GEOGRAPHY AND CLIL

(GREAT TOGETHER!

‘ Nicoletta Vassiliou




BACKGROUND INFORMATION

o CLIL advisor

o 8 years of experience in teaching Geography
through CLIL in the 5% and 6t grade

o Provide support to teachers who teach Geography
o Co-operate with the Geography team



http://pjp-eu.coe.int/web/youth-partnership/icd-guidelines

IMPLEMENTING CLIL IN GEOGRAPHY

Dual focus on content and language goals

Goals 1n accordance with the curriculum of the
subject

Gradual introduction of content language,
Instructions and routines in the CLIL language

Use of Greek

Support of learners for better content and
language comprehgysion and production




ESTABLISHING AND MAINTAINING HIGH
QUALITY LESSONS IN CLIL (1)

Lesson based on the 4Cs
Dual focus on content and language goals
Recycled knowledge (content and language)

Variety of activities, materials, teaching
techniques

Appropriate evaluation
Safe and pleasant learning environment




ESTABLISHING AND MAINTAINING HIGH
QUALITY LESSONS IN CLIL (2)

Learning environment:
Safe
Supportive
Motivating
Non-judgemental

Pupils:
Cooperate
Employ learning strategies
Study topics 1n-depth

Have the opportunity to move from LOTS to
HOTS



WHAT ARE LOTS AND HOTS? (1)

HOTS
Higher Order Thinking Skills

LOTS
Lower Order Thinking Skills

Higher Order Thinking Skills

Creating /\7
A

Evaluating

Analysing

Lower Order Thinking Skills



https://clipartfox.com/categories/view/33f4872542d07de3e50defe6308e1f82dc842be0/higher-order-thinking-skills-clipart.html

WHAT ARE LOTS AND HOTS? (2)
o In LOTS, pupils:

< recelve knowledge Name
< recall knowledge L]. St

< routine practice .

< reproduce knowledge Deflne

Describe




WHAT ARE LOTS AND HOT'S IN PRIMARY
EDUCATION? (3)

o In HOTS, pupils:

< question knowledge Construct

< research

o analyse Evaluate

< hypothesize Pre dlCt

< decide :

< create HypOtheSIZG

%

shutterstock - T4527417




Examples of using HOTS in the CLIL Geography
Lesson.




EXAMPLE 1:GRASSLANDS IN EUROPE(1)

Taén E’

Aciktne emtuxiac (16): opaodorolouv
n/kar avayvepilouv neploxeg otnv Eupwin
IIOU £€XOoUuv Imapopoleg  BlokAlpatikeg
ouvOnxkeg xKal enyouv To yuatl

Aciktne cemapxevac (16.2): xatavoun
KALPAT®V Kol @UOWKNE BAaotnong 1tng
Euponng



EXAMPLE 1:GRASSLANDS IN EUROPE (2)

Pupils reflected on what had been learned thus
far about grasslands across Europe with the

alm to produce a concept map about
the topic.



EXAMPLE 1: GRASSLANDS IN EUROPE (3)

STEPS FOLLOWED

Pupils were in groups

They brainstormed words about grasslands (e.g
steppe, flowers, agriculture, wheat, sheep, grass)

They put these words in categories(e.g. animals,
vegetation)

They named each group of words

They discussed and decided how they wanted to
present this information

They allocated work to group members and
created the concept map



EXAMPLE 1:GRASSLANDS IN EUROPE (4)




EXAMPLE 1:GRASSLANDS IN EUROPE (5)

Lower order thinking skills involved
Remembering (through brainstorming)
Understanding (what each word meant)

Higher order thinking skills involved

Analysing/ categorising ( putting words 1n

categories, e.g. animals, vegetation, rainfall,
names, etc)

Evaluating (prioritise, reject, rearrange
knowledge)

Synthesizing and creating (a concept map about
grasslands)



EXAMPLE 2: PO VALLEY- AN EXAMPLE OF
INDUSTRIAL DEVELOPMENT IN NORTH ITALY (1)

Taén E’

Aciktne emvtuxiac  (13):epappolouv
KPLTNPLa Yid T Xepobetnon BlopnXavikov
HOVAO®V oTNV Eupwin KAl
SIILXELPNIATOAOYOUV Yld TNV EIILAOYI] TOUG
Aciktne emapkevac (13.3): mapayovteg
II0OU  OLIHoOPP®VOUV T  Blropunxavikn
tormoOeotla



EXAMPLE 2: PO VALLEY- AN EXAMPLE OF
INDUSTRIAL DEVELOPMENT IN NORTH ITALY (3)

STEPS FOLLOWED

Pupils remember prior knowledge about factors that
promote industrial growth (taught in a previous unit)

They show their understanding by either explaining
concepts mentioned, or matching terms with pictures
(e.g. human workers, sources of energy with the
corresponding picture)




EXAMPLE 2: PO VALLEY- AN EXAMPLE OF
INDUSTRIAL DEVELOPMENT IN NOR

STEPS FOLLOWED

They apply prior knowledge to a new context, by
studying the Po Valley area in groups (pupils use
their world atlas (map of North Italy), giving special
attention to the distribution of cities (human
resources), cheap means of transport (Po River),
possible sources of energy (prior Lknowledge),
morphology of the ground- plain, raw materials-
wheat).

Pupils evaluate whether the necessary factors for
industrial development exist in the Po Valley area

They decide how they will show this through a
creative project



EXAMPLE 2:PO VALLEY- AN EXAMPLE OF
INDUSTRIAL DEVELOPMENT IN NORTH ITALY (2)




EXAMPLE 3:POPULATION DISTRIBUTION(1)

Taén XT°

Aciktne emvvuxiac (5): Avayvepi{ouv
potifa Katavouncg tou mAnbuvopou Kau ta
EPPUNVEUOUV

(16): Eppnvevouv epyaleia
AVAIIAPAUOTAOCNC TOU X@®POU Katu
OIIOK®OLKOIIOLOUV  HIANRPo@opilec  aImo
auta

Aceiktng enapkewag (5.1): Tomour omou
nmapouvoradetal peyalo II00O0O0TO
nAnOuopovu otn I'n

(16.1): Xaptec, (16.2): Oepatikol xapteg




EXAMPLE 3:POPULATION DISTRIBUTION (2)

STEPS FOLLOWED

Pupils work in groups to answer the following question:

Where do you think most Australians live?

They study a set of maps in their groups
They hypothesise about the question given.

At the end, pupils are given a map of Australia
showing the population distribution. They
compare their hypotheses with the real
situation and come to conclusions.



EXAMPLE 3:POPULATION DISTRIBUTION (2)



C:/Users/nap065/Desktop/hots seminar/geography_hots_movie.wmv

EXAMPLE 3:POPULATION DISTRIBUTION

(3)

Lower order thinking skills involved

Remembering- pupils recalled prior knowledge (factors
influencing population distribution)

Applying- they applied prior knowledge (factors) and
skills (reading maps) in a new context

Higher order thinking skills involved

Analysing- pupils analysed and examined the parts of
the maps

Evaluating- pupils evaluated each part of the map and
formed hypotheses, justifying their answer




EXAMPLE 4:WHAT S THE SEASON? (1)

Taln XT° (beiktec mappevor amo E’ taln)
Aciktne emvrtuxvac (2): Amodopouv To
NALAKO OoUOTHHA, AVAYV@PL{OUV Ta PEPN
TOU Kol £{nyouv tn Aertoupyla toug

Aciktne eoapkrevac (2.1): Tpoxva tne I'ng
YUP® OIIO TOV A0

(2.1.1) Anootaon Ttpoxivac amo tov HAvo

(2.6): AAAXayeg oOTIC  £mOXeC  AOY®
nepr@opac tnce I'ne xar Aoéwonce wtou
aova mepLoTPOE@NC TNC 0L OXEOoI]l PE TO
emlIedo0 TNC EKAELIITUKI)G



EXAMPLE 4: WHAT’S THE SEASON?

STEPS FOLLOWED

Pupils recalled prior knowledge through a song

In groups, they studied three diagrams of the Earth’s
revolution around the Sun

They identified when it is summer in the Northern
Hemisphere and winter in the Southern Hemisphere

They justified their answer

They made a list of clothes/accessories tourists have
to take with them if they are travelling to Cyprus or
Australia in July



EXAMPLE 4:WHAT’S THE SEASON?



C:/Users/nap065/Desktop/hots seminar/geography_hots_2_movie.wmv

EXAMPLE 4:WHAT’S THE SEASON?(1)

Lower order thinking skills

Remembering — pupils recalled prior knowledge through a
song

Applying- they applied their knowledge to interpret the
diagrams given

Higher order thinking skills

Analysing- they had to analyse the diagrams, compare the
different parts of the diagrams and examine which pole faces the
sun or 1s away from the sun.

Evaluating- pupils had to support their answer by giving the
appropriate explanation




EXAMPLE 5:TROPICAL RAINFORESTS (1)

Pupils discuss 1n their groups about the
1mportance of Tropical Rainforests and present
their thoughts about the following opinion:

“Tropical Rainforests are called the Jewels of
the Earth”.



EXAMPLE 5:TROPICAL RAINFORESTS (2)

STEPS FOLLOWED

A lesson about Tropical Rainforests and their
characteristics preceded this activity.

Pictures related to the topic are placed on the

board (e.g. rain, rivers, trees, plants, fruit, cocoa
beans etc)

Sentence starters are provided
e.g. I think that Tropical Rainforests are...
I agree because Tropical Rainforests are...
I don’t agree because...

Verbs are also provided (e.g. clean, help, give, use,
make)



EXAMPLE 5:TROPICAL RAINFORESTS (3)

Higher order thinking skills involved

* Pupils evaluated the data J
- argued

- supported their opinions

- defended

 Pupils justified their opinion/decision

Jo




ROUNDING UP...

I need to
hypothesize,
Jjudge,

make,
evaluate,...

CLIL can provide a rich,
high quality learning
environment, where pupils
engage in higher order
thinking skills to
achieve learning

I heed to
remember,
use,
group...
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prevailing winds
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Mountains
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Things like that
determine what we
call a climate
Determine what the

climate of a place will
be



%JPPORT (2)

sing texts

Words in bold are
explained in the
box on the right

using Greek

Pupils are
expected to infer
meaning through

context

explained in the
box on the right
using pictures

Words 1in bold are

Agriculture is very important in
Central Europe. It brings a lot of
money to the economy and gives
many kinds of products to people. A
large part of the land, about 2/3, is
used for agriculture.

economy= (?)

land = (?)

Farmers use modern machines and

\many toxics, like pesticides, and
chemicals to help their crops and

animals grow. That's why they
produce a lot of wheat, sugar beets,
oil seeds, wine, milk, cheese, cereals,
meat, etc.

machine =

toxics =

chemicals = xnuika
pesticides = putopapuaka

//
Farmers use intensive agriculture in

France. This means that they use the
land to grow plants and animals all of
the year.

intensive agriculture= evtatikn
KOAALEPYELQL

Intensive agriculture is making
butterflies in gra sslands of Central
Europe disappear. People use the land
all year round, and this kills butterflies.
Also, pesticides (like aroxol) and
chemicals that farmers use, kill
butterflies. Scientists say that insects
like butterflies show how healthy the

environment is.

Is the environment healthy ..when
butterflies die?

butterfly =

disappear = e€adavifovral

healthy = (?)

environment = epBailov




PICTURES, DIAGRAMS, WORD BANKS

ftranspo

aeroplane Cold land surface

How monsoons are formed

—airport
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LANGUAGE FRAMES




THE 4Cs FRAMEWORK

Communication

Content 4

*/ | Cognition

Culture

Ret. Coyte, Hood, Marsh (2010). CLIL Cambndge Univesity Press.
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http://www.google.com.cy/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwjauviy78bRAhWCcRQKHTPoC4gQjRwIBw&url=http://regrow-trees.com/AboutTrees.aspx&bvm=bv.144224172,d.d2s&psig=AFQjCNEPl3TFobA4ijJ5F4ILjdrp27vqyg&ust=1484663064502873

EXAMPLE 5: TROPICAL RAINFORESTS ()




