEG,
oluowva e 10 78,2% Twv @oitntwy Tou MN.T.A.E ka1 10 92,3% Ttwv @oitntwy Tou MN.T.N. QoTtdoo,
KATTOIEG ATTO TIG OUOKOAIEG TTOU KATAYPAPNKAV ATTO TOUG QOITNTEG, O AVOIKTOU TUTTOU £PWTACEIG
TOU gpeuvNTIKOU Uag epyaleiou, eival:
o Agv NBeAe n daokdaAa TnG TAENG va epapudow Tn AlapopoTtroinuévn Aidackalia (2 atraviioeig)
o Ta TTaudId dev ATaV £EO0IKEIWHEVA HE AUTO TO €id0G BIBACKAAIAG, a@oU N ekTTAIBEUTIKOG TNG TAENG
ToUg &€V TO XpNoIPoTTolouoE (6 aTTavTACEIG)
o Mn emTapkng xpovog (14 atravtAoElg)
¢ Oa BeAa va £xw KAAUTEPN UNIKOTEXVIKT) UTTOOOUA (4 aTTaVTACEIG).

To 65,1% Twv @oirntwyv Tou MN.T.A.E kai 10 83,7% Twv @oirntwv Tou IL.T.N. éviwoe
IKavoTToinon amo Tnv epappoynl Tng A.A  kai pdAioTa 10 78,2% Twv QOITNTWV KAl Twv OU0
TUNUATWY dnAwvouv 6T Ba TNV epapuolav avd (TTivakag 4).

Mivakag 4: Oa epapudow ¢ava Tn AlagopoTroinuévn AiIdackKaAia.

Cumulative
Frequency Percent Valid Percent Percent
\Valid Nai 301 72,7 78,2 78,2
Oxi 84 20,3 21,8 100,0
Total 385 93,0 100,0
|Missing System 29 7,0
Total 414 100,0

210 OUVOAO TWV QOITNTWV Kal TwV 800 TUNUATWY, T0 74,4% €EEQPPATE IKAVOTTOINON KATOTTIV
epappoyng NG AlagopoTtroinuévng AidaokaAiag otnv MNMpakTik Aoknon (Trivakag 5).
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Mivakag 5: NiwBw IkavoTtroinon amd Tnv epappoyn TG Ala@opoTroinuévng

AIdaoKaAiag.
Cumulative
Frequency Percent Valid Percent Percent
\Valid Nai 290 70,0 74,4 74,4
Oxi 95 22,9 25,6 100,0
Total 385 93,0 100,0
|Missing System 29 7.0
Total 414 100,0

Katé 1n didackaAia xpnoipotroifnkayv TTOAAATTAG UAIKG Kail TToIKIAa TTOTITIKG Péoa, auyvd
yia 10 37,2% Twv @oitntwy Tou MN.T.A.E kai yepikég popég yia 10 43,6% Twv @oitntwy Tou M.T.N.
2Uppwva pe 10 37,7% Kal 43,6% PePIKES QopEG Kal TO 33,9% kai 34,2% ouyva (@oitntég M. T.ALE-
MN.T.N) o1 paBntég aAAnAoBonBrBnkav oTi¢ uaBnolokég OpacTnpPIOTNTEG Kal  aveETTTuEav
OUVEPYATIKEG OECIOTNTEG, EVW O POAOG TOU EKTTAIBEUTIKOU ATAV PEPIKES POPES 38,8% i ouxva 33,3%
(poitnTég ML.T.A.E) kai avriotoixa 45% uepIkéG @opéc 1 34,7% ouxvd, OBIaKPITIKOG KaTd TN
opaoTnplotoinon Twv padntwyv O1 yadntég dRAwoav euxapioTnuévol UOTEPA aTmd TNV £QapUoyn
g A.A., olpewva pe 10 83,1% TWV PEANOVTIKWV OaoKAAwv Kal T0 90,1% Twv &v duvApel
VNTTIAY WYWV.

O1 goirntég Tou MN.T.A.E diAwaav o1 epdpuocav 1N A.A. TTEPICCOTEPES POPEC OTO PABNUG
NG Nwaooag (49,8%), ota Mabnuartiké (15,6%) ka1 otn Puoikn (15,6%), Kupiwg oTig A", E’ kal Z1°
TageIg (Tivakag 6).

Mivakag 6: E@dpuooa 1n AlagopoTtroinuévn didackaAia oto pddnua (MTAE)

Cumulative
Frequency | Percent |Valid Percent Percent

\Valid Nwooa 128 30,9 49,8 49,8
MaBnuartik& 40 9,7 15,6 65,4
loTopia 28 6,8 10,9 76,3
duoikn 40 9,7 15,6 91,8
MeAétn MepiBaAAovTog 8 1,9 3,1 94,9
Mewypagia 4 1,0 1,6 96,5
OpnoKeuTIKG 7 1,7 2,7 99,2
Kowwymn Kail MoAITIKA > 5 8 100,0
Aywyn
Total 257 62,1 100,0

IMissing System 157 37,9

Total 414 100,0

O1 goitntég Tou M.T.N. dnAwoav 6T epdpuocav T A.A. 010 padnua TG Nwooag (42%),
ota Mabnuartikd (16,94%) kai amig ®uoikég EmaoTtrpeg (15,9%) (Trivakag 7).
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Mivakag 7: Eeapuoca mn AlagopoTtroinuévn didackaAia oto padnua (M.T.N)

Cumulative
Frequency | Percent |Valid Percent Percent

Valid \wooa 174 42,0 42,0 42,0

MaBnuartika 66 16,4 16,4 58,0

I'Ippowmm Kal KoivwvikiA 59 73 73 72.2

avaTTuén

duoikh Aywyn 36 3,3 3,3 80,9

Téxveg 21 51 51 86,0

T.MN.E. 21 51 51 91,1

MepiBaAAov kal

EkTraideuon yia Tnv 49 49

A€I9OPO Avnd:('rTuﬁrr]] 37 15.9 15.9 1000

Qduoikég EmoTrpEg

Total 414 100,0 100,0

5. Zuptrepdopara-fpordoeig

O1Twg TTPOKUTITEI ATTO TH BEWPENTIKA TTPOCEYYION TNG TTAPOUCAS PEAETNG HOG, N ETTIOTNUOVIKA
KOIVOTNTA OIEPEUVA TIG TIETTOIONOEIC TWV EKTTAIOEUTIKWY, KOBWG HECW auTwv dlagaivovTal ol
UTTOVOOUUEVEG Bewpieg o1 oTToieg Kuplapxouv aTn didackalia Toug (ZakeAAapiou & Pévilou, 2013).
21NV TTapouca PEAETN €TTIAEXOBNKAV QOITNTEG/UTTOWNQIOI EKTTAIDEUTIKOI TTPOOXOAIKNG KAl OXOAIKAG
eKTTaiIdEUONG, KABWG N BIDAKTIKI TOUG eUTTEIPIa HEOW TwV MPAakTIKWV ACKACEwVY gival duvaTdv va
avadeiter TIc meTmoIBRoelg Toug (Smith, 1997). Mia TTAnBwpa TTETTOIBACEWY TwV HEANOVTIKWY
EKTTAIOEUTIKWV OXETIKA HWE Tnv ekmaideuan, Tn O1dackahia, TN puddnon aAAd kai Tov poAo Tou
EKTTAIDEUTIKOU TTOPOUCIAZEl onUAVTIKO £peuvnTIKG KEVO OTN XWpa pag, aAAd kal diebvwg (Bullough
& Gitlin, 2001- Raths, 2001).

AvaAuTIKOTEPA, Ta ATTOTEAEOUATA TTOU TTAPOUCIACTNKAV OTO TTAQICIO TNG TTEPIYPAPIKAG
OTATIOTIKAG OTTOOEIKVUOUV TNV ETTAPKA EVAREPWOTN KAl EKTTAIDEUCN TWV JEANOVTIKWV EKTTAIDEUTIKWY,
1600 via TN BewpnTikp 600 KAl YO TNV EQAPHOCTIKA AEITOUPYIKOTNTA TNG OIOQOPOTTOINUEVNG
d10aoKaAiag, evioUToIG TNV TTEPIOPICKEVN EQAPMPOYT TNG OTNV KABNUEPIV eKTTAIOEUTIKA TTPAEN. O1
UTTOWNQIO! EKTTAIDEUTIKOI CUXVA ETTIAEYOUV va UIOBETHOOUV XAPAKTNPIOTIKA KAl TTPOKTIKEG TTOU TOUG
gival oikegieg atrdé TN HadnTIk Toug {wr, atrd dIKoUG Toug dACKAAOUG Kal dIAUOPPWVOUV [id EIKOVA
N €va PovTéAo eKTTAIOEUTIKOU TTOU €TTIOILUKOUV va £@apuocouy ol idiol (Cole & Knowles, 1993).
Ooa mpoavagépovtal emBeRaiwvovTal Kal amd Ta €PEUVNTIKA OTTOTEAECPOTA TNG TTAPOUCAG
MEAETNG, KABWG @aivetal o1 IoxUel n TTapadoxn OTI u@ioTaTal ONUAVTIK atmoKAIon METAEU
TTETTOIOAOCEWVY KOl TTPOKTIKWY, YEYOVOG TTOU KOTAOEIKVUEI OTI aTTEXEI onuavTikG n Bswpia ammd mnv
TPAEN Kal, ev TéAEL, N BewpnTIKA yvwon atod Tnv TTPakTIKA epapuoyn (Wang et al., 2008).

Q¢ onuavtikd eupnua kKataypd@etal n €mMOUMia yia ouveXh €TIPOPPWON Kal TTEPAITEPW
EVNUEPWON TWV EKTTAIOEUTIKWY OXETIKA HE TN Olagopotroinuévn O1daokalia, kAT To OTT0io
diammoTwveTal atmo Ta dedopéva Twv epeuvwv TG Logan (2008), Nicolae (2013) kai Fykaris & Mitsi
(2012).

Tooo Ta ammoTEAEOUATA TNG TTAPOUCAS £pEUVAG OO0 Kal TTPONYOUHEVA £PEUVNTIKG dedouEva
KOTaypA@ouVv TNV avaykn avayvwpeiong Twv SIATOPIKWY Kal EVOOOTOUIKWY AVaYKWY KABe pyadnn
KAl TNV aTTOTEAEOUATIKOTNTA TNG dlagopoTroinong oTn dIdaokaAia. AlcupivovTtag Tnv atmroyn Twv
EPWTNOEVTWYV UTTOWAPIWY EKTTAIBEUTIKWYV, Ol OTTOIOI OTNV TTAEIOVOTNTA TOUG UTTOOTNPICOUV OTI OEV
ugioTaTtal 0 «Pécog» palnTtAg, empBefaivetal n euehigia Kal N evAANAKTIKOTNTA TTOU OIETTEI TN
dla@opoTroinuévn dIdACoKAAI KAl N OTToIA QAIVETAI VO JTTOPET VA AVTIMETWTTIOEI ATTOTEAEOUATIKA TNV
QVOMOIOYEVEID TOU PaBnTIKoU duvauikou (Hart, 1992+ Santamaria, 2009- Tomlinson, 1999).

EpeuvnTikd TTapatnpndnke o1 d6BNnKe €u@acn OTIC ATOMIKEG AVAYKEG Twv PaBnTwv Kal
TTPOCOPUOOTNKE N OIdaoKoAia avdAoya pe Tn Ouvauik OAwv Twv padntwv. BiBAioypagiké
diamoTtwveral 61 otn A.A. n éu@acn diveTal OTnV EVEPYNTIKI) CUMMETOXH, KOBWG n aug¢non Tou
XpoOvou evepyoUg Opdong o€ QTOMIKEG epyacieg Trapéxel Tn OuvatotnTa yia €E0IKOVOUNON
OIBAKTIKOU XpOvou, 0 OTToiog diaTiBeTal yia e¢atopikeupévn diIdackaAia Kal oTAPIEN Twv PadnTwy
(BaAhiavth, 2015).
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Ta TTopiouaTta TNG €PEUVAG Ava@EPOUV TNV AVATITUEN CUVEPYOTIKWY OTPATNYIKWY KATA Th
o010aokaAia, Tnv evioxuon TG AAANAETTIKOIVWVIOG Kal TNV evepyd Opdon Twv padnTwv HE TN
Bonbnmik TOopéuPacn Tou  eKTTAIOEUTIKOU, OTAV KATAOTEI avaykaio. ZT0 TAQiclo  Tng
dla@opoTroINuéVNG OIBOTKAAIAG, O EKTTAIDEUTIKOI ETTIOILKOUV TNV KOAAIEPYEID TG QUTOVOUIAG TWV
MaBnTwv, SlapopPwvovTag KATAAANAO KAiua aTn 0XOoAIKN TAEN, TTPOAyovTag TNV EVEPYO CUMMETOXN
Kal dpacn oTn padnoiakr diadikaoia Kal PEYIOTOTIOWVTAG Ta Habnolakd atmmoTteAéoparta (Assor,
Kaplan & Roth, 2002). 'Exel mapatnpnOsi, aAwaoTte, OTI N €pappoyni NG dIa@opoTToINPEéVNG
010a0KaAiag peiwoe onuavtikd TNV avaykn Twyv Padntwv yia ouvexry kabodriynon atmd Tov
EKTTAIOEUTIKO KaTA T OI000KOAIQ, €V MEIONKE O XPOVOG OMIAIGG TOU €eKTTAIBEUTIKOU OTNV
oAopéAcia TnG Tagng (Bahiavtr), 2015).

Ta dedopéva aTTodEIKVUOUV OTI Ol EKTTAIOEUTIKOI, KATA TOV OXEDIAOUO TNG dIaPOPOTIOINUEVNG
o10aokaAiag, Aaufdvouv uttéyn Toug TIG IBIAITEPES ATOUIKEG AVAYKEG TwV PaBnTwy, To Hadnolakd
TTPOQIA, Ta evOIOQEPOVTA, TN HABNOIOKA ETOINOTNTA, TIG KAIOEIG KAl Ta TAAEVTA, KABWG Kal TO
KOIVWVIKOTTOAITIOMIKO UTTOBaBpo. Ta TTpoava@epOueva atmmoTeAOUV BacoikEéG TTPOUTTOBETEIS yIa TOV
oxedlacuo TG diagopoTroinuévng didaockaAiag otn didakTikh diadikacia (Hall, 2002, 611. avag. oTIg
Bahiavtr) kai KoutoegAivn, 2008). EmimmAéov, n €@apuoyn g diagopoTtroinong otn didackaAia
ek@padeTal ye IkKavoTroinon kai diagaivetal 6T emTEUXONKAv o1 TIBéPEvol oToxol (MATon, 2012,
Fykaris&Mitsi, 2012).

H tmopeia NG épeuvag KaTEdEICE OTI OI v OUVAUEI EKTTAIOEUTIKOI QU@ITAAAVTEUOVTAl OXETIKA UE
TOV av Ba TTpETTEl va eTTIAEyovTal DIBAKTIKG QVTIKEIMEVO T OTTOI0 Ba TTPOKAAOUV PEV TO EVOIQPEPOV
TWV Pabntwyv aAAd Ba atrokAivouv atmé 1o etmionydo AvaAuTikd Mpdypaupa. O1 eKTTAIOEUTIKOI WG
QopEic UAOTTOINONG TNG ETTICNNNG EKTTAIDEUTIKNG TTOAITIKAG CUXVA QVTIGTEKOVTOI OTIG HETAPPUBMICEIS
(Bowe, Ball & Gold, 1992) kai «To TI OKEQTETAI, TTIOTEVEI KAl QVAAQUPBAVEI O EKTTAIOEUTIKOG EXEI
IOXUPEG ETTITITWOEIG OTOUG TPOTTOUG HE TOug oOTroioug TOo Al PETOQPACETAl O TTPOKTIKA»
(Hargreaves, 1994: 54). H BiBAioypa@ikr épeuva TTapouciadlel TNV aTrOKAIoN TTou @aiveTal va
UTTAPXEl avaheca aTn OIaNECOAGRBNON TOu €EKTTAIBEUTIKOU, OTa emmionua keiyeva All kol oT0
TTPOYPAPKa TTou TEAIKA UAOTTOIEITAI, N OTTOI EVTOTTIETAI €iTE OTO TTEPIEXOMEVO TWV OIDAKTIKWV
QVTIKEIMEVWV €iTE OTOUG BIDAKTIKOUG OTOXOUG £iTe 0T dISAKTIKA peBodOAoyia yia Tnv UAOTTOINOH
Toug ( Kwon, 2004- BeAAoTroUuAou, 2011 "Gibbons, 2011).

Ta TTOpioPaTa TNG TTAPOUCAG £PEUVAG KATEDEICAV KAl KATTOIEG DUOKOAIEG OXETIKA HE TNV
epapuoyn Tng A.A. oTnv TPAEN, ME ETTIKPATEOTEPEG AUTEG TNG QVETTAPKEIAG Xpovou TO6CO yid
TIPOETOINACIO OCO Kal VIO YVWPIMIA e TOUG HabnTég, TNG EAAEIYNG UTTOGTNPIKTIKOU UAIKOU OCO0 Kal
NG UN €€0IKEIWONG TwV PaBNTWV PE EVOANAKTIKEG OIBAKTIKEG OTPATNYIKEG i TEXVIKEG. QOTOCO, HIa
a1 TIG BaoikEG TTPOUTTOBETEIG EQapUoYnS TNG SlagopoTroinuévng dIdacKaAiag cival n dnuioupyia
KAaTtdAANnAou uTTooTNPIKTIKOU UAIKOU yia Tn die€aywyn Twv dpacTnpIoTATWY -lIEpapXnuéva @UAAa
dpaoTtnploTiTwy, epyacieg dlapabuiopévng duokoAiag K.a.— autr) n dladikaoia €ival apKETA
ammaItnTIKA aAA& Kal xpovoBoépa (Christnsen, 1993; Bahiavri & KoutoeAivn, 2008). MNa Ttnv
QTTOTEAECPATIKOTATA TNG EQAPHOYNG OTNV TIPAEN ATTOPPITITOVTAI TA TETPIUPEVA, TA CUPBATIKA KAl Ta
€UKOAQ, €vw QTTQITEITAI OPKETOG KOTTIOG, TPOOHAwON, agociwon kai utopovh (BaAhiavr &
KouTtoeAivn, 2008).

To PeYaAUTEPO TTOCOOTO TWV UTTOWNQPIWY  EKTTAIOEUTIKWY TTPOCXOAIKAG Kal  OXOAIKAG
ekTTaideuong, OTTWG TTPOKUTITEI OTTO TNV Trapouca £peuva, €TTEAege va epapudoel Tn A.A. oTO
paBnua g MNwooag. ‘Epeuveg dieBvwg yia TRV epapuoyn tng A.A. ava@épouv wg €TTIAOYN TO
YAWOOIKO PaBnua, KabBwg TTapéxel duvaToTnTES yIa avaTrTuén TTOANATTAWY OEEIOTATWY Kal TTAPEXE!
éva euplTaTto QAocua opydvwong dpacTnPIOTATWY YIa PabnTéG MIKTWYV IKavoThTwy (Zola, 2017-
Boeve 2009-Geisler, et al., 2009).

KartaAfyovtag, n tmapouca epeuvnTik HEAETN €&éTaoe TIG 2ZTAOEIS Kal [eTTOIBAOEIC TWwV
UTTOWN@iWV  EKTTAIBEUTIKWYV TTPOOXOAIKAG KOl OXOAIKNG EKTTAIBEUONG YIO TNV EQOPUOOTIKA
AeimroupyikOTnTa TNG AlagopoTroinuévng AidaokaAliag oTo TTAaiclo Tng lMpakTikAg Aoknong, €va
B€pa TTou TTPOKOAEI €peUVNTIKG EVBIAMEPOV YIA TNV EKTTAIBEUTIKA KAl ETTIOTNMPOVIKR KoIvéTnTa OTNV
EAMGOa. Ta epeuvnTikd dedopéva autig TNG MEAETNG avédeifav TNV €TTAPKA eKTTaidEucn Twv
MEAAOVTIKWV  EKTTAIBEUTIKWYV  yia TN BewpnTiKh KAl €QAPUOCTIKY  AEITOUPYIKOTNTA NG
diagopoTtroinuévng d1IdackaAiag, eviouTolg KaTédeigav Tnv TTEPIOPICUEVN agloTToinar TG OTnv
MpakTikp Aoknon Kol &v  TEAEl TNV UIOBETNON  TTAPABOCIOKWY  HOPYWY  dIdacKaAiag.
OAokAnpwvovTag TNV TTApoUCiaon QUTAG TNG €PEUVNTIKAG MEAETNG, TTPOTEIVOUMPE TnVv TTAPOXN
OUVOTOTATWY YIa oUvdeon TnNG BewpnTiIKAG yvwong ME TNV TIPOKTIKA €@apuoyr. ETmmAéoy,
QTTQITEITAI CUVEXAG ETTINOPPWON TWV EKTTAIBEUTIKWY OXETIKA PE Tn AlagopoTroinuévn Aidaokalia,
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KaBwg Kal N TTapoxn Twv KATAANAwY UTTOOTNPIKTIKWY UAIKWYV. TeAgiwvovTag, €ival avaykaia n
TepaITEpw digpelivnon Tou BépaTtog otnv EAAGOa, TTpokeiuévou va uttdpéouv dedopéva TTou Ba
0dNyACOUV O€ TTPOTACEIG KAl €I0NYNOEIS YIa To TTWG Ta MNMavemoTtnuiokd MNpoypdupata ZIroudwy
OTa TTAIBAYWYIKA THANOTA TNG XWPAS hMag Ba opyavwBouv, woTe va diagop@wBoulv ol oTACEIS Kal
Ol TIETTOIBACEIS TwV UTTOWPAPIWY EKTTAIBEUTIKWY MAG TIPOG MIa  KaTewBuvon, OTTou  GpTia
TTPOETOINACHEVOI VA £Qapuolouv oTnv TTPAEN 6oa d1ddxBnKav OTIC TIPOTITUXIOKEG TOUG OTTOUDEG.
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INTRODUCTION = AIM OF STUDY

In Mathematics and STEM education field, a variety of researches have been accomplished,
investigating successful and effective methods of instruction, teaching and learning. As results of
such studies, several Hypothetical Learning Trajectories (HLTs) (Clements & Sarama, 2009;
Battista, 2011) have been structured based on different subjects and/or different target groups of
students. The aim of this study is to build an HLT at primary education level of a STEM project
based on electricity, giving emphasis on the differentiation of learning goals and outcomes,

considering the different levels of pupils’ readiness.

The HLT procedure was implemented with fifteen Grade 4 children, who were divided in three
groups of five, considering their general level of readiness in Math and Science. The HLT lasted for
three sessions, where the children had to solve a problem situation in each session. Each bank of
conclusions (knowledge, skills, attitudes) was about to work as an indication to their final
construction during the last session/application of the HLT.

The qualitative data analysis was focused on five dimensions:

e quantity and quality of the scaffolding intervention of the class teacher in each group,

e in which steps of the process the children in each group were able to surpass the target
goals and set higher level of speculations,

¢ the level of the in-depth discussions’ development of each group and

e the use of the scientific vocabulary,

as well as the handling of the materials given (both physical and digital),

All of the above guided us to structure a final HLT STEM Project based on electricity with

differentiated targets and results.
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LITERATURE REVIEW

The Literature Review focused on two dimensions: the Hypothetical Learning Trajectories

(HLTs) and the Differentiation of Instruction.
Hypothetical Learning Trajectories:

When it comes to the definition, a Hypothetical Learning Trajectory (HLT) is basically and
practically a set of lessons. These can also be called as practical roadmaps which describe a
learning process through the learning goals of a studied topic (Simon, 1995), a process which “is
not left on intuition or trial and error”, but functions like a living organism, accepting changes to lead
to the success of the goal (Simon & Tzur, 2004). The general structure of a HLT consists of three

main parts, as described from Clements & Sarama (2009):

1. Setting up the goals for the students’ learning on a certain topic

2. Describing the tasks/activities related to the goals that have to be achieved by the end of
the learning process and

3. The hypothesis about how the students achieve success on learning.

It is underscored that teachers hypothesize because ‘they cannot have direct answers to
students’ knowledge” (Simon, 1995). Simon also analyses the reasons why an HLT is “necessarily”
hypothetical, since the previous knowledge of the students needs to be identified, it is also flexible
on planning for building the knowledge and skills for certain concepts, so the HLT evolves in a
lesson by lesson basis (Sack, 2013). As a matter of fact, teachers have to have enough space for
thinking and reflecting about the learning process, in order to choose powerful tasks (Krainer,
1993; Lappan & Briars, 1991). Myers et al. (2015) also add that a successful LT process is strongly
related to the way the teacher develops the learning environment, expresses the questions and
evaluates the effectiveness of the activities provided. Various recommendations were expressed
on developing new or improving already existing HLTs as a target to making them a more
productive, effective and successful tool, like the effort to integrate the HLTs in theoretical

backgrounds of children’s cognitive operations (Barrett et al., 2012).
Differentiation of Instruction:

Tomlinson (2000) has declared differentiation as “efforts of teachers to respond to variance
among learners in the classroom”, making it clearer by naming four different categories where
differentiation can at least be occurred; content, process, products and learning environment. Prast
et al. (2015) point out that the differentiation term is used to refer to a variety of instructional
modifications, while Roy, Guay & Valois (2013) label two dimensions of basic readiness-based
differentiation, which are academic progress monitoring and instructional adaptations. Specifically
on the teaching perspective, differentiated lessons are lessons that can be adapted to the multi-

diverse educational targets and needs of the students (Corno, 2008) and these kind of targets and
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needs help teachers to create lessons that are applied on individual or groups needs of the
students, in order to maximize the learning opportunities for each student (Tomilson, 2003). This
description is strongly related to VanTassel-Baska & Stambaugh’s (2005) position on successful
differentiated lessons, who have recognized that a successful differentiated lesson requires the
development of certain skills from the teacher such as classroom management skills, subject
matter knowledge and pedagogical skills. Considering differentiation as an important factor of
achieving success in teaching and learning, many strategies can be implemented effectively
primarily when a teacher plans differentiated tasks or later during the learning process in order to
make sure that children reach or overcome the needed targets, such as scaffolding (Bruner,
1978), targeted support during sub-group instruction (McLeskey & Waldron, 2011), specific
characteristics on the set of the learning environment (Cronbach & Snow, 1977) or differentiation
via product (Sondergeld & Schultz, 2008), which is based on project-based activities, the same like

the learning process which is examined on this study.

METHODOLOGY

The HLT used for this study was based on STEM subject of electricity and specifically electric
circuits and it was structured initially focused on problem situations which needed to be solved.
Then it was implemented in three groups of grade four children (five children in a group) of an
urban private school in Larnaca, Cyprus. Each group of children was in a different level of
readiness in Math and Science (the first group was the “advanced” group, the second group was
the “medium” group and the third group had abilities below the Grade 4 target level abilities- so

called “below” group).

The HLT had a duration of three 20-minute sessions, were the children had to investigate their
given problem situation with the materials given, find answers and present their work on the app.
The app used for their representations and discussion was circuitlab.com. Briefly, the initial HLT

problem solving structure was:

e 1% session: How can you use the materials given in order to create a closed circuit? How
can you make the bulb/motor/buzzer (so called “outputs”) more efficient? What outcomes
can you find about the ratio between the number of batteries and the number of “outputs™?

o 2" session: What obstacles can appear that might make the “outputs” not working, even if
the circuit seems to be closed? (Introduction and investigation of “shortcut” in electric
circuits and how it affects electricity’s “path”).

e 3" session: How can you use the materials in order to build a circuit that can activate an
alarm when somebody opens the door? (Introduction of switch, in combination with

outcomes about shortcuts and maximum efficiency from previous sessions).
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Each problem solving task was accompanied by a set of objectives which were common for all

groups as targets that everyone had to achieve in order to move to the next session.

The whole process was video-recorded from the researchers. Transcript process followed and
then the data analysis and production according to the differentiation of process for each group
separately. As it is already mentioned, the observed categories of data production were the
guantity and quality of the scaffolding intervention of the class teacher in each group, in which
steps of the process the children in each group were able to surpass the target goals and set
higher level of speculations, the level of the in-depth discussions’ development of each group and
the use of the scientific vocabulary, as well as the handling of the materials given (both physical
and digital). Following these five-dimension analyses, some information shapes were created,
showing the interaction and the evolution of each aspect through the changing of the level of
readiness of the pupils.

Finally, using the shapes created, an HLT STEM project based on electricity was produced,
focusing on differentiated targets and results.

RESULTS - DATA PRODUCTION

Following the transcript process (transcription of both dialogues and actions) five different
dimensions were found and coded; the quantity and quality of the scaffolding intervention of the
class teacher in each group, in which steps of the process the children in each group were able to
surpass the target goals and set higher level of speculations, the level of the in-depth discussions’
development of each group and the use of the scientific vocabulary, as well as the handling of the

materials given (both physical and digital).

For each of these dimensions, the data from the three different level-groups were analyzed
within the progress of each group separately, and also with a comparative analysis between the
groups, in order to spot similarities and differences that occurred as result of the level of readiness
of the pupils. Following this comparison, conceptual maps were created in order to depict the
place, actions and impact of each group in each of these dimensions. In the following analysis, the
higher ability group is mentioned as “advanced”, the target ability group is mentioned as “medium”

and the lower ability group is mentioned as “below”.
Quantity and quality of the scaffolding intervention of the class teacher in each group:

The description and comparative analysis of scaffolding intervention from the teacher was the
most complicated, regarding the variety of teacher’s actions in order to make every child in the

process achieve the target goals or set higher if it was possible. Based on group comparison, the
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explaining questions for the below group were more focused on the process of the steps that were

necessary to be done in order to complete the process.

Teacher: Maybe if you change the direction of the buzzer? What if you
connect it in the opposite way?

A: Let’s put this here.

G: What are you doing? You’re going to break the wire.

Teacher: Does it work now?

G: Of course not. We can't hear it.

Teacher: So, again, what if you change the direction of the buzzer? | you
connect it from the other side?

G: Like this way?

H: | know what’s wrong! This wire wasn’t on the metal, it was on the plastic!
Teacher: You have to make sure that your buzzer is connected where?

G: To the wire.

Teacher: To the plastic part or to the metal part?

G: The metal. The plastic is just to hold it in place and protect it.

For the medium group the explaining questions were focused both on the process and on the
interpretation of the actions. For the advanced group the explaining questions focused more on the
interpretation and comparison of their actions and how they were related to the outcome. On the
use of guiding questions, the guiding questions and comments for the below group were more
focused on their effort to interpret their actions and findings. For the medium group were focused
on expressing their conclusions in a completed and scientifically correct way. For the advanced

group, only one guiding question appeared about investigating different alternatives.

I: We discovered something.

Teacher: What thing?

L: We discovered that the buzzer takes more energy than the motor!
Teacher: Why do you think this happens?

I: When we put the buzzer the motor doesn’t work. When we put two
motors they both work.

Teacher: Did you put them from the same direction? Or do you think that
the circuit will be closed at all if you put the buzzer to the opposite
direction?

L: I think that if we put the materials between the batteries it will work.

Teacher: Ok you can try it!
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Additionally, we have observed that the higher ability the group has the less suggestions of
using the correct scientific vocabulary were expressed from the teacher., Moreover, the below and
medium groups were asked to make predictions, something that it was not necessary for the
advanced group. Regarding the use of the app, with the below group the teacher found it
necessary to demonstrate some processes for the children in order for them to understand how it
works. For the medium and the advanced group he gives small tips when it is necessary as a
trigger for the children to investigate the different parts of the app.

Suggestions for using the correct scientific vocabula

b

ining questions Guiding questions

to interpret to express to investigate
s and conclusions in a different
_ = completed and
findings scientifically alternatives
a b corrected way d

Demonstrations of app processes

white: lessfrequency purple: more frequency
& advanced b: be low

Shape 1: Quality and Quantity of scaffolding intervention of the classteacher

Steps of the process the children in each group were able to surpass the target goals:

Comparing the groups, the below and the medium group extended the predetermined targets
horizontally, in contradiction with the advanced group which extended the targets vertically. The
below and medium group focused more on finding ways of checking their target findings and on
finding different/alternative ways of explaining their findings. The difference between the below and
the medium group is that the below group followed the extension process with the full guidance of
the teacher, but the medium group began and progressed the extension process independently.
The advanced group set new extended targets and questions, based on their findings and target
completion, which had the form of investigating questions of the next level, as in the following

example:
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C: Will make any difference the length of the cables?

B: I think it makes difference because the energy takes time to go through
the long cables.

Teacher: Ok, try it then!

B: The motor works faster!

Teacher: Is your experiment fair?

B: No?

Teacher: Why?

L: We are using a motor, now we are using a lamp.

Teacher: So, what did you find out? Does the length make a difference?

B: No.

L: And in real life in our rooms we have longer and shorter wires and they
are still quick.

Teacher: Think of what other factors we can investigate.

None of the groups followed an extension process of their construction-activity during the 3rd
session. This is basically because of lack of time. Also, none of the groups followed an extension
process on the app representation, as a matter of understanding that the app part of the activity
was a simple tracking of their working circuits and findings.

a

Formation of
investigation
questions based on

findings a: advanced b: belov

Finding alternative Finding alternative
ways of checking the b Predetermined b ways\of explaining

target findings targets the findings
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Level of in-depth discussions:

About material discussions, as we go up to the level of the groups they become less deep and
they take much less time. About the complexity of the problem, as we move through the sessions
the material discussions in each group are getting longer and more complex. About the
discussions which are related to observations, the below group focuses more on how they get to
the final result, the advanced group on the interpretation of the result (why it happens), and the
medium group gives equal emphasis (sometimes more on the interpretation-if the process is

simpler, sometimes more on the process-if the process is a bit more complicated).

Teacher: Why do you think it uses this direction (shortcut) instead of that
direction (lamp)?

B: Because these three are altogether in a group, so it will take the energy
here. The two wires will be trying to send the energy, but the third one will
take it from the others to the middle direction.

S: It tries to go both sides but it cannot because of the middle wire.

M: When the one side of the middle cable is off it goes to the lamp, but from
the opposite direction it goes through the cable, but it finds no other place
to go so it returns back to the lamp.

Teacher: Now, let's compare the two directions. What is the main difference
between the two directions?

B: This cable is touching the wires, but this cable is touching the lamp. In
the yellow direction the lamp exists.

Teacher: At the other one we have no lamp.

A: This it takes the energy from here (touches the meeting point).

Teacher: Do you think that the energy only exists here (shows the meeting
point).

B: No no, everywhere.

S: If we take the clip off, it will work.

Within the advance group, contrasting views are expressed and argued, which does not happen
so often in the discussion of the below and the medium group. The material discussions in general
need much less guiding by the teacher than the observation discussions, and guidance is it is
needed when there is a tie among students’ interpretation. As the problems get more complicated,
the quantity of guiding is decreasing in this described scale as shown in the figure below. This is

more intense for the below and the medium group.
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Use of scientific vocabulary:

As the level of the group increases the scientific vocabulary is used more effectively in
completed scientific expressions/sentences and much more often. As the level of the group
decreases the children express themselves using more body language — “showing and pointing”.

Below is an example from the advanced group, discussing about the “shortcut” phenomenon:

Teacher: Why does the simple cable make the speed faster?

M: Because if it follows the exit direction it goes more slowly.

L: I think it is a bit too long and all these wires affect the energy. The less
material you have, the more energy it lets pass through.

C: I think there is a little bit of energy which goes there but most of it goes
like that (pointing shortcut).

Teacher: If some of it went there then the light would be on, but it wasn’t.

C: As | can see the green wire touches the yellow one. And the white wire
(shortcut) touches the green one, that’s why it goes to this direction.

I: It steals the energy.

There were some moments when the description of the below group wasn’t absolutely effective

even with the “showing and pointing” method. As we went through the sessions the effective and
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often use of the scientific vocabulary increased in all groups. The advanced group had been
generally working independently from the beginning. The medium group begun in a more guided
way but later became more independent. The below group also improves but with the continuous
guidance of the teacher. No major problems in symbol-material matching during the use of app
were spotted. Even for the below group when somebody forgot not-so-common symbols the rest of
the group reminded that person.

nguage descriptions — Completed scientific
ing and pointing” expressions/sentences

ive effective Some-completed Full-completed

- —> D - a

white: lessteacher intervention blue: more teacherintervention
— difference of using the scientific vocabulary in each group
a advanced b: below

Shape 4: Use of scientific vocabulary

Handling of materials (physical and digital):

The below group needed some further guidance from the teacher for the choice, use and setting
up the materials (physical). The medium just needed to slow down their material excitement to
achieve their goal. The advance group can choose and use materials completely independently in-
line with the project’s goals. The below group shared responsibilities with the teacher’s guidance.

The medium group shared responsibilities independently, as the action analysis example below:

“A and M try to close the circuit properly now with the switch. They all show
A how to connect them in the 1&2 holes.

Group finds some difficulties on how to make the buzzer sound, and by
taking initiative of their actions they check all the different parts of the circuit
(cables, batteries, switch and buzzer) in order to make it work.

They get a new switch and finally the buzzer works with the switch.

M and B bring the circuit carefully near the door.

B tries to put it anywhere on the door.
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M takes it and tries to put it at the bottom of the door. He puts the main part
of the switch on the arch, so the handle goes over to closed door. With this
way, if the door opens the handle will go to the opposite way.

B is pressing the switch in order to remain stable.”

The advanced group doesn’t share responsibilities because they all contribute everywhere and

when they find it needed, and this contribution is welcomed by everyone in the group. As the level

of readiness increases we have less complaints about material sharing. The below group focuses

on physical materials complaints. The medium group focuses on app sharing complaints (very

little). The advanced group doesn’t complain at all. All groups feel confident enough to explore the

use of all materials when they have the opportunity.

tting up and use of materials

ilities share responsibilities share responsibilities
b independently automatically o)

- complains about material sharing
b a

white: less teacher intervention red: more teacher intervention
a: advanced h: below

Shape 5: Handling of materials

When the data production was completed after the dialogue and action analysis, a new HLT was

produced, which gave a high emphasis on the differentiation of targets and actions that can

promote effectively the understanding and enhancing of pupils on the “Electric Circuits” subject

area that leads to a final project.
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Differentiated Target Table of HLT STEM Project based on Electricity-Electric Circuits

Technology

Engineering

Mathematics

Science
Session 1: Describing the role of each materialina
Investigating | circuit.
closed in-line
circuits. Investigating the necessary materials fora
closed circuit and how additional materials
affect the circuit.
Comparing materials and different places in
a circuit and how these canaffectit.
Session 20 Recognizing the existence of a shortcut ina
Investigating | circuit under certain conditions.
“shortcuts”.
Investigating and describing the role of
electric “shortcut” in a closed circuit.
Categorize the critical and non-critical
conditions for a shortcut’'s existence.
Session 3- Describing and explaining why closed electric
Construction, | dircuits are necessary for whatever works
development | electronically indaily life.
and placement
of alarm Analyzing and relating the “circuit” concept
system. and the related scientific knowledge gained

to whatis neededfor analarm towaork.

Explaining how the creation of “shortcut”
canreplace the switch and how the ratio
relationship between batteries and outputs
canreinforce the sound of the alarm.

Investigating toclbox and
matching digital signs with
real materials.

Tracking the building
Process on app using
certaintools and compare
with the actual circuit.

Imvestigating app-
restrictions relatedto
circuit-building amd how
can be overcome.

Checking material functicnality
and building up simple closed
circuits.

Building up compound in-line
circuits.

Adaptation of materialsin
circuits for multi-task
investigations.

Deciding the materials and their
quantity inorder to designand
create a "shortcut” in a closed
circuit.

Building up a closed circuit with
ashortcut in it

Relating and using shortcut as a
switch to make the “outputs”
work or not.

Designing and building up the
suitable closed circuit that can
activate analarm (buzzer).

Decidimg how the alarm circuit
iz going to be adapted on a
room setting and installing it on
a real setting.

Investigating multiple adaptions
of the electrical alarm
construction.

Describing the
relationship between
batteries and “outputs”
using “same-same” and
“mare-maore” motifs.

Finding the ratic
relationship between
batteries and “outputs"”.

Describing the ratio
relationship between
batteries and “outputs”
depending on the
“output’s” performance’s
obsendation.

red: progressing targets

green: achigving/general targets

blue: advanced targets
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DISCUSSION

Following the dialogue and action analysis, the five dimensions which were analyzed can
describe how the pupils in each group were integrated into the HLT process, and how their level of
readiness affects not only their ability to reach the target goals or to overcome them on a personal
level, but also how it affects their existence and cooperation within their group. Even though the
level of readiness of a group was definite in comparison of the other groups, within the group the
children had their own personal level of readiness and abilities and as a result they affected the
learning process each one in a different way. Each group had their “pushers” and their “keep-
backers” who all co-modified the learning process during the HLT project.

About the final HLT which was being modified and remodified during the process, a semantic
structural change took place which transformed the HLT from a single-road process with common
targets for every pupil to a multi-dimensional differentiated HLT, focusing on differentiated targets,

stages and outcomes.

This study was an action case study which took place under certain conditions in order to
investigate and answer the study’s questions, and therefore has some limitations, which is the
urban and private character of the school environment, the pupil’s grade and the main HLT project
subject. Future studies can compare different school environments and how they affect organizing,
implementing and summarizing STEM HLT projects, can apply other STEM HLT projects in
different grades and/or with different topics.
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O p6Aog Tou oXOAIKOU NYETN OTNV UIOBETNON TNG d1a@OPOTTOIiNONG TNG
0100 KaAiag wg TTOAITIKAG TNG OXOAIKNG povadag

Ap Oe6dwpog Ocodwpou’ kai Ap Avdpéag ToIGKKIPOG?
1 T.0. 12794, 2252 Natoid, Avoiktd MavemoThuio Kutrpou, theodoros.theodorou@ouc.ac.cy
2 Kipwvog kai Ooukudidou, 1434 Asukwaia, YTroupyeio Maideiag kai MoAmopoy,
tsiakkiros@ouc.ac.cy

NEPIAHWH

2KOTTOG Tou ApBpou auTou cival va eEeTATEl TOV POAO TOU OUYXPOVOU OXOAIKOU nyéTn oTnv
ui08£Tnon Tng diagopotroinong TG d1IdackaAiag wg TTONITIKNAG TNG OXOAIKAG povadag. Apxikd, Ba
oploBeTnBei n €vvoia TnNG dlIaPOPOTIoINCNG, N OTToia ATTOTEAEI €vav OUVOAIKO TPOTTO OKEWNG Kal
QVTIMETWTTIONG TwV MaBnTwv, Tng d1dacKaAiag Kal TNG PABnong. 2tn ouvéxela, Ba egEnynbei n
onuacia NG dla@opoTroinong Kai o Adyol yla Toug OTToioug auTh avayvwpiletal, oAoéva Kal
TEPIOOOTEPO, WG MIA TTPAKTIKI TTOU ETTIBAAAETAI va UIOBETEITAI YIO IKAVOTTOINON TWV HaBNCIOKWY
QVAYKWY O€ TAEEIG MIKTAG IKAVOTATAG. AQoU TTponynBei pia ouvToun avagopd oTn onuacia Tng
nyeoiag, Tou OTIC HEPEC Mag atroTeAei KAeidi oTnv €@appoyf OTTOI0NCONTIOTE EKTTAIOEUTIKNG
TOMITIKAG 0TO €TTiTTed0 TOU OXO0Agiou, Ba emixeipnOei va eEnynBei 0 TPOTTOC PE TOV OTTOIO O NYETNG
MTTOPEl va oUMBAAEl oTnv uloBEéTnon Tng dIa@opoTToinonNg wg TNG ETIKPATOUCASG OIBAKTIKAG
TIPOKTIKAG OTN OXOAIKA Tou povada. Npog autr Tnv kateuBuvon, TTpoTeiveTal OTTwGS agloTroinBei n
Bewpia Kal N TTPAKTIKA TTOU apopolv aTnv £mMTUXNUEVN dlaxeipion TnNG aAAayrg. Zuykekpiyéva, Ba
€ENyNnBei TTWG 0 NYETNG PTTOPET va KATAOTEN QopEag alayng, TTPowBwvTag Tov oXeAIAoUO Kal TNV
ETMTUXNMEVN EQAPUOYT] TAG BIAOPOTTOINCNG, YIa VO 5a0PAAicEl TN cuvexn BEATIwoN Kal avaTTugn
TOU OXOAgiou, agouU aTtroTeAEi koivry TTapadoxr 6T n TTiIdPACT TTOU AUTOG QOKEI OTO TTPOCWTTIKO YIa
TNV ETTTEUEN OUYKEKPIMEVWY OKOTTWV Kol OTOXWV €ival onuavTikh. Ze autd 1o TTAaiclo, Ba
TTPOTAO0OUV CUYKEKPIMEVES EICNYACEIS TTOU Ba PTTOPOUCE va UIOBETACEI O NYETNG, WOTE TO OXOAEI0
va KaTaoTel KolvoTnTa Jdbnong n otroia, o€ OAa Ta eTTTEdA, va UIOBETEI TIG ApPXEC KOl OTPATNYIKES
TTou OIETTOUV T OIOQOPOTIOINUEVN IKAVOTTOINGN TWV QVOYKWY OAWYV TWV CUMMPETEXOVTWY OTN
MaBnoiakr dladikacia. AvaAuTIKOTEPA, yIa VA UTTOpECEl O nyETNG va KaBodnynoel Toug
eKTTaIOEUTIKOUG 0TV aglotroinon Tng diagopoTtroinong, Ba TTPETTEl 0 id10G va KaTtavonoel TIG BaCIKES
£VVOIEG KAl ApXEC TTOU TNV agopoulyv, va TIG aoTTaoTEl KAl va TIC UI0BeTael oTn SIKA TOU TTPAKTIKA.
2Tn OUVEXEID, TIPETTEI VO KATOQEPEI va TIEI0El TO OUVOAO Twv OUVAOEAQWY TOUu vyia Ta
TAEOVEKTAPATA TNG SIAPOPOTTOINONG, KABWGS Kal yia TNV avaykadtnta va Ee@Uyouv atd TIg
KOBIEPWHEVES KAl EDPAIWUEVEG QVTIANWEIG KAl TTPOOEYYIOEIG TOUG KAl VA TTEIPANATIOTOUV PE AAAEG,
TTOU OTnNV apxn Ba Toug cival AiyoTePO YVWOTEG, TTI0 DUOKOAEG KAl TTEPICOOTEPO XPovoRopes. AuTd
XPEIAZeTal va TTEPAoel HECQ aTTd TNV TPOTTOTTOINCN TNG KOUATOUPOG TOU OXOAEiOU, WOTE va Yivel
OEKTIK) 0TV aAAayn, TNV KaTavepnuévn nyeoia, Tnv €mideIEn utmoToolvng Kal oTHPIENG TTPOG TO
TIPOCWTTIKO Kal Tn dIaPOpPwWOrn VO KOIVOU OpApaTOg, WG TTPOG TOV POAO TTOU N OXOAIKN Jovada
TpéTel va emiTeAel. ETmiong, amaiteital ammd Tov ny£Tn va TTAapéXEl OTOUG EKTTAIOEUTIKOUG OAa Ta
MEéOa Kal UANIKG TTou aTTaiToUvTal yia Tn diagopoTroinuévn d1I0aoKaAia, va Toug eEac@aAidel ETTAPKN
XPOVO YIa OUVEPYOTIa Kal CUVTOVIOUO KAl VO TOUG TTAPEXEI EUKAIPIEG ETTAYYEAUATIKAG HABnong, TTou
va €ival TTPooavATOAIoPEVN 0TV ammoKTNON TWV YVWOEWV Kal TNV avATITUEN EKEVWY TwV
Oe€IoTATWY TTOU gival ammapaitnTeg yia TN dlagopoTroinon Tng d1IdacKaAiag. H pdTacn 1mou €xel
uloBetnBei amd 10 YTroupyeio Maideiag kar MoOAmIoyoU yia Tnv emTayyeApariki pdénon twv
EKTTOIOEUTIKWYV QTTOTEAEI MIO TTONITIKF) TTOU MTTOPEI va XpnolpoTroindei, woTte KABe OXoAcio va
TTPOWBACEI EUTTPAKTA TN SIAPOPOTTOINON KAl TTPOG TOV OKOTTO auTd Ba KaTaTeBoUV CUYKEKPIUEVEG
TTpoTdoelg. To dpBpo OAOKANPWVETAI UE OPICUEVA CUUTTEPACUOTA.

AEgeig KA&1B14:: ny€Tng, diagopoTroinan, emayyeAPaTIKY pddnon
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1. EIZAIQrikA

‘Eva epwyTnpa TTOU TTPETTEI VA ATTAOXO0AEI OAOUG TOUG EKTTAIOEUTIKOUG OTAV KABE XPOVO £X0OUV
MTTPOOTA TOUG HIa TAEN pE TTaidid, gival KaT@ TTOG0 OAOI 01 HaBNnTEG UTTOPOUV va pdbouv pe Tov idio
OKPIBWG TPOTTO 1 PUBUS. Adyw Tou OTI N ATTAVTNON O€ AUTO TO £PWTNHA €ival APVNTIKR, HTTOPOUUE
eUKoAa va avTiAn@Bouue yiati 0TI aibouoceg didaokaAiag n dla@opoTToinan TTPETTEI va ATTOTEAE TN
ouven OIdakTIKA TTPAakTIKA. O1 avBpwTTIOTIKEG KAl KOIVWVIKEG ETTIOTAMEG €XOUV  EEETAOEI
OUCTNMOTIKA TOV TPOTTO UE TOV OTTOI0 avaATITUCCOVTAl KAl HaBaivouv Ta ATOPa Kal €XOUV KATOAREE
0O€ KATTOIEG TTPAKTIKEG TTOU XAaPaAKTNPICouv Tov TPOTIO PE TOV OTTOIO TTPETTEI VO OPYQAVWVETAI KAl va
oiegayetal n didaockaAia. Mia atrd autég ival kai n dilagopoTroinan g d1I6aoKaAiag.

2Tnv TTpooTrddeia dlacagrviong Tou TTAdIciou Péoa OTO OTToi0 Ba TTpooeyyIoTel TO BEéua
BewpoUpE CKOTTIO VA Yivel Pl avTITTapABoAf ETALU Tou TI gival Kal TI gV gival n dlagopoTroinon.
ZUh@wva pe Toug Tomlinson kair Murphy (2016), n diagopoTroinon dev gival éva GUVOAO dISAKTIKWV
MOVTEAWV, OTTWG AavBaouéva PTTopEi KATToI0G va Bewpnael, aAAA évag TPOTTOG OKEWNG OXETIKA PE
TN OIBACKAAIQ Kal TN PABnon o¢ TAgEIG PIKTAG IKavOTNTAG. Tnv idia oTiyur, n dia@opoTtroinuévn
o1dackalia dev cival pia otpaTnyikh, aAAd atroTeAei évav OUVOAIKG TPOTTIO QVTIMETWITIONG TWV
MaBnTwv kai NG pabnolokAg dladikaciag. MapdAAnAa, n dlagopoTroinan atroTteAei éva wTIKG
OuUOTATIKO TNG ATTOTEAEOUATIKAG dIdAoKAAIAG Kal dev gival KATI eTITTpooBeTo (Tomlinson, 2015). Qg
€K ToUTOu, n diagopoTroinuévn dIdAoKaAia €ival ekeivn TTOU QVTATTIOKPIVETAI OTIC QVAYKEG TWV
pMaBnTwv (Tomlinson & Cunningham Eidson, 2006), ye amoTéAecua va TTPOKUTITEI OUGIOOTIKN
woeéAela yia 6Aoug. EEGANou, ol Hall, Strangman kai Meyer (2011) utrooTtnpi¢ouv 0TI 0 OKOTTIOG TNG
dla@opoTToinoNnNg €ival va UEYICTOTIOINCEI TNV AVATITUGN KAl TNV OTOMIKA €mTUXia KABe padnTn,
OUVAVTWVTAG TOoV KaBéva oTo anpeio TTou BpiokeTal kal BonbwvTtag Tov oTn padnoiakn diadikaacia.

EdIkd TOa TeAeuTaia  xpovia  UTTAPXEl  auénuévn  aTTaitnon Yl €Qapuoyr  TNG
dlapopoTroinuévng d1IdaoKaAiag, evw TTPORBAAAETAI OAOEVA Kal TTEPICOOTEPO N AVAYKN UIOBETNONG
NG, agoUu BewpeiTal WG HIa «KAIVOTOUOC OIOOKTIKA TTPAKTIKA TTOU WTTOPEl VA QVTIMETWITIOE! TIG
TPOKANOEIC Twy oUyxpovwy Tafewv» (Valiandes & Neofytou, 2017, 0. 52). Mia amd auTég TIg
TIPOKANOEIG UTTOPEI v BewpnBEei Kal TO yeYovog OTI 0 OXEDIAOUOS TWV AVOAUTIKWY TTPOYPAUUATWY
yia Tov 21° aiwva Ba Tpétrel va TrepIAauBavel kal Ta Tpia €idn yvwong: (1) Tn dnAwTikn, (2) T
oiadikaoTiky kai (3) v evvoiohoyiky (Cash, 2017). Zmnv TpwTn oI HpadnTég yvwpilouv
(nuepopnvieg, avBpwTroug, aToixeia, Ae€IAGyIO), oTn deUTEPN €ival IKavoi va KAvouv (BeEI0TNTES Kal
OTPATNYIKEG) KAl OTNV TPITN KATOVOOUV (£VVOIEG, YEVIKEUOEIG, apXEG, Bewpia). Apa 0 pOAOG Twv
EKTTAIOEUTIKWV OTO VO KOTAQEPOUV VA HETAdWOOUV OTOUG MaBNTéEG Toug OAa auTd Ta oTToia
avapévovTal atrd TNV Kolvwvia kabioTatal CAPEPA TTIO ETITAKTIKOS atrd KABe GAAN popd.

2¢ 0,7 aQopd oTNV TIPAKTIKI £Qapuoyn TG dlagopoTroinong, o Byars (2011) eionyeital Tnv
QVTIMETWTTIONR TNG OTTWG pia emmTuxnuévn diadikaoia aAAayng oTo OxoAcio, Béon Tnv oTroia
uioBeToUuE oTO APBpPOo auTd kal Ba avamTufouue aTn cuvéxela. Ocwpouue dedouévo, OTI N UTTapén
TédeWwV OTIG OTToIEG YiveTal diagopoTroinon atraitei T dpdon evog OPANATIOTA NYETN, TTOU UTTOPEI
va EPTTVEUCEI TOUG EKTTAIDEUTIKOUG VA aoX0ANBoUV e ToV KABE uabnTtr EEXwpPIoTd, va KOTavorjoouv
TIG BUVATOTNTEG KAl TIG TTOAATTAEG aVAYKEG TOU OUVOAOU TWV PaBNTWVY TOUG Kal va dnuioupyrnoouv
gKeivn TN MOBNOCIOK aTHOCEAIPA TTOU VA AVTATTOKPIVETAI OTTOTEAEOUATIKA o€ auTég (Tomlinson &
Demirsky Allan, 2004). Tov pdAo autd, Adyw B£ong Kal @UoNG, o@eilel va aokei o dieubuvTrg KABe
OoXO0Agiou, 0 0TT0i0G UTTOPEi Va KaBopiael Tn diaQopoTToinon wg TTONITIKA TNG OXOAIKAG povadag.

2. OPIOGETHZH ENNOIAZ

2¢€ Jia TTpooTrdBeia opioBETNONG TNG €vvolag TG diagopoTtroinong otn dieBvr BiBAIoypagia
MTTOPOUV VA eVTOTTIOTOUV BIAPOPES TITUXEG TTOU Eival XPAOCIUO VA €XOUME UTTOWN HAG, EEKIVWVTOG
amd TO yeyovog OTI n Slagopotroinuévn diIdaokaAia atroTeAei pia egaTopiKEUPévn Oladikaaia
di1daokaAiag Kal gadnong, n otroia Bacifetal OTIC TTPONYOUUEVES YVWOEIG KAl IKAVOTNTEG, OTNV
avaTrTuglokn €ToINOTATA, KABWG Kal Ta evOIA@EPOVTA KAl TO paBnoiakd TTpo@iA KABe pabnth
(Grierson & Woloshyn, 2013). O1 Hall et al. (2011) Bswpouv 6T n 8IaQOPOTToiNCN UTTOPEI va agopd
oTo TTEPIEXOUEVO, TN dladikacia Kal Ta avapuevoueva atmoTeAéoparta TnG diIdackaAiag. Autd onuaivel
OTI Ol EKTTAIBEUTIKOI PITTOPOUV va dIOPOPOTIOICOUV TA TPI AUTA OTOIXEIA, CUPQWVA TNV ETOINOTNTA,
Ta evOIA@EPOVTA KOl TO POBNOIAKO TTPOQIA Twv PadnTwy TOUug, XPNOIYOTTOIWVTOG MIO TTOIKIAIG
OIBAKTIKWYV Kal BIOIKNTIKWY OTPATNYIKWYV. EVOEIKTIKA, OPIOUEVEG OTPOATNYIKEG TTOU WTTOPOUV Vva
XpnoigotroinBouv TTPog auTh TNV KaTtelBuvaon, eival o oxedIaOPOG Tou pabruarog pe Bdaon Tnv
IEpdpynNon dpacTnEIOTATWY, N aclyxpovn epyacia kal pdénon, n pouTtiva epyaciag Twv padnTtwv
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yIO TNV 0IKOdOWNOoN vEQg yvwang, N diaBdaBuion dpacTnPIOTATWY, Ol BPACTNPIOTNTEG AyKUPOBOAIag,
Kabwg Kai n euéAiktn opadotoinon (Valiandes & Neofytou, 2017). Q¢ €k ToUTOU, OI EKTTAIOEUTIKOI
TPETTEl va €ival €UENIKTOI 0T OIDAKTIKI) TOUG TIPOCEYYIOH, TTPOCAPPOLovVTAE TO aVOAUTIKO
TPOYPAPUA OTOUG PaBNTEG TOUG, avTi va avauévouv atrd Toug padntég va TTPoocappooTolV OTO
avaAuTikG. Apa, otn Bdon autng TG Béong, Bewpolpe O o piIa aiBouca Oi1dackaAiag KaBe
EKTTAIOEUTIKOG £XEI TN dUVATOTNTA VO TPOTTOTTOINCEI £vVa 1 KAl TTEPICOOTEPA OTOIXEIG TNG dladikagiag
O10aokaAiag kal pdénong, AauBdvovrag uttown éva i Kal TTEPICOOTEPA XAPOKTNPIOTIKA TWV
MaBnTwv Tou. OuclaoTiKd, HEow TNG BIBPOPOTTOINCNG, Ol EKTTAIDEUTIKOI EVEPYOUV VIO va EUTTAEEOUV
TOoug pabntég otn dladikagia TNG PAanong kai, Tnv idla oTiyunA, TTpooTTabolv va Bpiokouv TpATToUg
ME TOUG OTTOIOUG VA TOUG £vBappUVoUV va eUTTAEKOVTAI CUVEXWGS O€ auTr] Tn diadikaaia (Tomlinson
& Cunningham Eidson, 2006).

ZUh@wva pe Tnv Tomlinson (2003), opiopéveg BacIKES apxEG TTOU TTPETTEI VO £XOUME UTTOWN
MOG, WOTE VA avayvwpifoupe Katd TTO0O0 o€ [ia aiBouca didackaAiag yivetal diagopoTroincn g
epyaociag, gival o1 akOAoubeg:

o O exmadeuTikO6G yvwpiel Ta ouclwdn Onueia Tou YVWOTIKOU QVTIKEIMEVOU  Kal

ETTIKEVTPWVETAI O€ QUTA.

o O exTTAIOEUTIKOG AVTATTOKPIVETAI OTN DIAPOPETIKOTNTA TWV PJaBNTWYV, apou KaTavoei, oEBETal

Kal KTi¢el TTédvw OTIG dIAPOPES TOUG.

o O eKkTaIOEUTIKOG OlOQOPOTIOIEI TO TTEPIEXOMEVO, TN OIadIKaCia KOl TO OTTOTEAECUQ,

TTPOCAPUOLoVTAG Ta OTA IBIAITEPA XAPAKTNPIOTIKA TWV JaBnTwy Tou.

o O exmmaideuTiKOG TTPOWBEI TOOO TNV OMAdIK) G600 KAl TNV ATOMIKN €pyacia, PE OTOXO TN

MEYIOTOTTOINCN TNG AVATITUENG KAI TNV ATOMIKN £TTITUXIA.

o O exmmaideuTIKOG Kal 01 JabnTég ouvepyalovTal Pe €ueAi§ia, n oTToia Kal OTTOTEAEI TO KUPIO

yvwpIioua oTnyv aiBouca didackaAiag.

o H a&loAéynon kai n didaockaAia gival aAANAEVOETEG Kal CUVOEOVTAI DUVAUIKA.

o OMol o1 paBNTEG CUPPETEXOUY O€ AGIOAOYEG EPYOTIEG.
Noeital 611 yia va €ivar oe B€on o1 eKTTaIOEUTIKOI va epapuodlouv TIG apxEG auTeéG Ba TTpETTel va
TUXOUV TNG KATAAANANG apxIKNG eKTTaideuong, oTo TTAQICIO Twv BACIKWY Toug oTToudwy, aAAd Kal
OUOTNMOTIKAG ETTIMOPPWONG, OTO TTACICIO TNG ETTAYYEAUATIKAG TOUG AVATITUENG KATA TN SIGPKEIR TNG
Kapiépag Toug. Tautdypova, avauéveral 61l n diadikacia Tng diagopoTtroinong Ba uloTroigital
oTadIaKd, OTTOTE Ol EKTTAIOEUTIKOI TTOPOUYV vVa EEKIVIIOOUV UE OPIoHEVA HIKPA, O0TaBepd BruaTta Kal,
0600 e€ehiooeTal n dladikacia, va eviaooouv OTn dIBACKAAIA TOUG Kal KATI KAIVOUPIO, WOTE va
EMTUXOUV TOV €MOUUNTO OTOXO TNG ATTOTEAEOHATIKAG dIAQOPOTTOINONG TTOU va SIETTETAI ATTO TIG TTIO
TTAVW OPXEG.

O Kavakng (2007) utrooTnpiCel 011 n diagopoTtroinon eMIRAAAETAI yIa pIa OEIPA KOIVWVIKWY,
TTAdAYWYIKWY KAl WUXOAOYIKWY AOGYWYV. ZTOUG KOIVWVIKOUG AOYOUG eVvIACOETAl N EVEPYNTIKN
aT1réKTNON TNG YvWong Kal n Tpéodog TnG TeXVOAOYiag, OTOuG TTaidaywyikoug ol €¢eAi¢elg oTov
TOpéa TwV avBpwTTivwy OIKAIWPATWY Kal OTOUG WUXOAOYIKOUG N avdaTtugn Twv oUyXpovwyv
Bewpiov  Padnong. O1 oxoAIKEG povadeg, Aaufdvovrag utdywn TIG paydaic¢ aAAayéc TTou
oupBaivouv oTnV Kolvwyvia, TTEETTEI va TTPoeToINAdouv TOUG HaBnTéG, WoTe va gival og Béon va
TpocapuolovTal Pe eUeAICia OTIC HETABOAEG aUTEG, ACIOTTOILVTAG TIG IKAVOTNTEG KAl TIG OEEIOTNTEC
Toug. Opiopéveg atmd TIg OegIOTNTEG TTOU  ATTAITOUVTAI YIO VA JTToOpoUvV Ol PaBnTég va
QVTIMETWTTIOOUV aTTOTEAETUATIKA TIG TTPOKARCEIS Tou 21°Y aiwva TrepIAapuBdavouy, avaueoa og GAAa,
TNV €TMKOIVWvia, Tnv ouadikf epyacia, Tnv opyavwaon, Tn OnuioupyikdTnTa, TnVv €ucAifia, Tnv
auToppuBuion kai Tnv etriAucn mTpoBAnuarog (Cash, 2017). MapdAAnAa, 6TTwe utroaTtnpifouv ol
NeoguTtou kai BaAiavt (2015), o1 ekTraideuTikoi TTPETTEI va yvwpifouv Ta OOMIKA oToIXEia NG
dlagpopoTtroinuévng O1dackaAiag, KaBwg Kal GAAEG TEXVIKEG KOl TTPOCEYYIOEIG TTOU VO TOUG
EMTPETTOUV VO QVTATTOKPIVOVTAI IKAVOTTOINTIKA OTA DIAQOPETIKA ETTITTEDA ETOINOTNTAG, TA KivnTpd
Kal TIG MOBNOIaKEG TIPOTIMACEIS TwV pabntwv Toug. OAa autd ptropouv va kKaAAigpynBouv
OUCTNMATIKA JOVO PECT aTTd TNV IKAVOTTOINGN TWV AvayKWwV Twv JadnTtwy, diac@aAiovtag 106TnTa
EUKQIPIWV Kal TTIPOCRAcNS yia OAoUG.

3. ZHMAZIA AIAOOPOINOIHZHZ KAI HFEZIAZ

2TO TTPONYOUUEVO PEPOG TOUu GpBpou, £xel oploBeTnBei n €vvoia TNG diagopoTToinoNG Kal
EYIVE ava@opd OTn onuacia TnG Kal otov PpOAO TTou TTPETTEI va dladpapaTifel oTn PMaBnaoiokn
oladikacia, og éva oUyXpovo eKTTAIOEUTIKO cuoTnpa. Ocov agopd oTnv opioBETnon Tou 6pou TNG
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nyeoiag, ol Hoy kai Miskel (2013) mrpoTteivouv évav eupU OpICHO, BEWPWVTAG TNV WG HIA KOIVWVIKN
oladikacia 61Tou T PEAN TOU opyavioPoU eTTNPEACOUV TNV EPUNVEIa TWV yeyovoTwy, TNV €TMAoYRA
TWV OTOXWV N TWV EMOUUNTWY OTTOTEAECUATWY, TNV OPYAVWON Twv dpacTNPIOTATWY, TIG OXEOEIG
OUvauNG Kal TOug KOIVOUG TTPOCavVATOAICHOUG. 2Tn OladIkaoia auTr] €TTIKEQAANG TNG OANG
TTPooTTABeIag dev utTopei Tapd va TibeTal 0 Ny£TNG, 0 0TToI0G BewpEiTal WG O KIVNTAPIOG WOXASS yia
oTroladnTToTE aAAayy o €va oxoAeio kal atmoTeAei 10 apuddio dArouo yia Tnv TTpowdnon
KAIVOTOMIWY OTNV EKTTAIOEUTIKA TTPAEN.

Oewpolpe, Aoimmdv, O6TI 0 POAOG Twv nyeTwv eival (WTIKAG onuaciag yia Tnv €Upubun
AgiIToupyia Twv OXoAgiwv, apol O TPOTTOG PE TOV OTTOI0 AOKOUV Ta OIOIKNTIKA TOUG KaBrkovta
pTTOPEl va KAvel TN dIa@Oopd € TTOIKIAEG TITUXEG TTOU OXETICovTal YE TNV OTTOOOTIKAOTNTA KAl ThV
QTTOTEAEOPATIKOTATA  TNG  TTapexduevng  ekmaideuong (Toldkkipog & Oegodwpou, 2016),
mepIAapBavopévng kai TnG diagopoTtroinong. Emouévwg, o1o ekmaideuTikd ocuoTnua g Kutrpou Ba
TPETTEl TTAEOV VO €QAPPOOTOUV €KEIVEG Ol TTOMITIKEG TTOU VO ETITPETTOUV TNV AOKNON €vog
auTévopou TTaIdaywyIKoU NYETIKOU pOAOU, WOTE Ol NYETEG va PTTOPOUV va KAvouv Tn diagopd. lNa
va €MITEUXOEl, WG, autd XpeldleTal va IKkavoTroinBolv dU0 PacikéG TTPOUTTOBETEIG: aPevag, Va
000ei n SuvardétnTta OTIC OXOAIKEG povadeg va AauPdavouv QUTOVOMUG ATTOQACEIG, TTOU Vva
QVTOTTOKPIVOVTAI OTIG IDIAITEPEG TOUG AVAYKEG Kal OTIG ATTAITACEIS TG CUYXPOVNG ETTOXNG Kal,
QQETEPOU, va TTPowWONOBEi N éykaipn Kal KATGAANAN TTpoETOINOCIia Twy dIEUBUVTWY, WOTE va gival o€
B£on va avTaTmokpivovTal JE ETTAPKEIO OTOUG BIaQOopOoTToINUEVOUG pOAOUG TTou Ba avaAdfouv Kai ol
oTToiol, MEANOVTIKA, avauéveTal va gival augnuévol (@codwpou & Toidkkipog, 2016). OmoTe, o€
ox€on ue 1o TTapeABOv, 0 pOAOG Tou nyETn KaBioTaTtal oAoéva Kal TTI0 oNPAvTIKOG, agou KaAeiTal va
OlaxelpIoTEl pIa o€Ipd aTmd véa KABAKOVTA Kal apuodIoTnTeS TTou TrepIAapBavouy, avaueoa ae AAAa,
™ PBeATiwon TwWv pABNOIOKWY aTTOTEAECUATWY KAl TNV OUCIOOTIKA  evOuvdpwaon Tou
ETTAYYEAUOTIONOU TWV EKTTAIDEUTIKWV.

Méoa o€ autd 1O TTAQiclo, B€éon pag eival 6Tl N nyecia ptTopei va dladpauarioer Evav
KOUPIKG pOAo yia Tnv TTpowBnon Kal uioBETnon TNG d1apopoTToinaoNG WG TTONITIKIG OTO ETTITTESO TNG
OXOAIKAG povadag. O1 nyETEG UTTOPOUV VA £EQAPPOCOUV TTPAKTIKEG OTPATNYIKES YA TTPowenon TG
dla@opoTToinong OTo OXOAgio Toug, OTTWG, YIa TTAPAdEIYUA, OTPATNYIKEG TTOU €0TIAlovTal OTO
TIPOCWTTIKO, OTPATNYIKEG TIOU TIPOOQEPOUV  OUYKEKPIMEVN Ponbeia oTtn  diagopoTroinon,
OTPATNYIKEG TTOU TTPowBOoUV TNV avtaAAayr] 10ewv, KaBwg Kal OOMIKEG OTPATNYIKEG TTOU BonBouv
otn diagopotroinon (Tomlinson & Demirsky Allan, 2004). 'Exovtag utrown 61 n S1a¢popoTToinon
avayvwpiletal oAoEva Kal TTEPICOOTEPO WG HIO ATTOTEAECUATIKI DIOQKTIKI TTPAKTIKI], N OTTOIQ UTTOPEI
vVa IKAVOTTIOIEI TIG QATOMIKEG QAVAYKEG TwV MaBNTwv O TALEIS MIKTAG IkavotnTag (Grierson &
Woloshyn, 2013), Bswpoupe 611 Kal 0TO OIKO HOG EKTTAIOEUTIKO CUYKEILMEVO UTTOPED KOl TTPETTEI VA
TUXEl EQapuoyns. O1 €vvolieg TNG dIaPopPOoTToiNONG Kal TNG nyeoiag Ba TpETel va BewpouvTal wg
OAANAEVOETEG, agou yia va TTpowbnBei n diapopoTroinon XPEIAZeTal O EPTIVEUOPEVOG NYETNG TTOU
Ba xapdéel TNV TTopeia TTou Ba akoAouBnBei Kal Ba cuvTovioel TNV 6An TTPOCTTABEIQ.

4. XYMBOAH HFETH £TH AIA®OPOINOIHZH

O1 De Neve kal Devos (2017) egnyouv OTI oI Ny£TEG AOKOUV HIa €UPEDN €TTiIdOpACN OTN
OXOAIK BeATiwon, péow TNG dnUIOUPYIOG EKEIVWV TWV OUVONKWVY TTOU UETATPETTOUV T OXOAIKA
Movada o€ eTTayyEAPATIKA KOIVOTNTA NABNoNG. Ze éva TTpwTo OTAdI0, QUTO UTTOPET va ETTITEUXOE JE
N Slao@AAion TNG TTapoXhS Xpovou Katd Tn SIAPKEID TOU OTTOIOU OI EKTTAIOEUTIKOI UTTOpOUV va
EUTTAEKOVTOI O€ £VAV AVAOTOXAOTIKO DIAAOYO, EVW O€ £va PETAYEVEOTEPO OTADIO, TTOU EVOEXOMEVWIG
va Xpeiadetal Kal apkeTd Xpovo va oAoKANpwoEei, uTTopolv va dIaNopPWOooUV Hia KOUAToUpad, OTTou
va UTTAPXEI CUAAOYIKA avaAnyn euBuvng kal ouvaiveon éoov agopd 0TOUG GTOXOUG TOU OXOAEIoU.
levikd, ol nyéteg Tou €xouv éva Opaua yia Tn SlagopoTioinon dpouv w¢g KATOAUTEG OTnv
UTTOOTAPIEN TNG EPAPUOYAG TNG OTO ETTITTEDO TOU OXOAEIOU Kal, HEoA O€ auTO TO TTAQICIO, UTTOPOUV
va Oladpapartioouv €vav TTOAU onuavtikdé poAo yia tnv mpowdnon tng (Tomlinson, 2015
Tomlinson, n.d.). MioTtetoupe, Aordv, 6T N cUPPBOAR Tou NyETn, OTTwG AAAwOoTE cuuBaivel o OAeg
TIG TTOPOUOIEG TIEPITITWOEIG UAOTTOINONG MIOG EKTTAIBEUTIKAG TTPAKTIKAG, €ival KaBopIoTIKr yia
QTTOTEAEOMATIKA  €papuoyry TnGg dlagopoTroinong, n otoia  €ival yeyovog OTl, AOyw Tng
TTOAUTTAOKOTNTAG TNG, cival dUoKoAO va TTpowBnBei KaBoAikd ota oxoAcia. AgiCel va onuelwBei 6T,
KATd TNV QmmoTignon TG €QApPOYAG TNG VEAG TTOMITIKAG yIa TNV ETTAYYEAUOTIK PABNon Twv
eKTTIOEUTIKWY 0€ OxoAgia Tng KUtrpou, o BieUBUVTAG €XEl XOPAKTNPIOTEl WG TO TTPOCWTIO-
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EUTTVEUOTAG, TO OTToi0 aTToTeAEl TO A Kai To Q, TO KA&ISi yia TNV €TTAYYEAUATIKA JABNON OTO OX0Agio
Tou (Maidaywyikd IvoTitouto, 2017).

O oxoAIKOG NYETNG, UE TIG EVEPYEIES I TIG TTAPAAEIYEIG TOU, UTTOPEI €iTE va uTTORONBNOE! €iTE
va duoxepAvel TNV aTTOTEAEOUATIKN dlagopoTToinon, a@ol N CUYKEKPIPEVN dladikaaia atralTel Pia
oTépen Bacon, pia ocuAloyiki aiocbnon €ublvng avaueca OTo TTPOCWTTIKG, TTou Ba odnyrjoel oTn
onuIoupyia TNG avtioToIixNG ETTAYYEAUATIKAG KolvotnTag padnong (De Neve & Devos, 2017).
Etmopévwg, yia va Uttopéoel 0 nyETng va cUuBAAel oTtnv uioBETnon NG dlagopoTroinong wg NG
ETMKpaTOUoag SIGAKTIKAG TTPAKTIKAG, Ba TTPETTEl va KATAOTEN 0 id10¢ popéag alAayng, TTpowbwvTag
TOoV oXedIAoNO Kal TNV EMMITUXNMEVN €QPAPHOYN TNG, £T01 WOTE va eEac@aAioel TN ouvexr BeATiwon
KAl avATITUEN TOU OXOAEIOU TOU, A@OU N £TTiIOPACH TTOU ACKET OTA PEAN TNG OPADAG YIA TNV ETTITEUEN
OUYKEKPIPEVWV OKOTTWV Kal OTOXWV gival 1I81aitepa onuavtiky (KuBpaiwtng, 2015). Z0p@wva pe TN
Tomlinson (n.d.), ol ny€Teg TTPETTEI va KaTavorjoouv OTI N €pappoyn TnG dlapopoTroincng aTToTeAEI
MIa  pokpoxpovn dladikacia aANayng, yr autd Kal TTPETTEl VA TTPOETOINACTOUV KOTAAANAQ,
avTAWVTAG dedouéva aTTd TNV €pEUva TTOU aQopd OTh EI0aywyn Kal diaxeipion TNG aAAaynig, Kabwg
Kal ammd TIG euTrelpie¢ AAwWY OuvadéAPWY TOUG, OI OTTOIoI €XOUV EQPAPUOCEl ETTITUXNMEVA Tn
dlagopoTroinon.

Mépa arrd Ta 1o TTAVW, 0 NYETNG TTPETTEI va yvwpilel 4TI n uloBETNoN TNG dIAQOPOTTOINUEVNG
010aokaAiag aTrd Toug eKTTaIOEUTIKOUG Oev atroTeAei €va eUKOAO eyxeipnua, ag@ol ouclacTIKA
aTraITeiTal amd autoug va aAAdfouv Tn SIOAKTIKA TOUG TTPAKTIKI], UIOBETWVTAG TTIO JOONTOKEVTPIKES
Hop@éc didaokaAiag (Valiandes & Neofytou, 2017), yI' autd Kal TTPETTEI VA TOUG TTAPEXEI TNV
KATAAANAN  oTApIEn. O1 nyéteg TTOU  €ival OUVETTEIC KAl  €TTiJOvVOl  OTNV  TTpOoWBNCN NG
OTTOTEAEGUATIKAG dlagopoTtroinong avtiAauBdavovtal 6T n 6An TpooTrddeia uloBéTnong NG
d1a@opoTToiNONG WG TTONITIKAG TNG OXOAIKAG Jovadag atroTeAei TGOO TTPOKANCN 60O Kal avTapolBh.
MPdkANON MEXP!I VA KATOPEPOUV VA BPOuv ATTOTEAECHATIKOUG TPOTTOUG E£QAPUOYNS TNG OTn
paBnoiakn diadikagia kal avrapoif étav gavouv Ta BeTIKG atroTeAéouaTd TNG oTov KABe padntn
EexwpioTd.

ETTopévwg, o NyETNG WA OXOAIKAG Yovadag ptTopei va cUuuBAAEl HE ouaIooTIKO TPOTTO OTN
onuioupyia ailBoucwv BIBACKOAIOG OTTOU YIiVETAI ATTOTEAECUATIKA dIAQOPOTTOINCN, UIOBETWVTAG
oplouéveg aTtd TIG apxEG TTou elonyouvTtal ol Tomlinson kai Demirsky Allan (2004), €101 woTe va:

o EvBapplvel TOUG eKTTAIOEUTIKOUG VO avATITUGOUV KAIVOUPIEG TTPOKTIKEG, TIG OTIOIEG
XPNOIUOTTOIOUV WG QAKOUG YIO VA QVTIUETWTTIOOUV aTrd dia SIaQOPETIKA OTITIKA ywvia Toug
MaBnTéG, TN didaokaAia kal Tn yaenon.

e ATtroteAei 0 id10¢ TTapddelyua ammoTeAeoATIKAG dlapopoTroinong, TTpowbwvTag Tnv aiodnon
TNG KOIVOTNTAG QVANECA OTOUG EKTTAIDEUTIKOUG.

e BonbBd Toug vyoveic va karavoroouv Tnv évvola Tng diagopoTtroinong Kal  va
OUVEIDNTOTTOINOOUV TIG WPEAEIEG TTOU £XEI YIA TA TTAIOIA TOUG.

e Avalntei, yéow TTOIKINIOG PEOWYV, aTTOOEIEEIC yia TRV aAAayr] Kal Ta atmoTeAéoparta Tng
dlagopoTtroinong 1600 yIa TOUG HOBNTEG OCO0 KAl TOUG EKTTAIDEUTIKOUG, ME OTOXO TNV
TTEPAITEPW AVATITUEN KaI TTPOODO TOUG.
>uvoyiCovtag, utrooTnpi¢oupe OTI N OCUPPBOA Twv nyeTwv oTn dlagopoTroinon Eival

KATAAUTIKA, a@oU atroTeAoUv Ta dtoua 1Tou Ba xapdEouv T OTPATNYIKI KATEUBUVON TOU GXOAEiou.
Eriong, pe TN otdon kai cuptrePIPopd Toug Ba TTpocPEpouY TNV atraitolevn kaBodrynon kai Ba
0IKOOOUAOOUV TNV avayKaia €UTTIoTOoUVN avAPEST OTO TTPOCWTTIKG, BonBwvTag To va avtiIAngoei
OTI o€ OAOUG TOUG POBNTEG TTPETTEI VO TTPOCPEPOVTAI EUKAIPIEG YO OAOKANpwHEVN avdaTTuén TnNg
TTPOCWTTIKOTNTAG TOUG. ATTWTEPOG OTOXOG MAG eival OAOI oI HaBNTEG va agloTrolouv TTANPWG TIG
OuvaToTNTEG TOUG, MECW TNG TTAPOXAG TTOIOTIKNAG eKTTaideuong, divovrag 18laiTepn TTPOCOXN OTA
GTOMA TTOU KIVOUVEUOUV PE ATTOKAEIONO Kal XaunAr €TTidoorn, €mOILKOVTAG EVEPYA TNV UTTOOTAPIEN
TOUG KOl QVTOTTOKPIVOUEVOI PE €ueNI§ia OTIG 1IBIAITEPOTNTEG KAI TIG AVAYKEG TOUG. AuTd UTTOPED va
emTeuxBei pe TN Xprion €EATOMIKEUPEVWY  TTPOOEYYIOEWY, OTOXEUMEVNG UTTOOTAPIENG  Kal
OUCIOOTIKIG OUVEPYAOIAG PE TIG OIKOYEVEIEG TWV OBNTWYV, KOBWG Kal TIG TOTTIKEG KOIVOTNTEG.

5. EIZHIHZEIZ NOY ©A MIMOPOYZE NA YIOOETHZEI O HFTETHZ

‘Exovtag JEAETAOEI TN OXETIKA Bewpia, aAAG Kal AapBavovTag utrown TIG IBIAITEPOTNTEG TOU
Kutrpiakou EKTaideuTikoU ZuoThpaTog, KAaBwg Kal 1o TTAiolo péoa OTO OTToi0 KOAEiTal va
AEITOUPYAOEl O NYETNG, €XOUME KATOANEEI O€ OPIOUEVES EICNYNOEIS TTOU QPOPOUV OE EVEPYEIEG TTOU
MTTOPOUV va avaoAngBolv, he OKOTTIO Tnv ETMITUXNMEVN €1I0aywyr TNG dlagopoTroinong o€ KAOe

53



Aigbvég ETTioTnUoviko Zuvédpio DiDeSu

OXOAIKA) povada. ‘ETol, Aoimtdy, yia va KivnOei o ny£Tng TTpog TNV KATEUBUVOTN TTOU £XEI TTEPIYPAYPEI,
n TPoéTACH Pag gival OTTwG agloTToInoEl TN Bewpia Kal TRV TTPAKTIKF TTOU apopolV OTnV ETTITUXNHEVN
diaxeipion TnG aAAayng (Byars, 2011). e autd 1O TTAQICIO, €vOG OTTOTEAEOMPATIKOG NyETNG TNG
aAAayng, €ival KaAd va divel EU@acn OTnV KOUATOUPO TOU OXOAgiou, TTPOWBWVTAG TNV AVATITUEN
TwV dIATTPOCWTTIKWY OXECEWV Kal TNV E€UTTAOKN Kal agociwon O0Awv Twv epyalopévwy. AuTo
MTTOpEl va emTeuxBei 6tav o nyéTng emdelkvUel ouvalcONUATIKA EuaioBnaia Kal cuvalioOnuaTikn
VOnuoouvn, oUTwg WoTe va dlaxelpifeTal TOoo Ta dIKA Tou cuvaioBiuata 600 Kal Ta ouvaiodnuaTa
TwWV GAAWV PE TOV TTIO TTAPAYWYIKO Kal ETTWEEAN yia To aXoAgio Tou TpéTTo (KuBpaiwTtng, 2015).

EmmAéov, o ammoTeAeopaTIKOG NYETNG TNG aAAayrg eival TTOAU onpavTikd va €xel OTO
ETTIKEVTPO TWV TTPOCTIABEIV TOU T Pabnolakn diadikacia, va evola@EPETAI YIO TV EUNPEPIT TWV
HOBNTWV Kal va evBappuUvel TNV TTAYYEAUATIKA AVATITUEN TWV EKTTAIDEUTIKWY. IMa va TTETUXEI auTO
TOV HEYGANG onuaciag, aAAd kal apkerd SUOKOAO OTOXO, O NYETNG TTPETTEI va QPOVTICEl yia TN
XapToypdenon g mTpoddou Twv PabnTwy, KaBwg Kal TNV TTapox ouvexoug avatpo@oddtnong
T600 TTPOG TOUG EKTTAIOEUTIKOUG OCO Kal TTPOG TOUG PMaBNTEG, agou n avatpo@odoTnon cival TTOAU
ONMavTIKA  yia Tnv  €miTeugn TnNG OXOAIKNAG BeAtiwong (Tubin, 2015). Zuykekpiyéva, n
avaTpo@oddTnon OIEUKOAUVEL TNV agIoAOYNaon TNG ATTOTEAECUATIKOTNTAG TWV TTPAKTIKWY Kal TWV
TTONITIKWYV TTOU £QapudgovTal, WoTe va gival duvarth) n KatdAAnAn avabewpnor) Toug, dTav Kal OTTou
Kpivetal avaykaio. Nogital, BEBaia, OTI auTh n xapToypdenon Ba TTpETmel va diacuvoEeTal TOOO e
TNV GgIOAGYNON TWV EKTTAIBEUTIKWY OCO0 Kal TOU OXOAgiou wg cuvohou (Oeodwpou & ToIdkKIPOG,
2016).

Tautdyxpova, 0 nyéTnNg TIPETTEl VA EUTTAEKEl eveEPYd TOUG OUVEPYATEG TOU OTR ARWN
aTToQAcEwy, UloBeTwvTag autd TTou 0 Bush (2017) mrepiypd@el wg «KaTaveunuévn TTaidaywyikn
nyeoia» Kal Bewpei wg TNV atTavinon oTIG CUYXPOVES TTPOKANCEIG TTOU AVTIMETWTTICOUV Ol NYETEG KAl
n ekmaideuon yevikotepa. Mia TéTola TTPOCEYYIon OUVOUALeEl Ta BETIKA OTOIXEIQ TNG KATAVEUNMEVNG
Kal TNG TTaIdAYWYIKNAG NYETiag, KaTapépvovtag TTAapAAANAQ va PJETAOXNMATIOEI TN OXOAIKA povada
o€ €vavV OPYAVIOUO TTOU AEITOUpYEi WG HIa dIapKwG eEEAICTONEVN KOIVOTNTA NABNoNG. Oa TTpETTEl,
eTTiong, va onuelwBei 6T, epapudlovtag Tn dlagopoTroinon otnv TPAgn, o ny&éTng TTPETTEl va
QVTIHETWTTICEI KAl VO IKAVOTTOIEI TIG AVAYKEG TWV EKTTAIDEUTIKWY TOU, AKPIBWS OTTWG avapével va
Kdvouv ol idlol yia TOUG paBnTéG TOUG, EUTTVEOVTAG KAl KaBodnywvTag Toug PEow TnG OIKAG Tou
OUMTTEPIPOPAG Kal TTPAKTIKAG (Tomlinson, n.d.). Me autd Tov TPOTTO Ba PTTopEi va UTTVEEL, AAAG Kal
va KaBodnyei, amodeikvuovtag otnv TPdAgn o1 n dlagopoTroinon dev aopd Ot HIa a@npenuévn,
BewpnTiKA évvola, aAAG O€ pIa TTPAKTIKA TTOU YTTOPEI Kal TTPETTEl va XapakTnpilel KGBe TTTuxn Tng
AeIToupyiag P0G aTToTEAEOUATIKAG OXOAIKAG Jovadag.

‘ExovTag utroyn Ta 1o Tévw, Baciki TTpoUltrdbeon yia va utropei o ny£Tng va BonBdel 1o
TTPOCWTTIKO TOu, €ival TTPWTA 0 iG10G va KATavoei TIG BACIKEG EVVOIEG KAl ApXEG TTOU APOopoUV 0TV
emMTUXNMEVN €Qappoyn TnG diagopotroinong (Tomlinson, n.d.). MNa Tov okoTré auTO TTPETTEl va
MEAETA TOOO TIG BewpnTikéG GO0 KAl TIG TTPAKTIKEG TITUXEG TNG dlagopoTroinong, avalnTwvTag Tn
BonBeia €1dIKWV 1 KPITIKWVY QiAwVY, Ol OTTOI0I £X0UV OXETIKEG EUTTEIPIEG. 2TN CUVEXEIA, XPEIGleTal va
B€Tel WG POCIKO TOU OTOXO TN METATPOTIA TOU OXOAgiou Tou o€ KovotnTa padnong (De Neve &
Devos, 2017), n oTroia va atrooKOTTEl 0T dIAQOPOTTOINUEVN IKAVOTTOINON TWV AvVAyKWY OAWV TwV
OUMUETEXOVTWY 0T padnolakr diadikacia. ATTapaitnTo cuoTatikd OTOIXEI0 HIog TETOIAG aAAaYAS
gival n d1o0uoPPWaOn, ATTO KOIVOU UE TOUG EKTTAIDEUTIKOUG, £VOG OPAPATOG OXETIKA PE TOV POAO TTOU
TO OXOA€io Toug avauévouv 0TI Ba emiTeAEl. EKTOG aTTd TOUG EKTTAIOEUTIKOUG TO OpAUA TOU OXOAEiOU
TIPETTEI VO TO EvVOTEPVICOVTAI TOOO OI JaBNTEG GO0 KAl 01 YOVEIG Toug. ETTouévg, TTpiv aTtd TN Afwn
QTTOPACEWV VIO OUYKEKPIUEVEG DPACEIG, OUCTHVETAI OTTWG OIEPEUVWIVTAI KOI TTPOCHETPOUVTAI Ol
atréyelg Twv TTadiwy, oTov Babud BERaia TTOU O ATTOPACEIS TOUG agopouv. AvTioToixa, gival
XPNOIUO Ol YOVEIG va avTINETWTTICOVTAI WG CUVEPYATEG, oI 0TToiol va AauBdavouyv evnuépwaon yia éoa
Q@QOPOUV OTN PABNoN Twv TTaIdIWY TOUG Kal yia TN diagopoTroinon Tng didackahiag €1dIkéTeEPQ.

O1wg €xel Adn onueiwBei, n UTTapEn €vog KOV SIGUOPPWHEVOU KOl CUPQWVNPEVOU
opAuaTOG gival aTTapaiTNTN YIa va BePEAIVETAI O OKOTTOG AEITOUPYIaG TOU GXOAgioU Kal n avaTTtugn
Opdoewv yia €TTITEUEN TNG €TOUUNTAG MEAAOVTIKNAG KATAOTACNG OTNV OTTOI0 OAOI OI EUTTAEKOEVOI
emOBupoUlv 1o oXoAgio va Bpebei (Talakkipog, 2015). MNpog autr) Tnv KateuBuvon, o NyETNg eival
XPNOIMO va eTMIOIWKEI KAl va TTEIBEl TO OUVOAO TwV CUVABEAPWY TOU YIO T TTAEOVEKTHUOTA TNG
dlapopoTtroinong, Kabwg Kal yia TNV avaykaidtnta va ge@elyouv atrd TIG KOBIEpWUEVES
TIPOCEYYIOEIG TOUG Kal va TreipapaTiovtal e GAAEG, TTou aTnv apxr Ba Toug gival AlyoTEPO YVWOTEG
Kal TTpoBAeTTTEG (Tomlinson, n.d.). ETTopévwg, yia va ptropei va mpowBei Tnv avaAnyn Kaivotépwy
OpAoewyv, Ba TTPETTEI va eVBAPPUVEI TOUG EKTTAIOEUTIKOUG VA EETTEPVOUV TOV «POBO TNG ATTOTUXIAGY,
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atrodidovTag onuacia Kal agia oTa o@EAN TNG PMABNONG TTou PTTopEl va TTPoéABel yéoa atrd Tnv
eQapuoyn piag dladikaaiag Kal Oxl JOvo oTo TEAIKO atroTéEAeOUd TNG. AnAadn, XpelaleTtal va TTeidel
TOUG EKTTAIOEUTIKOUG, OAAG KAl TOUG UTTOAOITTOUG EUTTAEKOUEVOUG OTN AEITOUPYia TOU OXOAgiou, yia
TNV agia TNG avaAnwng kaivotépwy dpdoewv (Mc Namara & O’Hara, 2004). EmimrAéov, ¢nTtoupevo
yla Tov ny€tn ival va dlaoc@alilel OTi ol eKTTaIdEUTIKOI Ba €xouv aTn &1A0e0T] Toug OAa Ta YECQ Kal
UAIKA TTOU aTtrairouvTal yia Tn diagopotroinuévn d1dackahia, oUTwg WoTe va eival oe Béon va
IKAVOTTOIOUV TIG OTOMIKEG aVAYKEG OAwV Twv padntwv Toug (Tomlinson, n.d.). Mapd& T 6TT0IEG
KaAEG TTpoBEaelg uTTopei va uTtdpyxouv, TUXOV ATToudia TwV UAIKWYV EKEIVWV OTOIXEIWV TTOU Eival
aTTOEAITNTA YIa TNV £€QapHOYN TNG dlIaQopPOoTToinaNG TNV TTPAEN WTTOPEI va atroTeAei TPOXOTTEDN,
KaBwg ev TéAel Ba eTnpedoel OUOUEVWG Kal T BOUANON TWV EKTTAIDEUTIKWY VA UIOBETACOUV TIG
apxEg TNG.

EEaAAou, cival onuavTiké 0 Ny£ETnNg va TTpowdei Pia KOUuAToUpa CuvePYAoiag METAEU Twv
ekTTadeuTIKWY (Byars, 2011) kai va Toug €&ao@aAifel eTTapkr) XpOvo yia ouvepyacia Kai
ouvtoviopo (Tomlinson, n.d.), a@oU ouxvd Ol EKTTAIOEUTIKOI OEV €XOUV TNV EUKAIPIA VA EPTTAOKOUV
o€ Oladikaoieg eTTayyeAuaTikou diaAdyou Kal opadikoU avaoToXaouoU JE TOUG CUVODEAPOUG TOUG.
H avtaAAayn eptreipiwov, TTPOBANMOTIONWY, OAAG KAl KOAWV TTPOKTIKWY BonBd kdébe TrTuxn NG
O10a0KaAiag, evw gival akdun o Xproiun otav agopd oTNV EQOPUOYI KAIVOTOUIWY, OTTWG IOXUEI
KAl oTnV TTEPITITWON TNG Sla@opOoTToinoNG. Z& autd To TTAQICIO, 0 NYETNG UTTOPEI va KABIEPWOEl TNV
avtaAAayr €MOKEWPEWVY YyIa TTapakoAouBnaon &idackaAiag kalr Tapoxrn avarpo@oddéTtnong, T6oo
METOEU TWV eKTTAISEUTIKWY 600 Kal atrd Tov idlo (Tomlinson, 2015). Eival, mmiong, KaAd va uttapxel
eueNIGia o€ opIoPEVEG TITUXEG TNG AEITOUPYiag TOU OxoAgiou, OTTWG yia TTApAdEIyHa o€ O,TI agopd
oTn dlagopoTtroincn Tou OXOAIKOU TIPOYPANMATOG, WOTE va TTapEXOVTAl OIEUKOAUVOEIC YIa
OUMUETOXN TWV EKTTAIDEUTIKWY 0 dpaoTnpIOdTNTEG TTOU OXETICovTal e TN SlaQOoPOTToinon, Kabwg
KA, YEVIKOTEPA, UE TNV ETTAYYEAPATIKA TOUug WAdnon (Maidaywyiké IvoTtitouto, 2017). Kdam tétoio
MTTOpEl va vyivel, €mmiong, MéOow Tng evBdppuvong Kkal dleukOAuvong TNG OUMMETOXAG Twv
eKTTOIOEUTIKWYV O€¢ OiKTua OXOAciwv, Ta otroia Ba Asitoupyouv oTn BAon Kovwv eTTIBILVEEWVY Kal
TIPOKANOEWY, TTOU Ol CUUMETEXOUOEG 0€ KABE SIKTUO OXOAIKEG HOVADEG €XOUV VA QVTIUETWTTIOOUV,
o€ 0,7l agopd didpopa NTAHATA, CUMUTTEPIAAUBAVOUEVWY TNG EQAPHOYNAS TNG dlapopoTToinong Kal
NG ETTAYYEAUATIKNAG HABNONG Twv EKTTAIBEUTIKWY €UpUTEPA. Q¢ €K TOUTOU, EIGNYNOT WAG €ival OTTWG
0 nyéTng dIac@AAiel TNV TTAPOX! OTOUG EKTTAIDEUTIKOUG EUKAIPIWV YIA OUVEXH ETTAYYEAUATIKA
MaBnon, péow TNG oTroiag Ba PTTOPOUV VA OTTOKTOUV TIG IKAVOTNTEG KAl TIG OEEIOTNTEG TTOU
QTTAITOUVTAI YIa TNV EQapuoyn TNS diagopoTtroinuévng didackaAiag (Tomlinson, n.d.). H a&lotroinon
TWV dUVATOTATWY KOl TWV EUKAIPIWV TTOU TTPOCPEPEI N VEA TTONITIKF) Tou YTroupyeiou MNMaidgiag Kal
MoAIMouoU yia TNV €TTAYYEAUATIKA HABNON Twv eKTTAIDEUTIKWY €ival TO {NTOUPEVO OTNV TTPOKEIWEVN
TTEPITITWON, OTTWG ETTEENYEITAI OTN CUVEXEIQ.

6. ENIAIA NOAITIKH ENMAITEAMATIKHEZ MAOHZHZ

H Eviaia MNoAimikn yia tnv EmayyeApatiki MdaBnon Bswpolue o1 ammoteAei éva Xprioipo
EPYAAEiO TTOU WPTTOPEl KAl TTPETTEI va agloTroinBei yia Tnv TTpowlnon Tng dlagopoTroinong Tng
o1daokaAiag. Mpodkerral yia pia TTOAITIKE TTou €xel eykpIOei attd 1o YTroupyikd ZupBouAio 1o 2015 kal
EXEl EPAPHOOTEI TMAOTIKA O€ apIBUO GxOAgiwy, Katd Tn oxoAIkr xpovid 2015-2016. Katd 1n oXoAIKn
xpovid 2016-2017, éxer yivel gepikn dielpuvon TNG EPAPPOYNAG TNG, eV OAa Ta oxoAcia KAABnkav
va etolgdoouv Kal va UAotToifjoouv ox€dlo dpdong yia Tnv €TTAyYEAUATIK pddnon (EM) twv
eKTTAIOEUTIKWY TOUuG. Ta oxOAgia gixav, €mmiong, To dIKAiwUa va €TIAEEOUV T CUPMETOXT TOUG OTO
€10Iké Mpdypappa Ymootipigng EmayyeAparikigc Mdaonong, tou Maidaywyikou IvoTitoutou (M),
Katd 1o o1roio Asitoupyoi Tou [l TTpoc@Epouv OASGXPOVA CUCTNUATIKY UTTOOTHPIEN OTa OXOALia yia
TNV €@appoynl Twv otadiwv EM 10U KaBopiovrar otnv ToOAITIKr (YToupyeio lMaideiag kai
MoAmopou, 2016). e 6,11 agopd T oxoAKA xpovid 2017-2018 kai PETETTEITA, QPOU n UEXP!
oNpEPa €Qappoy TNG TTONITIKAG £TUXE TOOO €CWTEPIKNAG G600 Kal €CWTEPIKNAG agloAdynong, atrd
opada gutTEIpOYVWUOVWY TNG EupwTraikiAg ‘Evwong, TTpoypappaTtieTal va yivel oTadIakr TTEKTAON
NG EQAPUOYAG TNG, N oTroia Ba TTapakoAouBeiTal aTTd €I0IKA ETTITPOTIN TTOU £X€l CUCTABE yI' AuTod
Tov okotrd (Ytroupyeio Maideiag kai MoAimiopou, 2017).

Me Baon Tn véa TTOAITIKA N EM emtuyxdvetal péow Tng digpelivnong TwWV AvVayKWY TOU
oX0oAgiou, Tou oxedlaopoU, TG UAOTTOINONG, KABWGS Kal TNG agloAdynong Tou oxediou dpdong KABe
oxoAciou (YTroupyeio Maideiag kar MoAmopou, 2015). Zupewva pe TN MixanAidou-Eupitridou
(2016), 0 poAog Tou nyéTn o€ auth TN dladikacia eoTidleTal o€ Tpia eTTiTreda: (1) oTNV €1I0QYWYR Kal
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oTnv amoégacn yia dpdon, (2) otnv ulotroinon Tng dpdong kai (3) otnv agloAdynon kal Tov
ETTAVATTPOCOIOPICKO TWV TTPOTEPAIOTATWY TG EM. ETTopévwg, 6TTwg éxel dlagavei kal otnv Tpdén,
0 NYETNG KAAEITaI va OUVTOVIZEl TO OPYAVWTIKO, BIOIKNTIKO KOPPATI TNG dIadIKaaiag, va TTIBAETTEI Kal
ouxVvd va eutTAékeTal o€ dpdoelg, KaBWG Kal va utTooTnpidel, va evBappuvel Kal va KaBodnyei Toug
eKTTaIOEUTIKOUG Tou axoAciou (YTToupyeio Maideiag kai MoAimopou, 2017). ‘Exoupe, Aoimmév, Tnv
ammown 611 N véa TTOANITIKA OIEUKOAUVEI TOV NYETN TTOU BEAEl va aAAGEEl TTPAyUATO OTO GXOAEIo Tou,
TTAPEXOVTAG TOU TO TTAQICIO £pyaciag yia va dpAaoel, WOTE Va eTIPEPE! TIG KATAANAEG aAAayég oTn
OIOAKTIKA TTPAKTIKA Kal va TIpowbAoceEl, HeETatu AAAwv, Tn OlagopoTtroinon Tng O10acKaAiag
(Toiakkipog & @codwpou, 2016).

QoT1o00, yia va peyioToTToINBEl TO OQPENOG £QAPUOYNG TNG TTOMITIKAG, TTIOTEUOUHE OTI O
NY£TNG TTPETTEI VA EVOUVAPWOET TTEpAITEPW, TOOO BECUIKG OCO0 KAl O TTPOCWTTIKG £TTITTEDO, WOTE VA
MTTOPEl TTI0 €UKOAQ, QUTOVOMA Kal aTTOTEAEOUATIKA va UAOTTOIEl Mo ocipd aTTd €VEPYEIEG TTOU
KpivovTal atmrapaiTnTeg. ZUYKeKPIEVA, OTTWG AdN TTPORAETTETAI OTO KEIMEVO TNG TTOMITIKAG, €ival KOAS
VA CUVATITOVTAlI CUVEPYAOIEG KAl VA UTTAPXEI CUPMETOXN o€ OiKTUO OXOAgiwv, Ye TPOTTO TTOU vd
aEIOTTOIOUVTAI Ol TTPONYOUMEVEG EUTTEIPIEG, AAAG Kai va AauBdvovTal atro@Acelc TTou gival TTPoioV
ouAoyIKNAG okéWng Kal TTpoBAnuaTiopol. EEGANou, OTTwGg £xel diatmioTwBEl atrd TNV €Qapuoyn TNG
TIONITIKAG WEXPI OAUEPQ, Eival avayKaio KABe oxoAgio va gival «avoIKTO» 0€ ouvepyaaoia pe €10IKoug
TTOU va uTtooTnpifouv TIG TTPOOTIABEIEC EI0aywynS TNG dlagopoTroinong, OTTWG gival o1 Asitoupyoi
Tou [, kaBw¢ kalr akadnuaikoi A GAAol eEwTepikoi ouvepyaTes (Maidaywyikd lvoTitouto, 2017).
Emopévwg, umrooTtnpifoupe Ot Trpémel va ©00¢ei oTa OoxoAgia TO OIKAIWPA VA OUVATITOUV
ouvepyaoieg Pe exTTAIOEUTIKA 1BpUupata A GAAOUG Opyaviopoug TnG €TAOYAG TOUG, WOTE Ol
0€€IOTNTEG TWV EKTTAIOEUTIKWYV VA avaTITUCOOOVTAl JE TOV KaAUTEPO duvartd TpoTTo. H ouvepyaaia
autr) Ba utopoulce va TrepIAaUPBAvel T dwpedv TTapoxh Tpoypapudtwy EM, pye €ugpacn otn
dlagopoTroinon, KAaBwg Kal TNV TTApoxXH «TEXVOYVWOIag» Kal OTAPIENG TwV OXOAEiwvV KaTd TNV
€Qapuoyr Tou oxediou dpAong Toug.

EmmpooBeta, Bewpolpe OTI 0 NyETNG TTPETTEI va UTTOPEI va e€ao@alilel Kal va TTapéxEl
KivnNTpa OTOUG €EKTTAIBEUTIKOUG, YIO VA OKOAOUBOUV OUYKEKPIUEVEG KaTeuBuvoelg EM Tou va
gcutInpeTOUV 01N diagopoTroinon Tng didackaliog. Ta kivnTpa autd ptTopei va agopouv Tn
OUUMETOXN O€ TIpoypAupata avtaAAayAg emOKEWeWY R akOun kal otn OleukOAuvon Tng
OUMUETOXNG TOug O¢ BId@opa epeuvnTIKA 1 GAAa TTpoypdupaTa. ‘Eva emmmAéov kivntpo 6Ba
MTTOPOUCE va ATTOTEAEI, €TTIONG, N TTAPAUOVH OTO idI0 OXOAEIO, EKEIVIWV TWV EKTTAIOEUTIKWY TTOU
atrodedEIYUEVA EiVAI ATTAPAITNTOI YIA TNV ATTOTEAECUATIKN €QAPUOYH dIAPOPWY KAIVOTOMIWY, OTTWG
gival, oTnV TTPOKEIPEVN TTEPITITWON N diagopoTtroinon. MNa Tov Adyo autd, Ba TTpETel 0 nyéTng va
£xel Adyo oTnv €1MIAOYI TOU TTPOCWTTIKOU TOU, WOTE va dlag@alifeTal 0TI Ba uttdpxel TTavTa évag
IKAVOG apPIBUOG ETTINOPPWHEVWYV EKTTAIBEUTIKWY TTOU UTTOPOUV va TTpodyouv Tn dlagpopoTroinon.
Kat avadAoyo Ba ptropouce va 1oxUEl Kal yia TNV TTAPAPovA aplBuoU eKTTAIOEUTIKWY GTO OXOAEio
OKOPN Kal PETG TN ouumAfpwon e€aetiag, otn Bdon TnG €EUTTNEETNONG OUYKEKPIPMEVWV
EKTTAIOEUTIKWYV avaykwyv (Ocodwpou & Toidkkipog, 2015). ZuvoAikd, n TTapoxn KIVATPWY OTOUG
EKTTAIOEUTIKOUG MTTOPEI va OTTOTEAECEI ONUEIO-KAEIDI OTnNV emTUXNMEVN KOABOAIKN €papuoyr Tng
dlapopoTtroinong TG d1I0ACTKaAIQG.

7. ZYMIMNEPAZIMATA

H agia kai n xpnoipdtnta Tng S1agopoTroinong cival ETTAPKWS TEKPUNPIWHEVES Kal OUOKOAQ
QuPIOBNTACIYEG, a®ou n dlagopoTroinon aTroTeAel (WTIKO OUCTATIKO TNG ATTOTEAECUATIKAG
o10ackaAiag (Tomlinson, 2015). H mmo mdvw OiatmioTwon evioxuetar amd Tnv oAoéva Kal
augavopevn Taon va uIoBeTouvTal oI apx£éS TnG dlagopoTroinong oTn SISAKTIKN TTPAKTIKI) OXOAEiwY
1600 TnNG KUTTpou 600 Kal Tou €EwTepIKOU. QOTOCO, N EMTUXNMUEVN EVOWPATWON TNG
d1apopOoTToiNONG OTNV EKTTAIBEUTIKA TTPAEN €ival TTOAUTTAOKN OTNV €Qapuoyr Kal dSUCKOAn oTnv
KaBoAikr] TTpowBnon ota oxoAeia (Tomlinson, n.d.). O Adyog yr' autd €ykermar oTo OTI ATTAITE
aAAayr oTnVv ETTIKPATOUCO KOUATOUPA, WOTE VA PETATPATTOUV Ta OXOAEia O€ KOIVOTNTEG HABnong Kal
KEVTPO KAIVOTOUIAG, KaBWG €TTiong Kal BeOpIKEG Kal OOMIKEG aAAayEg, TTou va SlIEUKOAUVOUV TNV
QuTAVON Kal TTI0 OTTOTEAECUATIKI) dPACT TOU NYETN Kal TNG OXOAIKAG KOIVOTNTAG.

Bdaon Ttwv Tmpotdocwv TOU €XOUMUE KOTABEOEl OTTOTEAEl N QVTIMETWTIION AUTAG TNG
TTPOKANONG WG pIag pakpdxpovng diadikaciag alayng. Apa, Bewpoupe TTOAU onuavTikd o nyETng
va gUTTVEEI Kal va kaBodnyei, péow Tou BIKOU Tou Trapadeiypatog, va OlEUKOAUVEL Kal va
utrooTnpiCel TNV EM Twv eKTTAIDEUTIKWY TOU Kal va KAAAIEPYED JIa KOUATOUPQ auveXoUg avdaTiTuéng,
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ME ETTIKEVTPO TOV KABE pabntr Kai TIG dIaQopOoTToINUEVES avAyKeg Tou. O nyETng TTPETTEI VA KATAVOEI
KAl va KaTéxel TO00 OewpnTIKEG 000 KAl TTPOKTIKEG YVWOEIG KOl OEEIOTNTEG AVAQPOPIKA MWE TN
diagopoTtroinon Kal Ta 0QEAN TNG, aAAd Kal va KaTagEpvel va ueTadidel T BEANCT Tou yia Tnv
£QAPUOYN TNG, 0 OAA TA PEAN TOU TTPOCWTTIKOU.

2¢e auTé 1o TTAQicIo, OTTwG €xel NON AexBei, uttooTnpioupe 611 n Eviaia MoAmikn yia Tnv EM
OTTOTEAEI MIO €UKaIpia TTOU WTTOPEl Kal TTPETTEl va agloTroinBei, woTe o0 nyéTng va TTpowdnoel
EUTTPAKTA KAl OTTOTEAECHATIKA TN dlagopoTroinon g didackaAiag. H véa TTOMITIKA dlacuvdéel TV
EM pe TG ouykekpIpéveG avayKeg KABe OXOAEioU Kal Twv eKTTAIOEUTIKWY TToU £pyadovTal o€ auTo,
B¢1el I Bdoeig yia avatrTugn ocuvepyelwy Pe AANa oxoAgia Kal opyaviououg Kal TTapEXEl OTAPIEN Yia
uloTtroinon dpdoewv TTou TTpowBouv Tn dlagopoTroinon. BéBaia, 6TTwG éxouue Tovioel, Bewpoupe
OTl XpeladeTal va 000UV auénuéveg apuodIOTNTEG KAl €COUCIEG OTOV NYETN, WOTE VA UTTOPEI va
utrooTnpilel attoTeAeouaTika TIG Opdaoeig TTou Ba avaAauBdavovtal aTo €TTiITTEdO TOU OXOAgioU Tou,
ME TPOTTO TToUu va egutTnpeTel TNV EM Twyv eKTTAIOEUTIKWY TOU KAl TNV ETTITUXNMEVN €Qappoyn TNG
dlapopoTroinong (Ocodwpou & Toidkkipog, 2015). MNa Tov AGyo autd Ba TTPETTEl va UTTAPEE!
opoQwvia Kal ouvaiveon, METAU Twv OIAQopwyv €UTTAEKOPEVWY OTN Asitoupyia Tou Kutrpiakou
Exktraideutikol ZuoTAPATOG, WG TTPOG TNV TTapaxwpenon auénuévng auTovOMiag OTo ETTITTEDO TNG
OXOAIKNG povadag kal Tnv TTapdAAnAn evduvapwon Tou OIEUBUVTHA, YIa va WPTTOPEi OvIiwg va
avaAauBavel pe emruyia Tov (WTIKO POAO TOU NyETN.

KataAnkTikd, Bewpolue Twe KUpIo {nTtoUuevo egival n SlagopoTroincn va TTayel va
BewpeiTal PIa KAIVOTOPOG TTPAKTIKK, OAAG va atroTeAEi avatmdoTTOOTO WEPOG TNG MABNCIOKAG
dladikaciag, o€ K&Be oXoAcio. PeahioTiKd, Opwg, autd Ba ammaIThoel apkeTO XpOvo, CUCTNUATIKN
TTPOCTIABEIa, KaBWG Kal KABOAIKr) OETUEUON OTNV AvayKAIOTNTA TTPOCAPHOYAS TNG EKTTAIOEUTIKNG
TPAENG OTIG BIAPOPOTTOINUEVEG AVAYKEG OOWV CUUUETEXOUV O QUTH, ME TEAIKO OTTOOEKTN Kal
ETTWPEAOUUEVO TOV KABE HaBnTrA EeEXwPIOTA.
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O pOA0OG TNG NYECIOG WG TTPOG TNV TTPOWONON TNG dlaPopOoTToinoNg
TNG 810a0KaAiag oTO OXOAgio

Ap Avdpovikn Aviwviou

A. MEPIAHWH

H dlaxeipion TG ETEPOTNTAG OTOV XWPO TNG EKTTAIOEUONG KAl N TTpowBnon Tng diagopoTToinong TG
010aokaAiag  ocUUBAANOUV BETIKA OTn OXOAIKA OTTOTEAECUOTIKOTNTA KOl OTn OXOAIKA PBeATiwon
(KoutoeAivn kai AyaBayyéAou, 2009), yeyovog 1o otroio aufdvel 1o diEBvEG evdlagEépov yupw atrd
Ta ev AOyw ¢nTAMaTa cuvexwg (Bosus k.a., 2011; Basset—Jones, 2007). Méoa og autd 1o TTAQicIO
EVTOTTICETAI O POANOG TNG Nyeaiag Tou OXoAgiou, n oTToia KOAEiTal va dlaxeIpIoTel TNV €TepdTNTA OXI
MOVO w¢ TTPORANUa, aAAd kal wg TTPOKANGCN, TTou TTPOodyel TNV KoIVwVIKA dikaloguvn oTnv
ekmraideuon (AnunTtpiadou, 2008). To dapBpo autd e€etalel Tov PabBud oTov oToio o/n
O1euBUVTAG/TPIa TNG OXOAIKAG povadag oTtnv Kutrpo cuuBdaAAel oTnv dpon TNG KOIVWVIKAG adiKiag
KAl TNV aTToKaTAoTaon TNG KOIVWVIKAG OIkaloouvng, MECW Tng TTpowBnong tng diagopoTtroinong
NG dIdaoKaAiag-uabnong aTnv KaBnUEPIVY EKTTAIBEUTIKN TTPAEN.

B. OEQPHTIKO YNOBAGPO
1. H évvoia Tng AlagopoTtroinong

2TIC MEPES Mag YiveTal évTova AOYOG YIa onuUavTIKEG aAAayéC TTou AauBdvouv Xwpa GTOo OXO0Agio
AOYW TNG ETEPOYEVEIOG TWV HABNTWYV. AUTH N BIAPOPETIKOTNTA OEV QVTIUETWTTICETAI TTAEOV UE TNV
idpucn BIAPOPETIKWYV OXOAEIWV yIa dIAPOPETIKOUG HadnTEG, AAAG yIa OIKOVOUIKOUG, KOIVWVIKOUG KAl
TTadaywyikoug AOyoug TTPOTEIVETAI £va OXOAEi0 yia OAOUG TOUG PaBNTES. Ze auTd TO axoAcio Ba
TIPETTEI va XPNOIYOTTOIOUVTal IOAKTIKEG TTPAKTIKEG £€ATOMIKEUONG Kal BIa@opPOTIoinong, ol OTToIEG
AauBdvouv xwpa péoa oTnv idla TNV TAgN TwV JABNTWY 0€ OUYKEKPIMEVOUG TOUEIG Kal padiuaTa
Kal he OIaQopeTIKO PBaBud duokoAiag, oOtTou eival €@IKTO Kal avaykaio. '’ autd Tov AdYyO
eQappodovTal KAaIvoToua TTPOYPAPUATA, TTOU TTPOCQPEPOUV OTOV HaBNTr avaAoyeg duvaTtoTnTEG
€EENIENG, avATITUENG Kal TTPOWBNONG TWV EVRIOPEPOVTWY, TWV KAICEWV KAl TwV TAAEVTWV TOU.
Mpdkemal yia évav opyavwuévo Kal TAUTOXPOVA €UEAIKTO TPOTTO TTPOANTITIKAG £QAPHOYAS TNG
d1daoKaAiag Kal TNG pabnong, TTOU AVTATTOKPIVETAI OTO TIPOCWTTIKO ETTITTESO TWV PABNTWYV Kal TToU
TOUG ETITPETTEl VO AvVATITUCOOVTAlI WG HavBAvovTeg opyaviopoi otov péyioto duvard Pabud
(KoutoeAivn, 2008). Me Tov TPOTTO AUTO N DIAPOPETIKOTNTA TWV HOABNTWY WG TTPOG TO OIKOVOUIKO,
MOPPWTIKO KAl KOIVWVIKO OIKOYEVEIAKO UTTOROBPO, TNV TTOMITIOUIKA EUTTEIPIA, TNV TTPOCWTTIKA TOUG
I0TOpia AAAG Kal TN VONTIKN, TN YVWOTIKA Kal TN ouvaiodnuaTikf Toug avdaTtugn yiveral n faon n
oTroia  KaBopifel SIOPOPETIKA PEOA, OIAPOPETIKEG OIOdIKATIEG Kal OIaPOPETIKA TTEPIBAAAOVTA
MABNONG. ZUVETTWG, Ol HabnTég TTpoocyyifovTal wg dIAPOPETIKES Bloypagicg TTAPA WG KOTTIEG TNG
idlag eikdvag (KoutoeAivn, 2006), yeyovog To OTT0i0 QOKEi BETIKA €MiIOpAON OTIG AKABNUATKEG TOUG
emddooeig (Chall, 2000) kai TTpodyel TNV 1I0OTNTA TWV EUKAIPIWV OTNV EKTTAIdEUON.

2. Alag@opoTtroinon kai Koivwvikn Aikaioouvn

2UMQWVA PE TN VEOPIAEAEUBEPN TTPOCEYYION, N APXH TNG 1I00TNTAG EUKAIPIWY OTNV eKTTaideuan civai
duvarr) oTa TTAAiCIA TOU CUCTHPATOG TNG OIKOVOUIOG TG ayopdg, TO OTT0I0 OTNPICETAl OTIG APXEG TNG
OTOMIKNAG a&iag Kal TNG eAeUBePNG €TTIAOYAG Kal TTPOOPEPEI BewpPNTIKA 0 OAOUG TIG iBIEG EUKAIPIES
ylo Tnv Katdktnon Tng yvwong. H Tpocéyyion auth, woTtdoo, OEXETAl KPITIKK, €QPOCOV N
eTayyeAAOevn 106TNTA ATTO AVICEG AQPETNPEIEG TTAATTEI TOUG [N €UVONPEVOUG OTOV  XWPEO TNG
EKTTaIdEUONG, avaTTapdAyel TIG UTTAPXOUCEG QVIOOTNTEG, ATTOTEAE TTapATTOinOn TNG 100TNTAG Kal
onuioupyei aviootnTa (MupyiwTdkng, 2001).

Mia duvatdtepn €kdox TNG TTPOCEYYIONG TWV iOWV EUKAIPIWY TTIPORAAAEI TN onuacia Tng
dlagopoTtroinong TG dIBACKAAIQG, yia va PTTOPECOUV OAEG O OPAdEG TTAISIWY VA ETTWPEANBOUV
OUCIOOTIKA atrd To eKTTAIOEUTIKO ouoTnua. Me Tov TpéTTO aUTO avayvwpeileTal N UTTOXPEWGT TToU
EXEl TO EKTTAIBEUTIKO OUOTNUA WG TTPOG TNV TTAPOXN TTPAYUATIKWY dUVATOTATWY yia TTpdodo Kal
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emMTUXia, yeyovog TO OTToi0 aTToTEAEl avaykaia ouvlrkn wg TTPog TN dIacPAAIon Twv BaCIKWY
avOpwTTivwy BIKAIWUATWY Tou KAGBe TTaidiou, cuptrepiAaupBavouévng Tng exmaideuong (Riddell,
2009).

BéBaia, otn olyxpovn €1OXN, «UTTAPXOUV QUEAVOUEVES MAPTUPIEC TUUPWVA WE TIGC OTTOIEC TTOAAG
maidid  yia  dloQopeTIkoUg  Adyoug Oev  AauPdvouv  ioeg  eukaipieg ot pdEBnon  kai
mepiBwplotTolouvTaly (Petrou, K.é., 2009, o. 439). MNMapd TIG TTPOCTIABEIEG TTOAAWY EKTTAIDEUTIKWV
OUCTNUATWY va €mMAUCOUV aQutd TO TTPORANMO Kal va AvTATTOKPIBOUV OTIGC AVAYKEG OAWV Twv
MaBNTWV TOUug, TO QAIVOPEVO TNnG TTEPIBwpIOTTOINONG OXI MOVO €EakoAouBei va ugioTaTal, aAAd
EPaviCeTal o€ AKOPN PEYAAUTEPN EKTAON.

E@ooov avayvwpiletal 0TI utTtdpyxouv euTTodia oTn Habnaon, «n AUon ival va €§ETACOUUE EKEIVES TIG
oTPATNYIKEG TTOU Ba emMTPéWouv OTA ATOPA va LeTTEPAOOUV T EUTTOdIA, YIO va WTITOPOUV vd
atmoAauBavouv TTAAPOUG CUUMETOXAG OTO YevIKO ekTTaudeuTikd ouotnua» (Raffo kar Gunter, 2007,
0. 397). Ouddeg pe dlaopeTIkEG oUVONRKES (WG Ba TTPETTEl va KaBioTavTal IKAVES VO CUPMETEXOUV
Madi oe dnuoaioug opyaviopoug, OTTWG eival TO OXOAEio, XwpPic va uTtoPépouv atmd OlaKPICEIG
ecaimiog autwv Twv dlagopwy. MNa Tov oKoTd autd, KPIVETAl ATTOPAITNTO VO METOKIVNBE O
O1ayVWOoTIKOG Pakdg atrd 1o ATOMO KAl TIG AVAYKEG TOU TTPOG TNV APXITEKTOVIKA TWV idlwv Twv
EKTTAIOEUTIKWYV CUCTNUATWY WG KOIVWVIKWY BEOUWY, OTTWGS Kal GTOUG OIaPOPETIKOUG TPOTTOUG HE
TOUG OTTOioUG TTPOBAAAOUV TNV adUVAMIa TOUG va avTatmmokplBoUv oThn dIA@OPETIKOTNTA TWwV
MOBNTWV Toug. ZUPQWva e T ouyxpovn épeuva Kal BiBAoypagia (Graham kai Harwood, 2011;
Ball kai Green, 2014), o poA0G TNG EKTTAIBEUTIKNG NYETIAG KpiveTal eEAIPETIKA TNUAVTIKOG YIa TA €V
AOGYW ¢nTAMOTA.

3. Hyeoia, AlagopoTtroinon kai Koivwvikf Alkaioouvn

H atmroteAeopatikf nyeoia cival 0 deUTEPOG ONUAVTIKOTEPOG TTAPAYOVTAG HETA TNV OTTOTEAECUATIKN
o1daokalia 6cov agopd oTn PeATiwon TNG NABNoNG yia 6Aoug Toug paBnTég (Hallinger kai Heck,
1996; MacBeath, 2002; Ainscow, 2012). Auto cupufaivel KaBwg n KABnUEPIVA TTPAYHATIKOTATA TTOU
Biwvouv Ta TaIdId oTa OX0Agia, BETIKA A apvnTIKA, OXETICETAI AUECA WE TIG ATTOPACEIS TNG NYETIAG,
N oTroia YTTopEi va atroTeAETEl TPOXOTTEDN A ... YIa Ta (NTAMOTA TNG KOIVWVIKNG dIKAIOoUVNG OTOV
Xwpo Tou oxoAeiou (Graham kai Harwood, 2011; Mac Ruairc, 2011). ‘ET01, TTapOAO TTOU N €TTIONUN
O1euBUVTIKA Béon atToTeAel Eva pdvo PEPOG Tou gupuTePOU Opou TnG nyeaiag (Maoiapdnig, 2004),
SIapopPPUWVEL Evav IBIAITEPO XWPO PECA OTO TTAQICIO TNG EKTTAIOEUTIKAG IEpapXiag (Zaitng, 2007) kai
OIaKPIVETAI ATTO TNV KATOXN ETITTPOCOETNG dUVAUNG O€ OXEON PE TNV TTPOWONON TNG KOIVWVIKAG
OIKalooUvnNG HECA OTO KOIVWVIKO Kal TTOAITIKO KATAOKEUAOUa Tou oxoAgiou. Autd ouupaivel KaBwg
Ta SIGPOoPa TTPOYPAUMATA EKTTAIBEUTIKNG TTOAITIKAG, TTOU OnuIoUpyouvTal O€ ETTTTEDO KEVTPIKAG
dl10iknong kal kateuBuvovTtal atmmd Tnv Kopu®r TnG SIoIKNTIKAG TTUPANidag ae OAa Ta oxOAgia TG
XWPag, «@IATpdpovTtam péoa atd TN OXOoAKR &ieuBuvon. XpwpatiCovral, dnAadr, atmmo TIg
WUXOAOYIKEG BECEIG Kal IKAVOTNTEG TOu DIEUBUVTH TOU OXOAEIoU, yia va yivouv TTpayUaTOTIOINCIKA.
Emopévwg, ta Trpoypduuata autd, aveEdpTtnta amo TIG KOAEG Toug TTpoBEoelg, Kivduveuouv va
QTTOTUXOUV ] TOUAGXIOTOV va un diatnpnBoulv oTnv TTEPITTTWON TTou OV yivovTal 0€ ouvevvONnon ME
Tig OieuBetnoeig NG nyeoiag. ‘Eva T€T0I0 TTApAdElyUa  OTTOTEAEI Kal N TEPITITWON  TNG
dla@opoTroiNuévng dIdACKAAIQG, yia TNV ETTITUXIQ TNG OTTOIOG O EKTTAIOEUTIKOG ATTOTEAE TTAPAYOVTA
«kAeidi  (KoutoeAivn, 2008). Kabwg Opwg xpeiadetar emmpdoBetn PBonbeia kar oTApIEn
TTPOKEINEVOU VA PTTOPECEl va DIAXEIPIOTEI TN DIAPOPETIKOTNTA TWV PABNTWV Tou, avadelkvUeTal Kal
TAAl 0 POANOG TNG nyediag wg TTpog TNV TTpowbnon Tng dlagopoTtroinong TG didackaliag oTnv
KaBnuepIvA eKTTAIOEUTIKA TTPAKTIKH.

B. MEGOAOAOTIA

2KoTTég Tou GpBpou autou eival va diepeuvnoel Tov BaBud oTov otroio o/n disuBuvTAG/TPIa TNG
OXOAIKNG povadag oTtnv Kutmpo otnv mpwToRdabuia ektraideuon ptropei va cupBdaAel otnv dpon
TNG KOIVWVIKNG adIKiag Kal oTAV ATToKAataoTacn TnG KOIVWVIKAG dlkaloouvng,  HEOW TNG
TTPowBnong TnG dlaPoPOTToINCNG OTNV KABNUEPIVH eKTTAIBEUTIKN TTPAEN. Me Bdon Tov TTapaTTAvVW
OKOTTO €&eTALETAN:
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* Zg Tolov BaBud n KUTTPIAKK EKTTAIOEUTIKN TTPAYMATIKOTATA OTAV TTPWTORABUIa eKTTaidEUON
mpodyel TN dlagopoTroinon TG OI6a0KaAIGG w¢ MECO TTpowdBNoNg TNG KOIVWVIKAG
dIkaloouvNng;

* Me trolov TpATTO 0 dIEUBUVTAG QOKE BETIKEG ETTIOPACEIG OTAV EVIAIA AVTIMETWTTION OAWV TWV
TTaIdIWV A YE TTOIOV TPOTTO GUVTEIVEI OTNV TTEPIBWPIOTTOINGT KAl OTOV OTTOKAEIOHS KATTOIWY
TTaIdIWV;

H €peuva autr}, n omoia TOTTOBETEITAI OTO TAQICIO TNG KPITIKAG Bewpiag, otnpifetar o€ pia
ekTevéoTepn €peuva (Avtwviou, 2015), TTou SIEKTTEPAIWBONKE HE TTOIOTIKEG MEBODOUG TUAAOYNG Kal
avdAuong oedopévwyv  (Miles & Huberman, 1994). Zuykekpipéva, PeAETABNKAvV o1 @AKEAOI
ETMPOPYWONG Twv veoTTpoaxBEévTwy dlcuBuvtwv oTo Maidaywyikd IvoTitolto Tng KuTtrpou oTnv
TeAeuTaia dekacTia kal dlekTTepaiwBnkav nuiIdounuéveg ouvevteugelg oe 20 dieuBuvtég, oe 10
BonBoug Oieubuvtéc kal oe 10 aTTAoUg eKTTAISEUTIKOUG. Me Tov TpOTTO QUTS BIACPAAIOTNKE
TTAPGAANAQ O TPIYWVIOUOG TwV PEBODdWY KAl TWV EPEUVNTIKWY EUPNPATWY, O OTTOI0G evIOXUOEl TV
aglommoTia Kal TNV €yKupOTNTA TNG TTOIOTIKAG KOIVWVIKAG £épeuvag  (Miles & Huberman, 1994).

H avdAuon Twv gupnudtwy oTnpixtnke otnv KPITIKA avaAuon tou Adyou (C.D.A), n otroia Oivel
£ugaacn oTnv KPITIKA ouveidntotroinon Twy 10eoAoyikwy diadikaciwv atov Adyo (Fairclough, 1992).
H emAoynl aut oTtnpixtnke oTtn OuvatdTnTa TnG KPITIKAG avaAuong va armrooTtabepoTrolei Tnv
QUTAPXIKOTNTA TWV AOYWV, OTTWG aUTA EUQAVICETAlI OTNV EKTTAIBEUTIKI TTONITIKA KAI TTPAKTIKI, KAl va
ETTAVABIATUTTIWVEI TV KOIVWVIKA SIKAIOCUVN, YAWOOIKA Kal €VVOIOAOYIKA, WG HIa €vvola n oTroid
Baoiletal kal TTpooTaTEUEl TO AVOPWTTIVA SIKAIWMKATA.

. EYPHMATA
1. H oxoAIkn kouAToUpa

>tnv Kotrpo, n otoia cival éva PIKPO KPATOG TTOU TTPOCTTOBEl SIAPKWGS VA ouvaywvIoTEl AAAA
ouvaTtoTePQ, N TIVEUMATIKNA apéva £xEl aTTOKTAOEI JeyAAn onuaacia. Qg ek TouTou, £xel dnuioupynOei
£Va APKETA AVTAYWVIOTIKO EKTTAIDEUTIKO OUCTNHA, TO OTTOI0 TTPOCAVATOAICETAI TTPOG TO TTPOTUTTO
«TéAelog-apioTtog» (Zwviou-21dépn, 2000, o. 44), ToU aTmroTeEAEl €UVOIKO Opo avATITUENG
OlaKpicEwV:

To ouoTtnua kai 10 avaAuTiké uag TPOYPauua YeVIKA kareuBavel mpog évav tumo uaéntn.
Acv éxel evaAAakTikéC Auaeig, Oev kaAdiepyei OAoug Toug Touegic vonuoouvng. KareuBuvel
TPOS TNV £TTIO00N EAANVIKWYV Kal JaBNUATIKWY, TTPOS Ta akadnuaikd mpoodvra (AleuBuvTnig
4AANIA).

‘ET01, 6TTWG ONMEIWVOUV 01 IEUBUVTEG, OI EKTTAIBEUTIKOI OTnV Ta&n ouxva aioBavovtal 011 dev €Xouv
TOV ATTAITOUPEVO XPOVO YIa va OOUAEWOUV HUE T AVAUEVOUEVO DIOPOPETIKA ETTITTEDD IKAVOTATWYV
TToU TTapoucidlovtal oTnv KA aiBouca didackaAiag:

Baoika civar o 6Ao ouoTtnua mou o dAokaAo¢ urroxpeouTal va TpéxElL.. AIOTI Exel TOoOOT
moAAG, Oe Ouuouuar Twpd mooa BiBAia pabnuatikwyv TTPETEI va KaAOwer Kai Téoa
EAMnVIKwv, ommoTe TTOU 0 XPOVOC... évag uabntng tpéxel e 80 xIAIdBueTpa tnv wpa GAAoS ue
50. Noirrov, umdpxer mepimrwon va @racer moté; [1dvia moAAviokouv o1 eMeipeis, KGBe
XPOVO TTEPIOTOTEPES TTEQITAOTEPES, OTTOTE. .. (AlcuBuvThic 12AAN/Q).

MapdAAnAa, n ektaideuon TTPoRAAAETal oav évag aywva dpduou, 0 OTToiog avtavakAd Tov Adyo
TNG €TTidOONG KAl O OTI0I0G VOMIYOTIOIEI TNV KAVOVIKOTTOINTIKN TEXVIKY, €VvIOG TnG OTIoiog N
dI1daoKaAia aTTeuBUvVETAlI OTOV «PJECO PABNTA»:
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O b&dokalog armreuBuveral aTov UECo OPO, aTOV WECO HaBnT, oUTe OTOV TTOAU TTPOIKIOUEVO
aAG olte kai atov pabnth mou éxel MoAAéEC aduvauieg. AuoTuxwg, Ogv viveralr auto.
(AiguBuvTpia 17ATN/A).

BéBaia, étmmwg emonuaivouv ol Graham kai Slee, (2008), yéoa atmo Pia KPITIKY TTPOOTITIKA N OTToid
KETTIXEIPET VO BIAKOWEI TA TTPOVOUIA TWV TTPOVOUIOUXWV OPAdwV» (0. 287), n dIAQOPETIKOTNTA Ba
MTTOPOUCE VA QVTIMETWITIOTEN WG TTPOG T BETIKN TNG OUVEICPOPA yia Tn dnuioupyia evog euaiodnTou
WG TTPOG TN dIAPOPA EKTTAIOEUTIKOU TTEPIBAANOVTOG. ZTNV TTPOKEIYEVN, OUWG, TTEPITITWON:

Aiapopotroinon; Nouilw &1, € yiari kai oav voorTporria akoAouBouue 10 HOVIEAO TOU
KAaoikoU daokdAou... Eucic or daokdAor Aiyo 1 moAu BAémouue toug OAoug TO idio...
(AiguBuvtiig 7AAN Q).

Kdart avdAoyo emiefaiwveral Kal amro Toug fonBoug dieuBuvTEG:

Aev givar k@t Tou evoiapépel o€ TPwWTo TTAAvo. Av okepToUuE Ot auth Ba weeAnoel 1o 15-
20% rtou mAnBuouoU, TTpogavws ol TTAcioTor evdiapépovral yia o 80% tou TTAnBuCLOU
(BonBdg dicubuvTpia 30 A/A).

Omtwg emonuaivel n Mavrehiddou (2013), n dpvnon Twv eKTTAIDEUTIKWY VA TTPOCAPUOCOUV TN
OI0a0KOAIO TOUG «OQEINETAI OTIG EDPAIWUEVES AVTIANYWEIG TOUG YIa TN UAdnon kai mn d1daoKaAid,
KABwWG Kal oTNV EPTTEIPIA TTOU €iXav QTTOKTACE! O1 idIol WG HadnTég aAAG kal atmd Tn OIKA TOug
TTPoETOINACIa YIa TO eKTTAIOEUTIKO £pyo» (0. 155). MapdAAnAa, o1 dieuBuvTéG, UTTO TO QWG TwV
YPOQPEIOKPATIKWY KOl TTEPIOPIOTIKWY AVTIAAWEWY TOU pOAoOU Toug, dev €¢eTddouv OoUXvA (NTAHATA
dlapopoTtroinong otn diIdaocKaAia:

01, duoTuxws o 6dokalog oev diagoporroici Tn dOUAEIG Tou, Oev TO ExOuUlE TOUTO, Kal yia va
giuyar eihikpivng, karaAaBaivw 1i¢ daOKAAES, €ivar SUOKOAO ...0 dIsuBUVTAS, OxI, TWS va
euttAakei atn diagoporroinon o dieubuvtnig; (daokdaha €1dIKAG ekTTaideuong 58I A/ a).

QoT600, 6TTWG emmionuaivel o Apyupdtmoulog (2013), n diagpopoTroinuévn didaokaAia dev uTTopei va
EMTUXEI TOUG OKOTTOUG TNG €dv Oev ek@pdAdel Tnv TTONITIKI) OAOKANpou Tou oxoAgiou (long term
whole school strategy). Kai autd 16T T0 TTAQiolo Tng diagopoTtroinuévng didackaAiag dev opileTal
aTTAG WG PIa TTPOKTIKA 1 TEXVIKI OIOOCKAANIAG TTOU UTTOPEI VO £QAPPOCEl £vag EKTTAIOEUTIKOG
QTTOPOVWPEVA OTNV TAEN Tou. AVTIBETA, avTITTPOOWTTEUE! Ui dladikacia, «éva evépynua TTou Péoa
a1rd aAAQYEG KAl WOHWOEIG Bpiokel I00ppoTTiEG, €TTNPEACOVTAG TIG OPATEIG KAl SIOUOPPWVOVTAG TIG
atréyeIg» (0. 34). Méoa oe autd Ta TTAaiola o pOAOG TNG NyETiag KpiveTal TTOAU ONUAVTIKOG, EQOCOV
KOAgiTal va avatrtuéel TTpwTOROUAIEG yia OlIO@QOPOTIOINCEI OTO OXOAEI0 Kal OTO QvAAUTIKO
TTPOYPANKA, CUPQWVA HE TIC IDIAITEPOTATEG TWV PaBnTwy, €10l WOoTe n dlaPopOoTToincn va
EVOWHATWOEI 0TV KOUATOUPO TOU OXOAIKOU opyaviouou, otn Bdon Kaivoupiwv VOnuAtwy yia Tn
OIOPOPETIKOTATA. ZTNV TTPOKEINEVN OUWG TTEPITITWON, aKOPa Kal étav ol dIEUBUVTEG evTOTTICOUV TO
TPOBANUO WG TIPOG TNV TTpowBnon Tng diagopotroinong TG SIaoKAAiag, AaTToTUYXAvouv va
EVTOTTIOOUV TAUTOXPOVA Tl GUAAOYIKK €uBUVN 600V a@opd OTIG UPICTAUEVES KOIVWVIKEG OXETEIG KAl
dopég, dlaiwvifovtag Tnv uTtdpyxouca TA¢n Tpayudtwy. Me tov TpOTTO autd KOAAUTITOVTOI TO
IOPUMOTIKA Kal 10€0A0YIKG eUTTOBIA, TO OTTOIO KATATTIECOUV KAl TTEPIBWPIOTTOIOUV éva ONPAVTIKO
TT0000TO TOU PaBNTIKOU TTANBUCHOU.

2. NMapavonoeig wg TPog Tn évvola Tn AlagopoTtroinong

ZUpgwva pe Tov Apyupottoulo (2013), N dIa@opoTToinan ATTOTEAEI PIa KTTOAUTTAPAYOVTIKI €VVOIa»
(0. 28), Kal TO TTEPIEXOMEVO TNG  OIOPOPPWVETAI CUVEXWGS UTTO TO TTPIOHA BEwpIWV, KOIVWVIKWY
aAAaywv, EQapPUOYWY TNG TEXVOAOYIag Kal epeuvnTIKAG TeKPNpPiwong. To yeyovog autd €xel wg
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aTTOTEAETUO va dnuioupyoUvTal TTOAEG QOPEG TTAPAVONROEIG, Ol OTTOIEG TTANTTOUV OUYKEKPIMEVEG
opddeg pabntwyv. ‘Eva  TéTOI0  TTapAdElyua  oTToTEAEl KAl N €vvoIOAOyIKfp ouvdeon TG
dlagopoTtroinong He TNV évvola TnG TPOTTOTToiNoNG, n otoia odAynoe oTtnv Katdotaon Tng
ecartopikeuong. H ouvdeon autn - Kal n TadTion Twv U0 CUYYEVWYV OAAG PN TOUTOCNUWY EVVOIWV-
KATEANEE O€ IO OTEVA €punveia Kal epapuoyr] Tng d1agopoTioinong, JE amTd TTapadeiypaTa T
ONUAVTIKA atrAoTToinon A Kal aQaipecn CUYKEKPIMEVWY EVOTHTWYV TOU AVOAUTIKOU TTPOYPAUMOTOS
Yo HaBnTég TTou gixav TOAU XaunAég emdOOEIG, TN didipeon TG TAENG 0€ «KAAOUG» KAl «KAKOUGY
MaBnTéG, avaAoya pe Tn PaBuoloyikr Toug emidoon o€ did@opa YVWOTIKA avTIKEIPEVA, Kal TIG
XOUNAEG TTPOODBOKIEG TWV EKTTAIBEUTIKWY VIO OUYKEKPIUEVOUG HaBNnTES. QOTOC0, OI OTPATNYIKEG
dla@opoTToiNONG KE Kavévav TPOTTO OEV UTTOVOOUV £VA EKTTTWXEUUEVO AVAAUTIKO TTPOYPANKA, Héoa
atmmd AIyOTEPO eVOIAPEPOVTA UAIKA, a@oU OTTOIOdATTOTE TTPOCEYYION, N OTToia UTTOVOEi OTI Ba TTPETTE!
va divovtal AiyoTtepa, «gival avoiKT) aTnV KPITIKA UTTO TO QUGS TWV GPXWV TNng 100TNTAG Kal TNG
KOIVWVIKAG dikaloouvng» (Liasidou, 2012a, o. 8). Emeidf, wotdo0, uttapxel YOVO MIa AETTTA
OIaXWPICTIKN Yypauu avdaueca otn diagopotroinon kai otn didkpion (Rose, 2000), n TpwTn
eClowvetal pe TN 6eUTEPN Kal TTOAAOI EKTTAIBEUTIKOI BewpPoUV OTI aTTAG Ba TTPETTEI va £X0UV AIlYOTEPES
OTTQITACEIG:

...Kdmoia mpdyuara ev gukoAo va ta kauer (o ddokaAog), Omwe aTnv opBoypagia va Tou
BdaAer mio AAin, v avayvwaon mio AAin, va éxer mo AAinv amaitnonv arnv ékBeon va tou
ypawel. Twpd va kauer 6eUtepo QUAAGdIO €IBIKA yia 1leivo, v néépw av gival EUKOAO, EKTOC
av mou 10 QUAAGSIO TToU €xel ETTIAEEEI KATTOIEC AOKNOEIS va TOU KAel TIS Bkuo. Nou onuaivel,
ev Ba tov okopaapeis T¢ai va éptel aBkidBaoTog, yiati Ti¢ 6kuo (0U0) ev va BéAw, Gpa ékaue
TIC OKUO, €V OK (BonBd¢ disuBuvTpia 150IA, éu@acn oTov Adyo).

Me Tov TpéTTO0 QUTO N dlaPOoPOTToINCN 0dNYEi O€ TTPAKTIKEG KAl CUVABEIES, 01 OTToiEC aTToRaivouv o€
Bapog TTOAAWY pabnTwv.

r. ZYMMNEPAZMATA- NMPOTAZEIZ

210 dNUOTIKA OXoAgia TnG KUtrpou, TTOAAEG QOpPEG, avadnTeital n ouolodop@ia 0TO OVOPA TNG
IOCOVOUIOG, WE aTTOTEAEOUA VO TTAPAYVWEICETAI N dUVAMIKN KOl N ouvleTdTNTA TNG AVOPWTTIVNG
TAUTOTNTAG. MApAAANAQ, oplouévol BIEUBUVTEG UIOBETOUV HIO ETTIPAVEIOKT TTPOCEYYION OTTEVAVTI OE
¢NTAMATA KOIVWVIKAG dIKaloouvng Kal dev avaAUouv KPITIKA TO KOIVWVIKOOIKOVOUIKO OKNVIKO TTou
TePIBAAAEl Ta oxoAgia. Me Tov TPOTTO AUTO TTAPAYVWPEICOVTal OI EUPECOl TPOTTOI JE TOUG OTTOIOUG
TTOIKIAEG OIKOVOWUIKEG KOl KOIVWVIKEG BUVANEIG UTTOOKEAICOUV OAOKANPEG KOIVWVIKEG OMAdES Kal N
eKTTAIOEUTIKN TTONITIKY) TNG KUTTpou @aivetal va TTaAIvOPOUEi avAueTa OTIG OUVNOEIEG TOU XTEG Kal
OTIG aVAYKEG TOU aupio. QOTO00, N oUyXPOoVvn EKTTaIdEUON OEV PUTTOPET VO CUVEXIOEI VO OTOIXEIWVETAI
eoaci ammd Ta QAVTACHATA TOu TTaPEABOVTOG, PHECO O€ KOIVWVIEG TTOU QUTOTTPOCdIopifovTal wg
avOPWTTIVEG, BNUOKPATIKEG KAl QIAEAEUOEPEG.

To oxoAcio KaAgital ofpePa va TTPOETOINACEI TTONTEG TOU KOOUOU £TOIMOUG VA KATAVOROOUV Th
OIaQOPETIKOTNTA Kal TNV OAAayr €viOg Kal eKTOG TwV €BVIKWV ouvopwy, va ouvepyaoTolv, va
ETTIKOIVWVAOOUY, va OlaTTpayuaTeutolV, YEYOVOG TO OTTOI0 TTPOUTTOBETEI évav  «DIAPOPETIKO»
O1euBuvTr o€ éva «dIaQOPETIKO» OXO0Agio. To va amodexdpaaTe TNV aAAayr auTh JoIPOAATPIKE, WG
avaTtoOQeukTn €CENIEN, N oTtroia éxel emPBANBei, 10o0duvapel pe OIKEIOBEA TTapaitnon amo Ta
OIKOIWPATA KAl TIG UTTOXPEWOEIG TTOU €XOUME WG EKTTAIDEUTIKOI, WG TTONITEG KAl WG OKETTTOPEVOI
avBpwTtrol. To {NTOUPEVO, OUVETTWG, Eival va avapwTtnOouue €Av OIOBETOUPE TIG OTTAITOUMEVEG
YVWOEIG KAl TIG IKAVOTNTEG VA BIAXEIPIOTOUME TA SIANKMATA KAl T TTPORARUATA TTOU CUVOEOVTAI |E
TNV aAAayn TOU XaPaKTAPQ Kal Tou pOAOU Tou axoAgiou oTa TTAQioIa TNG oUyxPovng KoIvwviag Kal
NG TTPOWONONG TNG KOIVWVIKNG BIKAIOOUVNG OTNV EKTTAIdEUOT.
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ABSTRACT

The emotional aspect of teaching has been neglected over the years in an educational
context (Swain, 2013). Considerable research efforts devoted to investigating the topic resulted in
a reconsideration of the role of a teacher in the classroom. Nowadays, a teacher is viewed as a
leader who guides learners’ cognitive as well as emotional development (Tomlinson, 2014;
Brackett & Katulak, 2007; Goetz et al., 2006). It is likely that teachers with a high level of trait
emotional intelligence (trait EI) will more frequently use strategies to promote emotional literacy
(EL) among students.

This study investigates the relationship between teachers’ trait emotional intelligence and
the strategies they use to create a safe and productive learning environment in EFL classes. It also
examines the influence of factors such as teaching experience and class size on teachers’ choice
of strategies. In order to study teaching practices, questionnaires were disseminated through
personal contacts and social groups on Facebook (n=54).

Overall, the results demonstrated correlations between the factors in question and the
strategies they use to create a conducive learning environment. Conclusions and implications of
the research are discussed with reference to the earlier findings.

Key Words: emotional literacy, English, teachers, questionnaires.

1. INTRODUCTION

Learning a foreign language is accompanied by various emotions: enjoyment, anxiety,
boredom, anger, hope and pride (Pishghadam et al., 2016). Just as in learning, some students
employ more successful strategies to regulate their emotions than others. Therefore, students
differ from each other not only in terms of their cognitive skills but also their affective skills
(Tomlinson, 2014). For instance, shy students might need more time to prepare for a speaking task
compared to those who enjoy presenting to an audience. Teachers, as facilitators of learning, can
empower students with confidence to take control over their affective domain (Jordan & Le Metais,
1999) by promoting emotional literacy (EL) in a Foreign Language (EFL) classrooms.

However, despite recognition of the role of EL in educational literature, its introduction in
schools and universities is yet to be fully realized. The concept of EL is not very well known in the
Republic of Cyprus either (Pouyioutas et al., 2008). Teachers still heavily rely on their own
experience, beliefs and intuition to create a conducive learning environment and help students
develop social and emotional skills. However, the English Curriculum for Primary School Teachers
introduced by the Ministry of Education in Cyprus (MoEC, 2004) refers to the affective domain and
stipulates that English should be taught in a friendly atmosphere, which in turn will help develop
students’ positive attitudes to learning foreign languages.

Research studies on the role of the affective factors in an educational setting have been
investigating characteristics of an effective teacher (Marashi & Zaferanchi, 2010; Rodrigo-Ruiz,
2016; Tran et al., 2017). A growing body of literature has shown that a teacher’s level of emotional
intelligence (El) has an impact on student-teacher relationships, the classroom environment,
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students’ language achievements, and teachers’ capabilities to regulate negative emotions and
their self-efficacy (Tejeda et al., 2016; Saeidi & Nikou, 2012; Rastegar & Memarpour, 2009;
Nikoopou et al., 2012).

Since interest in the role of emotions is advocated in the existing literature and educational
policy documents, it is essential to examine how (school and university) language teachers
promote EL among students in order to create a conducive learning environment in their EFL
classes. The current study will, therefore, focus on the relationship between EFL teachers’ level of
El and the strategies they use to create a safe and productive learning environment. It will also
investigate the influence of factors such as teaching experience and class size on teachers’ choice
of strategies as these were found to affect teacher behavior in the classroom (Zahorik et al., 2000;
Nikoopou et al., 2012).

The proposed study can contribute to the research on the characteristics of effective
teachers in the differentiated classroom. It will also add to the ongoing discussion about the
concepts of emotional literacy and emotional intelligence in the literature.

2. LITERATURE REVIEW
2.1. Emotional Intelligence and Emotional Literacy

Even though the terms ‘emotional literacy’ (EL) and ‘emotional intelligence’ (El) tend to be
used interchangeably (Spendlove, 2009), the term ‘emotional literacy’ is employed more frequently
in educational literature while ‘emotional intelligence’ has gained popularity in the business world.
However, Bocchino (1999) draws a distinction between ‘emotional literacy’ and ‘emotional
intelligence’ based on 12 years’ experience of observing lessons and working with teachers. He
clarifies that ‘emotional intelligence’ is a predisposition, namely “the potential for emotional
fluency”. On the other hand, he views ‘emotional literacy’ as a set of skills that we learn in order to
become emotionally competent (p.12), that is “skills to understand and manage emotions, to
communicate effectively, and to become an autonomous person” (1999, p.6). This distinction was
confirmed by Petrides (2009) and his trait emotional intelligence (EI) model. Petrides’ views El as a
personality trait, namely “a constellation of emotional self-perceptions located at lower levels of
personality hierarchies” (Petrides, 2011, p.660). These concepts constituted the basis for the
theoretical framework of this study and informed the methods used for data collection and analysis.

2.2. The Effect of Emotional Intelligence on Language Teaching and Learning

According to Tomlinson (2014), the learning environment is a crucial factor in the
differentiated classroom since it influences students’ social and emotional needs. These, in turn,
have impact on students’ success in learning. Highlighting the role of teachers, Arnold (2011)
stresses that “as an essential part of the classroom community, teachers need to be concerned
with their affective side as well as that of their students” (p.19). Emotionally intelligent teachers are
more likely to display empathy towards students, promote healthy communication, and create a
conducive learning environment (Ghanizadesh & Moafian, 2009; Marashi & Zaferanchi, 2010;
Roisin & Roland, 2012).

Various benefits of El have been reported in the literature. For instance, Saeidi and Nikou
(2012) report that there is a significant correlation between teachers’ El and their students’
language achievements: teachers with higher levels of El create more positive attitudes in
students, which in turn advance the learning process. In addition, Barlozek (2014) found that
English teachers with a high level of El received positive evaluation comments from their students
(e.g. these teachers create a friendly learning environment, encourage students and treat them
with respect). Marashi and Zaferanchi (2010) found a significant correlation between EFL teachers’
El and their effectiveness in managing young learners in the classroom.
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In recent years, researchers’ interests have shifted into the relationship between teachers’
El and self-efficacy® in student engagement, instructional strategies and classroom management
(Nikoopou et al.,, 2012; Rastegar & Memarpour, 2009; Moafian & Ghanizadeh, 2009). These
studies showed a correlation between EIl and self-efficacy. However, controversial findings were
reported in the literature on the impact of teaching experience on teachers’ self-efficacy. Unlike
Rastegar and Memarpour (2009), Nikoopou et al. (2012) demonstrated that teachers with more
years of teaching experience have higher scores on El and self-efficacy. However, both sets of
studies demonstrated that factors such as age and gender have no effect on these two variables.
Finally, class size seems to play an important role. According to Zahorik et al. (2000), in reduced-
size classes teachers individualize their instruction to meet students’ needs and understand their
students better due to an increased amount of time they have for individual interactions with each
of them.

The research literature is inconclusive about other aspects, too. For instance, there is no
study available to show a correlation between teachers’ El level and concrete strategies teachers
use to create a safe and productive learning environment in EFL classrooms. In other words, we
do not know if teachers with high and low levels of EI employ the same strategies in the classroom.
Moreover, since previous research studies have provided controversial data about the role of
teaching experience on teachers’ self-efficacy, this factor will be further explored in the current
study. Finally, since in small classes teachers usually have more time for individual interaction with
students (Zahorik et al., 2000), the effect of class size on the use of El strategies will be also
investigated. To achieve these aims, the following research questions will be explored in the
Cypriot community of EFL teachers:

1. What strategies do teachers use to promote EL among their EFL students?

2. s there a relationship between teachers’ trait El level and the strategies used in EFL
classrooms?

3. Do factors such as teaching experience and class size have an impact on the type
and number of strategies teachers use?

3. METHODOLOGY
3.1. Study Design

The data were collected through a questionnaire that included 56 items and was divided into
3 parts. The first part (“Part I. Promoting Social and Emotional Learning”) consisted of 5 topic
areas and sought answers concerning the strategies that teachers use to establish learning
environment, build relationships with students, respond to disruptive behavior, develop cooperative
relationships and promote learners’ emotional growth. This part was composed of strategies
suggested in the literature on social and emotional learning (Spendlove, 2009; Mortiboys, 2012;
Marzano et al. 2005; Jordan and Le Metais, 2000).

The second part (“Part Il. Teachers’ Social and Emotional Skills”) was based on the
TEIQue-SF (TEIQue - Short Form) designed by Petrides (2009). It includes 30 items and provides
scores for 4 trait El factors (Emotionality, Sociability, Well-Being & Self-Control). The items of the
first and second part of the questionnaire were presented as statements evaluated on a 7-point
Likert scale.

The third part (“Part Ill. Personal Information”) included questions related to participants’
general characteristics and their interest in receiving training on how to promote social and
emotional learning in the classroom.

Piloting of the research instrument was conducted with aid of experts and two English
teachers, which resulted in re-writing unclear and wordy statements.

3.2. Data Collection Procedure

A total of 54 completed questionnaires were received over a three-week period from English
teachers working in public and private schools and university language centers in Cyprus. Self-

! Self-efficacy is defined as teachers’ subjective judgement of their capabilities to reach the
desired learning outcomes (Tschannen-Moran & Woolfolk Hoy, 2001)

68



AigBvéc ETrioTnuoVviko Zuvédpio DiDeSu

administered questionnaires were completed by hand (12%) and online (88%) on the
SurveyMonkey website. All participants were provided with information about the study and asked
to sign a letter of consent.

3.3. Participants

The participants were recruited from private and public schools and university language
centers in Cyprus: Nicosia (n=49), Pafos (n=2), Limassol (n=2), Larnaka (n=2). Their teaching
experience varied from one year to more than eight years and the average number of students in
their classes ranged from 4 to 40 students per class. Many English teachers also worked with
students of various age groups.

Regarding participants’ emotional profile (Part Il — Questionnaire), they assessed their
emotional capacities as following: 7,4% of English teachers reported having below average trait El;
9,3% of teachers had average level of trait El, 64,8% of English instructors claimed that their trait
El is above average level, and 18,5% of participants evaluated their trait El level as high.

3.4. Data Processing

Following the results of Shapiro-Wilk Test, which indicated that the data does not satisfy the
criterion of the normal distribution, non-parametric statistics were employed for data processing.
The results of Cronbach test (applied to Part || — Questionnaire) proved that the data were valid for
detailed analysis (a=0,91).

Correlations were conducted between obtained variables on Well-being (items: 25, 29, 32,
40, 44, 47 from the Part Il of the questionnaire) Self-Control (items: 24, 27, 35, 39, 42, 50)
Emotionality (items: 21, 22, 28, 33, 36, 37, 43, 48) Sociability (items: 26, 30, 31, 41, 45, 46) and
Total (items: 23, 26, 30, 31, 34, 38, 41, 45, 46, 49 and all the items from the previous
characteristics) and EL strategies (variables 1-20 from the Part | of the questionnaire). Calculations
were also completed to check correlations between teaching experience (Part Il of the
guestionnaire) and EL strategies (Part | of the questionnaire) and class size (Part Il of the
guestionnaire) and EL strategies (Part | of the questionnaire). The correlation analysis was
performed using Spearman’s Rank Correlation Test. The STATDISK software (Version 9.5; Triola,
2004) was employed for the analysis of the data.

4. PRESENTATION OF FINDINGS
4.1. Factors Influencing Teachers’ Choice of EL Strategies

Descriptive statistics has provided evidence that English teachers in Cyprus employ all the
strategies selected for the investigation (see Table 1). According to the numbers (mean) derived
from the data set, EL strategies occur in the classroom relatively often and therefore represent
common teaching practice for the participants.

The results of the correlation test have shown that the factors in question (trait El, years of
teaching experience and class size) has an impact on how often teachers employ EL strategies.
Table 2 demonstrates correlations between the EL strategies and the affective factors of
respondents’ personality, such as ‘Well-Being’, ‘Self-Control’, ‘Emotionality’, and ‘Sociability’. The
last column ‘Total’ shows correlations between respondents’ overall impression of their emotional
abilities and the strategies they use.

Although correlations have been found between teachers’ trait El (Part [l — Questionnaire)
and 7 out 20 EL strategies (Part | — Questionnaire), only two strategies demonstrated strong
dependence on trait El factor. These strategies correlated with teachers’ TEIQue score at the
factor (Sociability) and global (Total Score) levels: help develop personal responsibility (17) and
explain how to use a negative experience (20). The rest five strategies are less dependent on trait
El factor since correlations exist only at the factor level (see Table 2).
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Table 1 Frequency of occurrence of EL strategies in the classroom

Strategies | Min | Max | Mean
Establishing Learning Environment
1. Specify the rules 2 7 6.07
2. Emotionally engage students 3 7 5.81
3. Use humor 4 7 6.39
4. Use positive language 3 7 5.56
Establishing Relationships
5. Demonstrate personal interest 3 7 6.39
6. Display empathy 1 7 6.04
7. Ask how the lesson is going 1 7 5.26
8. Responses make students 1 5 207
uncomfortable**
Responding to Disruptive Behavior
9. Take misbehavior personally 1 6 2.81
10. Find reasons behind misbehavior 3 7 5.85
11. Speak with students in private 1 7 5.93
12. Re-establish positive relationship 4 7 6.31
Developing Cooperative Learning Environment
13. Encourage communication 4 7 6.07
14. Teach how to work in groups 2 7 5.26
15. Monitor group work 4 7 5.91
16. Encourage giving positive feedback 1 7 5.41
Supporting Emotional Growth

17. Help develop personal responsibility 2 7 5.96
18. Form positive thinking 1 7 5.57
19. Help to express emotions 1 7 1.81
20. E)_(plaln how to use a negative 5 7 5.00
experience

**The Strategies 8, 9 and 19 are negatively worded items in the Part | — Questionnaire.

As to the teaching experience and class size (Part Ill - Questionnaire), their influence was
also indicated on several strategies. Table 2 shows that experienced EFL instructors discuss more
often how to use negative experience (20) in learning to succeed in the classroom. However, the
use of this strategy is also affected by trait El factor and class size. Moreover, teachers in smaller
classes have more opportunities to speak with students in private (11) and re-establish positive
relationship (12) with them (see Table 3). The correlation analysis has proven that trait El factor,
teaching experience and class size influence the occurrence of the EL strategies in the classroom.
However, trait El factor demonstrated a more significant impact on how often EFL teachers employ
them.

Overall the results show that each trait El factor influences different strategies. For instance,
‘Self-Control’ factor, which defines how good teachers are at stress management (Petrides, 2009),
plays a role when it comes to remaining calm in case of misbehavior (9), helping learners to
express their emotions (19) or encouraging communication among students (13) and teaching
them to work in groups (14). These are challenging tasks that require emotional control and
persistence. Higher scores for ‘Emotionality’ factor contribute to the teachers’ ability of
demonstrating personal interest in students (5) and better understanding of students’ feelings (9)
(Petrides, 2009) if problem behaviors occur in class. The strategies such as help develop personal
responsibility (17) and explain how to use a negative experience (20) have shown dependence on
‘Sociability’ factor, which indicates the ability to affect the emotions and thoughts of others
(Petrides, 2009). When teachers have higher scores for these affective factors, they employ
strategies for promoting social and emotional learning more frequently.
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Table 2. Correlations between Trait El factors and Strategies*

Well- Self- Emotio- Socia-

Strategies being | Control | nality bility Total
Establishing Learning Environment

1. Specify the rules -

0.1206 0.0644 0.1573 0.0414 0.1427
2. Emotionally engage students 0.0838 0.1413 0.0221 0.1934 0.1906
3. Use humor 0.1176 0.1919 0.1681 0.1253 0.2065
4. Use positive language - -

0.0363 0.0383 0.1740 0.0753 0.0311

Establishing Relationships

5. Demonstrate personal interest 0.0234 0.1270 0.3554 0.1236 0.1843
6. Display empathy oo | 01695 | 0.1409 | 00060 | 0.1325
7. Ask how the lesson is going 0.0009 0.2054 0.2817 0.1194 0.2308
8. Responses make students - - -
uncomfortable** 0.0501 | 0.1610 | 0.0171 -0.1005 -0.1254

Responding to Disruptive Behavior
9. Take misbehavior personally 0.9671 .0.0712 -0.2289

0,1336 0.3189

10. Find reasons behind - -
misbehavior 0.0225 0.0734
11. Speak with students in private

0.1372 0.2069 0.1287

0.1547 0.1455 0.1676 0.2382 0.0264

12. Re-establish positive

relationship 0.0631 0.1922 0.0671 0.0484 -0.0146
Developing Cooperative Learning Environment

13. Encourage communication 0.1924 0.3345 0.1432 0.1096 0.2334

14. Teach how to work in groups 0.1604 0.3448 0.1172 0.0185 0.1695

15. Monitor group work 0.0743 0.1585 -0.1572 -0.0324

0.1802

16. Encourage giving positive -
feedback 0.1957 0.2452 0.0025

Supporting Emotional Growth
17. Help develop personal 0.1705 | 01247 | 02593 | 0.3932 | 0.3266
responsibility

18. Form positive thinking 0.1243 | 02288 | 00233 | 01414 | 02446
19. Help to express emotions -0.1647 0.0059 | 00398 | 0.1317

0.0951 0.1834

0.2894
20. Explain howto use anegative | (5159 | 056 | 02249 | 02834 | 0.2896
experience ] ] ] ) '
*Critical two-tailed r = +/- 0.2692, sample size n = 54, significance= 0.05. Statements in the
first column correspond to the strategies (Part | - Questionnaires) and values in bold show a
correlation.
** The Strategies 8, 9 and 19 are negatively worded items in the Part | — Questionnaire.
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Table 3. Correlations between Years of Teaching Experience and Class Size and Strategies*

Years of
Strategies teaching Class size
experience
Establishing Learning Environment
1. Specify the rules 0.0431 0.1122
2. Emotionally engage students 0.0202 0.0169
3. Use humor 0.0735 -0.1712
4. Use positive language 0.0424 0.0718
Establishing Relationships
5. Demonstrate personal interest 0.1432 -0.0525
6. Display empathy 0.0674 -0.0201
7. Ask how the lesson is going 0.0587 0.1055
8. Responses make students uncomfortable** 0.0104 -0.1466
Responding to Disruptive Behavior
9. Take misbehavior personally -0,1899 -0.0965
10. Find reasons behind misbehavior -0.0738 -0.1197
11. Speak with students in private -0,0527 -0.2978
12. Re-establish positive relationship -0.1025 -0.3081
Developing Cooperative Learning Environment
13. Encourage communication 0.0754 0.1004
14. Teach how to work in groups 0.2589 -0.0715
15. Monitor group work 0.0490 -0.0488
16. Encourage giving positive feedback 0.2254 0.1879
Supporting Emotional Growth
17. Help develop personal responsibility 0.1725 0.0810
18. Form positive thinking 0.1611 0.0786
19. Help to express emotions -0.0904 -0.0542
20. Explain how to use a negative experience 0.2836 0.3249

*Critical two-tailed r = +/- 0.2692, sample size n = 54, significance= 0.05. Statements in the
first column correspond to the strategies (Part | - Questionnaires) and values in bold show a
correlation.

**The Strategies 8, 9 and 19 are negatively worded items in the Part | — Questionnaire.

5. DISCUSSION OF FINDINGS

Despite the fact that a relatively small number of English teachers are familiar with EL and
El concepts in Cyprus (Pouyioutas et al., 2008), they use all the strategies selected for the
investigation. This might be due to teachers’ intuitive promotion of EL in classes (Mortiboys, 2012;
Brackett & Katulak, 2007) or indeed their familiarity with some of the strategies on the promotion of
EL through classroom management theory (Marzano et al., 2005) and collaborative learning theory
(Blatchford, Kutnick, Baines, Galton, 2003; Gillies & Boyle, 2010).

In line with the studies about an impact of El on teachers’ effectiveness and self-efficacy
(Nikoopou et al., 2012; Rastegar & Memarpour, 2009; Moafian & Ghanizadeh, 2009), trait El has
an influence on teachers’ behavior in the classroom (in this case promotion of EL). The results also
showed that teaching experience did not impact significantly on the use of selected EL strategies.
A correlation was observed only with the strategy for dealing with negative experience (20).
However, this strategy is also influenced by the trait El factor and class size. The findings agree
with the study by Rastegar and Memarpour (2009), but contradict the findings of Nikoopou et al.
(2012) which illustrated that “more experienced teachers were more self-efficacious” in student
engagement, instructional strategies and classroom management (p.1171). Moreover, the results
of the current study support the findings reported by Zahorik (2002), in smaller classes teachers
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individualize their instructions. It was found that EFL instructors demonstrate personal interest (5)
and speak with students in private (11) in smaller classes more often.

The study set out to examine the relationship between teachers’ trait El and specific
strategies employed to create a conducive learning environment. The results showed that there
was a relationship between teachers’ trait EI and 7 (out of 20) strategies used for promoting social
and emotional learning. This means that the higher the teachers’ trait El, the more often they use
these strategies in the classroom. Therefore, teachers with higher trait El are more likely to create
a positive learning environment. These results are in line with literature that showed that EFL
instructors with higher levels of El received better assessment from students who felt accepted,
encouraged and safe in their classes (Barlozek, 2014).

Several lessons have been learnt from conducting this research. First, the collection of
representative samples for this research requires enormous resources and labor. Therefore, only
limited generalization of the findings has been possible. To gain more insight into how emotional
literacy is promoted in EFL classes, further studies should investigate trends in teaching practices
of primary and secondary school teachers or university teachers.

In conclusion, this study contributes to the understanding that EI and EL play an important
role in developing teachers’ professional behavior (Tuyan & Sadik, 2008; Brackett & Katulak, 2007;
Corcoran & Tormey, 2012; Mortiboys, 2012; Spendlove, 2009; Rastegar & Memarpour, 2009;
Nikoopou et al., 2012). The current study has also confirmed that the concepts of El and EL should
be taken into consideration in the differentiated classroom to help students “grow up to be
emotionally and socially sound” (Tomlinson, 2014, p.69).
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ABSTRACT

UNESCO (2004) recognises that prerequisite for meeting the complex needs of today’'s
student populations in public schools is that teachers all over the world are open to trying out new
teaching strategies.

Previous studies into the use of differentiated techniques in the classroom have considered
student engagement, the experiences and reactions of teachers to heterogeneous classrooms,
administrative prerequisites, and the degree to which tasks are augmented or modified for gifted
and struggling learners.

Research, also, has clearly shown that teacher education as such is not sufficient for
effective teaching and learning. Tomlinson (1999,2001a) found that general education programs,
instead of preparing candidates to address the needs in diverse classrooms, are promoting
strategies that keep all students learning the same content in the same manner. They fail to
concurrently meet the differentiated needs of the academic learner, the perfectionist learner, the
creative learner, the struggling learner, and the invisible learner. The lack of teacher preparation to
address student diversity is due, in part, to the failure of faculty in teacher preparation programs to
adequately model and integrate recommended strategies within their own teaching.

Within this framework, this study investigates the use of Project-Based Differentiated
Instruction Model (PjBDI) by 42 kindergarten student teachers during an eight - week practicum
assignment in public kindergartens of Rethymnon. The student teachers attended a Differentiating
Instructional Training Model in order to be able in understanding the essential knowledge and skills
and implementing a broad range of strategies associated with distinguishing components of
Differentiating Instruction successfully in kindergarten classrooms.

The study describes several aspects of the use of differentiating instructional framework
including: planning tips, assessment tools, management strategies, multi-leveled centers, and
activities that implemented by student teachers; support and encouragement of student teachers
development during implementation; and the benefits and the difficulties of using this instructional
framework.

A qualitative-method research design was employed to assess the implementation of PjBDI
Model with data obtained from classroom observations, focus group discussions and student
teachers’ self-assessments.

Findings of the study revealed that student teachers achieved a measure of success in
implementing differentiated instruction in their practicum classrooms. The inventory of instructional
procedures, techniques, and assessment methods compiled and rated through this research
provide a relevant framework for the development of the D.l. capabilities in early childhood
education.

Differentiating Instructional Training Model is recognised as an important component of the
teaching profession and skills related to differentiating teaching qualities need to take a higher
profile in early childhood teacher education programmes.

Key Words: Project — Based Approach, Differentiating Instruction, Kindergarten Student
Teachers’ Practicum

1. INTRODUCTION

One of the most urgent challenges facing the world today is the growing number of people
who are excluded from meaningful participation in the economic, social, political and cultural life of
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their communities. Such a society is neither efficient nor safe. Key to the implementation of human
freedoms is to provide a universal education, which aims at addressing the social, economic and
cultural problems that impede learning and development of all children.

Children entering early education differ greatly in terms of cognitive and socioemotional
development, socio-economic and cultural background, and so forth, all of which can be highly
relevant for their future learning. Unfortunately, these differences are not always taken into account
in their formal education.

With contemporary classrooms becoming increasingly diverse, educational authorities,
teachers and school administrators are looking to teaching and learning strategies that cater for a
variety of learning profiles. A paradigm that is gaining ground in many educational circles is
differentiated instruction. This model grounded in the socio-cultural theory, multiple intelligences
theory and brain-based learning theory, proposes a rethinking of the structure, management and
content of the classroom, inviting participants within the learning context to become engaged in the
process, to the benefit of all (Hargreaves & Braun, 2012).

Instruction that responds to the characteristics of a diverse group of students and is
precisely tailored to the unique strengths and needs of each student can be achieved using the
principles and guidelines associated with three instructional approaches: a) Universal Design for
Learning (UDL), b) Differentiated Instruction (DI), and c) the Tiered Approach (TA) to prevention
and intervention. Used in combination, UDL and DI enable educators to respond effectively to the
strengths and needs of all students. UDL provides teachers with broad principles for planning
instruction and designing learning environments for a diverse group of students (Rose, 2001),
whereas DI allows them to address specific skills and difficulties (Raynal & Rieunier, 1998). The
two approaches overlap, sharing certain goals and strategies, such as providing a range of
instructional strategies, resources, learning tasks, and assessment tools in order to meet the
different strengths, needs, levels of readiness, and learning styles or preferences of the students in
a class. The TA to ongoing prevention and intervention embodies principles of UDL and DI, offers
a systematic method for the early identification of children who are experiencing particular
difficulties, and, through ongoing monitoring of their progress, provides the precise level of support
those children’s needs. All these approaches help improve student achievement because they rely
on greater personalization and precision in instruction. Their success depends on educators’ clear
understanding of their students’ strengths and needs, the types of learners they are, their
readiness to learn in a given subject at a given time, and the kinds of learning tasks that are likely
to engage their interest and stimulate their thinking.

2. DIFFERENTIATED INSTRUCTION: A DEFINITION

Differentiation, in terms of instruction, involves altering the implementation and design of
lessons and activities so that the needs of all of the students in the classroom are met. Through
differentiation, students use different pathways to explore and learn, while taking away the same
essential ideas and understanding on the topic. Tomlinson, a leading expert in this field, defines
differentiated instruction as a philosophy of teaching that is based on the premise that students
learn best when their teachers accommodate the differences in their readiness levels, interests
and learning profiles (Tomlinson, 2001a, 2001c, 2004c, 2005).

Differentiated instruction (DI) is based on the idea that because students differ significantly
in their interests, learning profiles , and readiness to learn, it is necessary to adapt instruction to
suit these differing characteristics (Tomlinson, 2003; Chapman, & Gregory, 2007, KoutaeAivn,
2006, 2008; BaAiavtr], & NeoguTou, 2017). In terms of student readiness, teachers must know
about their students’ prior knowledge and life experiences. This includes their students’ views on
school particularly certain subject areas. Teachers must also know what interests their students.
Teachers need to put effort into discovering what their students like to do and what their passions
include. This helps the teacher to connect interests to the content he/she must teach and also
aides the teacher in selecting small groups or projects. When the students are interested they will
enjoy what they are learning and this will heighten their achievement (Tomlinson, 2003). Another
trait is the student’s learning profile (Tomlinson, 2003). This includes their style, culture, and
gender and intelligence preference. Lastly, the fourth trait is the affect. Affect is how students feel
about themselves in school. This encompasses the students’ positive or negative feelings about
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their work, their classroom and what they can add to the classroom dynamic. Tomlinson believes
that teachers need to strive to understand their students’ emotions as well as their understanding
for students to reach their highest potential (Tomlinson, 2003).

Taking into account all these three-student traits, teachers must attempt to determine how
to best deliver instruction. One or a number of the following elements can be differentiated in any
classroom learning situation (Tomlinson, 2004; Levy, 2008; Ralabate, 2011): a) the content of
learning (what students are going to learn, and when); b) the process of learning (the types of
tasks and activities); c) the products of learning (the ways in which students demonstrate learning);
and d) the affect/environment of learning (the context and environment in which students learn and
demonstrate learning).

3. PROJECT TEACHING APPROACH AND DIFFERENTIATED TEACHING: THE SAME
PHILOSOPHY

Project based learning (PjBL)can be defined as a pedagogical approach that requires
teachers and children to work collaboratively in order to solve authentic and challenging problems
guided by a driving question (Bell, 2010; Bender, 2012; Harris-Helm & Katz, 2001; Larmers,
Mergendoller, & Boss, 2015; Markham, 2011). Children are encouraged to explore a realistic
problem that interests them, design the process for reaching a solution and finally demonstrate
their new acquired knowledge to products they developed (Harris-Helm & Katz, 2001).

PjBL is one avenue naturally lending itself to differentiated instruction that is strongly
recommended for 21st —century classroom (Bender & Waller, 2011). By design, it is student-
centered, student-driven, and gives space for teachers to meet the needs of students in a variety
of ways. PjBL can allow for effective differentiation in assessment as well as daily management
and instruction. PjBL can be designed and managed to include all three of these aspects. When a
teacher design a project, he/she should take into account where the students are in terms of
knowledge and skills to make sure the project’s topic and learning goals are right for them.
Managing a project, he/she can provide varied scaffolding to meet different students’ needs. PjBL
also takes students’ interests into account. Teachers develop ideas for projects based on what will
engage and motivate their own particular students, drawing from their lives, communities, and
concerns. And finally, PjBL provides many ways to create opportunities for students who learn well
visually, verbally, interpersonally, and so on, and yet stretch them to learn in new ways.

A common feature of the PjBL and DI is the grouping of children based on the children's
interest in the subject under study, learning readiness or learning style. Emphasis may also be
placed on the curriculum (content, process, and product) in the design of differential teaching. In
the Project Teaching Approach, learning content is not defined by the curriculum, but can be
determined by children’'s cognitive needs or questions, concerns and interests, combining the
learning process and the presentation of an end product.

Previous studies into the use of differentiated techniques in the classroom have considered
student engagement (Johnsen, 2003; McAdamis, 2001), the experiences and reactions of teachers
to heterogeneous classrooms (Johnsen, 2003; Tomlinson, 1995), administrative prerequisites
(Tomlinson, 1995), the impact of differentiated techniques on test scores (Hodge, 1997) and the
degree to which tasks are augmented or modified for gifted and struggling learners. Research,
also, has clearly shown that teacher education as such is not sufficient for effective teaching and
learning. The lack of teacher preparation to address student diversity is due to the failure of faculty
in teacher preparation programs to adequately model and integrate recommended strategies within
their own teaching (Elksmin, 2001; Whitaker, 2001).

Findings from the study of Beneke and Ostrosky (2009) reveal that the teachers had positive
perceptions of the effectiveness of the Project Approach as a way to teach diverse learners. They
believed that learning the approach helped them to better include diverse learners, to motivate
children toward increased academic and social skills, to bring children into the project planning,
and to enable children to interact with project-related “real objects” in the classroom.
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4. THE PURPOSE OF THE STUDY

Although, in theory, adequately anticipating student differences is possible by providing
differential learning activities, many teachers acknowledge that putting differentiation into practice
is difficult (Tomlinson and Imbeau 2012).

In the Greek context, differentiation in instruction and curricula traditionally aims to improve
the achievement of lower scoring children and enhance the general education level. Unfortunately,
within the current educational context, teachers often lack a clear picture of the levels at which
their students function. Furthermore, teachers are often unaware of the cognitive levels required
for specific curricular learning activities. Even if teachers are aware of student levels, they are often
unable to adjust curricular learning activities to this.

Professional learning, so, is critically important to an attempt to improve child achievement
and close the achievement gap. To be effective, professional learning should be learning “in
context” — that is, learning that helps educators develop the particular knowledge and skills they
need to provide focused, assessment and instruction for the children in their classrooms.

This study presents an intervention aimed at solving these problems by improving STs’
differentiation practices during their practicum in public kindergarten classrooms. Focusing on
reforming teacher student’s preparation in ddifferentiating teaching our research aimed to offer the
conceptual framework and to describe the use of Project-Based Differentiated Instruction Model
(PjBDI) implementing by teacher students (ST’s) in kindergarten classrooms.

The study describes several aspects of the use of differentiating instructional framework
including: planning tips, assessment tools, management strategies, multi-leveled centers, and
activities that implemented by teacher trainees; support and encouragement of STs’ development
during implementation; and the benefits and the difficulties of using this instructional framework.

5. METHODOLOGY

5.1 Qualitative Method

The current study utilizes qualitative research which is exploratory and provides a
researcher several methods for collecting data (Denzin & Lincoln, 2005). Data collected in
qualitative research are usually in text form with data analysis consisting of analyzing themes with
the goal of finding broader meaning. This process allows themes to come into view, which lead to
greater understanding of the phenomenon being explored (Denzin & Lincoln, 2005).

5.2 Ethical procedures

Ethical standards were maintained throughout the study in a variety of ways. Before any steps
were taken to conduct research, approval to conduct the study was granted from each ST
separately. Only STs’ demonstrating interest in the study were contacted a second time to set
interview appointments. In addition, permission to conduct the study was also requested from the
school district in question, and was established following an application process. Kindergarten
classroom teachers teaching within the school district were then contacted by the researcher via e-
mail, using an approved letter of interest.

5.3 Participants

56 teacher trainees, enrolled in 4th years of their study in Pedagogical Department of
Preschool Education in the University of Crete, the Supervisor Professor-researcher, and 805
children of multi-level readiness classroom aged 4-6 years old, participated in the study during
2016-2017.

5.4 Project-Based Differentiating Instructional Training Model

In this period STs attended a Project-Based Differentiating Instructional Training Model in
order to be able in understanding the essential knowledge and skills and implementing a broad
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range of strategies associated with distinguishing components of Differentiating Instruction
successfully in kindergarten classrooms. The focus of this model is to combine the philosophy of
Project Work and Differentiation (also identified as differentiated instruction by Tomlinson (1999,
2001). This training model is divided into six workshops; each of them introduced different
suggestions, strategies and activities with main objectives to support STs in understanding: a)
achievement gaps in learning, b) UD for learning through PjBL, c) assessment for learning, d) DI
and PjBL, e) classroom strategies supporting UD, DI, and PjBL, and f) teacher’s role in a
differentiating classroom (see table 1, 2).

Table 1Training Program for PjBDI: 1% Semester

A Content Assessment
Semester:
Weeks
1 Workshop PjBDI Thinking, Barriers Initial Project evaluation
2 Workshop and Individual
3 Workshop Characteristics
PjBDI (1a, 1b, 1c)
PjBDI (2a, 2b, 2c)
4 Teaching Reflection Classroom
5 practice+feedback Reflection Observation+portfolio
6 Teaching Reflection Classroom
7 practice+feedback Reflection Observation+portfolio
Teaching Classroom
practice+feedback Observation+portfolio
Teaching Classroom
practice+feedback Observation+portfolio
8 Workshop PjBDI invitation of
specialists
9 Teaching Reflection Classroom
10 practice+feedback Reflection Observation+portfolio
11 Teaching Reflection Classroom
12 practice+feedback Reflection Observation+portfolio
Teaching Classroom
practice+feedback Observation+portfolio
Teaching Classroom
practice+feedback Observation+portfolio
13 Workshop TS’s Portfolio | Formative Project evaluation
construction guidelines
14 Teaching Portfolio position
15 Teaching Portfolio oral presentation

Table 2 Training Program for PjBDI: 2" Semester

B
Semester Theory/practice Content Assessment
Weeks
1 Workshop PjBDI (3a, 3b, 3c) Formative evaluation
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2 Workshop PjBDI (4a, 4b, 4c) Formative evaluation
Teaching . : .
practice +feedback Reflection Classroom observation+portfolio
4 Teaching . . .
practice +eedback Reflection Classroom observation+portfolio
5 Teaching . : .
practice +feedback Reflection Classroom observation+portfolio
Teaching . . .
6 practice +eedback Reflection Classroom observation+portfolio
7 Workshop PjBDI (5a, 5b, 5c¢) Formative evaluation
8 Workshop PjBDI (6a, 6b, 6¢) Formative evaluation
Teaching . : .
9 practice +feedback Reflection Classroom observation+portfolio
10 Teachlng Reflection Classroom observation+portfolio
practice+feedback
Teaching . : .
11 practice +feedback Reflection Observation+portfolio
Teaching . . .
12 practice +eedback Reflection Summative Project
Teaching Teaching : :
13 practice+feedback POI’thlIO. construction Evaluation
guidelines
Workshop
14 Teaching Portfolio position

5.5 Data collection

In order to assess how PjBDI was implemented a qualitative-method research design using
classroom observation, STs’ portfolio assessment, ST’s self-evaluation and face to focus group
discussions with STs.

5.5.1 Observation

The first phase of the classroom observation process was the planning meeting, which
provided opportunities to discuss the topic and objectives and agree on a particular aspect of the
STs Classroom practice. During the second phase, which was the classroom observation, the
researcher collected objective data on the agreed aspect of the teaching. The last stage was the
feedback discussion that the researcher and the student teacher share and then agree on an
appropriate action to improve a specific area of the teacher student.

5.5.2 Self-evaluation

The value of the participation of the STs as participants in the implementation of
differentiating instruction is reflected in the self-evaluation of their work (reflective journals), also
included into the portfolio. Teaching professional portfolio included four lessons plans, recorded
and analyzed, other artifacts selected to illustrate the teaching and its consequences for learners.

5.5.3 Focus group discussion
Focus group discussions (14 groups od STs) were also conducted to obtain qualitative data for the
study, addressing the following aspects:

_their individual motivation for their involvement in the project;
_their learning about DI and children interaction during group work;
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_their experiences with the preparation of transcripts, the data interpretation and the technical
requirements of the study;

_the benefits and difficulties of using this instructional framework;

_their reflection on children’s learning.

All focus group sessions were audio-taped and information from the recording was
reviewed several times to obtain verbatim accounts of focus group interviews. Information from the
focus group sessions served to probe deeper into STs’ experience and PjBDI model. Techniques
used to ensure credibility or validity of the focus group process involved verbatim accounts of focus
group interviews, use of recording devices to capture data, and participants’ review of researcher’s
synthesis of interviews. There were 14 focus groups comprising four persons each. All seven
groups were exposed to the same questions to facilitate consistency in analysis.

6. FINDINGS

6.1 Observation’s results: The inventory of instructional procedures

1. Differentiate Through Teams

2. Reflection and Goal Setting

3. Mini-Lessons, Centers, and Resources

4. Voice and Choice in Products

5. Differentiate Through Formative Assessments

6. Balance Teamwork and Individual Work

According to Supervisor's observations the majority of ST’s successfully shaped a child-
centered environment for children and strengthened the active role children play in acquisition of
knowledge. They promoting the children’s involvement in a constructive research through inquiry,
decision-making and resolution. Children are encouraged by STs to explore a realistic problem that
interests them, design the process for reaching a solution and finally demonstrate their new
acquired knowledge to products they developed (Harris-Helm & Katz, 2016).

Figure 1 Concept map about tree’s life Figure 2 Concept map about tree’s life

STs helped children to work collaboratively in order to solve authentic and challenging
problems guided by a driving question (see photo 2) (Bell, 2010; Bender, 2012; Harris-Helm &
Katz, 2016; Larmer, Mergendoller, & Boss, 2015; Markham, 2011). Children are supported by STs
to use higher order thinking skills by making in-depth research and by engaging in authentic
learning through inquiry, collaboration and solving real-world problems (David, 2008; Donnelly &
Fitzmaurice, 2005; Holm, 2011; Newman, 1996). STs used continuously different assessment
practices (see photo 1) they gave emphasis on interdisciplinary and holistic approach of
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knowledge, and they used multiple presentation modes to display children’s knowledge (see photo
3) (Bellanca, 2010; Diffily & Sassman, 2002; Markham, Larmer, & Ravitz, 2003).
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Figure 1 Concept
map as assessment
practice
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Figure 3 Use of
multiple presentation
modes to display children's
knowledge

The most used teaching techniques by STs in order to differentiating content, process and
product and to support the learning needs of all children with whom they work were to:
a) getto know each child's interests, needs, and abilities,
b) create opportunities for learning that build on children's interests,
¢) enrich classroom learning environment,
d) utilize multiple types of materials as resources,
e) make flexible grouping in the class,
f) engage children in problem solving and inquiry,

g) scaffold children's learning through supportive interactions,
h) use a variety of instructional strategies within a classroom,

i) monitor children's progress toward achieving important goals, and
j) design individualized activities for diverse children (Table 2,3).

Table 2 Strategies for Differentiating Content, Process and Product

Strategies for differentiating
content

(topic)

Strategies for differentiating
process (activities)

Strategies for differentiating
product
(assessment)

Use of a variety of texts and
resource materials for handling
differences in reading interests.
Listen the children’s voices.

Use of tiered activities (a series
of related tasks of varying
complexity).

Whole group questioning
Investigate materials.

Draw pictures to document
experiences.

Use resources to answer
guestions (look through
books).

Create graphic representations
(graphs) of information.

Make comparisons.

Conduct experiments.

Products made in groups
Individual products.
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Grouping children according
to interest levels and learning
profiles.

Use of independent
learning strategies.

Handmade, body made, oral
products.

Giving different groups of
children a different task related
to the topic under discussion.

Use of flexible grouping, peer
group

teaching, whole

teaching.

Use of different problems for

solving for each group.

Presentations in groups or as
individuals, debates, artifacts.

Allowing students to work
alone or with peers.

Providing various
levels of scaffolding
children.

for

whole class
approach  to

Use of
instructional
introduce new
Concepts.

Use of graphic organizers to

assist children
understanding concepts.

In

Table 3 Strategies for Differentiating According to Student Readiness, Interests, and Learning

Profiles

Strategies for differentiating

according to

Strategies for
differentiating
according to

Strategies for differentiating
according to children’s learning

children’s readiness children’s interests profiles
Gathering pre-assessment
readiness data by allowing children
to complete an activity relating to Varying the instructional formats
definitions of curriculum, and major over the semester period e.g.
philosophical foundations of sometimes offering the same

curriculum. This information was
important to determine what type

of initial scaffolding might

necessary for child understanding
of key foundation concepts in the

project

Allowing choices in
various activities

be

experience for all children and
sometimes purposely matching the
children’s preferences with
particular activities.

Using a tiered activity to improve

or extend the children’s
understandings of key concepts

Grouping children by
common interests

Varying children groupings e.g.
using homogeneous and
heterogeneous groups with children
occasionally selecting their own
groups.

Using a combination of individual,
small group and whole class
instruction throughout the semester.

6.2 ST’s self-assessment results

Results from STs' self-assessment showed that they didn’t have opportunities to
understand the history and experience of different cultural groups, because kindergarten teachers
refused to give them relative information before the beginning of teaching practices. Additionally,
STs supported in their self-assessment that they found ways to engage all students in each
projects, but were not certain every child understood their role in the performance of the task. STs
engaged in Project Work with kindergarten children, planned activities that included materials or
information to demonstrate connections across disciplines, but not in all kind of disciplines, as for
example in math. STs used the knowledge of fine arts as other ways in which children can gain
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knowledge about concepts or ideas. When they used films, videos, they didn’'t design ways to
assist children to think about and understand the information.

Three obstacles that have been identified by ST’s self-assessment include lack of space,
lack of resource and unenthusiastic reactions from kindergarten teachers.

In many kindergarten schools, the issue of overcrowding takes precedence over all else.
Teaching forty or more students in one regular sized classroom may not be conducive to
enthusiastic responses to UDL and DI from STs who have implemented the procedures. Some
schools had not sufficient space to create learning spaces for children, which again poses the
possibility of unenthusiastic reactions from STs. Other issues include insufficiently funded schools
wherein budget constraints and staffing challenges often force tough decisions regarding the
implementation of project approach by kindergarten teachers.

Lastly, as indicated in self-assessments, while STs they were familiar with principles of
UDL and DI, kindergarten teachers had not received equal training, resulting in their discomfort to
collaborate with them on the same purpose.

6.3 ST’s face to face group discussions: facilitating factors

STs interviewed were asked to develop a wish list of resources and supports that would
assist them in better meeting the needs of children with disabilities in their classrooms. As
expected, STs identified a variety of resources that they felt would assist them in meeting not only
the needs of the children with disabilities, but also the needs of all children in their classes.

Teachers were also asked to rank their top three resources and supports. The items most
frequently ranked by teachers in the top three included (1) having additional classroom materials
and equipment (e.g., manipulatives, computers, audio/visual equipment), (2) more staff and aide
support, and (3) smaller class sizes. STs were, also, asked to identify what factors needed to be in
place that would facilitate their instruction. Teachers indicated that additional professional
development was essential for them to understand how to make specific adaptations for students
with disabilities within the general education classroom.

STs were also asked to provide specific topics for professional development workshops
that they felt would be beneficial to them. The topics most frequently mentioned by them included
strategies and adaptations for children with disabilities (1), characteristics of children with
disabilities (2), and the use and application of technology (3).

Another factor that STs explained would facilitate meeting the needs of children with
disabilities was to collaborate with the special education teacher. They felt this was critical and yet
challenging if they were to make the appropriate adaptations for the children.

Although STs had identified several challenges to including children with disabilities in their
classrooms, many of the STs had successful experiences and were implementing many of the
practices. STs who felt they were successful with children with disabilities attributed their success
to having additional personnel in the classroom, in particular the special education teacher.

STs used a variety of techniques to engage children understanding and to ensure that they
were successful in kindergarten. They preferred to use informal assessments to monitor progress.
The technique most widely used by them to monitor the children’s progress was maintaining a
portfolio.

Finally, when asked to report the challenges they meted in attempting to model
differentiation at their kindergarten classroom, TSs indicated one such challenge was the
considerable amount of time required for planning (1), organizing (2), and scheduling individuals
and groups in a large classroom setting (3) (Rikhye, & Sall, 2015).

It was difficult for me to find time for create individualized materials; find time to
work with all of those children requiring differentiated planning; and convincing
the child that needs or is getting something ‘special’ and wants the same
(material as his/her peers) why they don’t have it (group 6, student, 3).

7. CONCLUSIONS

This study examined the impact of using a Project-Based Differentiated Instruction Model
(PjBDI) by 42 kindergarten teacher students during an eight - week practicum assignment in public

86



Aigbvég ETTioTnUoviko Zuvédpio DiDeSu

kindergartens of Rethymnon. It highlighted the successes and challenges STs experienced in
attempting to implement Differentiated Instruction through Project Work, as well as the
effectiveness of the Project-Based Differentiating Instructional Training Model on their classroom
practice.

Findings of the study revealed that modelling differentiated instruction at the Initial Teacher
Education yielded more positive than negative outcomes. Results from observations demonstrated
that STs were firstly able to integrate PjBDI Model in their classrooms. The inventory of
instructional procedures, techniques, and assessment methods compiled and rated through this
research provide a relevant framework for the development of the DI capabilities in early childhood
education. It is indeed a challenge for STs to ensure that the work that is being done in the
classroom is relevant to the children and their contexts, that it respects their world and responds to
their particular needs.

STs facilitated children’s learning through a variety of different projects focused on a
particular topic or theme, allowing them to work on topics of particular interest to them, at their own
level and pace. During these projects, children had the possibility to work independently or in
mixed-ability groups, as suits their particular learning style or emotional need. For group projects,
STs faced many difficulties to help children work simultaneously on a number of different options.
Although they monitored carefully to ensure that children are attempting tasks at the most
appropriate instructional level.

8. IMPLICATIONS FOR FUTURE PRACTICE

Our practicum with its emphasis on differentiating teaching and learning through Project
Work is seen as a positive initiative in the ST’s overall professional development, but we have
much of work to do in the future. The information provided by these STs can inform kindergarten
professionals about the types of instructional practices that are provided in kindergarten
classrooms and may assist educators in determining what professional development opportunities
teachers may benefit from to enhance the experiences of diverse children in kindergarten classes.
Also, from this study provided an opportunity for innovation and experimentation and, especially, a
context for STs to deepen their understanding of their roles and to improve their teaching
strategies.

Differentiating Instructional Training Model is recognized as an important component of the
teaching profession and skills related to differentiating teaching qualities need to take a higher
profile in early childhood teacher education programs. Further research is needed to: build
partnerships with selected schools and classroom teachers toward a shared experience, and
structure professional development in Initial Teacher Education Programs to enhance
differentiating instruction.
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TA MOYZEIA TEXNHZ Q% IAANIKA NEPIBAAAONTA MAOHZHZ KAI
AIA®OPOINOIHZHZ

‘EAeva Xatdntriepn
Emapyiakd Mpageio Maideiag Acukwaoiag (ExkraideuTtikd MNpoypdupata EIKaoTIKAG Aywyng)
YTtroupyeio Maideiag kai MoAImiopou
eha24@sfu.ca

MNEPIAHYH

Baoiouévn oTig epyacieg Twv Maxine Greene (imagination, aesthetic and art education/ gavtaoia,
aioOnTik TTaudeia kal TEXveG OTnV ekmaideuon), Gardner (multiple intelligencies/TrToAAOTTAEG
vonuoouveg) kai Davis (museum education/ youceloTraidaywyikn), N Tapouciacn auTh oTpEPETal
oTa pouceia TéEXvNG wg 10avikG TTEPIBANAOVTA UABNONG Kal OTIG TEXVEG €V YEVEI WG EPYaAcia
pMaBnong, oe ouvdptnon Me TNV €vvola Tng dlapopoTroinong. Z& AUTH TAV TIPAKTIKOU TUTTOU
epyooia, META ATTO TNV ETTIYPAUMPATIKY TTapdBean Tou €vvoioAoyikoU TTAaiciou, oUP@WVA HE TO
oTToio eTTEgnyeiTal O IDIAITEPOG POAOG TWV TEXVWV KAl TWV MOUCEiWV TEXVNG OTNV OAOTTAEUPN
avdaTTugn Tou TTaIdiou, akoAouBouv dUo TTapadeiypaTta aglotroinong Twv TTPoava@ePBEVTWY OTh
paBnoiakn diadikaagia, Pe EU@acn OTIG BUVATOTNTEG TTOU TTAPEXOUV YIa dlIapopoTToinan.

Aégeig KA&1B14: pouoeia TéEXvNg, TEXVEG, dlagopoTToinon

1. EIZArQrH

O1 aAayéC Twv TEAEUTAIWY ETWYV OTOUG KAGOOUG TNG Pouaeioloyiag onuartoddTtnoav Tn YETARaon
TWV POUCEIOKWY EKBEPATWY aTTG TO HOVOBIAOTATO YPAPMIKO a@rynua oTIG TTOAATTAEG a@nyroEIg,
atrdé TNV ATTOUVNUOVEUGH OTNV KATAVONON Kal ONUEIOAOYIKA OTnV £punVveia Tou UAIKOU TTOAITIONOU
WG «KEIMEVWVYY TTOU TTapAyouv TTOAAATTAQ VONUATA JE AVTIOTOIXEG KOl AVAAOYEG TTPOEKTATEIS OTOV
Topéa TNG pouoeioTTadaywyikhg. A@ou TeBEel, apxIkd, TO BewpnTiKG UTTORABPO TNG UTTOOTAPIENS
TWV POUCEIWV TEXVNG, AAAA Kal Pvnuegiwv/xwpwy TTOANITIOTIKAG agiag wg TTediwv ekTraideuong TTou
TTPodyouv auTtévoun Kai dia@opoTroinuévn Hadnaon, akoAoubei avagopd o€ TTPOKTIKEG PHEBODOUG.
Mo ouykekpipyéva Ba TTAPOUCIAOTE TTWG £YIVE TIPOKTIKA EQAPHOYT TwV PEBOdWV dIaPopoTToinong
oc ox£010 gpyaoiag/peAéTng ediou yia Ta TTadIG E” 1G§Ng dnuoTikou oxoAgiou Tng utraibpou, Ta
oTToia TTPoCéyyloav Kal ueEAETNOAV TNV ekkAnaia Tng Mavayiag tng Acivou. EmimrpdoBeta, Ba yivel
avag@opd OTO TTPOYPAUMA EIKACTIKAG aywyng AnuoTikig Ekmaideuong «Yuvog otnv EAeuBepia»
Kl OTIG OIAPOPES HOPPEG TEXVNG TTOU EUTTAEKOVTAI ONUIOUPYIKA OTNV TTOPEIa avAaTTTUENG TOU.

Ta pouoeia Téxvng:

Edw kai apketd kaipd 10 pouceia TéEXvNG Bewpouvtal wg TePIBAAAovTa pdbnong, Ta oTToia
OPYQVWVOUV TTOIKIAQ EKTTAIOEUTIKA TTPOYPANUATA TTOU aTTEUBUVOVTAl O€ MEYAAN YKAWO ETTIOKETTTWV.
O Eireinhofer (1997) utrooTtnpilel TTwg WETA TN dNUIOUPYIa TOU TTPWTOU CUYXPOVOU POUCEiou OTh
Auon —10 AoUBpo- 660NKe peydAn wlnon oTov TTaIdAYWYIKO XOPAKTAPA TOU Poudaeiou. ZUPewva
pe Tov Pitman (1999), n yddnon oto pouaeio Kai n paBnon oTo oxoAcio dlapépel oNUAVTIKA OTO TI
MaBaivel To TTaIdi Kal OoTo TTWG TO pabaivel. Ta pouoeia, wg XWPOI AVETTIONUNG Kal €BEAOVTIKAG
MaBnong, “evBappulvouv Tnv autd-kateuBuvopevn padnon (self- directed learning), TN Xprion
TTOIKIAWV UAIKWV Kal oeBacpd 1mpog OAoug/eg Toug pabntég/tpieg” (Hein, 1998:7). MapoAn tnv
oTTopadIK ETMIOKEWIUOTATA OTO HOUCEI0, OTTWG KAl TNV oUVTOUN OIGPKEID TWV ETTIOKEYEWV,
EVTOUTOIG, OTTWG uTTtooTnpPiCel o Hein (1998), néoa oto pouceio emituyxdvetal pddnon, aAAd kai
ETTNPEAOUOG CUUTTEPIPOPWY. ZTIG idIEC YpaupEG emmipével Kal o Dierking (1995:10), o otroiog divel
£ugaaon oTo OTI:

Museums are public spaces that people of all ages and types independently

choose to visit. Visitors have many different backgrounds and invest differing

amounts of time and interest in their visit. Within the museum, visitors continue to
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act independently, choosing what to look at, what to skim, and what to study...

visitors can listen, watch, touch, and use computer terminals to manipulate the

objects and information.
Ta ouyxpovd pog pouoeia, oTtoxeuoviag otnv  Tapoxy 6co 1o duvatd KaAUTEPNS TTOIOTNTAG
MOUCEIaKN EUTTEIPIO OTOUG ETTIOKETITEG, XPNOIMOTIOIOUV CwpEEia PECWYV, EVIUTTWY, OKOUOTIKWY,
WN@IOKWY, ETTAUENUEVNG TTPAYHOTIKOTATAG Kal Slopyavwvouv dId@opes EKONAWOEIC OTOUG XWPOUG
TOUG, OTTWG YIa TTApAdEIyPa Toug eopTacpoug yia Tn AieBvil Mépa Mouaoeiou, BIOAEEEIG, EpyaoThpia,
0¢ ouvepyaoia ME €CWTEPIKOUG @QOPEIG, KOVvOEPTa WOUCIKAG, Oeatpikd Opwpueva, ekOOOEIC,
KAaTdoTnua TWANoNG TTPOIOVIWY EUTIVEUCHEVWY aTTO TIG OUAAOYEG Tou pouaegiou, dieaywyn
EKTTAIDEUTIKWY TTPOYPAUMATWY KAl BEPATIKWY CEVAYACEWY HE OTOXEUUEVO AKPOATHPIO, TTAPAYWYH
EKTTAIDEUTIKOU UAIKOU, avdaTrTuén 1I0TooEAIDWY TToU va eTTITPETTOUV d1Adpaon e Ta ekBEpaTa K.4.
2TOX0C Twv Trpoava@epBeiowyv OpAcewv Egival n €uelifia oTnVv TTPOCEYYION ETTIOKETITWV UE
dlaopeTik) Bloypagia (Leichter et al. 1989). Edw éykeiral n dlo0Qopd TWV HOUCEIWV WG XWPWV
TTOU ETTIXEIPOUV VA  OIEUKOAUVOUV ThV TTPOORaCINOTNTO TwV EKOEPATWY OTOUG ETTIOKETITEG,
ogBopevol Tn BIAPOPETIKOTNTA TOUG 0€ OUYKPION KE Ta ETTIONUA OXOAIKA GUCTAMATA, Ta OTToia eV
oTOXeUoUV OTnv OAOTTAeupn avdamTuén Twv MaBNTWy, TTPOCEPEPOUV AVOAUTIKG TTPOYPAHa
Xwplopévo oe BépaTta Ta omroia Ogv TTPOCPEPOVTAl PE OMOTIKO TPOTTO, Bacifovial o€ TTOAAEG
TEPITITWOEIG OTN PAONoN ue TN op®n TNG dIAAeENG Kal gival grade- oriented, xwpic kar avayknv
va anuaivelr 61 o1 YynAég BabuoAoyieg onuaivouv 6T 0 HabnTrg Ba Ta Katagépel e€icou KaAd o€
KataoTaoelg Tpayuatikis ¢wng. O Davis and Gardner (1993), Gardner (1999) kai Hein (1998)
OKPIBWG ETTIONUAiVOVTAG Ta TTIO TTAVW, £EAipouv ToV POAO TwV POUCEIWV wg TTEPIBAANOVTWY, Ta
oTToia oToxXeUoUV OTNV €EaTtodikeuon TNG paBnolakAg dladikaciag Kal aTnv agloTroinan 6Aou Tou
OUVANIKOU TwVv TTadIwy, AauBdavovTtag uttown TIG TTOAAATTAEG VONUOOUVEG Kal OTOXEUOVTAG —HECW
TNG SIBACKAAIAG- va KATaoTEN TO TTaIdi IKAVO va eTTIAUEI TTPOBAAMATA i va dnIoUpYEi TTPOIGVTA O€
avapopad e éva 1 TTEpIcoOTEPA TTOAITIOTIKG TTEPIBAAAOVTA. H yvwan/TTAnpogopia oTnv TTPayuaTIKi)
Cwn cival TTOAUQWVIKN, OUVEXNG, OUVOEDEPEVN WE DIGQPOPESG TITUXEG TNG avBpwTTivng dnuioupyiag
Kal dpaong.

Ta pouaetia TTpoo@Epouv TTANBWPA EKBEUATWY UE OMOTIKO/QIAIKO TPOTTO OTIC CUAAOYEG TOUG, £pya
ME TO OTTOIQ PTTOPEI O ETTIOKETTTNG VO WTTEl O€ €vav evePYNTIKO Kal dnuioupyikd SidAoyo Kal va
00nynBsi o€ didopes epunveieg. Zupewva pe Tov Hooper- Greenhill (1991:100):
All artifacts and many natural specimens have a range of possible
interpretations, and, in the learning process, this is one of their strengths. An
individual response to an artifact, or a specimen, is a personal expression,
and such has value in its own right.

Ta ekBépata kal Kupiwg Ta €pya TEXVNG Xapaktnpeifovral ammd a@nynuankétnTa Kal TToAucnuia,
oM@ kal Treipapatiopd. ETmiong, €ival ep@avig n €TEPOVEVEId KAl Ol ETEPOKANTEG HOPYEG
KOANITEXVIKAG €KQpaong, OTTWG £TTioNg SI0QAivETAI KAl N AVTIQATIKOTNTA TwV CUYXPOVWY URPIBIKWY
Epywv TéXvVNG. EIBIKA oTnv evvoioAoyikr TéXvn yiveTal xprion TAnBwpag PEowv, Ol OTToIEg
METOQEPOUV TTOANATTAEG eUTTEIPIEG, BPNOKEUTIKOUG, QIAOCOPIKOUG, TTOAITIKOUG, KOIVWVIOAOYIKOUG,
WUXOAOYIKOUG 1} GAAoug TTpofAnuaTiopols. H TmroAuconuia kail  TTOAUTTAOKOTNTA  MTTOPEl  va
atmmoteAégouv  aloToINoIJa  €pyoAeia  yia  OMIOTIKEG  TTpoaeyyioelc  dlapopwy  BeudTwy,
TTPOCQEPOVTAG ETTOTITIKOTTOINUEVA IOTOPIKEG KOl OUYXPOVEG OeWPNOEIG, €IKOVEG Kal 10€EG TNG
oUyxpovng TTPAYMOTIKOTNTAG, E€TTAVATIPOOdIopifovTag A euTTAoUTI(OVTAG TNV KOOMOBtwpia Tou
BeaTn.

Katd tnv aioBnmik evatévion kair dnuioupyia, 1o ocwua/cuvaiodbnua kal 10 PUaAS/AoyikA
Agitoupyouv padi. Evepyotroigital 6Ao 1o duvapikd Tou KABe TTaudiou. Ta Epya TEXVNG EMOEXOVTAI
TTOAMEG epunveieg kal evBappuvouv Tnv avdamTu¢n aioBnTikoUu SiaAdyou pe Tov Beart) O Hia
014dpaon otnv otoia n Pioypagia Tou K&Be TTaAIdIOU AapBdvetal coBapd utdyn. ‘Etol, dev
QVAMEVETAI Jia OUYKEKPIYEVN 0pBr aTTdvTnon, aAAd TTpowBeiTal 0 TTAOUPAAIOUOG OTIG EpUNVEIES KOl
atraviioelg. H  epupnveio/ol  gpunveieg  €pywv  TEXVNG  onuaivel  Tn dnuioupyia  MIOG
EPMNVEIOG/EPUNVEILV VIO TOV KOOHO. ZNPAiVEl va «TTEPTTATACY GTa dIAQOPA KOIVWVIKA, TTOMITIOTIKA,
TIONITIKA, PIAOCOPIKA, aKOPA KAl TIVEUUATIKA POVOTTATIO TNG CUYKEKPIPEVNG KOIVWVIAG Kal ETTOXAG
KaTd TNV oTroia To £€pyo dnuioupynOnke. Auté odnyei o€ Babid karavonon Tou KOGPou, aAAd Kal TRG
avOpWTITIVNG KoIVwviag, 6TTwg Kal TNG avlpwTivng puong Kal Tng idIdg Jag Tng TautdTnTag, agou Ta
£pya pag mpoo@épouv oAIoTIKA auTr] Tn yvwon (Nagasawa, 2010, Richmond, 2009).
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Tooo Ta £pya TEXVNG, AOyw TG TToAucnuiag, 600 Kal Ta gouaeia TExvng, Adyw Tng ¢UONG Toug, WG
OVOIKTOI XWPOI JTTOPOUV VO aTTOTEAECOUV XPROIUa EpyaAcia Kal EVAAAAKTIKOUG Xwpoug d1daoKaAiag
o€ O,Tl apopd oTNV ATTodOoXN TNG £TEPATNTAG TOU PJABNTIKOU TTANBUCUOU, TTAPEXOVTAG EUKAIPIES YIa
dlagopoTroinon.

Mapakdtw Ba doupe dUo TTapadeiyyara Ta OTToia dEiXvVouv TTWG ETTIXEIPAONKE N agloroinon Twv
TEXVWYV, HOUCEiOU TEXVNG KAl  E€KKANCIOOTIKOU JVNMPEIOU 0TV TTPOCYOPA  EUKAIPIWY  YId
dlagopoTroinon.

To mpwTo Tapddeiyua agopd oto TPdypauda «Yuvog otnv EAsuBepia», 1o OTT0i0 aTtroTeAEi
TTPOYPANKA EIKACTIKAG aywyng Tou YTroupyeiou Maideiag kar MoAMIouoU kal TTou  atmeubuoveTal o€
TadId TG 217" TAENG Twv AnPOTIKWY ZXO0AEiwv TNG TTOANG Kal emapyiag Acukwaoiag. To TTpoypauua
eQapudleTal otnv TMIvakoBnikn Ttou Popavtiopou o1o 18pupa Apxletiokotrou Makapiou I kai
agopd oTnV TTPOCEYyIon TNG £vvolag TNG eAeuBepiag péoa atmmo épya POUAVTIKWY Cwypdowy, Ta
oTroia Trapouaialouv oknvég ammd Tnv EAAnvik EmavdoTtaon tou 1821. H Bioypagia Tng opadag
TAIDIWV TIOU CUMHETEXEI OTO €V AOYyW TIPOYPOUMa  gival AyvwoTn OTIC EUYUXWTPIEG TTOU
avaTmTuooouv 1o TTPOYpappa. Ouwg, péoa atrd dIAQopes dpacTNPIOTNTEG TTOU EUTTAEKOUV dlIdpopa
€idn Téxvng, Ta TTAIdIA £XOUV TNV EUKAIPIA va «TTEPACOUV» atrd OIdpopoug OTaBPoUC Kal va
EUTTAOKOUV 0€ OIAPOpPEG dPACTNPIOTNTEG, OTTWG EIKAOTIKO/BeaTpikd Opwuevo, utTdducon pPOAwv,
X0pPO, Cwypagik pe did@opous TPOTTOUG, cuyypa®rn TToinong (dpacTtnpIdTNTEG Ol OTTOIEG YivovTal
KAt Tnv aiodnTikh emegepyacia Twv £pywv TéXVNG). ‘ETol, divetal n eukaipia ota mTaidid va
OUMUETAOXOUV EVEPYNTIKA OTIC OpacTNPIOTNTEG Kal E€I0IKA O€ €KEIVN TTOU TOUG evOIaPEPEI/apETEl
TEPIOOOTEPO. 2TO TENOG TOU TTPOYPANMPATOG, ¢nTeital (dv uTTdpXEl euxépela Xpdvou) aTrd Ta TTaidid
va agloAoyrfjoouv 10 TTPOYPAUMO KOl VO ava@épouv TIG OpaoTnEIOTNTEG TTOU TOUG KEVTPIoAV TO
evolapépov. Ta oxoAia eivar Tavrote BeTikd, pe Ta TaIdIG va OnAwvouv TTwg Ba nBeAav
TTEPICOOTEPO XPOVO YIa CWwypaAPIKI).

To Oeltepo Tapadeiyya agopd oe TTaildid E° 1a4Eng oxoAeciou Tng utraiBpou, Ta oTroia PE TN
OUOKAAA TWV EIKACTIKWY TOUG JEAETNOQAV TO EKKANCIQOTIKO pvnueio Tng Mavayiag tng Acivou. Edw
n Bloypagia tTwv TTaABIWV gival yvwoTi otn diddokouca. Ta tadid, péoa amd OIAPOPES
OpacTNPIOTNTEG OTTWG: QWTOYPOYia, cuyypagry Troinong, akpdaon Troinong, avamapdoTaon
TOIXOYPAPIWY, {WYPAPIKN (ME BIAPOPOUG TPOTTOUG), TTalxVidla aiobnToTroinong ToTiou K.d., npav
o¢ €TTA@N PE TO €v AOyw dvnueio Kal TIG Toixoypagieg. Ta TTaidid epydoTnkav AToPIKA Kol o€
OMGdEG. € KATTOIEG dPACTNPIOTNTEG CUMMETEIXAV OAa Ta TTAIBIA, VW) O€ AAAES €yive BlaXwPIoHOG
WG aKoAOUBwWG: avaloya Pe Ta evOIaQEPOVTA TWV TTAIBILV dNPIOUPYRBNKAV OPAdES BEUATIKEG, TT.X.
opada {wypa@ikng, oudda BedTpou, opdda HPOUCIKAG, OpAda PaBNPATIKWY, APXITEKTOVWY KOl
ouada ioTopiag. Kabe oudda avéAafe va PeAETHOEN KAl va TTapoucIdoel Pe BIKG TNG TPOTTO PEPOG
TOU pvnueiou. MNa TTapddeiypa, kKatola Taidid dPapaToTToiNCAV TTAPACTACEIS TOIXOYPAPIWY, AAAOI
Bprikav eVOAAQKTIKOUG TPOTTOUG yIa VO HETPRIOOUV TOV XWPO Kal va MEAETHOOUV Ta UAIKA
KATOOKEUNG, GAAOI Eypayav TTOIRPOTA EUTTVEUCUEVOL aTTO ToIxoypa@ieg, GANol (wypd@icav Kai
Epmiagav xpwuata OTTwg ol ayioypd@ol. AKoAoUBwg, ol opddeg avacuvappoloyndnkav outwg
woTe KABe vEa opada va trepIAappaver éva TTaidi amd Kabe pia atmd TIG TTPONYOUNEVEG OUABES Kal
va EpyacTouV Padi o€ KOIVO project, e OKOTTO va TTAPOUCIACOUV TO PVNUEIO.

ZnNUAVTIKA ATAV N EVEPYNTIKA CUPMPETOXN TwV TTAIdIWV Kal N un Utrapén mpoBAnudTwy teiBapxiag,
a@oU OAa Ta TTaIdId aveaIpPETWG CUPETEIXav aTIG dpacTnpioTnTeg. OAa Ta TTaidId eveTTAGKnoav
evepynmikd o€ OAeg TIg OSpactnpidtnteg. Ta maidid  afloAdynocav 1O TTPOYPAPPO  TTOU
TTapakoAouBnoav, cuuttAnpwvovTag oxeTikO éviutto. OAa Ta TTaidid dAwaoav evBouoiaouéva atmo
TO TTPOYPANMA Kal IKavoTroinon yiati éuadav TToAAd. Aev Trepipyevav péca atmod Tn PEAETN TG
€KKANCiag va pabouv 1oTopia, Yadnuatikd, Téxvn Kal BpnoKeUTIKA. Ta TTEPICOOTEPA avEPepav OTI
TOUG GPECE N TTPOCPOPA EVAAAQKTIKWY dpACTAPIOTATWY,KUPIWG, yia TNV éviagn d1a@opwv Hopeuv
TEXVNG, EVW WG apvnTIKO dAAwoav TNV EAAEIPN XPOVOU yia OAOKARPWON TWV £PYOCIWY TOUG ETTI
TOTTOU.

Ev KaTakAgidl, ol TEXVEG KAl T pouoEia TEXVNG OTTWG KAl XWPEO! TTONITIOUOU PTTOPOUV £V dUVAUE! va
OaTTOTEAEOOUV EVOAAOKTIKA €PYOAEIa Kal XWPEOUG yIa TNV agloTroinan Tou SUuVANIKOU Twv TTaIdIWY,
TTAPEXOVTAG EUKAIPIEG yIa dlagopoTtroinon. Eg@oppwvtag amd éva €KKANOAKI TO OTToio €ival
KaTdypa@o pe agidAoyeg Toixoypagieg, pECa aTTd €UTTAOKN SlaQOPWV TEXVWYV, TI.X. OPAUATOG,
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CWwypaYIKNG, pwToypagiag, Ta TTaidid TTPooEyyioav TO EKKANCAKI, evw) TTANI Péoa atrod TIG TEXVEG TA
TadId €ixav TNV EUKAIPIa va TTAPOUCIACOUV TNV €PEUVA TOUG TTOU a@pOopoUcE OTO OUYKEKPIPEVO
EWKKAAOL. AkOpa Kal ol o0 «OIwTTNAOI» paBnTéG oupueTeixav pe OIAPOPOUG TPOTTIOUG, TT.X.
TTAPOUCIAZOVTAG TIG QWTOYPAPIEG TOUG KAl £LNYWVTAG TI ATTEIKOVICOUV Kal yIaTi TTPOTiuncav Tn
OUYKEKPIMEVN OTITIKA ywvia, TTapouciafoviag OCUYKEKPIUEVEG Tolxoypagies MECWw BeaTpikou
OpANaTOC Kal AUTOOXEDIWV BIaAGYwWYV, HECa atrd TToinon Kal (wypagIKn.

Oa nBela va kAtciow e Ta Adyia TnG Ndakou (2006), n oTtroia, efaipoviag Tnv agiotmmoinon Twv
TEXVWV KAl TwV Pouoeiwv oTn pabnoiakn diadikagia, utrootnpiel 0TI «n @UON TWV HOUCEIAKWY
XWPWV evBappuvel/atraitei Tn Xprion eVAAAAKTIKWY peBGdwv didaokaAiag. Ta pouactia Téxvng eival
“avoIKTOI” KOIVWVIKOI XWPOoI HPE eupeia TTONITIOTIKR AEITOupyia, TTOU TTapEXOUV dUVATOTNTEG YIA
EUTTAOUTIONO TNG KABNUEPIVOTNTOG KOl KUPIWG Tou €AeUBepou xpovou, TTPOKOAWVTAS EKTTANEN,
Baupaopd, EpWTANATA, OKEWEIG, AIoONTIKA ATTOAQUCT KAl PuXaywyia».
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MepiAnyn

H mrapouca épeuva oTtoxelel otn OlEPEUVNON TOU ETTITTEOOU yVWONG KiI €EOIKEIWONG WE TN
dlapopoTroinuévn diIdackalia, OTTwG TTPOKUTITEI ATTO AUTA TTOU BNAWVOUV €V EVEPYEIQ EKTTAIOEUTIKOI
NS AyyAIKNG Mwaooag otnv eAANVIKN ekTTaideucn. EmTAEov, n peAéTn e€eTadel o€ tmolo BaBud ol
YVWOEIG Kal N €€0IKeiwon Twv ekTTAIBEUTIKWY AyyAIKAS MAwooag avagopikd pe Tn dlagopoTroinan
TNG O10a0KaAiag eTTnpeddovTal ATTo Ta ATOPIKA XAPAKTAPIOTIKA TOUG, OTTWG TO GUAO, TNV NAIKia, Ta
£€Tn OIBOKTIKAG EUTTEIPIOG, TIG OTTOUBEG TOUG KABWG Kal atmd AANA eKTTAIOEUTIKA XOPAKTNEICTIKA
OTTwG eivar n PaBuida ekmmaideuong Kair 10 €idOG TOU OxOAgiou. AGOBNKeE Euacn OTIC TINYES
EVNUEPWONG OTIG OTTOIEG OTNEICoVTal 01 EKTTAIBEUTIKOI TNG AYYAIKAG MAWGCOag Kal oTIg dUo PaBuideg
eKTTaiIdEUONG YIa TNV UTTOR0RBNOCT TOUG OTNV AVTIMETWITION TWV ETTIHEPOUG PHABNCIOKWY avVAyKWVY
TOU PaBNTIKOU duVAMIKOU Kal OTIC TTIBAVES TIPOKTIKEG TTOU ETTIAEYOUV VIO VA £QAPPOCOUV TOCO TN
O1ayvwaoTIKA 600 Kal TNV TEAIKRA afloAdynon Twv SIAQOPETIKWY AVAYKWY TwWV abnTwv.

H onuacia Tng £épguvag Eykermal otn diepelivnon TNG CUCXETIONG AVAPETT OTO TTITTEDO YVWONG
Kl €60IKEIWONG TWV EKTTAIOEUTIKWY TNG AYYAIKNG MAWwooag pe TN diag@opoTroinuévn dIdaoKaAia Kal
oTIG dUO PaBuideg TNG UTTOXPEWTIKAG ekTTaideuong oTnv EAAGDQ.

H peBodoAoyia akoAouBei TNV TTOCOTIKA TTPOCEYYION €PEUVOG HE TN XPAON £pWTNUATOAOYIOU
auToava@opds. O apiBudg TwV CUPHETEXOVTWY eKTTAIBEUTIKWY TNG AyyAIKAG Mwaooag gival 165. To
epWTNUATOAGYIO oTNpieTal o€ €peuvnTIKA gpyaAcia TTou ixav xpnoigotroinBei oTnv épeuva Twv
Lang, Grittner & Hartinger (2010) avagopik& pe Tn dlepelivnon aTTOWEWY EKTTAIOEUTIKWYV YIa TNV
ETEPOYEVEID TOU HaBNTIKOU OuvauikoU kKal otnv épeuva Tou Nicolino (2006) oxeTik& e Tn
dlagopoTroinon TNG dIdackaAiag kal T xpAon Twv TIE. 'Ekdoon Tou €pwTtnuaToAoyiou €xel
XpnoiyotroinBei o€ €peuva TTou TTpaypaToTToinOnke atd Toug Filippatou, Govaris & Kaldi (2011). Oi
ONAWOEIG TOU EpWTNHATOAOYIOU APOPOUV OTA BNUOYPAPIKA XAPAKTNPIOTIKA TWV EPWTWHEVWY, OTIG
OTPATNYIKEG TTPOCOPUOYNG TOU paONoIakoU TTEPIBAAAOVIOG OTIC HABNTIKEG AVAYKEG, OTIG
oTPATNYIKEG AgIOAOYNONG TWV PMOBNOCIAKWY avaykwy, oTn Xpron ToIkiAwv péowv didackaAiag Kai
oTn dlagopoTroinon Pe BACN TIG HABNTIKEG AVAYKEG, OTA HABNTIKA evOIAQEPOVTA KAl OTO PHaBnaolokd
TTPOQIA 0TO TTACiCIO dIBACKAAIOG TOU PABANATOS TwV AYYAIKWV.

Ta amoteAéopata TNG €peuvag deIXVOUV TTWG UTTAPYXOUV ATTOKAIOEIG OTOUG AEoveG €TTITTEOOU
YyvVWwong Kal €E0IKEIWONG OXETIKA WE Tn diagopoTtroinon mnNgG d1IdacKaAiag. MEPOG TwWV EPWTWHEVWYV
EKTTAIOEUTIKWY yVWpilel To BewpnTikd TTAQICIO Twv apXwv Tng diagopoTroinuévng didackahiag,
OAMAG Bev eival €€oIKEIWPEVOI PE TNV €Qapuoyh TNG. Agv TTAPOUCIAJOVTal OTATIOTIKA ONUAVTIKEG
OI0pOopPEG avApeoa OToug  ekTTaIBEUTIKOUG NG AyyAikAG MAwoocag otnv lMpwTtoBdduia  kai
AeutepofaBuia Exmraideuon. To emimedo ommoudwyv Kal N NAIKIA TwV EPWTWHEVWY ETTNPEAEl TO
emimeda yvwong Kal €¢oikeiwong pe TN dlagopoTroinan TnG dIdAcKaAiag, vy Ta €Tn UTTNPETIag
ETTNPEACOUV POVO TO €TTTEDO yvwong. ATTO Ta ATTOTEAEOUATA QAIVETAI N AVAYKN OpyAavwong
ETTIMOPPUICEWYV UE TTPAKTIKO XAPAKTAPA O€ auTo TO TTEDIO.

Aégeig-KAe1dia: AiagopoTtroinuévn didaokaia, ekraideuTikoi AyyAIKng MNwooag

Eicaywyn
H exmaideuon wg Baoikni Asitoupyia Kal {wTikdg BeoUOS TNG avBpwTTIVNG KoIvwviag eTTnpedleTal o€

MeEYGAo BaBud amd TIG aAAayEg, TTOU TTpAyUATOTTOIoUVTAl OTNV idla TNV Kolvwvia. Autd cupBaivel
ylaTi N eKTTaideuon eival ek QUOEWGS £va TTEDI0 OTO OTIOIO AVTIKATOTITPICETAI OTTOIAdNTIOTE aAAayh
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TOU KOIVWVIKOU YiyveoBal (TZavn, 2004). Omdntote OuwWG £XEl va KAVElI PE TOV AVOPWITIVO
TTapdyovTa gival TToAudIaoTaTo Kal duvapiké PeTapaAAdpevo. MNa Tov Adyo auTo, gival onuavTiko va
YiVETAlI MIO OMIOTIKI] TTPOCEYYION TnG £vvolag Kal Tou TrAaigiou Tng OlagopoTroinong oTtnv
EKTTAIOEUON, PE CUVUTTOAOYIOPO UIAG OEIPAG KABOPIOTIKWY TTAPAYOVTWY TTOU AAANAETTIOPOUV Kal
MeTaBdAAovTal avahoya pe Ta Oedopéva TNG eKAOTOTE €TTOXNG. KdaTmmoiol amd autoug Toug
TTAPAYOVTEG APOPOUV CTO WIKPO-ETTITTEDO, dNAAdN TN OXOAIKN TAEN Kal oxeTiCovral e TN SIOAKTIK
Oladikaoia Kal TV OTOMIKOTNTA TOU MaBNTH. ZUYKEKPIMEVA, N MaABNnoloKr €TOIMOTNTA, TO
evOIaQEPOVTA, OI EUTTEIPIEG, O KAIOEIG, TO PaBNGCIoKS TTPOPIA, oI BIDAKTIKOI OTOXOI, Ol TTPOKTIKEG
010a0KaAiag Kal ol afIoAOyAOEIS OUVIOTOUV TO MIKPO-ETTiITTEdO. Kdtroiol GAAoI TTapAyovTeG TTou
KaBopi¢ouv To TTAQICIO TNG BIOPOPOTTOINCNG APOPOUV GTO POKPO-ETTITTEDO, dNAAdNA TO OXOAgio (TnNV
EKTTAIDEUTIKN TTOAITIKY), TN AEITOUpYia, TIG BABMIDES, TO AVAAUTIKO TTPOYPAPUA) aAAG Kal TV idla Tnv
KOIVWVIa (TNV ECWTEPIKN KI EEWTEPIKA TTOAITIKN, TIG TTOMITIONIKES KAl YAWOTIKEG AAANAETTIOPACEIG, TIG
OIaPOPETIKEG VOPUES €BvoTATWYV) (Thomsen, 2012 MavTteAiddou & PiAimrrdTou, 2013).

e TTOANEG XWpPEeG Ta TeAeuTaia Xpovia cuvekTTaideUovTal TTAIBIA DIAPOPETIKWY IKAVOTATWYV
OVTaG opyavwuEéVa o€ DIAPOPETIKEG NAIKIOKEG OMAdEG. TNV EAAGOQO yia SEKAETIEG €XEI ETTIKPATHOEI
n avtiAnwn o1 o1 OXOAIKEG TAEIC €ival opoloyeveic dedopévou OTI O AUTEG QOITOUV TTAISIA HIOG
OUYKEKPIUEVNG NAIKIOKNAG opadag. Movo oTta povoBéoia oxoAcia Bewpouvrav dedopévn n
OVOMOIOYEVEIQ, YIaTi O€ auTd O eKTTAIOEUTIKOG KaAgitar va 810agel otnv idla aiBouca pabnTég
dlaopeTIKwY NAIKIWY Kal TaEewv (MaTtoayyoupag, 2008).

2TV TTPAYMOTIKOTATA OPWG, Ol TALEIG dev ATAV TTOTE OWPOIOYEVEIG, OIOTI Ta PEAN TTOU TIG
OuVvBETOUV, Ol PJaBNTEG, cival DIOPOPETIKA ATOMA HE OIOPOPETIKEG AVAYKEG, IKAVOTNTEG, DEEIOTNTEG,
KAio€lg, euTTEIpieg kal evdlagEépovTta. EmTAéov, OAeg o1 TALeIC ATaV aveéKOBeEV UIKTEG WG TTPOG TO
MaBNnoIakd OTUA Kal TRV €Tmidoon Twv PadnTwy. Opwg, To BEPa TNG OVOUOIOYEVEIAS YIVETAI OKOPO
MO €VTOVO OTIC MEPEG MOG €CaITiag TNG €I0POAG &Evwv METAVAOTWY OTn Xwpa uag. ‘Etol, n
OIaPOPETIKOTNTA TWV PABNTWYV YiveTal akOua o €UQPAVAS Kal 0 KABE eKTTAIOEUTIKOS KAAEiTal va
QVTIMETWTTIOEl OTTOTEAECOUATIKA auTr] TNV TTPOKANCN, €MTTAoUTICOvTag Ta OIOOKTIKG MECA TTOU
XPNOIYOTIOIEI KAl TTPOCAPUOLOVTAG TIG TTPOKTIKEG KAl OTPATNYIKEG OIOAOKOAIOG Ot PaBNTEG Me
OIAQOPETIKO  TTOMITIOMIKO  UTTORBOBPO  Kal  OIOQPOPETIKEG  UABNOIaKEG  avAyKeS. e TALEIg
TTOAUTTOAITIOMIKEG O EKTTAIOEUTIKOG TTPETTEI VO XPNOIMOTIOIEI AIOAOYIKEG TEXVIKEG TTOU Oivouv TN
OuvaTOTNTA OTOUG PaBNTEG va eUTTAEKOVTAl O€ dPACTNPIOTNTEG Kal PeEBOdoUG agloAdynong TTou
AauBdvouv uttéwn TNV TOMITIOUIKY Toug TTpoéAeucn (Thousand,Villa & Nevin, 2007- KaAdn &
KovooAag, 2016).

H padikotroinon Tng ekmmaideuong o€ pia dnUOKPATIKA Kolvwvia TTPoRAAAEl EvTova Tnv avaykn
ouveIdNTOTTOINONG TNG £TEPOYEVEIas Twv PadnTwyv. O oxoAIKEG TALeIG TTepIAaPBAavouv aAAodaTToug
MaBNTEG pE DIAPOPETIKO €OVIKG Kal TTOMITIONIKG UTTORBABPO, HabnTég pe dIOPOPETIKEG NABNOIAKES
avaykeg ki evdiagépovta (Tomlinson, 1999 Santamaria, 2009- Kaldi, Filippatou & Govaris, 2011),
OiyAwaooa - TToAuyAwooa TTaidid, TTaidid TTou avTIMETWTTICOUV CUYKEKPIYEVES HaBNOIaKEG DUOKOAIEG
(Johansson & Stening, 1999), aAAd kai TTaidid uwnAwv IKavoTATwy uddnong (Matoayyoupag,
2008).

O1 avwTépw BIATTIOTWOEIG, EVIOXUMEVEG ATTO TTPOPRANUATIOUOUG OXETIKA WE TO TTWG WTTOPEN va
emTeuxBei n 600 10 duvaTdv TTIo atToTEAEOHATIKY didackalia, TTAaICIWvovTal aTTd TNV avTiAnwn o7
givalr kaipodg TAéov Katd Tn padnoiakr diadikacia va 600ti To PAPOg OxI ATTOKAEIOTIKG OTA
pMaBnolakd atmoteAéopara, aAAd oTtov padbnt kai otnv idla T diadikacia. ATTdvinon oToug
TTPOBANUATIONOUG aUTOUG aTTOTEAET N €QAPPOYA TNG AEYOPEVNG «ECWTEPIKAG dIAPOPOTTOINONG», N
oTroia oxeTieTal GppnkTa 1600 Pe TO AvaAuTikd Npdypapua, 600 Kal hE auTr) Kad’ autr Tn @uaon
NG didaokaAiag (Kavakng, 1991- Baotdkn, 2010). ‘ETo1, N EKTTaideuon wg apiywg avlpwmoTikdg
Beopog utropei va ouuBdAel otnv duBAuvon 1 akOua Kal 0TV €SAAEIYN KOIVWVIKO-HOPPWTIKWYV
TTPOKATOAAWEWY TTOU TTPOKUTITOUV OTTO TOV OIaXWPICHO Twv PadnTwv Kal TNV TTPOKTIKA TNG
paBnoiakng diaoTpwudtwong (KoutouBeAa, 2016).

H Odiagopotroinon TG OI0A0KOAIGG UTTOPEl va AEITOUPYROEl WG «aAVOPWTTOKEVTPIKN Kal
avBpwTtrommAaoTiKA TTaidaywyikr TTpétacn» (Neo@utou & BaAiavTh, 2015) kal va xpnoigoTroinBei
WG MEOO yIa TRV ONIOTIKA TTpowBNoN TNG 100TNTAG, TNV 100TNTA OTNV TTPOCRaon, TV 1I06TATA TWV
EUKQIPIWV PABNoNG, TNV 100TNTA BiwpdTwy emiTUXiag. 'ETOI, utTopei va emiteuxBei n utréppacn Twv
QVIOOTATWYV Kal hIOG KATTOI0G HOPYPRS KoIvwVIKA dikaloouvn (Koutselini & Agathagelou, 2009), evw
TapAAANAa n TpowBnon NG ONUOKPATIKAG OIBaCKAAIaG Kal ol ioeg eukalpie¢ pddnong
dnuIoupyoUlVv avegapTnTa Kai KPITIKG oKETTTOMEVA dTopa (George & Benett, 2005).
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H diagopotroinuévn didackahia atrodeapelel TTAIdIA KAl EKTTAIBEUTIKOUG ATTO TOV JOVODIACTATO
TPOTTO PdBNOoNG, CUPPWYA e Tov OTToio OAOI OI HaBnTéG aoxoAouvTal Pe TV idia dpacTnpIdTnTa
KOl OQIEPWVOUV OE QUTH TOV idI0 Xpovo, avetdptnta oTrd TIG ETTINEPOUG avaykeg Toug. O
TTaIdAYWYIKOG XEIPIOPOG DIAPOPOTIOIEITAI OE CUVAPTNON HE TA OTOMIKA XAPOKTNPIOTIKA TOU KABE
MaBNTA Kal TIC aTopIkEG OUOKOAIEG, PE OTOXO va emiTeuxBei n PeATioTOTIOINCN TNG PAONCIAKAG
opaocTtnpioTnTag (Tomlinson, 1999- Pettig, 2000- Minder, 2007). Z10 TTAQiCI0 QUTO, O EKTTAIOEUTIKOG
TTou €@Qapudlel T dlagopoTtroinon oTn dIdACKOAia Tou TpoTroTrolei avdloya TO avaAUTIKO
TTPOYPAMUA, TIG BIOAKTIKEG HMEBODOUG, TIC EKTTAIOEUTIKEG TTNYEG, TIC OpaaTnEIOTNTEG, TIC MEBOSOUG
afloAdynong, €101 WOTE VA AVTATTIOKPIVOVTAl OTIG avAyKeg Twv pabntwy Tou (Bearne, 1996). Me
Baon 1o povrého dlagopotroinuévng didackaliog REACH (Reflect on will and skill, Evaluate the
curriculum, Analyze the learners, Craft research based lessons and Hone in on the data)
UTTAPXOUV TTEVTE TTOIOTIKOI OEIKTEG TTOU BeiXvouv TIG HETAPBANTEG TNG diagopoTroinuévng dIdacKaAiag:
Q) eKTTAIOEUTIKOG, B) TTEPIEXOUEVO PABNONG, Y) HaBNTAG, 8) dIBAKTIK KaBodrynon, €) agloAdynon
(Rock, Gregg, Ellis & Gable, 2008- KaAdr & KovooAag, 2016).

2e pia aiBouca OGidackaAiag otnv otroia emTeAeiTal SiagopoTroinuévn O10aogKaAia, o
EKTTAIOEUTIKOG XPNOIUOTTOIEI EUEAIKTN OMODOTTOINGN Kal EUTTAEKEl EvEPYA TN PaBnoiakr] diadikagia
OAoUg TOUg POBNTEG, TTAPEXOVTOG TTOIKIAEG EUKAIPIES YIa OKEWN, £EK@paoh Kal dpdon (Tomlinson &
Kalbfleisch, 1998- Theisen, 2002- Huebner, 2010). H didaokaAia, Aoimmdv, gival yia cuvexng Tropeia
avalntnong Kai dnuioupyiag. Xpeldletal ammd TNV TTAEUPA Tou eKTTAIOEUTIKOU PEPAKI Kal didBeon yia
auToBeATiwon, woTe va egehiooel TIG PeBOOOUG TOU Kal va EUTTVEEl TOUG MPaBNTEG TOu,
QVTIMETWTTICOVTAG TOUG WG EEXWPIOTEG TTPOCWTTIKOTNTEG Kal OXI w¢ TTapaAAayEg Tou idlou arduou
(Tomlinson, 2000).

OewpnTIKO TTACICIO KAl ETTICKOTTINOT £PEUVWIV

H évvoia Tng dlapopoTroinong oTnv eKTTAIOEUC TPOTTOTTOINONKE PE TO TTEPACHA TWV XPOVWYV Kal
TPE AGAAn didoTtacon. e TTPWTN QACN, £yIVE XPriOn Tou Opou yia va aT1rodoBei n mTpooTrdbeia
Tagivounong kai dIdackaAiag Twv padnTwyv o€ opddeg pe PAon TNV €TOINOTNTA KAl IKAVOTNTA TOUG
(streaming) | o€ ouddeg opoloyeveic ava pdbnua (setting) kai Tnv avrioToixn dlaQoPOTToINGN TNG
epyaociag Toug (Koutoehivn, 2006). Ouwg, cival yeyovog 0TI 0 0pog «dlapopoTToinan» Je Ta Xpoévia
atTéKTNOE AANO VONUA OTnNV eKTTAIOEUOT), KABWG CUOXETIOTNKE APENKTA WE TNV TTOIOTNTA KAl TNV
QTTOTEAETUATIKOTATA TNG O10a0KAAIOG O€ £TEPOYEVEIC TACEIC I TALEIC MIKTWY duvaToTATWY Pddnong
Kal OAMAvE TNV AaTTODETPEUON TWV EKTTAIDEUTIKWY aTTd TTAPadOoCIakd PovTéAa dIdaCKAAIag Kal Tnv
uI0BETNON  EVAANOKTIKWY TTPAKTIKWY TTPOCAPUOCUEVWY OTIG aVAYKEG TWV EKAOTOTE PAONTWV
(BahiavTr, 2010 & 2015).

H OdiagopoTtroinon tnG OI0a0KOAQG MPTTOPEl va atroTeAéoel, AoITTov, Tnv amdavinon oTa
TTPOBAANATA TTOU TTPOKUTITOUV aTTd TNV TTapadociakrh didackaAia TTou €0TIAfEl OTO £TTTTESO TOU
MéOOU PaBNTA Kal agrvel avikavotroinTeg TIg avAaykeg TToAwv pabntwv (Rock, Gregg, Ellis &
Gable, 2008).

H Odiapopotroinon atroteAei pia OIOOKTIKA TTPOCEYYION KATA TNV OTroia Ol EKTTAIOEUTIKOI
TTpofaivouv OTNV TPOTTOTIOINGN TOU AVAAUTIKOU TTPOYPANMATOG, Twv HEBSOdwV dIdaoKaAiag, Twv
TNywy, Twv pabnolakwy OpacTnpPIOTATWY Kal ToUu TEAIKOU ATTOTEAECPOTOC, ME OTOXO TNV
QVTATTOKPION OTIG SIOPOPOTIOINUEVES AVAYKEG TOU KABE pabntr, woTe va PeyioToTToiNBei 0 apiBudg
TWV guKalpiwv pddnong tou Trapéxovrtal (Bearne, 1996- Theisen, 2002- Tomlinson, 2014). Ol
Przesmycki kai Peretti (1991) opiCouv Tn diagopotroinuévn SIBOOKOAIO WG HIa TTAIdAYWYIK)
TTOIKIAIQ TTOU TTPOTEIVEI £va KPAPa UEAIKTWYV TTPOCEYYIoEWYV TTOU avTITiOevTal aTo OTI OAOI TTPETTEl va
OouAgUouV pg Tov id10 puBusd, akoAouBwvTag Tnv idla TTopEia OTPATNYIKWV.

O1 exmraudeuTiKOi TTOU €TTIBUPOUY va dlagopoTroiolv Tn &IdBACKaAia Toug Ogv PTTOPOUV va
akoAouBrioouv pia Kol povadikfy ouvtayh TTou Kpivetalr emtuxnuévn. H diagopotroinon Tng
dI1da0oKaAiag CuVveTTAyeTal Kal TTOIKIAIO EBGdWY, TTPOKTIKWY Kal EUKaIpiwv pdénong (Stevenson,
1992- ZaABapdg, 2007). Aev utrdpxel a priori QVTIKEIPMEVIKR OIBOKTIKN TTPAyMaTIKOTATA, AAAG
avtifeta, n OIBAKTIKA TIPAEN avatrapioTatal Kol AavaKOTOOKEUAZeTal ammd Toug idIoug Toug
eKTTaIdEUTIKOUG (ZaABapdg, 2000a). Or ekTTaIdEUTIKOI O@EiAOUV va avayvwpifouv TNV OTOUIKOTNTO
TWV Padntwv Toug Kai €dv évag pabnthg Oev pabaivel pe Tov TPOTTO TTOU BIBACKOUY, Egival
amrapaitnTo va di1dd&ouv e Tov TPOTTO TTou abaivel o padnTtig (ZaABapdg, 20003- Rock, Gregg,
Ellis & Gable, 2008).
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AuTO onuaivel 6TI o1 eKTTAIOEUTIKOI, £XOVTAG WG APETNPIO TO YVWOTIKO OnuEio  OTO OTToIO
BpiokovTtal o1 paBnTég Toug, TTpoXwpPoUV TN diIdackaAia Toug Kal ev EeKIvouv atrapaitnTa amo Tnv
TTPWTN O€Aida Tou oxoAikou eyxeipidiou (Lawrence-Brown, 2004). MNMpoocapudlouv Tov pubuod Tng
010aoKaAiag Kal Tov BaBPd duoKOAIag oTIG IDIAITEPATNTEG TWV PABNTWY TOUG, WOTE va gival BERalol
TTwWG 0 KABe pabnmg fexwploTd Traipvel pépog oe Hia ouvexn Sladikaoia auTtofeATiwong Kai
YVWOTIKAG avattuéng (Tomlinson, 2010).

H kaBodriynon kai n oTpIgn Tou eKTTAIOEUTIKOU OTOUG HaBNTEG KABOoPICel TN «CWVn ETTIKEIMEVNG
avamTtugng». Me Tov O0po autd amodidetal n amdéoTacn avaueoa oTo €mMTTeEdO TNG YVWOTIKAG
avATITUENG TTOU TTPAYMOTOTTOIEITAI KAl OTO £TMTTEDO TNG YVWOTIKAG avAaTITUgng Trou eival duvarto va
TpaydatoTroinBei (Vygotsky, 1978). H koivwvikr) aAAnAeTTidpacn otn oXoAIkr TAEn, TTou ouvoEeTal
o€ Peyaho Babud atmmd tn oxéon HaBNnTA — eKTTAIBEUTIKOU, TTPOCBIOPICEl ATTOQPACICTIKA TNV TTopEia
NG pabnoiakrg diadikaaoiag Kal To eUpog TNG {wvng eTmIKEiMeVNS avaTTuéng (Subban, 2006).

O pbAog Tou eKTTAIOEUTIKOU €gival KABOPIOTIKOG, dedopévou Tou OTI aTTOTEAE eKeivov TOV
KATOAUTN TTOU PTTOPEI VO PEYICTOTTOINCEI TO TOAEVTO OAWV TwV PHaBNTWY, AgIOTTOILVTAG YE TOV TTIO
OTTOTEAEGUATIKO TPOTTO TOV XPOVO, TOUG TTOPOUG TToU £XEl 0N BIA0eoT] Tou, aAAd kail Tov idlo Tou Tov
eautd. O1 ektTaideuTIKOi TTOU £@apudlouv Tn dla@opoTroinon oTnv aibouca didaockaAiag divouv
£Upaacn oTa ouclwdn Kal BaCIK TOUG MEPIUVA €ival VO KAVOUV KOTAQAVEIG TIG OTOIXEIWOEIG EVVOIEG,
OpXEG Kal OegIOTNTEG TTOU TTPETTElI VA OTTOKTACOUV OI Yabntég. 'ETol, ol pabntég eomidlouv otnv
ouacia Tng didaockaAiag kal dev avaAwvovTal o BéuaTa TTou yvwpifouv AdN emapkwg (Tomlinson,
2010).

O ekTTaIdeUTIKOG TTOU BEAEI va dlagopoTroifjoel Tn dIdacKaAia Tou avayvwpilel Kal cERETal TN
O1aQOPETIKOTNTA TWV Habntwyv. O TPOTTOC PE TOV OToI0 Pabaivel KaAUTEpa O KABe PaBNTAG
eCapTdTtal atrd TTOAAOUG TTOPAYOVTEG, OTTWG TIG TIPOCWTTIKEG EUTTEIPIES, TIG TTOMITIOUIKEG KATAPBOAEG,
TO QUAO, TOUG YEVETIKOUG KWOIKEG KAl TIG VEUPOAOYIKEG OOpPEG Tou KaBevog. MNa Tov Adyo autd, o
EKTTAIOEUTIKOG TTPETTEI VO OTTOOEXETAI TIG OUVATOTNTEG KAl aduvauieg OAwv Kal va TTpooTrabei va
QVTATTOKPIOEI £€ioOU, TTAPEXOVTAG ETTAPKEIG EUKAIPIEG HABNONG, ETTITUXIAC KAl QUTOTTPAYMATWONG.

Avatré0oTTO0TO KOUMATI pIag  €TTUXNPEVNG  BlagopoTtroinuévnG  OI000KAAIOG aTTOoTEAET N
OIayVWOTIKA Kal ouvTpéxouoa agioAdynon. H a&ioAdynon Tpoo@épel OTOUG EKTTAIDEUTIKOUG
XPNOIYES TTANPOYOpieS yia va avTiAn@Bouv Tov Babud otov oTroio €ival £€ToIMol 01 HabnTég va
KATAVOROOUV éva YVWOTIKO QVTIKEIMEVO, VA OKIAypa@AoOoUV TO Jabnoliakd Toug TTPO®IA Kal va
TTpocapuoéoouv avaloya Ta oTédia Tng dIGAKTIKAG diadikaciag. MNMapdAAnAa, cQUYHOUETPOUV ThV
QVTATTOKPION TwV PabnTwyv og 6oa €xouv NN d10AGEel Kal TTPoETOINAGloUV KATAAANAa Ta €TTOUEvVa
ox€01a d16aoKaAiag, yia va eTITUXOoUV TN JeyaAuTepn duvaTr TTPO0d0 yia GAoUG Toug JabnTéG/ TPIEG
Toug (Tomlinson, 2010).

H &1dakTik a&loAdynan dev eival pia diadikaoia TTou €papuoleTal JOVo HIa Qopd, aAAG
atroTeAei pia ouvexry dladikacia gUANOYAS TTANPOYOPIWY, TTOU OIEUKOAUVEI TOV EKTTAIDEUTIKO VO
Bétel BpaxutrpOBeooOUG KAl POKPOTTPOBeoPoUG BIOAKTIKOUG OTOXOUG Kal va oxedlalel Tn
didaokaAia Tou (Hall, Strangman & Meter, 2003- MNavrehiddou & MNatoiodrpou, 2007 TlavreAiddou
& OINmTTaTou, 2013). 'Exel oKOTIO TNV avatpo@odOTnan eKTTAIOEUTIKOU Kal yabnTr, €ivalr ouvioun
KAl ATTOTEAECUATIKA, TTPOUTTOBETEI OTI AUTA OTA OTToIa AgIoOAOYOUVTAl O JaBNTEG va AVTIOTOIXOUV O€
auTd TTOU BIBAXTNKAV KAl TTPOKUTITEI ATTO TTOIKIAEG TTNYEG KAl TPOTTOUG AvTANONG TTANPOYOPIWY
(Blaz, 2008- Walpole, McKenna & Philippakos, 2011- Mavrehiddou & diAimrrdrou, 2013-). Katd
ouveTTela, n egatopikeupévn O1I0AOKAAIA, WG PEPOG TNG dIaPOopOoTToINUEVNG TTAIOAYWYIKNG TTOU
QVTOTTOKPIVETAI OTIG TTPOOWTTIKEG AVAYKEG TOU KABe pabntr, TTPoUTToBETEl TV agIoAOYNoNn wg
avaTtooTIAoTO KOPPATI TNG OI000KAAIag yia Tnv TTapoXr avarpo®oddtnong oto OIDOKTIKG £pyo
(Hall, Strangman & Meter, 2003 MavTteAiddou & MaTtoiodrpou, 2007).

O ekmaIdeuTIKOG WG YVNOIOG «APXITEKTOVOG TG PABNONSG» gival TO ATOUOo TTou PEPIUVE yia va
oounoel yepd Bepéia 010 0IKOOOUNPa TNG HEBNonG. H pépiuva autr TTepIAaUPBAVEl HaONTOKEVTPIKA
d1daokaAia, Katd Tnv otroia TIBEvTal ATOUIKOI Kal OPadIKOi OTOXOI, UTTAPXOUV €VaAAayEG pOAwY,
UTTEUBUVOTATWY Kal €pyaciwv Kal OAa Ta PéAN TNG OXOAIKAG TAENG Acitoupyolv €UENIKTA yia Thv
elpudbun kal cuoTnuaTikr Asitoupyia Tng (Agirdag, 2009- Tomlinson, 2010). O Taylor (2015)
avagépetal o€ éva PoOvTEAO OlagopoTroinong Tng O1daoKaAiag, oUu@wva HE TO OTTOI0 Ol
eKTTaIOEUTIKOI  paBaivouv va €oTiAouv OTnVv KATAKTNON TOu Trepliexopévou d1daokaAiag, Tng
oladikaciag aAAdG kal Twv aTToTEAECOUATWY auTri¢ H TTpooTrddeia Tou eKTTAISEUTIKOU CUVETTAYETAI TN
dla@opoTToinon TPIWY TTAPAYOVTWY CUPQWVA WE TNV ETOINOTATA, TA VOIAQEPOVTA KAl TA JaOnoIakd
XOPOKTNPIOTIKA TwV TTaidiwyV: a) Tou Trepiexopévou TnG didaokaAiag, B) Tng di1dakTikAG dladikaoiag
y) Tou amoteAéoparog (Mavrehiddou & Avtwviou, 2008- Tomlinson, 2010). ZuveTmwg, n dUVAMIKA
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TWV OXOAIKWV TAEEWV €€apTATAl AUECT ATTO TNV TTPOCAPUOYH OAWV TWV TITUXWV TnG S1I0aoKaAiag
T600 OTa evdIa@EépovTa Kal Ta KivnTpa Twv JadnTtwv Kal O0Aa eKeiva Ta XAPAKTNPIOTIKG TTOU
OuVvIOTOUV TO paBnoiokd TOug TTPOQIA, 600 OTn PABNOIaKN TOUG ETOINOTNTA KAl TO PaABNoIaKd
mePIBAANov (Tomlinson, 2010- Mavrehiddou & PiAmTaTou, 2013) (didypapua 1). Emmpoécbera,
gival ammapaitnto va Aaupdavovtal uttéwn ol TTOAAGTTAEG POP@EG vonuoouvng Twy padntwy, n
YAWOOIKN, AOYIKO-JaBnuaTIKN, XWPEIKH, KIvaiolnTIKr, JOUGIKH, EvOO-TTPOCWTTIKA, OIGTTPOCWITIKI Kal
vaTtoupaAioTIKr (Gardner, 1993- Gardner, 2000- Matoayyoupag, 2002- Gardner, 2003- Armstrong,
2009) (BA. didypaupa 1).

Aidypappa 1. Baoikd otoixeia diagopotroinong tng didaokaAiag

Awagopomoinon

\ SidaockaAiag : |
N O T — Zuvexng i
epyaocia a§loAoynon |
‘ Kdal |
’ | _ Tpocappoyn

EuéAlkTn \

opadomoinon |

Al(](pOPOTI'OlI'JOI'] MEPIEXOLEVOU ZI:IPLPO)VC[ He
Hadnong
Mepiexopevo Ene€epyacia Tehko Mabnotakn Mabntika Mabnotako
pabnong AmotéAeopa  etowpdtnTa evolapepovta TPOQIA

H OSlagopotroinon ¢ didackaliog WTTopei va TrpaydatoTroinBdei pe o peydAn TroikiAia
OIOAKTIKWY oTpaTnyIkwy. O1 eKTTAIOEUTIKOI PTTOPOUV va eTTIAEEOUV TTOIO BIDAKTIKI) OTPATNYIKK
TTPOCIBIAfel TTEPIOCCOTEPO OTIG OVAYKEG TWV POBNTWV TOUG KAl va Tn XPNOIJOTTOINCOUV yia va
QVTATTIOKPIBOUV TTANPWG OTOV BaBPO €TOINOTNTAG, TA EVOIOPEPOVTA KAl TO NABNOIAKO TTPOQIA Twv
Tadiwy (Tomlinson, 1999- Tomlinson, 2010). Katroieg PeBodOAOYIKEG TTPOTACEIG VIO OXEDIAOUOS KI
epappoyn TnG €ival n 1epdpyxnon dpactnpiotitwy (BaAhiavtr, 2010, 2015), n acuyxpovn epyacia
Twv padnTwv (Neogutou & BaAiavth, 2015), n euéAiktn opadotroinon (Mitchell & Hobson, 2005), ol
YWVIEG HaBnong (Tomlinson, 1999 Marzano, 2003) k.a.

EmmmpooBeta, opiouéveg BIOAKTIKEG OTPATNYIKEG TTOU €VOEIKVUVTAI YIO TN OIAQOPOTIOINKEVN
di1daokaAia kal augadvouv Tn duvapikh TNG Tagng, €ival o1 eEAG: o1 aTaBuoi, o1 NuEPNOIES dIOTAEEIS, N
ouvBetn dIdACKaAIQ, oI TPOXIOKEG MEAETEG, TA KEVIpA WABNONG, Ta onueia agdépunong, ol
olaBaBuiopéveg dpaoTnEIOTNTEG, TA PaBNOoIaK& cupPBoAaia, n emKEvIpwon TNG diIdaockaAiag, n
pMABnon pe AUon TTPOPRANUOTOG, N épeuva opadag, n aveEdpTnTn PEAETN, O TTIVOKES ETTIAOYAG, TO
TETPATITUXO MABNCIOKWY TIPOTIMACEWY Kal ol @AkeAol emMTEUYMATWY. AloonueiwTo €ival To
YEYOVOG OTI UEAETEG KAl €pPeuveG TIOU €xOuv TIpayuartotroindei, egetdloviag 10 TEdio TNG
diagpopoTtroinuévng didackaAiag, €xouv KaATaAAgeEl OTO ouTTEpacua OTI CUPPBAAAEI KATAAUTIKA OTn
BeATiwon Tng didaokaAiag kal padnong (Good & Brophy, 2003- Tomlinson, 2010).

O Gayfer (1991) mpoxwpnoe oe avaluon atoteAeopdtwy o€ 57 amd TIG 65 peAéTEG
OTOBUICHEVWYV TEDT YIa TALEIG OTIG OTToieG o1 DIBOKTIKEG PEBODOI diagopoTroiouvTal Pe Baon Tnv
padnoiakr eToipnoTnTa. Ta ammoteAéopaTta £deiEav BETIKOTEPN OTAON TTPOG TN NABNON KAl uPnASTEPN
€TTid0o0N Twv PaBnTWwV o€ TALEIG TTOU EQAPPOOTNKE N dlagopoTroinon TG dIdacKaAiag, o€ auyKpion
ME TACeig TTou PBacioTnkav o€ TTapadooiakd PoviéAa didackaAiag (6tm.avde. oTic Bahiavi &
KoutoeAivn, 2008).

MponyoUpeveg €PEUVEG  OXETIKA PE TNV OTTOTEAECPATIKOTATA  TNG  €QOPUOYNG NG
olapopoTroinNuévng IdaoKaAiag o€ HaBnTEG uwnAwy duvaATOTATWY €xouv Otitel OTI UTTAPXEl BETIKOG
QVTIKTUTTOG OTn HdBnon toug (Chalupa, 2004), yia Tov TUTTIKO MaBNTIKO TTANBUCHG OTnv

96



Aigdvég ETTioTnoviko Zuvédpio DiDeSu

MpwTtoBd&duia Exmraideuon 611 uropolv va BeATILWOOUV TIG ETTIOOCEIS TOUG OTa padnuaTikd (Hodge,
1997- Tieso, 2005) kai va eEeAi§ouv TNV avayvwaoTIKr Toug IkavoTnTa (Marulanda, Giraldo & Lopez,
2006- Bedee, 2010- Reis, McCoach, Little, Muller & Kaniskan, 2011), evw o1 yabnTég pe BUOKOAIEG
pHaBnong woeehouvtal aiodntd (McAdamis, 2001- McQuarrie, McRae & Stack-Cutler, 2008).
AloonueiwTtn TTPOG0d0o PAVNKE va £XOUV HABNTEG BNUOTIKOU TToU BIOAXTNKAV UE SIaPOPOTTOINUEVES
OTPATNYIKEG OUCTNPATIKA oTnv Kutrpo, €vavtl dAAwv Trpooeyyioewv (Valiandes, Kuriakides &
Koutselini, 2011). EmmAéov, TTponyouueveg €peuveg £De1gav OTI n Xprion OlI0QopOoTToINUEVWV
oTpatnyikwy di1dackaAiag au&dvel Ta KivnTpa Kal TO evOIa@EéPOV Twv PaBnTwv kal odnyei o€
Biwpara emtuxiag (Hodge, 1997: Chalupa, 2004).

H €IMOKOTTNON £PEUVWV VIO TIG OTACEIG, YVWOEIG KAl OIDOKTIKEG TTPAKTIKEG TWV EKTTAIDEUTIKWV
OXETIKA Pe TN AA TTOpoUCIAlel EPEUVNTIKA ATTOTEAEOUATA TOOO YIA TOUG €V EVEPYEIQ 00O Kal yid
UTTOWNQIOUG eKTTAIOEUTIKOUG. EIdIKOTEPA, N €peuva TNG Tomlinson (1995) yia TIC OTACEIS TWV
EKTTAIDEUTIKWY OEUTEPOPRABUIAG eKTTAIdEUONG AvAPOPIKA PE TN dlagopoTtroinon Tng d1IdacKaAiag
£0€IEE TNV APXIKN avTiBEO TOUG GTNV TPOTTOTTOINCT TNG OIBACKAAIAG IO TNV KAAUWN TWV ATOPIKWV
dlapopwyv Twv padntwy. O1 dAokalol, apxIkd, ATav avrjouxol Kal ETTIPUAAKTIKOI wg TTPOG TNV TAoN
yia dlagopoTtroinuévn didaockaAia. ZTnv épeuva Tou Johnsen (2003), TTPOTITUXIAKOI (POITNTEG TOU
TTadaywyikou TuAPaTog dlagopoTtroincav T dIdAoKAAia Toug w¢ TTPog Tn dladikacia Kal To
TEPIEXOMEVO, OTO TTAQICIO TNG TTPOKTIKAG Toug doknong. AkoAouBnoav SIAQopeS OTPATNYIKEG
dlagopoTroinong ue Bdaon 1o eTiTTEdO £TOIMOTATAG TWV PadBnTwyv. H Tapatrdvw peAéTn £0€1€e OTI N
€QapUOYn Twv oTPATNYIKWY AA KIVNTOTTOINOE TOUG PABNTEG KAl TTPOCEPEPE HIA QAIOUVNOVEUTN
OIOAKTIKN EUTTEIPIA OTOUG TTPOTITUXIAKOUG (oITNTES (Johnsen, 2003).

2tnv épeuva Tou Nicolino (2006) tapatnenénke dlagopd €MMITTEDOU yVWONG Kal ETTITTEOOU
€C0IKEIWONG TWV €V evepyeia eKTTAIBEUTIKWY yIa Tn dlagopoTroinuévn dIdacKaAia Je TV Xprion Twyv
TIME, pe TO TTPWTO VA UTTEPEXEI EvavTl Tou JeUTEPOU, EVW OTN CUYKPITIKA PEAETN TNG Hatipoglu-
Kavanoz (2006) avaueoa o€ €va dnudoio kKal éva IB1IWTIKO OX0oAgio TNG Kwv/TToANG @Aavnke OTI oI
EKTTAIOEUTIKOI TOU ONUOCIOU OXOAgiou gixav TIEPIOPICMEVN  yvWONn OTO Vva  €QApPPOCOUV
MOBNTOKEVTPIKEG UEBODOUG Oe avtiBeon pe autoug Tou IBIWTIKOU. X& AAAN €peuva @AvnKe OTI Ol
OIOAKTIKEG YVWOEIG TV dAOKAAWYV £pXOVTav O€ avTipaon HE TIS apXEg TN dlagopoTroinong (Casey
& Gable, 2011). Mapatnpribnke o1 dev ATV TTAAPWG KaTavontA N €vvola TNG dIAPoPOTIOINKEVNG
d10aokaAiag, kaBwg dev NTav KATAAANAA evnuepwuévol yia 1o Tedio autd. ETmiong, duokoAsUovtav
OTNV TTPOKTIKY €QAPUOYH TNG Kal UTTHPXE duoxépeia aTtn dlaxeipion NG 1&g, oTav £TXEIpoUCav
olagpopoTtroinon. AKOPa, KATIOIEG QOPEG TTOU KANBNKav va €@ApPOcouv  SIaQOPOTIOINUEVES
pEBGBOUG BidaokaAiag, ol idlol dev ATav BETIKA TTPOOKEIMEVOI OTNV UIOBETNON TETOIWV TTPOKTIKWV
KAl WG €K ToUTOU N TTPOCEyYIoH Toug ATav em@aveiakr (Casey & Gable, 2011). Emmpoodeta, n
épeuva Tou Burkett (2013) £6e1&e TTwg €ival amrapaitntn n diagopoTroinuévn d1IdackaAia yia tnv
ETTEUEN BETIKWYV PABNOIOKWY ATTOTEAECUATWY KAl OTI TTOPAYOVTEG TTOU PTTOPOUV va GUNBAAAOUV
o€ autd uTTopei va gival To padnoiakd TepIBAANOV TNG TAENG, KOBWG Kal N €TTayYEAUATIKY €GENIEN
Kal N TTPOUTINPEDIa TWV EKTTAIDEUTIKWV.

210 TAQiolo Tng deutepofAbuIag ekmraideuong, n épeuva Twv Waters, Smeaton kai Burns
(2004) ¢d¢1Ee OTI 01 eKTTAIBEUTIKOI [NUpvaciwy gival TTIO BETIKA TTPOCKEINEVOI WG TTPOG TA OPEAN TNG
dlapopoTroinuévng dIBaoKaAIag Kal TTo avoixToi o€ aAAayéG Kal ouvepyaoieg Pe HECO T
dIapOopPOTTOINON, OUYKPITIKA ME TOug KaBnyntég Tou AUKEiOU TTOU €ival TTIO0  ETTIYUACKTIKOI,
TIPOKATEIANUMEVOI KAl  AVTIOTEKOVTAV OTO TIAQiOI0 Tng OdlagopoTroinuévng  O10a0KaAiag. Ze
avtioToixn MEAETN oTnv EAAGSa pe ekTTaudeuTikoUg deutepofabuiag ektraideuong (PiIAimTmdTou &
Bevtiota, 2017) @davnke 011 01 KaBNyNTEG MUpvaciou CUYKPITIKG PE TOUG OUVOBEAPOUG TOUG TOU
AUKEIOU, O YUVAIKEG OUYKPITIKA PE TOUG AVTPEG KAl G001 EKTTAIDEUTIKOI €iXav OUUUETAOXEI OE
ETTIHOPQWTIKA oepivapia e@apudlouv aTpatnyikég diagopoTroinuévng didaockaAiag. Etriong, otnv
épeuva Twv Baumgartner, Lipowski kai Rush (2003) diamoTtwlnke 1Tpdodog otn Sladikaagia
TIPOCEYYIONG KEINEVWY, OTN OTACN TWV TTAIBIWV WG TTPOG TV avAyvwon auTwyv aAAA Kal evioxuon
TNG auTtoTremmoiBnong Toug. EdIkOTEPa, oTn &1dackaAia TNG AyyAIKAGC w¢ &évng yAwooag, n
eQapuoyr dla@opoTroIiNUEVWY HEBGOWY PTTopEl va BEATIWOEI TIG OEEIOTNTEG TTPOPOPIKOU AGYOU TWV
MaBnTwv, oUPQWVa PE TTOIOTIKN TTPOoEyyIon YEAETNG oTnv Ivdia (Rejeki, 2014). Avag@opikd Pe Toug
ekTTaIdeuTIKOUG AyyAIKNG MAwooag oe troioTikh peAETn oTig HIMA (Langley, 2015), ¢dvnke 0TI Ol
eKTTAIOEUTIKOI  yvwpifouv Ta PaACIKA XOopakTneEioTIKG TG AA, Tnv €@appolouv OPwg  HE
O1aQOPETIKOUG TPOTTOUG Kal dSHAwaoav &1l XpeIddovTal TTEPICTOTEPO XPOVO YIO TNV TTPOETOINATIa Kal
gpapuoyr Tng AA 1600 Povol Toug GO0 KAl O€ CUVEPYAOia JE CUVADEAPOUG. ZE& QVTIOTOIXN £pEuva,
MIKTWV OPwg PEBOdwv, otnv EAAGDa mrapatnpriBnke eupeia atmrodoxn Twv o@eAwv atrd
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eKTTaIOEUTIKOUG AyyAIKAG MAwaooag, aAAd atmmokaAUu@Bnkav TTapavonoeig TG €vvolag atrd autoug
KAl JN €EQAPUOYH TWV OXETIKWYV PEBOdwY oTnv Ta¢n (Mavroudi, 2016).

ZUVOAIKG, O €PEUVEG KOl Ol PEAETEG TTOU ava@EpovTal oTn ouyxpovn BiBAIoypagia yia Tn
dlapopoTroinuévn dIdACKOAIO KATADEIKVUOUV TO YEYOVOG OTI, VW O EKTTAIOEUTIKOI avayvwpifouv
TNV ATOMIKOTNTA KOl OIAQOPETIKOTNTA TwV HABNTWY 10iwg 0 BewpnTIKO eTTiTTedO, N TTAEIOVOTNTA
QUTWYV OeV TTPOXWPOUV 0€ OPACTIKEG HEBOSOUC BiIaPopoTToinong TG 8I0ACKAAIAG ) o1 TTPOCTTABEIEG
Toug cival Teplopiopéveg (Tomlinson, 2003). Ze& OPICPEVEG TTEPITITWOEIG TTOU Ol EKTTAIOEUTIKOI
mpoéPnoav oe diagopoTtroinuévn dIdACKOAIQ, 01 TPOTTOTIOICEIS TIOU €@ApUOOTNKaV gixav
QUTOOXESIOOTIKO XOPAKTAPA, XWPEIG va £xel TTponynBei o TTpoatmaITOUPEVOS TTPOYPAHUATIONOS Kal
oxedlaouog NG didaokaiiag (Wehrmann, 2000).

MéBodog

ZUPQWYa JE TNV ETMIOKOTINGN EPEUVWV TTOU TTAPOUCIACTNKE TTAPOTTAVW Ol £PEUVEG TTOU £XOUV
Ol1egayBei oTo 1edio TNG AA oTov Topéa TNG BIBAKTIKNAG EEVWV YAWOOWV €ival TTEpIopIoPEVES. Eival
YEYOVOG TTWG UTTAPXElI €vIOvn avopoloyévela Twyv emMmEdwWY YAwoooudbeiag oTIG TALEIC TTou
o10dokeTal n AyyAikrp FAwoca. Zuvuttdpxouv HaBnTéG PE DIAPOPETIKO YVWOTIKG, TTOAITIOMIKO,
KOIVWVIOYAwoooAoyiKé uttéBaBpo  (diyAwooor / TToOAUYAwoool padntég) Kkal wg €K TOUTOU
onuioupyouvTal TAEEIG PIKTWV IKAVOTATWY JABNoNG. ATToTeAEl CWTIKR avaykaidTnTa va avapabuioTei
TTOIOTIKA N didackaAia TNG AyyAIKAG W ££vng yYAwooag JEoW TNG €QAPPOYAS TTPOYPANUATWY AA,
WOTE VA avaTiTUXBEi To evdIa@EPOV Kal T HaBnoIakd KivnTpa TwV TTAIBIWY TTOU CUXVA EKAEITTOUV.
KUpI10g OKOTTOG TNG £PEUVAG €ival va €CETACTOUV O ATTOWEIG TWV EKTTAIOEUTIKWY TNG AYYAIKAG

FAWOOCOG OXETIKA PE TIG OTPATNYIKES dlagopoTroinuévng didackahiag (AA) ce etTiredo yvwong Kai
eCoikeiwong. Ta gpeuvnTIKG EpWTHAMATA SIATUTTWVOVTAI WG £ENG:

* [oleg €ival o1 ammoYelg TwV eKTTAIOEUTIKWY AYYAIKAG MTAWOCOG ava@opiKa HE TIG YVWOEIG
TOUG yIa T dia@opoTroinon TnG 8IBACKAANIAG 0€ PIKTEG JaBNOIaKA TACEIG;

* Moo cival To emimedo e€€oikeiwong Twv eKTTAIOEUTIKWY AyyAIKNG MAWOCAG OXETIKA ME TN

dlagpopoTroinon TNG dIBACKAAIOG O€ PIKTEG HABNOIaKA TAEEIG;

*  Ymdpyxouv OTATIOTIKA ONUAVTIKEG OlIOPOPEG avaQopIKA ME TO ETTTEdO  yvwong Ki

eCoikeiwang Twv ekTTAIdEUTIKWY AyYAIKAS MA\waooag yia Tn diagopoTroinan Tng didackaAiag oe

oX€on PE TO QUAO, TNV NAIKiA, TO TTITTEDO OTTOUBWYV KAl ETTINOPPWONG, T DIDOKTIKA EPTTEIPIA,

TOV TUTTO oXOAgiou (dnuoaoio ni 18iwTikG), TNV BabBuida ekTTaideuong, TIG HABNOIOKES AVAYKEG

Kal TnNv uAhoTtroinon Tng dlagopoTroinuévng dIdaoKaAiag;

H péBodog 1Tou xpnoIoTroIenke gival N TTOOOTIKN TTPOCEyyIon (€peuva eTmokOTNoNnG) (Cohen,

Manion & Morrison, 2000), ATTOOKOTTWVTAG OTNV KATAYPA®H Twv EMTTEdWV yvwong Kal
€€0IKEIWONG TWV eKTTAIOEUTIKWYV AYYAIKNG MAWwooag kal oTig dUo Babpideg ektraideuong.

Epeuvntikd epyalcio

To epeuvnTIKO €pyoAcio cival  €va  EPWTNUATOAOYIO  QUTO-QVAQPOPAG. TO  OUYKEKPIPMEVO
EPWTNMATOAGYIO OTNPIXTNKE O€ €PEUVNTIKO EPYOAEIO TTOU €ixe xpnoidotroinBei oTnv €peuva Tou
Nicolino (2006) oxeTikd pe Tn dlagopoTroinon Tng didackaAiag kai Tn xprion Twv TTE. ‘Ekdoon Tou
epwTnuaTtoAoyiou €xel xpnoigotroinBei o €peuva TTou TTpayuatotroidnke amd Toug Filippatou,
Govaris & Kaldi (2011) pe 'EAAnveg exkmraideuTikolg [MpwTtopdBuiag Ekmaideuong. To
EPWTNHATOAGYIO XwpileTal e duo épn. To TTPWTO PEPOG aPopd OTO ETTITTEDD YVWONG SIBAKTIKWY
epapuoywyv diagopotroinong (a = 0,949, 27 dnAwoeig) kal To deUTEPO PEPOG aPopd OTO ETTITTEDD
€€OIKEIWONG BIBAKTIKWY EQAPHOYWYV BIPOPOTTOINONG, AAAG XPNOIMOTTOIWVTAG TIG iBIEG ONAWOEIG PE
10 emimedo yvwong (a = 0,971, 27 OnAwoelg). H avdAuon Twv epeuvnTIKWV OedOPEVWV
TPAYHMATOTTIOINBNKE HE TN XPAON TOu OTATIOTIKOU Trakétou SPSS 23. XpnoigotoiRtnke n
dlEpEUVNTIKA  TTAPAYOVTIKI) avAAuCon Twv OnAwoewv, MPE OKOTTO Tnv avadeign ouveeTwy
eCaptTnuévwy PETABANTWYVY Kal, OTN OUVEXEIQ, TTPAYMOTOTTOINONKAV OTATIOTIKOI €AeyXol t-test kai
Anova, e okoTré TNV avadeitn CUOXETIOEWV TWV avegapTNTWY WE TIG e€apTnuéveg MeTaBANTES. Q¢
TTPOG Ta £TTTTESA YVWONG SIBAKTIKWY £QApHoywV dlagopoTroinong Tng didackaAiag, n dlepeuvnTiKN
TTAPAYOVTIKI) avAAUCH TwV 27 dNAWOEWV AVEDEICE TTEVTE KATNYOPIEG:
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* Xpnon twv TTE wg péoo diagopoTroinong (a = 0,915, 8 dnAwoeIg)

* Mabnoiakd oTul wg TpoéTToG dlagopoTroinang (a = 0,832, 5 dnAWOoEIg)

* [oikiAia d1IdakTIKWV aTpaTnyikwy (a = 0,886, 6 dnAwaoelg)

* Mabnolakn eToINOTNTA WG TPOTTOG dlagopoTroinong (a = 0,727, 4 dnAwWaoEIg)
* [loAuetitredn a&loAdynon Twv pyadntwy (a = 0,772, 4 dnAwWaoEIg)

Q¢ 1pog Ta £TTITTEdA E£EOIKEIWONG DIDAKTIKWY £QAPHOYWY dlagopottoinong Tng dIdaoKaAiag, n
OlEpEUVNTIKA TTAPAYOVTIKA avaAuon Twv 27 dNAWOEWV avEDEIEE TPEIS KATNYOPIEG:
» Xpnon twv TTME wg péoo diagopoTtroinong (a = 0,957, 9 dnAwaoeig)
* MoAueTTiTredn Kal dIaPOPPWTIKN agloAdynon (a = 0,907, 7 dnAwaoeIg)
» AlogopoTtroinon pe Baon Tov padnt kal To AvaAutiké Mpoypapua (a = 0,940, 11
OnNAwWaoEIg)

SUUIETEXOVTES

ZUMMETEXOVTEG TNG Trapoucag épeuvag atrotéAecav 160 ektraideuTtikoi AyyAikKAG MAwooag o€
TTAVEAAQDIKO €TTITTEDO KATA TO OXOAIKO £10¢ 2016-2017. To £pwTnUATOAdYIO dlaveUABNKeE O€
ekTTaIdeuTIKOUG TNG MpwToRdBuIag kai Aegutepofdbuiag ekraideuong o€ dnuocia Kal IDIWTIKA
oxoAgia. Ta dnuoypa@Iik& XOPOKTNPIOTIKA TWV EPWTWMEVWY EKTTAIDEUTIKWY cuvowilovTal oTov
Tivaka 1.

Mivakag 1. AnUoypa@IKd XAPAKTNPIOTIKA TWV CUMHUETEXOVTWYV EKTTAIBEUTIKWYV
AyyAikng Mwoocag

AHMOIPA®IKA ITOIXEIA N = %
160
Avdpeg 29 18,125
®uAo MNuvaikeg 131 81,875
22-30 17 10,625
HAIKia 31-40 63 39,375
41-50 56 35
51-60 24 15
0-5 18 11,25
AidakTIKA gptreipia (étn) | 6-15 76 47,5
16-25 46 28,75
25 ka1 dvw 18 11,25
Anpoéaoio 104 65
TOtmrog oxoAciou ISIWTIKO 56 35
Z1roudég MEeTaTTTUXIOKEG 76 47,5
2TTOUdEQ
Empuépowon 91 56,875
Qpeg empdpPwWONg 1-3 14 8,75
(69 missing values) 4-6 21 13,125
7-10 14 8,75
11 ka1 dvw 42 26,25
MaOnTtég pe 0-5 105 65,625
METAVOAOTEUTIKO
utr6Babpo (MY) 6-10 44 27,5
11 ka1 dvw 11 6,875
MaOnTég pe padOnolakég 0 3 1,875
duokoAigg (MA) 1-5 116 72,5
6-10 39 24,375
Yes 122 76,25
E@appoyn AA No 38 23,75
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ZUMTTEPOOUATIKG, OTnV TTapolca  MPEAETN XPNOIMOTIOIEITAI WG €peuvnTIKO  €pyalegio  éva
EPWTNMATOAGYIO TTOU Bev €Xel evTOTTIOTEI TNV EAANVIKN Kal 8ieBvr BIBAIoypagia pe 6,11 avTtioToixa
EXEI XPNOIMOTTOINBEI ATTOKAEIOTIKA Yia TOUG eKTTAIOEUTIKOUG AyYAIKAG MAwooag. MapdTi oTnv €pguva
™ng Mavroudi (2016) xpnOIMOTTOINONKE €va AUTOOXEDIO EPWTNUATOAGYIO QUTO-AVAPOPAS TTOU
TepIAaPBAvel ONAWOCEIS TTAPOPOIEG UE AUTEG TNG TTAPOUCOG £PEUVAG, EVIOUTOIS O avaAUOoEIg TwvV
EPEUVNTIKWYV OEDOMEVWV KAl TA EPEUVNTIKA €pWTAMATA SIAQOPOTTOIOUVTAl WG TTPOG TNV CTATIOTIKA
emTegepyacia Twv OedoPEVWY (EQAPUOOTNKAV TEXVIKEG ETTAYWYIKNAG OTATIOTIKAG OTnNV TTapouca
épeuva), evw dIEPEUVNONKE N CUOXETION ETITTEDOU YyVWONG Ki €€oikeiwong ye TN AA e Tn xprnon
Ola@opeETIKOU gpeuvnTIKOU gpyaheiou. ETTAéov, atnv €peuva Tng Mavroudi (2016) digpeuvhBnkayv
Ol aTTOYEIG KAl Ol OTACEIG TWV EKTTAIDEUTIKWY AyYAIKNG MAwooag otnv MNpwTtoBdduia extraidsuon,
EVW N TTAPOUCa UEAETN €EETALEI TO TTITTEDO YVWONG KI €EOIKEIWONG TWV EKTTAIDEUTIKWYV AYYAIKAG
MAWwooag Kal oTIG U0 Babuideg TNG UTTOXPEWTIKAG ekTTaideuong pe Tn AA. ETTopévwg, n cupuBoAn
TNG TTAPOUCAG £PEUVAG EYKEITAI OTO YEYOVOG OTI EUTTAOUTICEI TNV AANVIKA Kai dieBvr) BiIBAIoypagia
QVAQOPIKA HE TIG YVWOEIG KAl TNV €COIKEIWON TWV eKTTAIDEUTIKWY AyyAIKAG MTAWooag, cUPQwva e
TIG ONAWOEIG TOUG, KAl avadelkvUel TTAPAYOVTEG TTOU WTTOPEI va eTTNPEAlOUV QUTEG TIG YVWOEIG Kal
TNV €€oikeiwon, waoTe va dIaTuTTwBoUV o1 KATAAANAEG TTPOTACEIS TTOU 0dNyoUV GTNV TTAPAYWYIKN
OUCEuUgn aQUTWV PE AVTIOTOIXIO OTIG TTPOKTIKEG EQAPHOYES TNG AA OTIG OXOMNIKES TAEEIG.

AtroteAéopara ‘Epeguvag

Ta atmmoteAéopaTa TNG £peuvag £0€1Eav PETPIO TTPOG UWNAA €TTiTTeda ava@opdc oTo £TTITTESO yvwong
NG AA. YwnASTepn Babuoloyia evrotifetal otn XpAon Twy TME Kal oTn JaBnoiakr] €TOINOTNTA WG
TPp6TTO diagopoTtroinong (BA. tivaka 2). O1 avTioToIXeG OPWG TIMEG EEOIKEIWONG TWV EKTTAIDEUTIKWV
AyyAikng MAwooag dev gival TTAPOUOIEG KOl QaiveETal TTWG Eival EE0IKEIWPEVOI O PETPIO BABUO HE TN
AA (BA. ivaka 3).

Mivakag 2. Méoeg TIHEG WG TTPOG TO EMITTESO TNG YVWONG TWV EKTTAISEUTIKWY AyyAIKAG
FAwooag ava@opikd pe Tn dia@opoTroinpévn d1daoKalia

20vOeTEG M.T. T.A. N Cronbach’s a
METABANTEG

(Ff'vwon)

Xprion TNE 3,89 0,81 160 0,915

MaOnoiaké oTuA 3,58 0,74 160 0,832

MoikiAia 3,75 0,75 160 0,886
SIS aKTIKWV
OTPATNYIKWV

Ma6noiakn 3,88 0,66 160 0,727
ETOINOTNTA

MoAveTritredn 3,61 0,80 160 0,772
agloAéynon

Etmimedo yvwong 3,75 0,64 160 0,949
(ocUvoAo)

Mivakag 3. Méoeg TIHEG WG TTPOG TO ETTITIESO TNG EOIKEIWONG TWV EKTTAIOEUTIKWV
AyyAikng MNwooag avapopikd ye Tn diagpopoTroinpévn didaokalia

20vOeTEG M.T. T.A. N Cronbach’s a
MeTABANTEG
(E€oikeiwon)

Xpnon TMNE 3,48 1,03 160 0,957

MoAuveTtitredn & 160 0,909
SIONOPPWTIKA 3,45 0,87
agloAéynon
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Ala@opoTroinon pe 160 0,940
Bdon Tov paBNTA KAl TO 3,43 0,84
A.l.
Emitredo 3,45 0,84 160 0,971

egolkeiwong (oUuvoAo)

O éAeyxog pe 1o OTATIOTIKO KPITAPIO t-test kal Tov deikTn Tou size effect (d) oe k&Be EAeyxo yia
10 emimedo yvwong ki g€oikeiwong otn AA  €0¢1fe oTATIOTIKA onuavTikh Sla@opd wg TTPOG TIG
OUVOAIKEG TIMEG avTIAQUBaVOUEVNG YVWONG Kal €goikeiwong (t = 7,325, p = 0,000 & d = 0,40). Qg €k
TOUTOU, Ol eKTTAIOEUTIKOI QaiveTal OTI yvwpifouv apKeTA atrod Ta BaciKd XapakTnpIoTIKG Tng AA o€
eAa@pws KaAuTepo PaBud (M.T. = 3,75) ouykpITikd pe Tnv €goikeiwon Toug pe T AA, n otroia
onAwveTal amd autoug o€ PIKPOTEPO Pabud (M.T. = 3,45). EidikoTepa, n xprion Twv TTE — epdoov
TIPOKEITAI YIa £vav KOIVO TTapAyovTa Kal oTa dUo eTTitTeda (Yvwong Ki €60IKEIWONG) - WG PEoov
dlagopoTroinong TG didackaAiag avaueoca oTo €miTTEdO YVWONGS KI €€0IKEIWONG TTou drAwcav ol
EPWTWHEVOI, TTAPOUCIAlel OTATIOTIKWS onuavTiKA diagopd (t = 8,023, p = 0,000 & d = 0,42) kai TO
eTTiTTeEdo yvwong Bewpeital kaAuTepo (M.T. = 3,89) cuykpITIKA ue TO €TTiITTEdO £€oikeiwong (M.T. =
3,48). TUPQWVA PE TOUC EAEYXOUG TWV OTOTIOTIKWV KPITNpiwv t-test & Anova', kaBw¢ Kal TIg
ouykpioelg pe post hoc eAéyxoug kal Tov Oeiktn Tou size effect (d) oe kKGBe €Aeyxo yia To eTiTTESO
yvwong otn AA evioTrioTnKav OTATIOTIKWG ONUAVTIKEG BIaQOPES avaueaa oTnv avTiAauBavouevn
yvwon Tng AA cuvoAIKd Kal TIG €€ aveCApTNTEG HETABANTEG:

Q¢ mpo¢ TOoV TUTTO TOU O)O0Agiou (dnuoaio N 1diwTiko) (t = - 3,478, p = 0,001 & d = 0, 78): ol
ekTTandeuTIKOi AYYAIKAG MAwooag Trou gpydlovral o€ 1I0IWTIKO axoAeio (M.T. = 4) yvwpilouv
KaAUTEPO Ta Baoikd onueia Tng AA og ox€on Pe auToug TTou epyddovtal o€ dnudaoio oxoAgio (M.T.
= 3,55).

Q¢ mpoc¢ v YAomroinon tn¢ AA (F = -6,411, p = 0,000 & d = 0,67): o1 eKTTaIOEUTIKOI AyYAIKNG
MA\wooag TTou dAwoav 6T epapudlouv og IKavoTroIinTIKe Babud tn AA (M.T. = 4,1) oc oxéon ue
auToug TTou dnAwvouv OTI TNV €Qapuolouv ot HIKPOTEPO BaBud (M.T. = 3,7), ¢aivetal va
yvwpifouv KaAUTepa Ta Bacikd onueia Tng, eUpnua 1o otoio deixvel 6Tl N evaoXOAnon ue tn AA
BeATILOVEI TIC YVWOEIG TOUG.

Q¢ mpo¢ tnv emiudpewon yia n AA (F = 4,703, p = 0,004 & d = 0,96): oI €eKTTAIBEUTIKOI
AyyAikng MNwaooag mou dnAwaoav o1 gixav empopewdei TTdvw amd 11 wpeg (M.T. = 4,1) og oxéon
ME auToug TTou eixav emuopewdei 1-3 wpeg (M.T. = 3,5), @dvnke 611 yvwpilouv TTEPICCOTEPO T
Baoikd onpeia Tng AA.

O1 avtioToIxol £AeyXOl YE TO OTATIOTIKA KPITAPIA t-test & Anova, KaBwg Kal TIG CUYKPIOEIG JE
post hoc eAéyxoug kai Tov deikTn Tou size effect (d) oe kKaBe EAeyxo yia To eTTiTedo €€oIKEIWONG HE
™ AA TToU avdgepav o1 eKTTaIBEUTIKOI AyyAIKNG MAwooag, TTapoucidfouv CTATIOTIKWG ONUAVTIKEG
olapopég avdaueoa otnv avTiAapBavéuevn géoikeiwon pe TN AA cuvoAikd Kail TIG €EAG aveEdPTNTES
METABANTEG:

Q¢ mpog 10 @uAo (t = 2,107, p = 0,042 & d = 0,45): €I®IKOTEPA Ol YUVAIKEG EKTTAIOEUTIKOI
AyyAikAG TAwooag @aivetal T gival Aiyo TTepiocdTepo egoikelwpéveg ue Tn AA (M.T. = 3,53) o¢
oxéon Je Toug avdpeg ouvadéA@oug Toug (M.T. = 3,12). ZxeTIK& Pe Tov apiBud Twv pabnrwv (F =
16,895, p = 0,000 & d = 0,99), o1 epwTwuevol ekTTaIdeUTIKOI AyyAIKAG MAwooag TTou dnAwaoav Ot
éxouv Katd péoov 0po 0-5 pabnrtég pe petavaoTeuTikd utmoBabpo (M.T. = 3,69) viwBouv TTI0
eCoikelwpévol e T AA oe oxéon Pe Toug ouvadéAQoug Toug TTou éxouv 6-10 paBdntég avrtioToixa
(M.T. =2,88).

EmirAéov, OTOTIOTIKWG OonUAvTIKEG SIOPOPEG EVTOTTIOTNKAV AvAPEsa OTnv avtiAapBavouevn
eéoikeiwon pe 1 AA (010 GUVOAG TNS) Kai Tov TUTTO OxOAgiou (dnudaoio N 1diwTikG) (t = -2,695, p =
0,009 & d = 0,57): Zuykekpigéva, ol ekTTaIdEUTIKOI AyYAIKNG MAwooag 1Tou epyddovtal o€ 101WTIKO
oxoAgio deixvouv OTI gival o eoikeiwpévol pe T AA (M.T. = 3,59) og oxéon Pe auToug TTou
epydlovral oe dnuocio oxoAeio (M.T. = 3,1). EidikdTEPA, O OAOUG TOUG TTAPAYOVTEG TNG
etoikeiwong pe TN AA, ek1é6¢ atmd TN diagopoTtroinon pe Pdon Tov dg¢ova Tou paBNT KAl TO
QVOAUTIKO TTPOYpOUUd, @AVNKE OTATIOTIKWG onUavTikKh Olagopd, deixvovrtag Tn MeyoAUTeEPN
gCoikeiwon Twv eKTTAIGEUTIKWY TNG IBIWTIKAG eKTTaideuong. AKOUQ, OTATIOTIKWG ONUAVTIKES
Olaopég evrotTioTnkav avdueoa otnv avTihaupBavouevn eéoikeiwon ue tn AA ue Baon tov Géova
Tou pabnrh kai tov @éova tou AvaAutikoU [Mpoypdauuaro¢ Kai v nAikia twv gpwrwuevwy (F

' 310 POV LOVO TO GTOTIGTIKAOG O ULOVTIKG OTOTEAEGULOTO D0l TOPOVCLOGTOVV.
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=2,743, p = 0,045 & d = 0,73): O1 ekmmaudeuTikoi AyyAIkAg Mwaooag nAikiag 51-60 etwv (M.T. =
3,82) gaivetal 0TI viwBouv Aiyo TTEPIOOOTEPO €LOIKEIWMEVOI Va dlapopoTToifjcouv Tn O1dacKaAia
TOUG e Bdon Tov Ggova Tou padbnTr kal Tov d¢ova Tou AvaAuTikou [poypdupatog o€ oxéon,
KUpPiwg, Je TV NAIKIGKN opdda Twv 22-30 etwv (M.T.= 3,17).

2uiATNON KAl CUPTTEPAC AT

H TTrapoucoa epeuvnTIKA HEAETN €0TiooE oTn SiEPEUvNON Twv ETITTEOWY YVWONG KiI €€0IKEIWONG yIa TN
AA, 6Twg dNAWBNKe ammd epWTWHEVOUG eKTTaIOEUTIKOUG AyyAikig Mwaooag otnv EAAGda, oTn
OuoxXETION TwV dnAwPEvwyY  emmmEdWY TNG YVWONG KAl TNG €EOIKEIwONG, KABwg Kal Ta
ETTAYYEALOATIKG XOPOKTNPIOTIKA TWV EKTTAIDEUTIKWY Kal GAAQ, OTTWG €ival 0 TUTTOG OXOAEioU Kal n
BaBuida ektTaideuong TTou eTTnpeddouv Ta £mMTTEdQ yvWOoNG Kal €€0IKEiwoNg wg TTpog TNV AA. Atrd
Ta ammoteAéopaTa TNG £peuvag @aivetal OTI O CUMPHETEXOVTEG EKTTAIOEUTIKOI AyYAIKNG MAwooag
dnAwvouv 0TI yvwpifouv o€ IKavoTToiNTIKO BaBuod apxés Tng AA, Kupiwg o€ oXEon YE TN XpHon Twv
TIE kai T padnaoiakr €eToiuéTNTa We TPOTToUG dlagopoTroinong. O Babudg duwg e€OIKEIwaNG KE TN
AA dev cuP@WVE avTioToIXa PE TO ETTITTEDO YVWIONG Kal QaiveTal 0TI yvwpilouv ae KaAUuTepo Babuod
TN AA o€ oxéon pe 10 €TiTTEdO £Qappoyng. QoTdo0, N dUoKOoAiIa oUVdECNG TNG YVWOoNGS yia Tn AA ue
TNV €QapPoyn TNG £Xel evioTioTel kal oTnv £pguva Tou Nicolino, (2006). AvTioToixa, To eUpnua Tng
épeuvag OTI o1 eKTTaIOEUTIKOI avayvwpiouv TV avaykn SiagopoTroinong aAAd dev aicBdvovtal
AveETa va TNV €QAPPOCOUV CUNQWVED he atToTeAéouaTa NG épeuvag Tng Mavroudi (2016), 610U OI
EKTTAIDEUTIKOI OUVEIBNTOTTOIOUV TNV €TEPOYEVEIA Kal TNV avdykn SlagopoTroinuévng d10aoKaAiag,
aAAG gival Kupiwg dACKAAOKEVTPIKOI. AUuTO dla@aiveTal aTTO TO YEYOVOG OTI O ATTOWEIG TTOU AéveE
TTWG TTPECREUOUV BEV AVTIOTOIXOUV E TIG TIPOKTIKEG TTOU XPNOIUOTTOIOUV TNV TAgN. EVvOeikTIKA, dev
XPNOIYOTTOIOUV TOV DIAYOPETIKO puBPG BIdaoKaAiag oToug PabnTég ue Baon tnv €midoon Toug, yia
Tapadelyua emrtdyxuvon didackaAiag o€ 1o duvatolg padntég. Autd Ba utropouaoe va onuaivel Tl
TToANoI ekTTaudeUTIKOI avTIAauBdavovTal T SlIaQOopOoTToiNen WG atmAd EUTTAOUTIONO TNG OI0ACKAAIOG
ME TTOIKIAEG OpaoTnNEIOTNTEG TTPOG OAoug 1 OTI uTtdpxouv did@opol GANoI TTapdyovTeG Kal
QVTIKEIMEVIKEG OUOKOAIEG, TTOU TOUG €UTTOdICOUV VO  TTPAYHOTOTIOINCOUV Tn  dlapopoTToinon
(Mavroudi, 2016). O1 ekTTaIdEUTIKOI TNG TTAPOUCAG PEAETNG PAVNKE OTI OV EQapUOlOUV 0T OXOAIKA
TGEN OaPKETA BIAPOPOTIOINKEVEG PABNTOKEVTPIKEG TEXVIKEG CUYKPITIKA ME TNV avTioToIXn MEAETN
ekTTaIdEUTIKWY AyYAIKAG MAwooag otig HIMA (Langley, 2015), evwy dev evioTrioTNKAV OTATIOTIKA
ONMAVTIKEG OIOPOPEG AVAUETT OTOUG eKTTAIBEUTIKOUS TNG AyyAikng Mwaooag otnv MpwTtofdduia
kKai AeutepoBdBuia Ektraideuon. Mapd tauta, 10 yeyovog OTI otnv EANGSa n emoTtnuovikA
eKTTAIOEUTIKN TAON yia avadeign Tng AA TTapouaidoTnke apyoétepa atd 6,11 oTig HIMA, mBavév va
e€nyei TNV TpéXouca TrpooTrdbeia Twv EAAAvVwY ekTTaIBEUTIKWY TNG AyYAIKAG va €oIKEIwBOUV pe
TNV £Qapuoyr TnG. ETriong, ol 'EAANveG ekTTaIdeuTIKOi TNG AYYAIKAG MAWOoag oTnv TTapoloa PEAETN
@AvNKe 0TI aduvaTtouv va XPNCIKNOTTIOIRCOUV SIaPOPOTTIOINUEVES OTPATNYIKES WE TN Xprion TINE Adyw
ONMaVTIKWV €AAEIPEWY UNIKOTEXVIKWY UTTOBOUWY OTa OXOAcgia, yeyovdg Ttou Ba ptropouce va
€€NyNoel TN OTATIOTIKWG GNPAVTIKR dlapopd avaueoa OTo ETTITTEDO yVWONG TWV EKTTAIBEUTIKWYV KOl
TO avTioToIXO £TTiTTEDO €§0IKEIWONG GOV agopd oTtn Xprion TME. Ta atroteAéopaTa TNG TTapolcag
£peuvag, 6TTwg Kal autd TnG Mavroudi (2016) kai Tng Langley (2015) utrodeikvdouv Tnv avaykn Twv
EKTTAIOEUTIKWY va TrapakoAouBrjoouv dia {wong povTéAa diagopotroinuévng didackaAiag Tng
AyyAIKNG Mwooag, yia va KaAu@Bei n atmokAion TTou UTTApxEl METAEU BEwPNTIKWY YVWOEWV Kal
TTPOKTIKWY EQAPHOYWY OTNV TALN.

EmmpooBeTa, o1 ekmraideuTikoi Trou dnAwaoav ot epapudlouv Tn AA kai autoi TTou dRAwacav
OTI €XOUV TTOPOKOAOUBNOEl ETTINOPPWTIKA CEUIVAPIA QUENUEVWV WPWV YVWPICOUV KOAUTEPA TIG
Baoikég apxég TNG. Autd TO gupnua PTTopEi va BewpnBei avauevopevo €@Ooov 000 TTEPICOOTEPO
aoxoAnénkav 1600 KaAUTEPA EUTTAOUTIOQV TIG YVWOEIG TOUG Yia TN AA, evw, TAUTOXPOVA, CUNQWVET
ME €PEUVNTIKA E€UPHPOTA AVTIOTOIXWV Kal TTPOC@aATWV HEAETWV oTnv EAAGSa (DIAmTTaTou &
Bevtiota, 2017). Eriong, o1 ekraideuTikoi AyyAIkng Mwooag mmou gpyddovTal o€ I0IWTIKO OX0AEio
yvwpifouv kaAUTepa Ta Baocikd onueia g AA oe oxéon Pe autoug Tou epydlovtal o€ dnPOcio
oxoAgio kI emmiTAéov dNAwoav Ot gival o egoikeElwpévol Ye TV xprion Twv TMNE wg péoo
dlagopoTroinong o€ oxéon JE auToug TTou gpyadovTal o€ dnudolo oxoAgio. Mapduoio supnua Exel
avadeixOei kal otnv épeuva TG Hatipoglu-Kavanoz (2006) otnv Toupkia. Me Bdon auth, ol
EKTTAIOEUTIKOI TNG I8IWTIKAG eKTTAIOEUONG ATAV KOAUTEPA TTANPOPOPNUEVOI VIO TIG OEUENMIWDEIG APXES
NG MaBNTOKEVTPIKNAG MABNONG o€ avTtiBeon PE TOUG EKTTAIOEUTIKOUG Twv dNPOCiwV OXOAEiwV TTOU
gixav TTEPIOPIOHEVN YVWOT) TOU AVTIKEINEVOU. O EUTTAOUTIONEVOG £COTTAICHOG KAl TA TTPOCPEPOEVA
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UAIKA TTOU TTapéXEl N 1I8IWTIKA eKTTAi®EUCT OToV €PYAlOUEVO EKTTAIOEUTIKO WTTOPEI va OIEUKOAUVEI
1600 TO BIOAKTIKO Tou £pyo (BA. Kaldi, Konsolas & Syriou, 2016) 600 kal TNV TTPOOWTTIKA Tou
ETTAYYEAPOTIKN avaTrtugn. EmmpocBeTa, av AdBoupe uttoyn 011 o€ TTOAAG 1IBIWTIKG OXOAgia yivovTal
UTTOXPEWTIKEG  ETTINOPPWOEIG, KABWG Kal atmmd To Yeyovog OTI OTa IDIWTIKA OXOAgia,  TIG
TTEPIOTOTEPES POPEG, UTTAPXEI N KATAAANAN UAIKOTEXVIKI] UTTOBOWN TTOU UTTOPEI va eKAEITTEl aTTd TA
onuéoia oxoAcia kal Ba PTTopoUae va evioxXUoEl TIC TIPOOTTABEIEG TwV EKTTAIDEUTIKWY YIO £QAPHOYA
NG dlagopoTroinuévng didackaliog AA pe olppaxo TiIg TTME, 10TE pTTOPOUNE VA £PUNVEUCOUE
auTA TN dia@opd avaueoa o€ eKTTAIOEUTIKOUG dnudoIag Kal IDIWTIKAG EKTTAi®EUONG.

2Uvaua, ol ekTTaIdeuTIKOi NAIKiag 51-60 @davnke 6T viLwBouv Aiyo TTEPICTOTEPO £EOIKEIWPEVOI
va diagopotroijoouv Tn dIBACKAAIa Toug Pe Baon Tov padnt kal 1o AvaAuTiko Mpdypaupa o€
OX£0TN, KUpiwg, e TNV NAIKIOKR opdda Twy 22-30 eTwyv. Z0Pewva Kal e Tny épeuva Twv Filippatou,
Kaldi & Govaris (2011), o1 ekmaideuTikoi HEYAANS nNAIKiag Teivouv va Bewpouv oTIOATTOTE
d1a@opeTIKG TN dIdackaAia Toug wg diagopoTroinan. NMapdAAnAa, éva TéTolo eupnua Ba PuTTropouoe
va £EnynBei atrd TNV TTOAUXPOVN EPTTEIPIA TOUG Kal TNV DIOAKTIKA €UEAIEIA TTOU £XOUV QTTOKTAOEI ATTO
10 TTAABOG OXOAIKWYV TALEWV OTIG OTTOIEG £X0UV DIDAEEI.

O1 ektTaideuTikoi TTou dAwoav 6T €xouv KaTé péoov O6po 0-5 PaBnTEG PE PETAVOOTEUTIKO
uTTORABPO VIWBOUV TTIO E£EOIKEIWUEVOI PE TNV OlaPOPOTIOINUEVN OIDACKAAIQ 0€ OXEOn ME TOUG
ouvadEAPOUG TOUG TTou €xouv 6-10 yabnTég pe petavaoTeuTikd UTTORabpo. MoAU mlavov ol Aiyol
MaBNTEC YE PMETAVAOTEUTIKO UTTORABPO va OIEUKOAUVOUV TOUG EKTTAIOEUTIKOUG va SIaPOPOTTOINCOUV
TN S18a0KaAia TOUG Kal va Bewpeital AiyoTepo XpovoRdpa epyaaia.

EmmA£ov, ol yuvaikeg ekTTaIdeUTIKOI QaiveTal OTI gival Aiyo TTeEpICCOTEPO ECOIKEIWPEVES UE TN
olagopoTroinuévn OIdaoKaAia oec oxéon ME Toug AvOPEG OUVADEAPOUC TOug, €eUpnuUa TToU
empBeBaiwveTal kI atrd TNV epeuvnTIK MEAETN Twv PIAITTTTdToUu & BevrioTa (2017) otnv EAAGSa. Mia
mlav €¢iynon Ba ptropouce va gival To yeyovog OTI Ol YUVAIKEG eKTTAIOEUTIKOI aoyxoAouvTal
TEPIOTOTEPO HE TIG DIAOTACEIC TOu DIDAKTIKOU £pyou, aAAG Kal Adyw Tou peydAou TTAnBucuou
YUVOIKWV EKTTAISEUTIKWV AyyAIKAS MAWooag otnv EAAGSA? (BA. Mavroudi, 2016).

Emiong, otnv €peuva Twv Casey & Gable (2011) trapatnpABnke o611 dev ATAV TTARPWG
KaravonTth n €vvoia NG dlagopoTtroinuévng dIdaoKaAiag, KaBwg ol eKTTAIBEUTIKOI dev ATAV
KatdAAnAa evnuepwpévol yia 1o Tedio auTtd. Autd To eUpnUa GUUTTITITEI JE TO eUpnua Tng Mavroudi
YO TTAPAVOAOEIG TWV EKTTAIDEUTIKWY O OXEon HeE TN dlagopoTroinuévn dIdAoKaAia Kal TIG apxEg
TNG. H eANITTAG evnuépwaon, eANITTAG ETTINOPPWON KAl N ATTOUCIO CUCTNUATIKAG EVAOYXOANONG HE TO
TAQiolo TG diagopoTroinuévng dIdackaAiag atrd Toug eKTTAIBEUTIKOUG €ival TBavo va eEnyei TIg
TTAPAVOACEIG KAl TNV OTTOI0 DUCKOAIQ UTTAPXEI OTO KOMUATI TWV TTPOKTIKWY EQAPUOYWV.

‘Evag TTEPIOPIOPOG TNG TTAPOUCaG UEAETNG ATTOTEAEI N TTOOOTIKY TTPOCEYYION TNG £PEUVAG
XWPIG TOV OuyKEPAOTHO OUANOYNG €PEUVNTIKWY OeOOUEVWYV OTTO TTOIOTIKEG pNEBGBOUG. Mapd TauTa,
ME Bdon To epyaAcio TTOU XPNOIMOTIOINBNKE, €yIvE CUOTNUATIK TTPOCTTABEIa va avaAuBolv
ETTaywyIK& Ta epeuvnTIKA dedopéva, waTe va digpeuvnBei TOOO N CUOXETION YVWONG KI €60IKEIWONG
NG AA atd ekTTaudeUTIKOUG TNG AYYAIKAG MAWOCag 600 Kal va TTPOadIoPIoTOUV ETTAYYEAUATIKA Kal
GAa (6TTwG eival o TUTTOG OXOAEIOU) XAPAKTNPIOTIKA TwV EKTTAIOEUTIKWY TTOU €TTNPEAdouv Ta
emimeda yvwong Ki goikeiwong pe 1N AA. ©a Atav OKOTTINO OUWG O€ CUVEXEID TNG £PEUVAG va
OlgpeuvnOoUV o1 ATTOYEIG KAl O DIDAKTIKEG EPAPHUOYEG TWV EKTTAIDEUTIKWY TNG AyyAIKNG Mwooag pe
TTOIOTIKI} EPEUVNTIKA TTPOOEYYION, GAAG KOl N CUOYXETION TWV ATTOWEWY QUTWV HPE TO €idOG KAl TV
TTOIOTNTA TWV  ETTIHOPPWOEWV ava@Qopikd pe Tnv AA Tou Aaufdavouv xwpa OTIG €AANVIKEG
EKTTAIOEUTIKEG TTEPIPEPEIEG.

2 Toppova pe otatiotikd dedopéva tov Ymovpysiov Madsiag g EAAGS0C, amd tovg cuvorikd 4201 ekmaidevtikong
ayyYMKNG YA®oGog, ot 3928 (93,5%) sivan yuvaikeg (Mavroudi, 2016)
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MepiAnyn

To Tapdv apBpo efetdlel Tn diagopoTtroinon TNG OI0ACKAANIAG WG PETAUOVTEPVIOTIKN
TTadaywyikr TTPOCEYYIoN, N OTToia TTPOCAVATOAICETAl GTNV KOIVWVIKIF avaTrTugn Tou padnTn,
ME OKOTTO va KaTeuBuvel TOV paBNT oOTnv atodikry avdamTuén. H diagopotroinon g
010a0KaAiag ATTOKTA TN HOPQR TTOPEIOG KOIVWVIKOTTIOINONG Tou padntrh he dUo Kateubuvaoelg:
1) Tnv karedBuvon TPOg T OnuIoUpyia TNG YVWONG ME TPIA KOIVWVIOAOYIKA, TTOIOTIKG
ePYaAgia: TNV apAyNon ePTTEIPIOG, TNV EpUNVEia TNG guTTEIpiag Kal Tov didAoyo yupw aTrd Tnv
gEpUNVeEia TNG €UTTEIPiOG, PME OKOTTO TNV €UPECN TNG ‘GANBelag’ piag 1I0€ag, YE YVWHOvVa Thv
utrépBacn TOu «eEyw» HEOW TNG Katavénong Tou  TToAudIAoTATOU  avBpPWITTIVOU
UTTOKEIPEVIOUOU. 2) Tnv KateuBuvon Tpog Tn diaxeipion g yvwong wg TTAOUPAANIOTIKAG
epUNVeEiag, epyaAEio autd-opydvwaong TNG OKEWNG Kal CUPTTEPIPOPAS, HECO TTPOWBNONG Tou
oUyXPOVoU aVOIKTOU avaAUTIKOU TTPOYPAMMATOS KAl E0WTEPIKG KivnTPO yIa TNV ETTITEUEN TOU
OKOTTOU: TNG ATOMIKAG avatTuéng. Q¢ TTopeia KOIVWVIKOTTOINONG, N OlaPOopOoTToinan EMITPETTE
TNV OAANAETTIOpPOON TNG €EWTEPIKAG Kal €0WTEPIKAG yvwong. Katd tnv eEwTtepikeuon NG
EOWTEPIKNG YVWONG, ETTEPXETAI N OUVOEON OMIANTA-CUVOMIANTA Kal N olwTin e 0€0ueguon yia
ouvéTTEla avapeaa oTa dUo €idn yvwaong, WOTE va eTTEABEI N ECWTEPIKEUCN TTOU ATTOTEAEI TNV
ETTTEUEN TOU OKOTTOU. QG METOUOVTEPVIOTIKA TTAIdAYWYIKA TTPOCEYYIon TOU WaBnoiakou
QVTIKEIMEVOU, N TTPOTEIVOUEVN TIOPEI KOIVWVIKOTTOINONG CUMPBAAAEI OTNV €TTAYYEAUATIKN
avATITUEN TWV EKTTAIBEUTIKWY KAl TNV ETMITUXIO TwWv PABNTWV Kal avamTiooel éva JOVTEAO
dlagopoTtroinong TnG OIOACKOAIAG WG METAUOVTEPVIOTIKNAG TTAIDAYWYIKAG TTPOCEYYIONG HE
TTPOCAVATOAIOUO TNV KOIVWVIKE avATITUEN Tou pabnth (Zxnua 1, ogA. 10).

Néeig kKAg161a: B1a¢popOTTOINaN, KOIVWVIKOTTOINON, KOIVWVIKA avarrtuén, arouikn avamruén.

Eicaywyn

¢ Wia Topeia avalAtnong TTaIdAYWYIKWY TTPOCEYYICEWV IKAVWV VA avTaTTOKpIBoUuv OTnv
KOIVWVIKN TTPAYMATIKOTNTA TNG eKTTaideuong Tou 21°Y aiwva Tou TTAoupaAiopou, 1o Trapdv dpbpo
eTNPEACeTal aTTO BE0€IG TTOU TTPECPBEUOUV TNV KOIVWVIKI QVATITUEN W TTopeEia Pe Opapa Tnv
OTOMIKA avAaTITUgn, avdAaTTuén Tou KaBIoTA Tov Padnth Ikavoe va oéfetal Tov TTAOUPaAIoUS OTn
Bewpia kai TNV TIPA¢N. H Bfon Tou Vygotsky (1978) om 1O ATOMO, TTPWTA, AVATITUCCETOI
OITTPOCWTTIKA, YECA aTTO TNV KOIVWVIKA €TTaQr Kal diddpacn pe GAAOUG avBpwTToug Kal, WETA,
eVOOTTPOOWTTIKG aTtroTeAei €utrveuon vyia e€étaocn TnG diagopoTtroinong TG dIdacKaAiag wg
METAPOVTEPVIOTIKAG TTAIdAYWYIKAG TTPOCEYYIONG PE TTPOCAVATOAIOHS TNV KOIVWVIKA avAaTITUén TOoUu
pMadnm). H koivwvikp avdmtuén armoteAei T Suvapikh TnG TTPOTEIVOPEVNG OIOQOPOTTIOINUEVNG
d1daoKaAiag, yiati AeItoupyei wg nEoo Kail dladikaaoia TTPOGg TNV ETTITEUEN TOU OKOTTOU: TNG ATOMIKAG
QVATTITUENG.
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AlapopoTroinon didaokaAiag

H diagpopoTroinon Tng d10a0KAAIag PE TTPOCAVATOAICHO TNV KOIVWVIKI AVATITUEN TOU haBnTh
ETMTUYXAVETAl OTAV N TTapadocioky TAEn PetaoxnuaTtiCeTal o TTEPIBAANOV KOIVWVIKOTTOINONG.
2KOTTOG TNG KOIVWVIKOTTOINONG €ival va cuuBAAEl aTnv UTTéEPRaCH TOU «eyw» PECW TNG KATavonong
TOU QVvOPWTTIVOU UTTOKEIMEVIOUOU. H ouykekpipévn uttépPacn avayvwpilel Tn dlagopoTroinon wg
METOUOVTEPVIOTIKA TTPOCEYYION.

O peTapOVTEPVIOUOG CEReTal TN OIOQOPETIKOTATA TWV ATTOYEWV TwWV avBpwTwWyY Kal
QvTaVAKAG TOv ETTIOTNUOAOYIKO TTAOUPOAIOPO, O OTToiog Trpeofelel OTI N yvwon ATToTeAE]
KATOOKEUQO KA TOU avBpwITIvOu Vou, TTapd SIOTTIOTWOT) TToU 0TNPICETAl OTIC AVOPWITIVEG AIOBNOEIG.
H Siag@opoTtroinon, wg PETAUOVTEPVIOTIKA TTaIdAYWYIKF) TTPOCEYYION, TTPOAYEl TNV TTOAUQWVIa yIaTi
moTelel OTI N ‘aAnBeid’ piog 1I9€ag gival TTOANATTAR, a@oUu oxnuaTi¢eTal atrd TNV gpunveia TTou Ta
dropa armmodidouv OTnV 10€a KAl N AvOPWTTIVI E€PPNVEIA €ival UTTOKEIUEVIKN Kal, ETTOPEVWG,
ToAudidoTarn. O PeTAUOVTEPVIONOG cionyeiTal OTI povo péoa amd Tn culATnon Kal aviaAiayn
OTTOWEWV HUTTOPOUME va PABouUPE TOov KOOPO Kal n oculAtnon avBei yéoa ammd TG SlaPopES TwV
UTTOKEIPEVIKWYV aTTOWEWY Twv avBpwTtiwy (Hassard, 1994).

Q¢ UETAPOVTEPVIOTIKN TTaIdAywYIKA TTPOCEYYIoN, N diagopoTtroinon Tng didackaAiag diavuel
MIO TTOpEia KOIVWVIKOTTOINONG TTPog OUo KaTeuBuvoelg: 1) Tn dnuioupyia yvwong kair 2) Tn
dlaxeipion g yvwaon, PE TTPOOPICUO TNV OTOMIKA avaTtrtuén. H atouikrp avartugn atroTteAei Tov
OKOTTO Tng diagopoTroinuévng TAENG Kal eTépyeTal 6Ttav n Pgabnon oupPaivel péoa oto ATOoNO
(Tomlinson and Allan, 2000). H pd6non 1Tou cuppaivel HEOA OTOV EYKEQAAIKO KOl WUXIKO KOOUO
TOU ATOUOU UTTOPED va aTToTEAETEI agia Kal ouveldNTA va JETAOXNMOTIOTE O€ TTPAEN.

Anuioupyia yvwong

H diadikacia dnuioupyiag TG yvwong YECW KOIVWVIKOTIOINONG OTNPICETal aTnVv apxrn OTI n

yvwaon Tou KateuBuvel o€  atroteAeopaTtiky uddnon dOnuioupyeital Puéoa  O€  CUOTHAPATA
KOIVWVIOAOYIKA. H ouykekpIpévn apx OTTAITEl TOV JETAOXNHATIONO KOUATOUPAG oKEWNG. ATTQITEN TN
VONTIKA MUETATOTTION TOU EKTTAIOEUTIKOU OTTd TNV Trapadooiakh avtiAnwn o6t n yvwon hetadideTal
oTn ouyxpovn B€on OTl n yvwon OnUIOUPYEITaI O€ CUOTAUATO KOIVWVIOAOYIKA, yIaTi n
olapopoTtroinon TG d1daockaAiag civar TpwTioTwg TPOTOG OKEWNG (Tomlinson, 2003). O
METOOXNMOTIONOG OTNV KOUATOUPO OKEWNG ETTIPEPEI, £TTIONG, METAOXNMATIONO OTOV POAO TOU
EKTTAIOEUTIKOU: O EKTTAIBEUTIKOG TTaUEl va TTapouciadeTal oTnv TAgnN wg aubevTia Kal AEITOUPYE wg
OUVTOVIOTAG HI0G d1adIKaaiag oTnv oTToia ol padnTég BpiokovTal OTo KEVTPO.
H Ttapouca peAéTn cionyeital pia dladikacia dnuioupyiag yvwong Me Tpia  aAAnAévdeTa
KOIVWVIOAOYIKG XapaKTNPIOTIKA: 1) TNV a@riynon €UTTEIPIAG, 2) TNV EPPNVEIQ TNG EUTTEIPIOG Kal 3) TOV
O1GA0Y0 YUpw aTtrd TNV EPUNVEIQ TNG EPTTEIPIOG. TA CUYKEKPIPEVO XOPAKTNPIOTIKA, AVOQOPIKA UE TN
peBodoAoyia Tng diadikacoiag, atmmoTeAoUv PEBOBOUG TTOIOTIKAG €peuvag TTou, oXedladdpevn wg
MEAETN TTEPITTTWONG (MO TAEN), OTOXEUEI OTNV €Upeon TnNG ‘aAnBeiag’ piag 18€ag péoa amod Tnv
avaAuon TroloTikwy dedouévwy. H ‘aAnBeid’ piag 16€ag opicel TNV KoopoBewpia Tou atdPou Kai
atroteAei yevikeuoelg (Cohen, Manion and Morrison, 2000). H &iagopotroinuévn diadikaoia
010a0oKaAiag-uadbnong €oTiddel GTO va KATAVONOOUV Ol PJOBNTEG YEVIKEUOEIG TTOU APOPOUV O Mia
16éa (Tomlinson and Allan, 2000), 1.X. aydTrn, @IAia, dikaiooUvn, Y€ OKOTTO va TIG HETAPPATOUV O€
TTPAEEIG, WOTE va TTEADEI N PETOUTIWON/TTPAYUATWON.

O1 ouykekpipéveg TTOIOTIKEG WEBOSOI (aprynon, epunveia, SIGAOYOG) ETITPETTOUV OTOUG
MOBNTEG va ATTOKOAUTITOUV TIG TTETTOIBNOCEIG/AVTINAWEIG TOUG, VA OKEQPTOVTAI KPITIKA, VO OKOUVE
TIPOOEKTIKA, va oudnTouv dNPOKPATIKA, va avaBewpoulv TIG avTIAWEIG TOUG Kal, TTPOOEYYifovTag
Mia 10€a e Kalvoupla OTTTIKR, va dnUIoUpyouv vEA yvVwan.
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O Abyog eoTiaong TNG ouyKkekpiuévng diadikaoiag dnuioupyiag TNG yvwong oTnv eUTTEIpia
a@opd otnv ditrTuxn TTapadoxn ot 1) n eutreipia SlaPOPPWVEL TIG AvBPWTTIVEG TTETTOIBACEIS Kal OTI
2) n euTreipia uTTOPE va AEIToupyrnoel wg £€5a@POog YIa AVaOTOXAOWO, WOTE TO ATOPO va €EETATEI TV
EUTTEIPIA KPITIKA, YIO va avaBswpnroel TG TTETToIfnoelg Tou (Dewey, 1910). H peAéTn TnG euTTEIpiag
eVEXEl TTPOPANUATIONO, TTEPVA PNvUPOTA Kal agieg kal SIaUOPPWVEI CUUTTEPIPOPES, HE OTOXO TN
BeATiwon Tou eauTOU TOU ATOUOU OE OXECN UE TOV EQUTO TOU.

OewpnTIKA TTPOOLyyIon TnNG dlagopoTroinong

H Tpoteivopevn diadikaoia Onuioupyiag yvwong ME TIPOCAVATOAIONO TNV  KOIVWVIKN
QVATITUEN TOU HOBNTA evéxel TEOOEPIC AAANAOECAPTWHEVEG QATEIC. 2TNV TTPWTN QAOCTH, YiveTal N
avakdAuywn Tou BaBuou eTOINOTNTAG TOU WABNTH, TWV YVWOEWV KAl TWV EUTTEIPIWV, TWV ATTOYEWV,
OnAadr, TTou 0 PaBNTAG BN £XEl YIA PIA CUYKEKPIKEVN 10€a. H OUYKEKPIPEVN avaKAAUWn PTTOPEi va
yivel Je avoiktoU TUTTOU €PWTHOEIS 0TN QACH a@OpUNONG TOU VEOU TTEPIEXOUEVOU, WOTE N VEX
yvwon va olkodounBei mdvw oTtnv TPoUTTdpxouoa yvwaon Tou Padnth, yiati o eykEQAAOG Tou
MaBnTA d¢ev gival dypagog TTivakag, CUPQWVA e Tn Bewpia Tou 0IKOOOUIGHOU.

21n OeuTePN QAON, YIVETAI N TTAPOUCIACN TOU VEOU TTEPIEXOMEVOU Kal EKTTAIDEUTIKOG Kal
MaBNTEC a@nyoUuvTal ATOMIKEG 1 AAANEC EUTTEIPIEG, OXETIKEG UE TO OUYKEKPIMEVO TTEPIEXOUEVO. H
OUOXETION TOU VEOU TTEPIEXOMEVOU HE TTPOOWTTIKA EUTTEIPIO KAl N €TTIAOYR OXETIKAG EUTTEIPIAG
evéxouv KpITIK okéwn. O pabntAg-aenyntig  UTTOopPEl va avatrtugel n OegIoTNTA TOU YId
atroteAeapaTiki dlaxeipion Tou Adyou Kai oI UTTOAOITTOI PaBNTEG PTTOPOUV va avaTiTuéouv Tn
0e€IOTNTA KATAVONONG HECW TTPOOEKTIKNAG OKPOAONG.

21N TPITN QAcN, EKTTAIOEUTIKOG KAl HaBnTéEG epuNveEUOUV TIG EUTTEIPIEG TTOU eEwTepIKEUovTal. H
epUnveia, €mmiong, €véxel KPITIKA OKEWYN Kal  AvIavokAG Tov  TTOAUdIGoTATO  avOPWITIVO
UTTOKEIPMEVIOHO, EVW ATTOKAAUTITEI TIG TTPOTIMNACEIG KAl TTIBUHIEG TOU atdpou (Dewey, 1938).

2Tn TETAPTN QACN, EKTTAIBEUTIKOC Kal PaBNnTEG eutTAéKovTal o€ OIGAoyo Kal oulnTouv TIG
epunveieg mou ek@pdlovtal. O didAoyog, o oTToiog avlei péoa atmmd TNV KoIVwVIKA aAAnAeTTidpaon
TWV UTTOKEIPEVIKWV ATTOYEWYV, aTTOTEAEI EUKAIpia avATITUENG TOU OEBACUOU TTPOG TOV TTAOUPAAIoHO
Kal KaTeuBbuvel g€ avaoTOXAOHO yia BEATIwoN Tou EauTOU TOU ATOUOU.

MpakTIKA TTPpooyyion TG dla@opoTroinong

e TIPaKTIKG €TTITTESO KAl O€ TIPAYMOTIKEG OUVONKEG €pyaoiag oTn OXOAIKA TAgn, évag
EKTTAIOEUTIKOG BI0ACKEI TO Béua «PiAiay, KAvovTag TNV a@OPUNCn TOU VEOU TTEPIEXOMEVOU E
avoIKTOU TUTTOU €pwTnoelg OTTwG: Mwg Ba opifate Tov 6po ‘@iAia’; i MNoia cuvaioBriuata odg
TTPOKOAEI N AEEN ‘@IAia’; O1 aTravTroEeIg Twv HabnTwy aTTOKAAUTITOUV TIG TTETTOIOACEIG/AVTIARYEIG, TIG
OTdoEIg KAl Ta ouvaioBrjyata TTou AdN éxouv yia TN @IAia. O1 amavtioelg mou déBnkav, o€
OUYKEKPILEVO BIBAKTIKO XPOVo, avTavakAoUv BeTIKEG avTIANWEIS yia TN @IAia: «H @IAia gival aydTmn
Kal 0TAPIEN, cupTtapdoTacn kal BorBcia», «H @iAia gival oxéon euTroTooUvVNGY.

2TN OUVEXEID, O EKTTAIDEUTIKOG TTAPOUCIAEl TO BEPA ‘QINIQ’ e EpyaAEio TOV a@nynuaTikd Adyo
ME TOV akOAouBo pubo Tou AIocwTToU:

AUO @ihol odoITTopoUV Kal KaBwg TTeEPVOUV Yéoa atmod éva dA0c0g, eu@avifeTal Pia apkouda.
®oBouvtar kar o1 dvo. O évag avePaivel oe éva OEvipo, Omou eival ao@aAng. O dAAog dev
TTpoAafaivel va aTTouaKpuVOEi, Kal OKEPTETAI "TO HOVO TTOU JE OWCEN €ival va KAVW TOV VEKPO, YIaTi
n apkouda dev ayyilel TToTé vekpd cwua”. ‘ETol, méTel KaTtayng acdAsutos. H apkouda TTAnCIAdel
TN MouooUda TNG OTO TTPOCWTTO TOU, YIA VA VIWOEI TRV avaTtrvor Tou. Ekeivog KpaTtd Tnv avaTtrvor
TOU YIO KAUTTOON WPA Kal N apkouda ... @euyel. TOTe kKaTeRaivel Kal 0 AAAOG atrd To BEVTPO Kal TOU
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Aéel: "Eida Tnv apkouda TTou KATI oo EiTTe 0TO auTi, TI oou &itre;" Kai mraipvel Tnv ammavrnon: "Mou
gitre, va pnv Tagidelw pe TéEToloug avBpwTtroug!”

O1 goBNTEG €pUNVEUOUV TO VEO TTEPIEXOUEVO KAl Ol EPUNVEIEG TOUG AvVTAVOKAOUV, TWPA, Kal
apvNTIKA cuvaloBriuaTta yia Tn @IAia:

O @ilog Tou d¢ev cival TTpayuatikdg, yiaTi voiaZeTal Jovo yia Tn dIKA Tou ac@AAsia.
O kaAUTEPOG YiNOG uTTOPEi Va gival 0 XEIpOTEPOG XOPOG.

O exBp0d¢ utropei va atrodeixTei QiAog.

Aev uttdpyouv TTpaypaTikoi @idol. O kaBévag voialeTal yia TO GUPQEPOV TOU.

O1 pabntég agnyouvtal TIPOCWTTIKEG TOUG EMTTEIPIEC KAl OKOUVE TIGC EPMNVEIES Twv
ouppadnTwy Toug. Mia pabniTpia citre: «Eixaue mdel ekdpour) ge TO oxoAgio kal appwoTtnoa. H
KaAUTEPN Pou @iAn TOTE PE APnoe Yovn ... Gpxioa va KAdiw, woTTou Pe TTANCiaoe éva KopiTol OTO
oTroio dev eixa MINACEl TTOTE TTpIV Kol TTou ATtav pévn KaBe pépa ota OloAsipuyara ... Tnv
aTToQEUYalE, yiaTi €ixe GAAN Bpnokeiay.

O1 epunveieg TV JOBNTWYV YIO TN CUYKEKPIPEVN EPTTEIPIA TTEPIEXOUV AVTIKPOUSUEVES ATTOYEIG:

e H @IAia kal TO cup@EpPoV TTAvE Padi.
o Av, 6uwG, n ‘QiAn’ éueve ekei, Ba €xave TNV EKOPOUA TNG.
o AvBpwTTOI TTOU £XOUV BIWCEI TNV ATTOPEIYN avaTITUoooUV uPnAd deikTn evouvaiodnong.

2Tnv TeAeuTaia @daaon Tng diagopoTroinuévng diadikaciag d10aoKaAiag-uddnong eKTTaIdEUTIKOG
KAl palbntég eutrAékovrtal o€ diIdAoyo, yia va oudntrioouv, o KAipa @IAIKG Kal dnUOKPOTIKG, TIG
EPUNVEIEC TWV EUTTEIPILYV, ME OKOTTO TNV €Upecn TNG ‘GANBelag’ yia To TI givarl ‘@IAia’, ‘aAfBeia’ TTou
TPOKUTITEl Péoa aTrd Tnv avdAuon Twv avTikpouduevwy ammowewyv. H ‘aAfBeia’ otnv otroia
@Tavouv, péoa amd Tov dldAoyo Traipvel TN Hop®R cionyAccwyv. O1 €I0NyACEIS UTTOpoUV va
KATaypa@ouv w¢ KWOIKAG OTACEWV (WNAG. 2T OUYKEKPIPEVN TIEPITITWON, EICNYACEIS TTOU
KaTtaypd@nkav givai;

o O Tpayuatikdg @ilog Oeixvel To evdIAQEPOV KAl T QPOVTIdOO TOUu TTPOG Tov GAAov OTd
OUOKOAQ.

e O mpaypatikdg @iAog dev OKEQPTETAI TO BIKO TOU CUNQEPOV.
H atmmaAAayn a1rd Tnv TTpokaTdAnwn gival avaykn.

e Kavévav avBpwTro dev TTPETTEI VA UTTOTIMOUME. To KaAd dev €pxeTal TTAVTA OTTO €KEI TTOU
TTEPIUEVOULIE.

e H agiohdéynon piog eutreipiog pe avrikpoudueva cuvaloBAuara utropei va odnyAoel oTn
BeATiwon Tou eauToU pag.

O1 TrpoTeivopeveg oTaoelg (WG atmoTeAOUV YEVIKEUOEIG TTOU avTavakAoUv Tnv ‘aAndeia’ tng
10€ag ‘@IAia’. H ‘aAnBeia’ atroteAei agia, n otroia TTapoucIAgeTal wg ouvEIBNTOTTOINUEVN EIKOVA TOU Ti
gival kal TTwg TTPETTEl va diaxeipideTal KaTtrolog Tnv 16éa. H diadikaoia uttooTAPIENS TNG TTPOCWTTIKAG
ammoywng TTou diapop@wvel TNV ‘aAfBeia’ dnuioupyei yvworn. H yvwon civalr BaBid xapayuévn oTo
oUoTNUa aglv TOU atéPou Kal dnuioupyeital 6Tav pia TTAnpo@opia (TT.X. EMTTEIpIA) EpUNVEUETAl PE
yvwpova TIg TreToIfnoeig Tou atdouou (Nonaka, Toyama, Konno, 2000).

Alaxeipion Tng yvwong

H &iadikacia odnuioupyiag Tng yvwong péoca amd a@riynon, €punveia kal didAoyo
METAoXNMaTICEl TNV TTapadooiakr) TN o€ KOIVWVIOAOYIKO oUCTNUA. ZTO OUYKEKPINEVO oUOTNUA, N
yvwaon, n otroia dnuIoupyeiTal wg atmoTEAECUA KOIVWVIKOTTOINONG, KATEUBUVEI EKTTAIBEUTIKOUG Kal
MaBnTéc va Tn Olaxelpifovial wg: TTAOUPAAIOTIKA epunveia, epyaAcio autd-opydvwong, HECO
TTPoWwONoNG Tou oUYXPOVOU AVOIKTOU QavOAUTIKOU TTPOYPAUMATOSG KAl E0WTEPIKO KivnTPo yia Thv
ETTITEUEN OTOXWV.
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Q¢ TTAOUPOAIOTIKA gpunveia, n yvwaon avayvwpeilel Tnv agia Tng avlpwITivng UTTOKEIUEVIKAG
oKEWNG Kal éKppaong Kal TNV agia tng TTOAAATTAAS aARBEIag TNG KOIVWVIKAG TTPAYHATIKOTNTAG TWV
Qaivouévwv/idewv. H yvwan dnuioupyeital péoa amd v aAAnAETTiOpacn SIOQOPETIKWY ATTOWEWY
KAl EYTTEIPIAG, YIATI N eUTTEIPIa TTAUEI va €xel agia av dev TTepIAaBAvel diddpaan pe To TTEPIBAAAOV
(4Toua, amoyeig) (Dewey, 1938).

Qg gpyaleio auTtoé-opydvwaong, N yvwaon TTou avatmTuooetal géoa atrd TNV aAAnAeTidpacn Kai
KOIVWVIKN €TTa@r cUPBAAAEl oTnv opydvwon TNG OKEWNG, WOTE TO ATOUO va PTTOPED va pabaivel
TTWG va Pabaivel. MaBaivel, avaueoa ae AAAa, OTI OTaV QVOKAAEI OTR YVAPN TOU 1 a@nyeital pia
EUTTEIPIA, TNV €PPNVEUEl, oulnTd Kal avaoTOXAZeTal TTAVW OTNV EUTTEIpiA, MPTTOPEl va pdaBel. Ol
EIONYAOEIG TTOU KATAYPAQPOVTAl OTOV KWOIKA OTACEWV CWNSG oUPBAANouUV OTnV auTd-opydvwaon TnNG
KOIVWVIKAG CUMTTEPIPOPAG TOU PaBNTA OTOV XWPO TOU OXOAEiOU Kal KATEUBUVOUV OTNV ATOMIKA
avamTugn. O KWdIKAg oTaoewv CWAG PTTopE va d1adoBei oTn oXOAIKN Jovada Kal va cupBAAEl oThv
QVATITUEN TNG OXOAIKAG HOVAdAG 0€ KOIVOTATA uabnong.

Q¢ péoo TTpowbdnong Tou OCUYXPOVOU aVOIKTOU aVOAUTIKOU TTPOYPAUMOTOG, N yvwon
avayvwpeigel TNV avaykaidTnTa yio KoIVWwVIKOTToinon oTtn dladikaoia d1dackaAiag-paénong. H
yvwon tou mapdyetal géoa amd OidAoyo divel ypobid oTo KAEIOTO avaAuTiké TTpoypapua. To
KAEIOTO avOAUTIKO TTPOYPOUUa OTOXEUEl GTN YVWOTIKA JOVO avdaTiTuén Tou PaBnTh Kal ayvoei Tnv
avAaykn yia dnuioupyia, otn OXOAIKN TAEN, KAIPATOG eAeuBepiag EKQPAONG TNG EUTTEIPIAG yia (TTI0)
atmroteAeopaTik padnon (Dewey, 1910). To ouykekpigévo kKAiga pdBnong mpodyetal amod Ta
oUyxpova avoIKTG avoAuTIKA TTPOYPAUMOTA TTOU £XOUV OKOTTO TN JABNan TTou TTpocavaToAilel oTnyv
OAGTTAEUpPN AVATITUEN TOU PHaBNTA (YVWOTIKN, KOIVWVIKE, ouvaiodnuartikh, n6IKrA, TTOAMITIOTIKNA).

Q¢ «kivnTpo yia Tnv €miTeun OTOXWV, N Yyvwon Tou dnuioupyeitar péoa amd Tnv
KOIVWVIKOTTOINON CUWBAAAEl oTnVv €TTiTEUEN TOU OTOXOU YIO ATOMIKA avaTrtuén. H yvwon yivetal
OTOXO0G, TOV OTT0i0 OI AvBpwTTol BEAOUV VA KATAKTACOUV, YIa VA YivOuv KOAUTEPOI O OXEON PE TOV
eautd Toug. Otav n ‘aAnBeid’ TnG 16€ag (N OTToia QTTOTEAEI yvwon) aviavakAd Tov avepwITivo
UTTOKEIMEVIOHO, TOTE N ‘aAABeIa’ opilel Kal TN CUPTTEPIPOPG TOU ATOMOU, YIATi TO ATodo PpiokeTal
péoa otnv aAABeia (Kierkegaard, 1974).

ESwTepIiKkn KAl ECWTEPIKA yvwon

H ‘aAfBeia’ piog 10€ag SIaopPWVETAl HE EPYOAEIO TOV AOYO KOTA TNV a@riynon, EpPNVEia Kai
O1dAoyo Kal aTroTeAsl ewTepIK yvwon. H eCwTtepikn yvwon egival TroloTiké dedopéva, Ta oTroia
MTTOPOUNE VO CUAAEEOUE, va €TTECEPYAOTOUNE KAl VO EPUNVEUCOULIE.

Otav n €€wTtepIKn yvwon avarmTuyxBei yéoa oto drouo wg Temmoidnon, agia, 1davikd Kai,
YEVIKOTEPQ, WG WAOnon, amoteAei eowtepik yvwon. Otav n ‘aAnBeid’ g 16€ag, wg
Tetroionon/agia/idavikd, yetaepddetal o€ TTPAEN Kal aiveTal otn dpdon Kal pouTiva Tou aTéuou,
TOTE UTTAPXEI CUVETTEIO AVAPECO OTNV £CWTEPIKA KAl ECWTEPIKN YVWOTN KAl N CUVETTEIA €ival EvOEIEn
TPAYHATIKNAG HdBNONG Kal ATOMIKAG avaTTuéng.

MovTéAo SiagopoTtroinong Kail povtéAo dnuioupyiag yvwong SECI

H diagopoTtroinuévn d1IdaoKaAia TTou n TTapouca €101ynon TTPOTEIVEI UE TO KOIVWVIOAOYIKO
MoTiBo: agriynon, epunveia kar SIGAOYOG @AivETAl va QVTATTOKPIVETAI OTO HOVTEAO Oladikaoiag
onuIoupyiag TnG yvwaong, To oTroio TTpoTeivel TEooepIG aAANAEvOeTEG Dladikaaies yia Tn dnuioupyia
yvwong: Koivwvikotroinon, EEwTtepikeuon, Z0vdeon kai EcwTtepikeuon (Nonaka,Toyama, Konno,
2000).

H 6An diadikacia 1mou n TTapolca PEAETN TTPOTEIVEI PE TNV €QAPHOYA TWV TTOIOTIKWV
MEBOOWV: aprynon, epupnveia kar SIGAOYO pE TTUpAva TNV guTTEIpia  atroTeAeil  diadikaaia
KolvwvikoTroinong. Kai o1 1peig péBodol Trpodyouv Tnv £K@PAcn TIETTOIBACEWY, QVTIAQWEWV,
ouvaioBnudtwy pe Adyia kai n EKepacr] Toug atroTeAei diadikaoia ewTepikeuong. H egwTepikeuon
onuioupyei oxéon olvdeong avAPeoa OTOV OMIANTA KAl GUVOMIANTA/aKpOATH, yiaTi n eEWTEPIKA
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yvwon £xel emidpacn oTo ouvaiodbnua Kai Tn okéywn Tou AAAOU A OTNV ECWTEPIKH YVWon Tou GAAoU.
H ouykekpiyévn ouvdeon WTTOPEI va avayvwpioTei wg utmtéoxeon/cupfoAlaio TTou agopd oTn
O€oueuon Tou odIANTA yia ecwTepikeuon. H eowTtepikeuon eival n dladikagia KATA Tnv OTToia Ta
Aoyia atmotehouv afieg ) petaoxnuatiCovial oe agieg. O1 agieg yivovral TTpAgn Kal n TPAgn
avtavakAd Tov BaBud emiteuéng Tou OKOTTIOU TNG TTAPOUCOG MEAETNG: ATOMIKN QVATITUEN HEOW
KOIVWVIKAG avAaTITUgnG.

ZUNTTEPAC AT

H dnuioupyia yvwong wg HECO Kal BIadIKATIO KOIVWVIKOTTOINONG Kail n dlaxEipion TG yvwong
WG OTTOTEAEOMO  KOIVWVIKOTTOINONG QATTOTEAOUV €VOEIGEIG KOIVWVIKNG avaTtugng. H Koivwvikni
avAaTITugn CUPPBAAAEI OTNV ATOMIKA AVATITUEN, N OTToIa UTTOPEI va PETAPPOOTEI WG BeATiwon Tou
£QUTOU 0€ OXEON KE TOV EQUTO | WG UETAOXNMATIONOG TOU £QUTOU ATTO TO «Eipdl» OTO «yivopaiy. O
OUYKEKPIUEVOG HETOOXNMATIOPOG MTTOPEI VA avayVWPEIOTER WG ETTAYYEAPATIKA avyaTITUEN TWV
EKTTAIOEUTIKWV KAl WG ETTITUXIA TV JadnTwv.

EtrayyeAHaTIKR AVATITUEN EKTTAISEUTIKWV

O1 gutreipieg TOU oulnTOUVTAl OTN OXOAIKN TAEN aTTOTEAOUV ‘KPITIKA £TTEICOdIA’, TA OTTOIx
OUuPBdaANouv oTnv avatTugn TNG ETTAYYEAMOTIKNG KPIONG TWV eKTTAIBEUTIKWY Kal TG Bewpiag Toug
ylo TO €mmAyyeAud Toug. Ta KPITIKA €TTEI000Ia PTTOPOUV va KATEUBUVOUV O€ ETTAYYEAUATIKO
QvaoTOXAoHO, HME OKOTTO TNV KOTavOnon Tou ‘TTolol €igaoTe’ w¢ ATtopa Kal ‘T €iyaoTe’ wg
emmayyeApaTtieg exmmaudeuTikoi (Tripp, 1993). H kartavénon Tou €autoU HECA QTGO KOIVWVIKEG
TTaIdaywWYIKEG TTPOCEYYIOEIS TOU HABNOIOKOU QVTIKEIMEVOU UTTOPEI va AEITOUPYNOEl wg KivnTpo yia
BeAtiwon Twv JIOAKTIKWY TTPOKTIKWY TOU EKTTAIOEUTIKOU KOl va KATEUBUVEI OTNV EKTTAIOEUTIKNA
QTTOTEAECPATIKOTATA.

Ta KPITIKA €TTEI0O0IA, ETTOPEVWG, ETTNPEACOUV TO QiOBNPO TNG ETTAYYEAUATIKNAG apOCiwong
TOU EKTTAIBEUTIKOU KAl PTTOPOUV VO KOTEUBUVOUV OTOV WETAOXNUATIOUO TNG ETTAYYEAMATIKAG TOU
TAUTOTNTAG (Strauss, 1959), woTe va yivel o aTTOTEAECHATIKOG. INa TTapddeiyua, n diadikaoia TTou
OTNPEICETal OTNV £PMNVEIA KAl avdAuon TngG EUTTEIPIAG UTTOPEI va OTTOKOAUWEI TNV avdaykn yia Tn
XpPnon OI0QOPETIKWY 1 AAwv Opdoewv. H atmokGAuywn TETOIOG QVAYKNG KIVNTOTTOIEI  TOV
EKTTAIOEUTIKO va  emmivonoe/epapudoel GAAeg peBSOoug BIBAOKOAIOG KAl N €Qapuoyr VEWV
OI0AKTIKWY PEBOdWY aufdvel TNV aQOoCiwon Tou OTo €TTAYYEAMO Kal BEATIWVEl TNV ETTAPKEIA TOU
oTnv gpyaaia.

Emituxia padnrwyv

H koivwvikr] aAANAeTTidpaon TTou ekTuAicoeTal o dNUOKPATIKG TTEPIBAANOV TAENG TUPBAAAEI
oTn dIauopYwWaon Twv PaBnTwy o¢ dNUOKPATIKOUG TToAITeg. Mabaivouv va amodéxovtal Tn
OIOQOPETIKA ATTOWN KOl N METAQPACN TNG OUYKEKPIPMEVNG ATTODOXNG O TTPAEN MTTOPEI va CUPPBAAEI
OTNV KATaTTOAEUNON TNG PNTOPIKAG Tou piooug Kal TnG Biag avaueod toug (Delors, 2002) kai,
OUVETTWG, OTn OXOAIKA BeAtiwon. O didAoyog cuuBaAAer otnv avattugn (1mo) SIAAAAKTIKAG
oTAONG OTNV KABNUEPIV TTPAEN KAl OTOV EUTTAOUTIONO TNG CUAAOYIOTIKNG IKAVOTNTOG TOU JabnTh.

Otav n mapadooiakf TaEN PeETaoxNUaTiCeTal o€ TTEPIBAANOV KOIVWVIKOTTOINONG Kal oUCTNUa
KOIVWVIOAOYIKO, 0 HaBNTAG WTTOPEI va avaTtiTUEEl TNV KOIVWVIKK] TOU vonuoouvn, N oTroia dev apopd
MOVO OTn yvwaon TOU YIO T CUMTIEPIPOPA TTOU TTPETTEI VA €XEI OTIG OXEOEIG TOU PE TOUG GAAOUG
avBpwTToug, aAAd Kal oTnV idIa TN CUPTTEPIPOPA TOU OTIG OXECEIG TOU E TOUG AAAOUG avBpwTToug
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(Goleman, 2006). H atmmoteAeoPaTIK) CUMTIEPIPOPAE TOU PAONTH OTIC OXECEIS TOU PE TOUG GAAOUG
gival atroTéAECPa TNG ATOMIKAG TOU AVATITUENG.

* Efwtepikeuon-
Externalization

r ,
¢ Kowwvikomoinon-
Socialization

* Madoponoinon: mopeia

KOWWVLKOTIOLNG NG * Exdpaon nemolBrioswy,

ouvaloONUATWY pe
Aoy
Adriynon Abrynon
Epunveia Epunveia J/
Auddoyog Mdhoyog
Ebpeon ‘aAiBetac wag Moot Sebopéva
18eag f L %
L
5 Ane MeTaoynpomiopog
Eoubean ‘:h“ il efwrepLrig + BeAtiwon eautou.
gUVoRANT- ECWTEPLKAG YVAIONG OE MeTaoxnuaTopoe
Efwtepikr) yvwaon + npagn welpoy — ayivopols
ECWTEPLKI yVwOn. Eowrepikevon
Ynaoyxeon: Mpaypdrtwon pébnong -
. Mpayudtwon: emiteuén .
* Z0vbeon- QTOWIKAC aVTTTUENC ¢ Ecwrtepikevon-
Combination I Internalization
EmayysApotkr avantuén Emtuyic
EKTTALSEUTLKWOV uabntwv
. PAS J/

2XAMa 1. MovTtéAo Ola@opoTToinonNg W¢ MPETAMOVTEPVIOTIKAG TTAIOAYWYIKAG TIPOCEYYIoNG ME
TTPOCAVATOAIOUO TNV KOIVWVIKY QVATITUEN TOU padnTr.
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NMPOIMrPAMMA ZYNEAPIOY- DiDeSu

NMapaokeun, 26 Mdiou 2017 Friday, 26 May 2017

17:30 - 18:00 Eyypa@ég Zuvédpwv

18:00 — 19:20 TeAetn ‘Evap&ng Xuvedpiou Conference Opening Ceremony
OMNopéheia e Xaipemiopdg and Tov Ynoupyou lNaideiag kai MNMoAimopou, k. Kwota Kadn
Plenary

e [lapouciaon Tou Eupwnaikou npoypduuatog DiDeSu and tn Ztaupouia Bahiavti, MNaidaywyikd
IlvoTitouto Kunpou

Makedovia e Bivreonapouciaon Tou Eupwnaikou npoypdupatog DiDeSu (epyacieg, dpdoeig, napadoTtéq)

Macedonia
KENTPIKH OMIAIA 1: KEYNOTE SPEAKER 1
MpowBwvTtag Tn diapoponoinon: AiIdackKaAia Advancing differentiation: Teaching and
Kal gaénon yia Toug Hadntég Tou 210u aiwva learning for 21st century learners
Dr Richard Cash, Dr Richard Cash,
2uyypageag Kal MNaidaywyikdg ZUuBouiog Writer and Educational Consultant
19:20 - 20:30 MAPAAAHAH ZYNEAPIA 1 PARRALEL SESSION 1
Makedovia Enipép@won eKNAISEUTIK@V yia TNV Teachers’ training for the implementation

Macedonia €Qappoyn Tng diagoponoinong Tng di1IdacKaAiag of differentiated instruction
(Greek speaking session)

Zuvtoviopog: Aeukiog NeoguTou
e AUCKOAIEG Kal MPOKANCEIG aTnv avdnTugn diapoponoinuévwy oxediwv d1I0AcKaAiag
>oucdva MavreNiddou, Avaoctacia Xidepidou-Mavdapn, MixagAa-Aécnoiva Nand

¢ Ynoompi&n eknaIdeUTIKWV oTnV EQapuoyn Tng diapoponoinuevng didackaiiag oto Nnniaywyeio:
anoTtiynon evog NPoypPAPPaToOg ENAYYEAUATIKAG avAnTuéng
Avaotacia MaBidou, Adpva Kakavd

¢ AIEPEUVWOVTAG NPOONTIKEG ENUOPPWONG Kal katapTiong o€ Napoikiakd xoAeia Tou Hvwpévou
BaoiAeiou: Ailagpoponoinon Tng d16ackaAiag Kal NPOKANCEIG EQPAPUOYNG
Mupia Miepidou, Mapia Kaunoupn-Advog

¢ Algpelivnon Twv OTAGEWY KAl NENOIBNCEWY UNOWNPIWV EKNAIBEUTIKWY MPOCXONKNG KAl ZXONKNAG
Eknaideuong yia Tnv EQapPOGTIKA AEITOUPYIKOTNTA TNG dlapoponoinuévng d1I0AcKAAIag oTo
nAaiolo Tng MNpakTikAg Acknon
Mapia ZakeAhapiou, =évia MnTon

¢ ‘Eva oxoAeio yia 6Aoug: Evduvapwvovtag tn diagoponoinon otnv MNpooxohikn Eknaideuon -H
npayuaronoinon Tng Bewpiag péoa and KavoTOUEG NMPAKTIKEG EQAPUOYEG
Ndoia XapaAdunoug, EAeva ©eodoaciou, ZTaupn ZT1aupou



NeukoBéa Aiapoponoinon d1dackaAiag: Differentiated instruction: Research and
Lefkothea ‘Epguva Kal NPAKTIKEG practice (English speaking session)
Session Coordinator: Maria Meletiou-Mavrotheris
¢ How are the multiple intelligences fostered in some Romanian textbooks for 6th grade
Sanda Bordei
e Differentiating instruction in music teaching and learning: Challenges and possibilities
Natassa Economidou Stavrou
¢ Mathematics teaching enhanced with technology
Marina Appiou-Nikiforou, Panayiota Constantinou, Maria Meletiou-Mavrotheris,
Efi Paparistodemou
¢ Promoting differential instruction and teacher professional development through training
of faculty in problem-based learning (PBL)
Stella A. Nicolaou
¢ Using learning trajectories as a tool for differentiated instruction in STEM Education
Theodosis Theodosiou, Marina Appiou-Nikiforou
¢ Pedagogical sheets between innovation and pragmatism in modern didactics
Nistor Dorel, Nistor Nicoleta
Appoditn Epyaotnhpio 1: Workshop 1:
Aphrodite Ala@oponoinon og pabnua Differentiation in Greek language
NeoeMnvikng Mwoocag oTn instruction in Secondary Education
Méon Eknaidguon (Greek speaking session)
Owteivh ©€0doUAou - Eutuxia Mnovidou
Bepyiva EpyacThpio 2: Workshop 2:
Vergina AEI0A6ynon Kai diagoponoincn Assessment and differentiation
(English speaking Session)
Dina Tsagari
20:30
Xwpog Moivag Ae&iwon Xuvedpiou Conference Reception

Pool Area




2 apparo, 27 Mdiou 2017 Saturday, 27 May 2017

KENTPIKH OMIAIA 2: KEYNOTE SPEAKER 2
9:00 — 10:00 Aiapoponoinon diIdacKaAiag yia Tnv Differentiation of instruction for teacher
OMopéreia enayyeApaTikKn avantuén Twv eknaideuTIK®V professional development and students’ success:
Plenary KAl TNV EMNITUXia TwV Jadntwv: obstacles and presuppositions
Makedovia Epnédia kai npolnoB€ceiq (Greek speaking presentation — Paper in English in
Macedonia conference folder)
Ap Maipn Koutoghivn, KaBnynTpia, Dr. Mary Koutselini, Professor, University of Cyprus
Mavenmotiuio Kunpou
10:00 — 10:30 AiGA&ipypa Coffee brake
10:30 — 12:00 MAPAAAHAH ZYNEAPIA 2 PARRALEL SESSION 2
Makedovia Alapoponoinon kai ZxoAikn Hyeoia Differentiation and Educational Leadership
Macedonia (Greek Speaking Session)

ZuvTtoviouog: XpioTiva Xtaupou
* XTUA pdBnong, Hop@eEG vonpoouvng kail dilagoponoinon otn 8idackaAia
EAeovwpa MNanaleovTiou - Aoukd

e O pbAog Tou OXOANIKOU ny€Tn oTnv UIoB€TNoN TG dlagoponoinong TNG S1I0ACKAAIAG WG NOAITIKAG
TNG OXOAIKAG povadag
Bebdwpog Ocodwpou, TodkkIpog Avpeag

¢ O pdbhog 1Tng Hyeoiag wg npog Tnv npowBnon Tng diagoponoinong Tng d1I0ACKAAIAG OTO OXOAEIO
Avdpovikn Avtwviou

e Egpappoyn 1ng diapoponoinong Tng d1dackahiag Kal 0 pOAoG Tou nyetn: MeAETN NepINTwong
Mepikmidvn Xar¢nvikoAdou, XTaupouAia Bahiavth

¢ To oxoAgio wq eoTia npowOnong TG dlapoponoINUEVNG SIBACKANAG HEOW TNG ENAYYEAUATIKNAG
MAONOoNG TWV EKNAIBEUTIKWV
"ewpyia Maoiapdn, XpicTiva Ztaupou

N\eukoB<a
Lefkothea

EknaideuTikoi kai diapoponoinon: Teachers and differentiation: Opportunities
Eukaipieg kal npoKAAGEIG and challenges (English speaking session)

Session Coordinator: Liliana Mata
¢ Differentiation of instruction as means to improving the intercultural classroom
Christina Hajisoteriou, Stavroula Valiandes, Lefkios Neophytou

e Promoting differential instruction and teacher professional development through training of
faculty in problem-based learning (PBL)
Stella A. Nicolaou

¢ Responding to learners’ diversity in informal learning settings: Differentiated instruction at the
society of Christian Doctrine in Malta
Emanuel Mizzi

e Emotional Literacy in EFL classrooms: Teacher practices in Cyprus
Ekaterina Kliueva, Dina Tsaggari

e Using the 4mat cycle to differentiate Instruction: An example with short stories
Chrysanthi Nicodemou-Pasiardi



Appoditn EpyaoTtipio 3: Workshop 3:
Aphrodite ZNPAvTIKOi NapAyovTEG oTNV EMITUXIA TWV Critical factors in student success:
HaOnTtwv: And Tnv €pguva oTnv NPAagn Research to practice
(English speaking session)
Richard Cash Richard Cash
Bepyiva Aiapoponoinon Tng d1dackaAiag Differentiation in mathematics teaching
Vergina ora Maénparikd (Greek speaking session)
Zuvrtoviopog: ‘Epn Manapictodnuou
¢ Alapoponoincn otnv npdé&n: Mopeia Npog Tnv epappoyn kai oxedlaoudg didackaAiag oTo
MAONua Twv PaBnuaTIKwy
XpucoBaldvtw Boukudidou
e Alagoponoinon otn didackaAia Twv MadnuaTikwv otnv MNpooxoAikh Eknaideuon
ME TN SNPIOUPYIKA XPAoN TNG TEXVOAOYIAC KAl TNV AQUTEVEPYEIQ TWV UaBNTWV
21éNIa AnpnTpiou-MixanAidou, E@n MNanapiotodnuou
e Alagpoponoinon didackahiiag epupadou opBoywviou - " TAEN AnpoTikoU ZX0AEiou
>wkpdAtng GIAINNIdng, Aviwvia Xat¢noTuAAn
¢ Aiapoponoinon didackaAiag Twv MabnuaTik@v: Alqipeon pe povownio diaipéTn —
Epapuodlovrag empepioTikn 1I810TNTA-A" TAEN AnpoTikou
KoUMa Xpucootéuou, Een Manapiotodnuou, EuctdBiog Bdoihag
e Evepyonoinon kail BeATiwon Twv pabntwv oto udbnua Tng MNwoocag kal Twv Mabnpatikwy
pEoa and Tn diagpopornoinon Tng dIdacKaAiag
NikoA€rTa Kouvtoupn, MNdvva ToiykAep, ZTaupouia Bahiavi
12:00 - 12:15 AidA&ipypa Coffee Brake
12:15 -13:45 TMAPAAAHAH XYNEAPIA 3 PARRALEL SESSION 3
Teachers-anddifferentiation:————————
Makedovia EknaibeuTikoi kai Siagpoponoinon: Opportunities, challenges and research
Macedonia Eukaipieg, npokANCEIG Kal épeEuva (English speaking session)

Session coordinator: Chara Makriyianni

Teachers’ knowledge, attitudes and practices towards differentiated instruction
Stavroula Valiandes, lulia Lazar, Lefkios Neophytou

Differentiation of Instruction as a mean to social inclusion and school effectiveness in school
in the “Zones of High Priority schools” and “Action for School and Social Inclusion” programs
Chara Makriyianni, Stavroula Valiandes

The new Cypriot music curriculum: Teachers’ interpretations and students’ perceptions of
differentiation
Chryso Hadjikou

An experience of training and implementation differentiated Instruction in the Spanish
educational context Bermudez Martinez, Maria NUnez Delgado, Pilar Liébana Checa, José
Antonio

Helping kidergarden teacher to implement a project based differentiated instruction model
during their practicum
Efthymia Gourgiotou



NeUKoBEa Ala@oponoinon diIdacKaAiag: Differentiated instruction:
Lefkothea ZTPATNYIKEG KAl TEXVIKEG Strategies and techniques

(Greek speaking session)

ZuvtoviopoG: XpioTiva Xar{nowTtnpiou

Aiapoponoincn oto pddnpa Tng lotopiag: OnNTIKEG avanapacTACEIG kAl DIAXEIPION TOUG OTO UAIKO
yia  [F"AnpoTikou

Mupia A. KwvoTtavTividou

Avdantuén kai BeATiwon Tou NPoPopPIKOU Kal ypantou Adyou pe Tn diagoponoinon Tng d1IdAcKaAiag
Xpiomia ZkoupoundTn , KAeondrpa Mouokn, >taupouAia Bahiavtni

> xedlaouog diapoponoinuevng dIBACKAAIAG oTo pdBnua TNG MAWooag: TEXVIKEG KAl OTPATNYIKEG
€pyaciag Kkal udénong yia 6Aoug Toug HabnTEG
Mapiva NikoAdou, Zraupouia BaAiavtn

H diagpoponoinon Tng didackaAiag pyéow TnG neBddou Jigsaw
‘E@n Aapeiou

Ta pouoceia TéExvng wg 1I8avikd nePIBAAovTa uddnong Kai diagoponoinong
Xat¢nnigpn'EAeva

MaBnpaTikd kai diagoponoinon oto vnniaywyeio: MeAETN nepinTwong

‘EAeva TQaunddn, Mapia Ziakain, Avtpia 2Kkoupn

A@podiTn Alapoponoinon diIdackaAiag: Differentiation of instruction:
Aphrodite ‘Ep€euva Kal NPAKTIKEG Research and practices

(Greek speaking session)

ZuvTtoviopog: EAévn Manayewpyiou

Alapoponoinuévn didackaAia: and Tn Bewpia otnv Nnpd&n
EAévn Aapiavidou

2TpaTnyIkEG dlagoponoinong oto uddnua Tng lotopiag A’ Muuvaciou — AIGAKTIKO GEVAPIO
©¢kAa "'ewpyiou, EAeva KwvoTavTivou

Alapoponoinon didackaiiag pdaénong ota Mabnuatikd o€ TdEn PIKTAG IkavaTnTag otn Méon
Eknaideuon Mavayiwta Kwvotavtivou-Kat¢n, Epn MNManapiotodnuou

Alaxeipion TNg eTEPOYEVEIQG 0TN GXOAIKN TAEN Kal diagoponoinon Tng di1dackaliag: AndYEIg
eKNAIOEUTIKWYV TNG AyYAIKNG Mwooag otnv MNMpwTtoBdbuia kal AsutepoBdBuia Eknaideuon
™G EANGDQG

Xdpig T¢ioBdpa, ZraupoUia KaAdn, Alapdvtw PIAinndTou

Alapoponoinon: MeTapovTePVIOTIKA Naidaywylkn NPocEyyion, JE NPooavaTtoAMoud TNy
KOIVWVIKA avdnTugn Tou pabntni

Kartepiva KwvoravTividn-BAadiunpou



Bepyiva EpyaoTtipio 4: Workshop 4:

Vergina

12:15-13:00 MEPOX A~ PART A
Alapoponoinon didackaAiag pe fdon Ta Differentiation according to students’
NPOCWNIKA XapaKTNPIOTIKG Twv padntwv:  personal characteristics: ideas for
16é€g yia avanTtugn ypappaTiogou oTig developing literacy in the first grades
NPWTEG TAEEIG TOU OXOAEioU (English speaking session)
Tina Leban Rutan Tina Leban Rutan

13:00-13:45 MEPOXZ B~ PART B

Z1patnyikég agloAdynong otn
Siapoponoinon Tng diIdackaAiag oTo
HAaOnua Twv Ouoikwv EnicTnpwv otnv
MpodnuoTtikA, AnpoTikn Kai Méon
Eknaideuon

Liliana Mata luliana Lazar, Venera-Mihaela
Cojocariu, Gabriel Lazar, lonut Stoica

Assessment strategies of differentiated
instruction use in the science class in pre-
primary, primary and secondary education
(English speaking Session)

Liliana Mata luliana Lazar, Venera-Mihaela
Cojocariu, Gabriel Lazar, lonut Stoica








