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TO AIKTYO 2XOAEIQN YNOZTHPIZHZ THZ OINANAINQZIAZ
TOY NAIAATQIKOY INZTITOYTOY KYNPOY
Tl; TIATI; NQzZ;

1. Ty
* To ZKenmtiKO Zxedlaouou kat Nettovpyiag tou Aiktuou - Eknaudeutikoi
* To Aiktuo w¢ Kowotnta Mpaktikng kat ErayyeAuatikn Kowvotnta Madnong
* To Zkentiko Zxebiaouou kat Asttoupyioc tou Aiktuou - Madntéc/Madntpleg
* Apxéc Emutuyiac Mpoypauudatwv @idavayvwaoiog

2. lari;
* O Atoutikeg kat Kowvwvikég Ataotaoeis tns QiAdavayvwoiog

* Ot Kowvwvikeg ALaOTAOELS WG AMAPOLTNTO OTOLYEIO EMITUXIOG TWV TTPOYPOUUATWY
plAavayvwoiocg

* O poAog¢ tou oxoAegiou
* O pOAOG TWV EKTTOUOEUTIKWV

3. lMNwg;

* lowog/Mota eivat n ekmatdeutikog mov powdei tn piAavayvwoia; - lMpwta
AntoteAéouara

* Ta natdia rovu ayanouv ta BiBAia — MNapouoiaoeilg EKmatdeutikwy Tou ALKTUOU



Tl; 1 TO AIKTYO 2XOAEIQN

JKETTIKO YNOZTHPIZHZ THZ
Zxyedlaouou DINANATNQZIAZ TOY
Mpoypauuatoc NAIAATQIiKOY

IN2TITOYTOY KYNPOY



Olavayvwoia N BiBAtopAia: T eiva;

Bibliophilia / Love
of Reading/

Reading for
pleasure (RfP)

J

Bibliophilie /
Amour de la lecture

J

Bibliofilia /Amore
per la lettura




DO\avayvwaoio N BiBAtoptAia: T eival;

) ) Itdcewv/
AsflotRtwv/ ZuvnOswwv/ )
) ) ZuvalcOnuatwv/
N'vwoegwv/ Awadikaciwv/ )
) ) ) Neno®noswv/
Mabnolakwv Ztoxwv ApacEwWV .
2XECEWV
J J J




«MoAi¢ eva Bpepog kabioel ota TodLa TOU yoviou I
knoeuova tou, padaivel va oUVOEEL TN SpaoTNPLOTNTA THG
avayvwonc¢ UE to ocuvalodnua tnc ayannc.» (o. 82)

Wolf, M. (2008). Proust and the squid:
The story and science of the reading brain. Harper Perennial.



O\avayvwoia N BiBAtoptAia: Tu eival;

. ~ e ) Y / A
' TOUGEWV
Ag§lotRtwv/ ZuvnOswwv/ 5 Onudartwv/
’ uvalLo aTwyv
N'vwoeswv/ Awadikaowwv/ 1 er}u /
' ENMOLONOCEWV
MaGr!otava Apdaocewv i
rorioy IXECEWV
. ) . ) N ~

Avayvwotikr Tavtétnta BT T S L
AvVayVWOTIKI EUXEPELOL lotopia Avayvworg pou Elbieibiei sl [

ZeBACHOG AVAPEDA CE

Evepyntikr) Akpoacon AwoBaiw Tto npwi e
Katavonon Alapalw nmpv Koundw SePaopée mpoc noMarhée andbeie
Npodopkdg Adyog Aaveilopat BLBAia

AVayVWOTIKEG KOLVOTNTEG
Anpoupyki Fpadn T pou apéoel va Stapalw

Néoco dLafalw

J

AvayvwoTtikoc Oyko¢




Tl; 2 TO AIKTYO 2XOAEIQN

JKETTIKO YNOZTHPIZHZ THZ
Zxyedlaouou DINANATNQZIAZ TOY
Mpoypauuatoc NAIAATQIiKOY

IN2TITOYTOY KYNPOY



Ta lMpoypauuata ErcayyeAuatiknc Madnonc
tou [Matdaywyikou lvotitoutou

Madntpieg

kot Madntéc Ekradeutikol




TLOsAw va dw:;
TLBeAw va akoLoW:
SkéPELC A TLBEAW va mapatnpnow;

Tt OEAW VO VIWOW:

TL BeAw va oxedlaow;




Aéovec
ETITUXIOC

1. KouAtoUpa tou oXoAeiou
2. KaAa BBAia modikAc Aoyotexviag

3. Eknaiwdevutikol mov yvwpilouv tnv nadikn/spnpkn
Aoyotexvia

4. MeyaAodpwvn avayvwon

5. Kowotnta avayvwotwv/avayvwotpLlwyv
6. Xpovog yia ta BLBAia

7. Xwpog ywa ta BLpAia

8. MoAutporikotnta tou BLBAiov

9. AldaKTIKN TNG Aoyotexviag

10. Ata-KaAAttexVIKEC ouvdEoelg (Beatpikni aywyn,
ELKOOTIKA aywyn, adnynrotiky Té€xvn)

11. Zuvepyaoia pe cuyypadeic Kot
ovyypadeic/eikovoypadouc/ekdotec/BLBALONWAEC yLa
kortavonon tng dradkaciog Snuiovpyiag BLBAiov

12. A§lomtoinon tnG Aoyotexviag mEpa ano 10 YAwooLKO
Hadbnua
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Anpotiko 2xoAeio Mepvepa
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Anpotiko zvAodayou A’




i Nayiéi
KouoGua

Nnmaywyeio
2tavpov






Anpotiko Mupywv



AnMoTIKO ZXOoAELo
Kanédwv
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B’ Anpotiko ZxoAeio
Aakatapewag



B’ ANUOTIKO ZXOAELO AOLKOTALHELOLG




[IATI; TO AIKTYO XOAEIQN
MaORTPLEC YNOZTHPIZHZ THZ

kot MaOntéc ®INANATNQSIAS TOY
NAIAATQIIKOY

IN2TITOYTOY KYNPOY



[1ATI;

KolVWVLKEC

ATOULKEC
ALlOOTAOELC

AlOOTAOELC




1. M wooiwkn avantuén

e Kataktnon tnc yAwooo
* FEunmtAoutiouoc Agéidoyiou

* Kataavonon kot Snutloupyia mTPOTACEWV UE TTLO
TTOAUTTAOKN ouvTtaktikn doun

* Fuatodnoia otov Nxo ¢ yAwooac
* AvayvwpLon tn¢ avatpeNTIKOTNTHC TNC YAwoooc
* Avayvwptlon tnc¢ Sounc twv LotopLwv



2. lvwotikn avartvén - Aouec

* Alepyaolec
e Attla — ATtotEAeo A
* KLvNTPO TWV XAPOKTNPWV
* AAAnAouyiol TwV YEYOVOTWV
* TOTtOC — XpOVOC — MPOCWTIA — YLOTl
* To dtaotnua tPoooxNC
* ANLLLOUPYLKN OVTOTTOKPLON
e KpLTLKN ovayvwon the totoplog



Movu éidaéav
VO TTEPLUEVW.

/ / | / /i/ /L‘l\.o";’m Tod S‘i\lkfw.f;a/.

A
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H NMnveAonn tng OdAaococog
NG Gema Sirvent kaw touv Raul Guridi, Met.:
Moaplavva Wuxalov, ABnva: Mikn ZeAnvn

Kat, kaUwc mepiueva,
avakaAvo ot

0 Koouoc éw ato

TO rtopaBupo Lou
glval HeyaAUTEPOC
QTO AUTOV TTOU YWPQ

oTa UATLO LOU.



Wolfgang Iser (1980)
The Implied Reader: Patterns in Communication in
Prose Fiction from Bunyan to Beckett

[a]uTO mou AEiEL Ao TIC POIUVOLEVIKO OO UOVTEC OKNVEC, T KEVO TTOU
JTOOKUTTTOUV arto tov dlaAoyo — auta €lval IToU EVEPYOTTOLOUV TOV
avayvwoTn WoTE va ta Yeuioetl ue npoBAeyeic. Ta yeyovota
QITOPPOPOUV TOV QVOYVWOTH KoL AUTOC aVayKA{ETAL VO TTODOOKOULOEL TO
vonua amno auta tou Oev Agyovtal- Elval cUTA TTOU UTTOVOOUVTAL KAl
oxt ot bnAwaoeic rou divouv oxnua kot Bapoc oto vonua (o. 111).



3. lvwotikn avantuén

e Anutovpylio lNMpoodokiwv

* [looBaAAouLE TOV EQUTO UAC OTOUC XOPOKTNPEC
* [looBaAAouLE TIC EUTTELPIEC LOC OTNV LOTOPL

* [lpooavatoAlouoc ueoa otnv Lotoplo

* Anutouvpyia ELkoOvwv

Louise M. Rosenblatt, ( 1994). The Reader, the Text, the Poem:
The Transactional Theory of the Literary Work



4. lvwotikn avantuén

* Aounon tou vonuotog

* Anutoupyia cUVOECEWV UE TOV EQUTO UaC, UE aAda BiBAla, kat
uetaév tou BiBAlou kot Tou KOOLOU

e [EulOUQ TWV KEVWV, OUVOEDN VONUATWYV
* AtoOntikn avayvwon (aesthetic) Vs Atepevvntikn avayvwon

(efferent)

Louise M. Rosenblatt, ( 1994). The Reader, the Text, the Poem:
The Transactional Theory of the Literary Work



5. JuvatoOnuatikn/Kowwvikn Avantvén

e Evouvaiodnon

* Av nuouv eyw... lNNoAAartAec mpoomntikec...
* Ek(ppo{w TIC OKEWELC LUOU

* [lwc yetpilouoi eva mpoBAnua

* [lvwpilw eueva

* [lvwpilw touc aAAouc

* [vwp({w TOV KOOUO



6. Avantuén Epunveioac/@avraocioc/Apaonc

* H apnynuatikn eovtaoia
* H epunveutikn avayvwaon

* JUvOEON UE TOV EQUTO, MPOUTIAPYOUCH YVWOI], KOWVWVIKO ITAaioLo
* H KpLTLKN avayvwon

» Jyeoelc: Eautoc / AAdoc — Tavtotnta / Etepotnta

e Oguata tbeoAoyiac, efovoiac kat Suvaunc: A/ B

Wissman, K.K. (2019). Reading radiantly: Embracing the power of picturebooks to cultivate the social imagination. Bookbird:
A Journal of International Children's Literature 57(1), 14-25.



7. Avantuén Epunveiac/@avraoioc/Apoonc

* H aktwvofoAa avayvwon

e Kelly Wissman (2019): ‘ta tawdia dtapfalouv aktivofoAa: e tpomouc dnAadn mou ta
TALLPVOUV EEW OTTO TOV EAUTO TOUG, TLG SLKEG TOUG TTPOYLATIKOTINTEG KOUL T(DOOTITLKEG,
«OTIWG OL OKTIVEG TIOU QUITOMOKPUVOVTAL OTTO TOV MALO, VLo va avalnTroouV
EVOANQKTLKEC TIPOOTITLKEC, VEEC KATELBUVOELG Kal povadika povomnatia’ (o. 16)

* H kowvwvikn pavraocia
* Kelly Wissman (2019): kowwviki ¢ovtaoio: n tkavotnta tTng avayvwoTtpLag va
QaVTAOTEL “TIG OKEWELG, Ta cuvaloOnuata Kal TG EUTELPLEG TWV AAWV” Kal va
‘Sn}uoup NOEL ATELKOVIOELG TOU TTWC TIPETIEL VA ELVOLL KATL KAl TL Bat pimopouoe va
uTtapEEL Yo. 15).

* H koltvwvikn 6pacn tTwv matdiwv

Short, K.G. (2012). Children’s agency for taking action. Bookbird: A Journal of International Children's Literature 50(4), 41-50.

Panaou, P. (2021). Engaging the Social Imagination in the College Classroom Through Radiant Readings of Global Picturebooks. Journal of Literary Education, (4), 154-173.
https://doi.org/10.7203/JLE.4.21027



FATI;

ATOULKEC KolwwviKeC
OLOOTAOELC OLOOTAOELC



1. KolvwVIKEC SLAOTAOELC WC KIVNTPO yLa TNV KXAALEPYELD TNC
pilAavayvwoioc

OwKOVOULKEC Kal KowwVLIKEC AVIOOTNTEC
MoAwtlopiko kepaAato (Bourdieu & Passeron, 1990)

AvAayvwon: avontUooEeL TN YAWOOLKN LKAVOTNTA KOl YEVIKOTEPA T YVWON)
NMEPLOOOTEPO A0 AAAEC MOATIOMIKEG Spaotnpratntec (Sullivan, 2002, 2007)

H avayvwoTlki KOUATOUPQO TOU OTILITLOU £LVOlL CNUOVTLKA VLA TLC TIPWTEC YVWOTLKEC
ermidooelg tou matdlov (Byford et al., 2012)

‘Epeuvecg €xouv Seiel OTL Ta BLBALQL 0TO OTTITL KOl N AVAYVWOTLKN CUUTIEPLPOPA TWV
nodlwyv g&nyet dtadpopormolnoslg otic emdooelg twv maldlwv (De Graaf et al., 2000;
Sullivan, 2001; Cheung & Andersen 2003; Georg, 2004; Jaeger, 2011).

Alice Sullivan and Matt Brown (2015), Reading for pleasure and progress in vocabulary and mathematics, British Educational Research
Journal, Vol. 41, No. 6, December 2015, pp. 971-991



1. Ot KOIWVWVIKEC OLAOTAOELC WC KIVNTPO yLa TNV
KaXAALEpYELX TNC PLAavayvwoiog

* Ta rtaudia rov aroAappavouy to diafaocua moAv eival TpeLg Gopeg
mBavotepo va Stofacouv KaAUTEPQ ATTO TO ETUMESO MOV AVAUEVETOAL YLOL TNV

nALKLa TOUC.
Children’s and Young People’s Reading in 2015, National Literacy Trust, 2016

* MNawdla ou daBalouv ocuxva otnv NALKIA Twv KA EXOUV KAUTEPQ

QTOTEAECUOTA ATTO TA CUVOUNALKOL TOUG TtodLa o€ e¢eTaoeLg opboypadiag,
Ae€LAoyilou — AKOUN KOl O€ €CETAOELC LoBNUATIKWwY 0TV NAKLA Twv OeKAELL.

Alice Sullivan and Matt Brown (2015), Reading for pleasure and progress in vocabulary and mathematics, British Educational Research
Journal, Vol. 41, No. 6, December 2015, pp. 971-991

Reading for Pleasure: A research overview, National Literacy Trust, 2006

Building an Outstanding Reading School, 2017, Six strategies to make reading for pleasure work in your school, Oxford
School Improvement,



1. Ot KOWVWVIKEC OLAOTAOELC WC KIivNTPO yLa TNV
KaAALEpyela TNC pilAavayvwaoioc

* M ouykekppéva: ‘H avamntuén tng phavayvwoiog UNopei va gival nio
GNHOVTLKN YL TNV sxnm&suukn £Ttl'tU)(la TOU TatdLou armno To KOWWVLKO-
OLKOVOULKO UGB aOpo TNC OLKOYEVELOC' .

Organisation for Economic Co-operation and Development (OECD) 2005

* Mepattepw opeAN:
e Emituyia otouc avoyVwoTIKOUC OTOXOUC
e KaAUTtepn KaTOVONON KELLEVOU

. Katavégcn,cﬂ\)\wv TIOALTIOHWY, AKOUA Kol TS avBpwriivng puonc, apyotepa otn {wn
Tou matdLov.

Reading for Pleasure: A research overview, National Literacy Trust, 2006

Building an Outstanding Reading School, 2017, Six strategies to make reading for pleasure work in your school, Oxford School
Improvement,



1. Ot KOWVWVIKEC OLAOTAOELC WC KIiVNTPO yLa
TNV KaAALEPYELD TNC PLAQVAYVWOIAC

e Ta rtodLa ov amoAappfavouyv 1o StaBacpo €xouv KAAUTEPEC AVAYVWOTIKEC ETILOOOELC

* Mua peAétn ov de€NxOn ano toug Guthrie, Schafer kot Huang (2001) amokaAvy e ot
to TtadLa pe uPnAo avayvwoTtiko evdiladEpov kol evaoxoAnon (reading engagement)
oAAQ XapunAoTeEPN eKMaAideuon Kot EL0OdNUA YOVEWV eiXav uPNAOGTEPEC EMOGOELC OTNV
ovayvwon oo ta modid pe xootnAotepn evaoyXoAnon HE TNV avayvwon Kat to idlo
urtoBaBpo. AUt N £PEUVA TTPOTELVEL OTL N AVOYVWOTLKN EVOLOXOANON TWV natdlwv givat
TILO GMNOWVTLKNA OTIO TO OLKOYEVELOLKO TOUG UTtoadpo.

Guthrie, J.T., Schafer, W.D., & Huang, C. (2001). Benefits of opportunity to read and
balanced instruction on the NAEP. Journal of Educational Research, 94(3), 145-162.



2. Ol KOWVWVIKEC OLAOTAOELC WC ATTOPAITNTO OTOLXELO
ETMITUXIOC TWV TIPOYPAUUATWV PLAavayvwoioc

H npooBaon twv ratditwv oe BiBAia kau
PLAQVAYVWOTIKA TTPOYPOULOTO

H aAAnAeridpaon popewv Kat TOUEWV

* JUVEXOMEVN

* JUOTNMOTLKN

e Juvbuaopevn kaBodnynTikn mapEpBacn OAWY Twv
bopEwv ou geumAEKovTaL oTtnV Stamatdaywynon Twv

raldLwyv Kot dlaitepa TNG OLKOYEVELAC KOL TOU KPATOG
oxoAeiou (AyyelomouAou, 1994: 46).

Kowotnta/

mtoALteio/

O poAo¢ tou ZxyoAciou

O pOAo¢ twv EKmatdeutikwy



2. Ol KOWVWVIKEC OLAOTAOELC WC ATTOPAITNTO OTOLXELO
ETMITUXIOC TWV TIPOYPAUUATWV PLAavayvwoioc

*O pOAo¢ tou ZyoAeiov

4

Q
—
*O pOAo¢ Twv a N

Exrtatdeutikwy




2. Ol KOWWWVIKEC OLAOTAOELC WC ATTOPAITNTO OTOLXELO
ETUITUXIOC TWV TIPOYPAUUATWYV PIAXVAYVWOIAC

2.1 To oxoAeio mov Sivel nmpotepatotnta otn ptAavayvwoia

* Avayvwpilel 0L n avayvwon givai e§iotnta-kAcldi yia ta natbia, 6moLo K av gival To KOWwvIKO undBadpo toug Ko
Ol LOTOPIEC TOUC

* [lotevel OtL kade natdi uropei va uadet va dtaBalel pe tnv kKatdAAnAn ditdaokaAia kot otrpLén

* Avayvwpilel OTL dev giyav oAa ta tadLa TNV evkalpia vo avartu§ouv tnv ayo’zm;\ yia to SuaBaoua BiBAiwv oto ortity,

14

Kol apa auto Oa pemet va SLdaxtel oto oxoAeio — omwc AAAEC EUPAOCELC TOU AVAAUTLKOU
* MoteVel 0Tt N/0 KATE EKNALOEUTIKOC MTPETEL v Elval UTtEPAOTIIOTPLA/0TNG TNG QVAYVWONG

 AdLe Q'L)[\SIEL XPOVO LA EMUOPPWON TOU TPOCWITLKOU, WOTE Va UmopolVv va otnpilouv otnv euxapiotnon twv modlwv
oto dlafacpa

* EumnAéket toug yoveic yio vo StaoPpaAioel OTL n KoUAToUpa avAyVWOoNG Tou oXOAElOU EMEKTEIVETAL OTO OTT(TL



2. Ol KOWWWVIKEC OLOOTHOELC WC ATTAPALITNTO OTOLYELO
ETMITUXIOC TWV MPOYPAUUATWV PIAAVOYVWOIAC

2.2 O Ekntawdevutikol

* AettoupyoUv wc¢ MNpotuma Avayvwotn/AvayvwoTtpLog

* Exouv Nvwon Matdikng Aoyotexviag

e KaAAlepyoUV OTAOELC

* Exouv avtomnenoiBnon kat aéltomololv kataAAnAa tn Aoyotexvia otnv Taén
* Exouv TOUTOTNTA OVAYVWOTH/aVayvWwoTPLOG

KaAALEpyoUV TLC OXECELC AVAYVWOTWVY METAEY KalL TIEPOY TOU OXOAELoU
Eivaw: ‘Reading Teachers’ (o. 5)

Cremin, Teresa (2019). Teachers’ knowledge of children’s literature: the
cornerstone of reading for pleasure. Scottish Book Trust.









2. Ol KOWWWVIKEC OLAOTAOELC WC ATTOPAITNTO OTOLXELO
ETUITUXIOC TWV TIPOYPAUUATWYV PIAXVAYVWOIAC

2.2 O Ekrtotdevutikol

. é\e ;Eoupyo()v WC ITPOTUMO Kol HeTadidouV o€ Kadnueptvy Baon tov evdouotaouo Tou/Tnc yla to
lafaoua.

* Eival evnuepwpuévor/eg kat Exouvv StaBaoet peydho 6yKko TOLOTIKAG AoyoTexviag yia moaudid ka
VEOUC.

* Opyavwvouv tn BtBAtodrkn tng TAENG e TAOUOLO KoL TT(POGBACLUO avaé\{wom«ﬁ UALKO (€vTuTIO KOt
EKTPOVLKO), EVW Q§LOTIOLOUV OTOV HeYLoTO BaBuo peyahutepeg BIBALOONKEG, ELSIKA TNV KEVTPLKN
BLB)\LoenKn TOU oxOoA€ilov.

* BonBouv ta natdld va e€olkelwBolv ue ta mokida €ibn avayvwoudtwy ou €xouv otn Slabeon
TOUG.

* EMSLwKOULV KalL EVIOXVUEL TN OUVEPYOOiol OXOAEIOU, OLKOYEVELOG KOl EUPUTEPNG KOLVOTNTAG YL
npowdnon tn¢ plAavayvwoiog.

* Exouv ueyaAec mpoodokiec amno Toug padntéc kol Toug evlappUVeL va KAvouv To 6Lo.

(Cardet, 2009-10: 11-
12)

Cardet, Aéopn 2009-10,
Tithog €pyou:
«AIABAZOYME;»
‘Epeuva yla ta
QVaYVWOTLKA KivnTpa,
OTAOELG, CUVNBELEC KOL
OUUTEPLPOPES TWV
pabntwv tou
Snuotikou oxoAeiou
Kal avarrtuén
T(POYPAUUATOC YL
npowbnon tng
davayvwoliag,
Kwbkog £pyou:
AvBPWITLOTLKEG
/Naidi?0311 (BIE)/21



2. Ol KOWWWVLKEG HLOOTACELC WG
OLTTALPOLLTNTO OTOLXELO ETMLTUYXLOC
TWV TTPOYPOLULHUATWY
$dAavayvwolac -

Kathy Short (2019):
2.2 O Eknaudbevutikol ‘n Kowvwvikn evdovn rrou xpetaletat va e§aoKeital
arto ooou¢ dnuoupyouy, dtdbaockouv

kat dtaxBalouv tnv naykoouta rtatdikn Aoyoteyvia’.

Short, K.G. (2019). The dangers of reading globally. Bookbird:
A Journal of International Children's Literature 57(2), 1-11.

Panaou, P. (2021). Engaging the Social Imagination in the College Classroom Through Radiant Readings of Global
Picturebooks.

Journal of Literary Education, (4), 154-173. https://doi.org/10.7203/JLE.4.21027



Ta npoypauuata ErayyeAuatikne Madnonc
tov MNMaitdaywytkou lvotitoutou

Moadntplec

: Exmtatdevtikol
kot Madntec



JKEPEeLC B’




Tl; 3 TO AIKTYO 2XOAEIQN

Y KETUTLKO YMNO2THPI=H2 TH2
2xeSLaoMO0U DINANATNQZIAZ TOY
MpoypAapOTOC NAIAATQIKOY

IN2TITOYTOY KYNPOY



Tl
Ot Eknawdeutikol w¢
EnayyeApatiec

To ALKTUO WG
Npoypappa
EmolyyeARATIKAC
Mabnonc

TO AIKTYO 2XOAEIQN
YNO2THPI=H2 TH2
DINANAINQZIAZ TOY
NAIAATQIKOY
IN2TITOYTOY KYNPOY



EnayyeApatikn Madnon Ekmatdevtikwy
Teachers’ Professional Learning

H enayyeApatornoinon ivat 1o amoTEAECUATLKN OTAV Ot EKTaLdEUTIKOL
ouvepyddlovrat, ot paarlytomreg TIPOLYLLOITOTTOLOUVTOL OTOV XWPO EPYOTING KAl
gvowuatwvovral otnv kavdnuepivn npaktikn (Van Veen et al., 2010). (oeA. 2

Research on professional development has shown that professionalisation is more
effective when teachers collaborate, activities take place at the workplace and are
integrated into daily practice (Van Veen et al. 2010). (p. 2)

Van Meeuwen, P., Huijboom, F., Rusman, E., Vermeulen, M., & Imants, J. (2019). Towards a
comprehensive and dynamic conceptual framework to research and enact professional
learning communities in the context of secondary education. European Journal of Teacher
Education. 43(3), 405-427. https://doi.org/10.1080/02619768.2019.1693993



https://doi.org/10.1080/02619768.2019.1693993

Kowotntec Mpaktiknc — Communities of Practice (CoP)

o “...0LKowotntec MpakTIKNC eival opadec mov anoteAovuvtal ano avIpwnous nou potpalovral Eva
evélapépov i Eva madoc yLa KATL TTou KAVOUV Kal pabaivouv mwe val To Kavouv KaAUTEPA LECO ATTO
ToKTIKA aAAnAentibpaon.”

e ‘As such CoP “are groups of people who share a concern or a passion for something they do and learn how to do it
better as they interact regularly” (Wenger & Wenger-Trayner, 2015; p. 1). (o. 352)

* ‘'n uadnon wg ovpuuetoxn’
* ‘learning as participation’ (e.g., Dewey, 1916; Lave Wenger, 1991; Schon, 1983; & Vygotsky, 1978).

* ‘n uadnon eiva KOWVWVIKA Kot CUYKELWUEVIKN'

* ‘learning is assumed to be social and situated; often occurring in informal contexts such as communities through
interaction, communication, taking part, and gaining access to different contexts’ (Quennerstedt Maivorsdotter, & 2017)

Patton, K., & Parker, M. (2017). Teacher education communities of practice:

More than a culture of collaboration. Teaching and Teacher Education, 67, 351-360.



Kowotntec Mpaktiknc — Communities of Practice (CoP)

‘Epxovtal og dladopec popPeC. KATOLEC Elval UPKETA LULKPEC: KATIOLEC ELvalL TTOAU
LEYAAEC, ouxva LE pLa Baolkn opada kot ToAAOUC TiEPLPEPELAKOUC CUUUETEXOVTEC.
KAToLeC lvoll TOTIKEC KOl KATIOLEG KAAUTITOUV OAO ToV KOoHO. Karmolec cuvavtlouvtal
KUPLWCE S {lwong, KAToLEC KLUPLlwg SLadlkTuaka. KATOLEC Elvoil EVTOC MULOC OPYAVWONC
KoL KATtoLeC mepLAapBavouv peEAn armo dtadopouc opyaviopouc. Karmoleg
avayvwpilovtal emionua, cuxva pe utootnpLEn TPoUMoAOYLOHOU: Kol KATIOLEC Eivall
EVTIEAWC QVETILONMEC KAl akOpn Kot aopatec. (o. 3)

Wenger, E., & Wenger-Trayner, B. (2015). Communities of practice. A brief introduction. Retrieved from:
http://wenger-trayner.com/introduction-to-communitiesof-practice/.



Kowotntec Mpaktiknc — Communities of Practice (CoP)

* NMNeproxn (Domain)
* Tautotnta tou kKaBopiletal amo 1o Kowo evdladEpov (Ko Tov Koo oTo)x0)

« Kowotnta (Community)
* OUOLOOTLKEG Kat AuBevTikEC Apaotnplotntec, Atoukn Kat 2uAAoykny Mabnon

* Mpaktkn (Practice)

* KOLVEC TTNYEC KoL TTOPOL, EUTIELPLEC, LOTOPLEC KOl EPYAAELA YL AVTLUETWTTILON
npoBAnuatwv (o. 2)

Wenger, E., & Wenger-Trayner, B. (2015). Communities of practice. A brief introduction. Retrieved from: http://wenger-
trayner.com/introduction-to-communitiesof-practice/.



To Aiktuo Yriootipiénc tnc Ohavayvwoiog
tou Matdaywyitkov IvoTitouTou — ZKOTIOG

To Aiktuo opyavwOnKe UE GKOTLO

- va ETULHOPPWOEL TOUG/TIG eKTTaUdEVUTIKOUG o€ BEpata dlavayvwoiag,
rntaitdLkn g Aoyotexviag Kot TN OLOAKTLKAC NG,

- va dnuLoupynoeL KOI.V(")T7T€§ ETAYYEALOTLWV METOED EKTIOULOEUTLKWV KLl
KOWOTNTEG AVAyVWOTWV/avayvwoTtpLwv/ocuyypadewyv HeTadl Twv
rtaLtdLwv, Kot

- VOl EVIOXUOEL TN OUVEPYAOLO AVAUECO OE OXOAELQ, EKTIALOEUTIKOUG,
KOLVOTNTEG Kol AAAOUG POPELG, TTPOOPEPOVTOG EVKALPLEG ETILHOPPWONG,
QVOOTOXOOHOU Kol avTaAAaynC KOAWY TIPOKTLKWV.



To Aiktuo Yrniootpénc tnc Ghavayvwoiac tov
Nawdaywytkou Ivotitovtou — Tpomotl Asttoupyiog

e Ata {wonc ouvavtnoeLg (opxn, LECN TNC XPOVLAC KOl TEAOC TNC XPOVLAC)
* ALOSIKTUOKEC CUVAVTNOELC

e Avdaptnon, poipacpa VALKoU kot avtaAiayn tbewv oto Moodle, peow email
Kol Teams

Zuvepvaoteq Hetoév tely (o€ emimedo ekMalOEVTIKWY, OXOAELWY, OPYAVIOUWV,
eLOLKWV, K.Al.) OE ULKPEC 1N LEYAAVTEPEC OUADEC Kall unoouaBeq

lotooeAlda Tou ALKTUOU:

https://www.pi.ac.cy/pi/index.php?option=com content&view=article&id=3569&Itemid=517
&lang=el
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| e
Hpepiisg-Fuvalpu Apoceac Eyolziev Eyohshaw Eyohsia Yhixo

To AikTue oyohsiwy via Ty Ynoompifn e Sdavayvwoiog oy Npooygohsn o T
Anpomien Exnailzuon ASmoupysi UE oRONG VO SMIPOPEWTE Toug/ Tig sxnaifsumkols o
Bépara prhavayvwoiog, naifakng hoyvoreyviag kol Tng Sdakmikns g, va Snmowpyrics
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EUKDIPIEG EMIPOEPLICTS, OVACTOXOoRoU Kol ovToAAayTC KoMy NpaKTIKDY,
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Apyzio MpoypapspaTuy
Emipoppoong
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ITo nAQica TOW NPoyYROPPOTOS, of SKNOKSUTIKD] Tow AkTiouw:

TUPPETELOUY OF OUWOVTTIOEI, PE EWMUEMOTIED KOI SMIPopQUTIKS ¥OpaKTTpd,
ENIKEVTPUWUEVE, OTa AoyoTovika  =idn, v nabkry AoyoTDyvia kol Tow
oyetisopd Siboxmeory Spaoswy kol prhavay v Tk SpaoTIEoTTTY,

Komaprolw oysfeo Spoong pe otoye v npowdnon g @ihavoywomios (To
oyelie Gpaong owdualsral pz To Zxeho Apdong Tng EnayyshpaTikng Modnong
Tow oyohsiow ko To Bvigio Zxefio Behmiwong g Exohknc Movabad),

Zuvepyalovtor ps G\bo oyolsio kol akhous opyovicpols, n.y. Tov KEMNE
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fvrakhdlouy npoxmis, kol
AvonTiooouy  oyslia  Opdosww  quiovayvooiog, kol smipspous  Spdosig

pllavoyviodiag, To onoia aovapTolv oTo wigplakd nepifdidov pofnong Tou
furmiow. To vhikd axoholBuws ovapTdmal oy wTooshita Tou Acniou,

{m’ﬁw mni i

- ¢ ATOpIKT] Kol

ovuwvikn Apdo
bl g Kpion
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Emxoivwvia

[=] filanagnosia@cyearn.pi.ac.cy
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EnayyeApatikec Kowvotntec Mabnong
PLCs (Professional Leaning Communities)

* Miat EKM aoyxoAeitol pe cUAAOYLKEC SpaoTNPLOTNTEC LAONONC KOl LLE TN
dnuioupyia yvwonc: KAVEL pnNTA TV Appntn yvwon Kot cuvdualel autn Tn yvwon
e aAAn’ (o. 6).

« ‘APLCis about joint learning activities and knowledge creation: making implicit knowledge explicit and combining
this knowledge with other explicit knowledge (Castelijns, Koster, and Vermeulen 2009).

* Atouukn kat ZuAdoyikn Madnon (Individual and collective learning)

Van Meeuwen, P, Huijpooom, F., Rusman, E., Vermeulen, M., & Imants, J. (2019). Towards a
comprehensive and dynamic conceptual framework to research and enact professional
learning communities in the context of secondary education. European Journal of Teacher
Education. 43(3), 405-427. https://doi.org/10.1080/02619768.2019.1693993



https://doi.org/10.1080/02619768.2019.1693993

EnayyeApatikec Kowvotnteg Malnonc - PLCs

* H ouAAoyiki pabnon eivat mtupnvikn dtadikaocia twv EKM.

e ‘Collective learning is often called the key PLC characteristic, the ‘core process” (Vermeulen
2016). (0. 2)

e «OL EnayyeApatikec Kowvotntec Mabnonc (PLCs) mpoodEpouv eva repfaiiov
yla epyaocia kol pabnon oe ocuvepyaoia pe cuvadEAPOUC. ZULLUETEXOVTOC OTLG
PLCs, ol EKTtALOEUTLKOL EUTTAEKOVTAL EVEPYQ OTN SLKN TOUG EMOAYYEAMOTIKNA
Hadnon aAAd Kot o€ AUTA TWV GUVOOEAP WYV TOUG, KL AUTO EVOEXOUEVWC 0ONYEL
oth BeAtiwon tTNG SLSAKTIKAC TOUG TIPOKTLKNC, KATL TTOU MIMOPEL VoL KATOAREEL O€
BeATlwHEVN HaOnolakn EUNELpia TWV HadnTwyv Kat padntplwv. Mopd AUTEC TLC
YVWOELC, N LETABAON 0 pLot KOUATOUPOL CUVEPYAOLOC OTOL OXOAELD TTOPALLEVEL
SUOKOAN.»

e ‘PLCs provide an environment for working and learning in collaboration with colleagues. By
participating in PLCs teachers are actively engaged in their own professional learning and that
of their colleagues, presumably resulting in the enhancement of their teaching practice,
which may ultimately lead to improved student learning. In spite of these insights, the switch
to a culture of collaboration in schools remains difficult. (p. 2)






-

17,
&0

b,
m-’lv&r,‘afm#"’







R U

asaay

AR A RS NN




To Aiktuo Yriootipiénc tnc Ohavayvwoiog
w¢ Mpoypappa Empopdpwonc - Madbnon

KaBe oxoAwko 1o untnpxav dtadopetikeg EpPaoceLg
OTLC EMUOPPWOELC

e >xeSLaoNOC Kal EpapUOoY TPOYPAUUATWY PLAavayvwaoiog

e Aoyotexviko BLBAilo STEpoeldic Mddnon
e EwkovoBLBAio Méow
* OZpoTo SIEAKTIKAC e Oewpntkng Nvwong
* O\avayvwoia kot Texvoloyleg * AVTaAAavn'q
, . epapUOCUEVNG
* Olavayvwotla kat AtakaAALtexvikotnta ,
TUPOLKTLKAG

* Ouavayvwoia kot Aveédaptntn Avayvwon

* Ouavayvwolia kot Anuiouvpylkni Npadn



Aéovec
ETITUXIOC

1. KouAtoUpa tou oXoAeiou
2. KaAa BBAia modikAc Aoyotexviag

3. Eknaiwdevutikol mov yvwpilouv tnv nadikn/spnpkn
Aoyotexvia

4. MeyaAodpwvn avayvwon

5. Kowotnta avayvwotwv/avayvwotpLlwyv
6. Xpovog yia ta BLBAia

7. Xwpog ywa ta BLpAia

8. MoAutporikotnta tou BLBAiov

9. AldaKTIKN TNG Aoyotexviag

10. Ata-KaAAttexVIKEC ouvdEoelg (Beatpikni aywyn,
ELKOOTIKA aywyn, adnynrotiky Té€xvn)

11. Zuvepyaoia pe cuyypadeic Kot
ovyypadeic/eikovoypadouc/ekdotec/BLBALONWAEC yLa
kortavonon tng dradkaciog Snuiovpyiag BLBAiov

12. A§lomtoinon tnG Aoyotexviag mEpa ano 10 YAwooLKO
Hadbnua



Aéovec ertttuyioc

* Reading Connects / Lifelong Readers, Cardet, Kurntpog, 2009
. 2XNUATIOpOC opadac pwtoBouliog
. AlaodAALoN CUUUETOXNC OAOU TOU MTPOCWTILKOU
. Evboimnnpeolokn empoppwaon mpoowriikou
. Alepelivnon UDLOTAUEVWY OVOYKWV
. KalBoplopog otoxwv ywa mpowdnon plAavayvwaoiog
. Kataptiopog & edappoyn mAdavou-oxediov dpaonc
. 2UVTpEXoVOoa Kal TeAKn aéloAdoynon oxediov dpaonc (Cardet, 2009-10: 15)

Ava]lurma Mpoypauuata Noyoteyviag, YIMAN (2017, 2018, 2024)

/\OYOTEXVIKOC [paUUATIOUOC
Ouodeua Keipeva

*  ALOKEIUEVIKOTNTA

*  Awadsuatikotnta

* [loAutporikotnta
 Wnoplakoc Mpauuatiouoc

* Agéilotntec 21 au.

* Centre for Literacy in Primary Education Power of Reading, UK, (2014)

NOoO bk WwNR



Tt VAw va dw;

Entlokepn ovyypadea
oTNV TAéN

= Mponyouuevn 6pacn/ Atovac:

mm EriOpEvVn 6paon/ Afovac:




Tt VéAw va dw;

To maudi, éxovrag

ET[(_G KE LI) n HeAETHOEL Tl
(b / BBAia tng
Oou OPpEQ ouyypadEwg Ku
VV p ETOLHAOEL
! EPWTNOELG KalL
ot n \Y Ta& n NPOTIEKT, UAQ LUE
™ ouyypadia,
NG KAVEL
EPWTNOELG KaL...




Tt VAw va dw;

Apadon

= Mponyouuevn 6pacn/ Atovac:

Apaon: Enioken ouvyypadea

otnv taén / A¢ovaoc:

mm EriOpEvVn 6paon/ Afovac:




Tt 9éAw va dw; 0




AIKTYO ZXOAEIQN MA THN YNOZTHPIZH THZ QIAANATNQZIAZ ZTHN NPOZXOAIKH KAI TH AHMOTIKH EKNAIAEYZH TOY NAIAAFQIIKQOY INZTITOYTOY KYMPOY

IxoAwo Etog: 2024-2025

Ixolelo: AHMOTIKO IXOAEIO OPOYNTAZ

Opada NMpoypdpparog Glavayvwoiag: Xapd Makpuylavvn, O@sodwpa Navayr), Navaywrta Navaywtou, Mapia Xpiotodoviou, lwavva Itapélou

ZUvbeopoc oxoAelov oto Alktuo: lwavva Itapélouv

1. KouAtolpa Tou
oyoAeioU

Tatewg

Apdion MpoeTOLWaTLOC

‘Oha ta BipAia amhwvovtal ota Bpavia kal
ywpilovral anod Ta mabid oe
Katnyoplec/Bepatikéc mou ta ibia eTiAéyouv.
TonoBetolvral ot PiLpAloBrkec pe Baon Tig
Katnyopleg/Bepatikéc mou eméletav

Apdon otoyocg

Ta mabia yvwpilouv kal ywwpilovral pe ta
BiLBAla, kowomoloUV TIC TIPOTLUNOELS TOUC.
Emhéyouv to mpwto Pipiio davelopol yua tn
10AemTn owmnin avayvwan, kabe mpwi.

AkohouBec Spaoelc

e Tamadid efolkelvovTal PE TNV KapTEAQ
Gavelopol kal cupmhnpuwvouv kabe dopd
mou Haveilovtal véo BLpAio Ta anapaitnTa
otoweia (nuepounvia davelopou,

emotpodnic, tithoc/ouyypadéac BLAiou).

‘OheC

S ——

Mrjvag

Ohoypova

Xapd
MakpuyLawvn

Geobwpa
Novayn

Navayuwta
Noavaylwtou

lwdvva ITapédou

Mapia
XplotobouAou

Anuoupyia TeTpabdiou
dLhavayvwaoiag oto omoio ta
oLl kKavouv pla epyacia
£ite BLIKAC TouC EMAOYNC ElTE
UE cuoTaon Twv
EKTTALBEUTIKIWV Y1 TO
ekdotote BLpAio mou
duapalouv (my.
ELKOVOYpadnon ayarnuéavnc
oknvhAc, dnuloupyia
efwdUMOU, ayamnuéveg
MPOTACELS, AOYOL TTOU
guotrivoupe to BiAio, kTh.)
KaBnuepwvry 10AemTn,
OLUWTNAR QVayvwon oE L
aiBouoa tow oyoleiou
Napouciaon BiAiiov pe
OELpa amnd mowbud

Kowdtnta, AMa
ayolela, Ebixol,
Opyaviayiol)

Taén
Iyoheio
OwkoyeveLa




Epwtnuato

1. Muwc ot eknadevtikol avrtAapBavovtoal to Aiktuo
WC MTPOYP OO EMOYYEAMROTIKAG Ladnonc;

2. NMwc¢ n ouppetoxn oto Aiktuo diadpopomnolei tn
dpaon Kot Tov pOAO TWV GUVTOVLOTPLWV-
EKTTALOEUTLKWV EVTOC KOl EKTOC TAENC;

3. NMwc to Aiktuo aAANAsmdpa pe AANEC ONADOEC
OTOMWV N HLE AAAEC CUAAOYLKOTNTEG, OTTWG OL
AAAoL eknodevTiIKOL, TA adLd, oL YoVeig, n ’
KOWOTNTO KAL N KOWVWVICL; /

> 4




Mpwta Zuunepoaouato




1. Nwc ot ekmadevuTikol avttAappavovtat To AIKTUO WC
TIPOYP OO EMOLYYEALLATIKAG padnong;

MAte Ko ylati eivoit onUOVTikn N EMHOPEPWOoN TWV EKTIALOEUTIKWY

Mwc AetToupyEl Lol KOLVOTNTOL EKTTALOEVUTLKWYV HLE KOLVO 0TOXO0, HE avtaAAayn
TIPOLKTLKWV, KOLVOUC OVOLOTOXOLOLOUC, KOWVEC SpAOELC, KA.TL.

Nwc¢ padaivoupe poali ko pobaivoups o €va/n pa ano tov aAlo/ ano tnv
AaAAn

* Kwvoupevolr polot (cuppetéxovoa o€ emtpopdpwon/snipopdwtpra)

* To AikTUO WC KivnNTpOo yia pabnon

* Atadopomnoinon tnG EMayYEAUATIKAG LaOnong oto Kabe empépouc nAaiolo
KAOE ekmatdevTIKOU

* To O€pa tng prhavayvwoiog we EKMOLdEVTIKA TTOALTIKNA



2. Mwc n cuppetoxn oto Aiktuo dtadopormolei tTn dpacn Kat
TOV POAO TWV GUVTOVLOTPLWV-EKTTOLOEUTLKWYV EVTOC KOIL EKTOC

Taéng;

* ANO eNIHOPPOUHEVEC OE EMHOPPWTPLEC

Ano Eknatdevutikoc og Ekmaideutikoc @havayvwoiog

2UVTOVLIOMOC O€ EMiNedO OXOAELOU KOl EKTOC

EvOappuvon cuvadéddpwv kat modiwv

2UuAAoyn xpnuatwy, mopwv, BLBAiwv, KA.T.

Awapopdwon vEag TOUTOTNTOG;



3. Nwc¢ to Aiktuo aAAnAemidpa pe AAAEC OMADEC ATOMWV N
HE AAAEC GUAAOYLKOTNTEC, OTIWCE Ol AAAOL EKITOLOEVUTLKOL, TA
radLd, oL YOVELC, N KOWVOTNTA KOl N KOWWViaL;

JUMITEPACHLOTA

* O ekmaidevtikol

* Ta moudia

* OLyoveig

* H kowotnta

* KoutvoUpLeC OXECELC, KOLLVOUPLEC SUVOMLKEC



Qc EntiAoyoc¢

To Aiktvo DAavayvwoiag anoteAet Eva mapadeypa tne npoomnadsiac tou MNatdaywylkou lvotitoutou

- Na Snpiovpynoel Hadnon KOO EVTIKWV Kol TTatdLwv mov «KAveL tn dtadopa»

- Noa SnoupynoeL KOWWVLIKOUG XWPouG Hadnong (R Xwpoug KOWwVIKAG Labnong) Omou n GUUKHETOXT TwV
EKTIOLO EVTIKWV YopoKTnpiletol ano

- Tnv €yvoia ywa pdon mov «kavel tn dradpopa» -

- Tn ouppetoxn tng afepardotnrog kot tTnv aAAnAenidpacn ota 0pLa TG ATOULKAG yvwonc—

- Tnv emkévipwon tng Spaonc otnv avatpododotnon Kot TG (avTl-)dpAcELS EKTIOLOEVUTIKWV Kol TTaltdLwv

Wenger-Trayner E. & Wenger-Trayner, B. (2020) Learning to make a difference- Value Creation in social learning spaces.
Cambridge University Press
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Aiktvo QL avayvwoiag

Nawdaywywko lvotitoutou
Konpovu

Omooshifio + Topsog Enpcpewong + MNMpoypoyupoTa - Zzpvama b AikTue Zyohsiov YnoompiEng The Shovayvwoiag

AikTuo ZxoAsiov Ynoornp&ng tng MAavayvwoiag - Oikooslida

Hp=pifiac-Euvalpwa Apaoaig Iyokziew Eyoksay Exokzia Yhumo

To AikTue oyohsiwy yia Trv Ynoompign g Slavayvwoiog orny Mpooyohsn kar T
finpomikr Exknaiiizuon Aemoupysi pe oxond va smipop@mos Tougmg exnafzumxols oz
Bzpora pilavoyvwaios, naibikng hoyorsgviag kar Trig Bilakmikng Tng. va Snmowpyros
OVOYVWOTIKES KOl ouyypapixis kondTrTeg petofld sknaifieumeoy ko nanfedv, kol vo
SnTHUoE TN CUVERYODIo ovapsod OF oxohsia kol sxnolEumiKoUs, npoopEpovTag
EUKmIPIZE EMIPOpPLCTS, aVaSToOKaSUoU Kol ovTahbayrc kol npakmky,

(nrooshilia Topsa
Mpoypappara - Exprvapia
Apygio MpoypappdTuy
Emipopspuans
Euvelpia - Huspidieg
Exnaifizumikd Yhwd
EmipopspaTikg Yhid
Iodnma Tww $lkov oTnv
Exnaifizuon

e Mo

Emkovavia

To Nanbayuwymd Tvormotmo

Owwooshiba

NaBaywyxd Ivommodmo
Topsig

Mpoypdppara - Zzpivapia
Zuwilpio - Hpspidee

Eupwnaikd xa Epeunrmisd

Mpoypdppara
BifhioBnkn

Ashrio Nalaywykod
Ivommotmou
AvaroivTas - Eyrirhac
Kpriopo clivieopor

Zra nhaioia Tou npoypappaTes, o exnaizuTicel Tow ATiou:

ZUPPSTEOUY OF OUVOVTTIOSIG HE EWMUERWTIKG KOl ENIPCP@WTIKS ¥OpaKTTod,
smiksvTpuwpsves ota Aoyorspvkd =idn, v naifikry Aoyorspvia kol Tov
ayshioopd Sdarmeoy Spaoswy kol @ukovayveoTikwy SpacTnpIeTTTLV,

Komaprodv oyile Gpdong pe ordyo v npowdnon g @ilavoypwooiag (To
oxedic Bpoaong ouwdualzral ps To Exslio Apoong Tng Enayyshpamikng Malinong
Touw gyoksiow km To Evigio Zxshio Behriwang Trg Dyohikric Movadaog),
Zuvepydlowrar pz alha oyxohsio kol ahhoug opyowviopols, n.y. Tov KEMNB
(Kumpakd Ziwleopo Naiikod kol Neovikod Biflicu) ko dropo and Tov xupo
Tou Bifhkiou, n.y. ouyypopsic, arabnpdikols, kA,

Avrohholouy nporxmkss, sl
Avonmiooouw  oxedio  Opdosww  qubovaoywwoiog, kol smipgpoug  Bpdomig

pilavoyvwoiog, Ta onoia avapToly oTo wiplakoe nzpifalboy pofinong Tou
fuxmiow, To whikd axcholug avapTima ornv ioTeoshila Tou Axmiou,
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