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Eumelplec
ekpabnonc
deuTteEPNC YAwooac

* QuunOBeite pa
ETULTUXNMEVN/ATIOTUXNLEVN
gUMEeLpla ekpaBnong devtepnc n
¢€vnc yA\woooc .

* [owot eival oL ToPAYOVTEC TTOU
TILOTEVETE OTL OUVEPaAaY o€
QUTH TNV EMITUXL0/ amoTtuyia;




2 KOTIOC OELVAPLOU

* Na e€etaoel BEpata OXETIKA PLE TNV KPLoLn Kal evaioOntn meplodo tng YAWOOLKAG
AVATITUENG O€ oXEON UE TN paBnon tng 6evteEPNC YAWooOC.

* JUYKEKPLUEVA Ba e€ETAIOOVUE:

1. Eav umapyxel kplolun kot evaicdntn nepiodog TNC YAWOOLKAC KATAKTNONG OXETIKA UE
TNV 2, Kol

2. Nuwc pmopoupe va BonBriooupe toug HabnTteg/Habntpleg OAWV Twv NALKLWV va
KaTaKtT)oouv tnv deutepn 1 &€vn yYAwaooa.



[IPUBET

Bonjour
e Hallo

ChICBE

Epwtnon:

TL evvooU e «Kploln Kat evaioBntn mepiodoc» otnv
eKMAONoN pac dsvtepnc/EEvnc YAwoooc;



H kplowun meptodog
otnv 1

* NMwc &ekivnoe n ibea yla tnv UTtapEéN TNG:

Behaviorism (Skinner 1950s) — Zuuneptdoplopoc (repetition —
reinforcement)

Innatism (1960s) — Yrtoppntn wkavotnto AOyou
Feral child studies (Genie, Victor) — EpgUvec e ‘aypla’ aidia
Deaf children studies

* Critical Period Hypothesis (CPH) — Y6B8eon Kplowung Meplodou
(Lennenberg 1960s) (vocabulary, grammatical morphemes,
negation, asking questions)



Innatism (Chomsky’s UG): H yAwoowkn KotaKktnon
BoolleTal 0€ ECWTEPLKEC, YWWOTLKEC LKAVOTNTEC

» »
Ll Ll

LAD = Language acquisition device
UG = Universal Grammar



H artoktnon tnc Nl

H amoktnon tng Nl eivat kaBoAkn

Opolotnteg otnv amnoktnon Nl oe 0Aec Tt YA\wooeg tou Koopouv—> KaboAwkda otadtia (m.x.
KAApa, Oelyvouv MPAyHaTa, Amavtnon o€ AEEELC TTOU aKoUyovTal cUXVQ)

Overextension: ‘Dog big!’ (avadepopevoc oe aloyo), ‘Moon’ (avadepouevog o€ TTOUOAO)

Underextension: Kitty is the only cat (n yata tng otkoyévelag), ‘Dad’ is my father only



[pappoTika poppnpoata otnv M

* Present progressive (Mommy running)

e Plural —s (Two books)

* Irregular past forms (Baby went)

e Possessive ‘s (Daddy’s hat)

e Copula (Annie is happy)

* Articles the and a

* Regular past —ed (She walked)

* Third person singular simple present —s (She runs)
 Auxiliary be (He is coming)



L1 Order

Present progressive (Mommy running)
Plural —s (Two books)

Irregular past (Baby went)

Possessive s (Daddy s hat)

Copula (Mommy is happy)

Articles the and a

Regular past —ed (She walked)

Third person singular simple present —
s (She runs)

Auxiliary be (He is coming)

L2 Order

Present progressive
v
Plural
copula (to be)
v
Auxiliary be (He is going)
Article
v
Irregular past
v
Regular past —ed
v
Third person singular —s
Possessive ’s

He at me.
The boy are outside
Omiros my friend
to you
huge mosquito me

I it on the table
She to me on the

phone
| almost Iris face

to take my ball.
/he /it

Marcos bag isn’t here
Francis pencil case is
missing.




YrapyeL kplowpn meptodoc yua tnv
ekpabnon tne 2;

OETIKEC KOL OLPVNTLKEC CUOXETLOELG oTNV EKpaBnon tng 2:

1) Kivntpo (motivation: internal & external)

2) HAwia



AN YO PAKTNPLOTLKA ONLLAVTLIKA VLol TNV
ekpadnon tnc 2

e XapoKtnpLotka padntn (e€wotpedeic kal eowotpedeic pabntec)
* [Awoowkn wkavotnta (Aptitude)
* Mpo@di pabntwv (orTikol, 0KOUOTLKOL KoL KvaloBntikot padnteg)

* EBvotikec kol opadikec oxeoelc (ethnic group affiliations and social
ingroups)

* Tadavtouyot mtoAUyAwaoool (polyglot savants)
* MemolBnoelc padntwv

* Quoka ko emtatdevtika meptBailovia (naturalistic and instructional
settings)



[Awookn tkavotnta (Aptitude)

* Motlotl £xouv VPNAN YAWOOLKN LKovoTnTO:

- Evtomnifouv Kot armopvnpoveUouVv VEOUC RXOUC

- KatavooUv tn Aettoupyia CUYKEKPLUEVWV AEEEWV OE TIPOTACELC
- Bplokouv ypappatikoUc Kovoveg armo delypata YAwooog

- OupouvTal veec AEEeLC

— H Asttoupytlkn {vAKN Tailel cNUOVTIKO pOAO OTNV EKUAONON LLOC KOLVOUPYLOC
vYAwoooc (dtapkel Alyo meplocotepo o tTn BpoxunpoBeoun LvApn Kot eivol
uTteVBOuvVN yLa TNV ene€epyaocia TnC YAwooac: short term - working - long term)

— OL eMITUYXNULEVOL LaBNTEC prtopel va pnv eivat Suvatol oe OAEZ TIC TTTUXEC TNG
VAWOOLKNC LKAVOTNTOC



Awoowkn Ikavotnta: Mmopel va
npoPAeeL TNV emLTUYXLA OF
dladopetika reptpariovta [2;

* Wesche (1981): mpoodloploe ta tpodih de€lotitwy TwV
HLoBNTwWV Kol T TOTIOOETNOE 08 YAWOGOLIKA TIPOYPALLULOTOL
Tou NTtav cupPatda pe avta ta mpodil (meaning
oriented, grammar oriented, memory).

e Eupnuoata: kaAUTtepa amoTeEAECUATO OO O,TL O0Tav dev
Tapladay.

* Leila Ranta (2005): ToL TtalLd LA e Loyupn v)\wootkr']
ava}\uuKn Lkavotnta (language analy5|s) ATAvV OL TILO
EMLTUXN HUEVOL pabntég os npoypauuara TIOU £lY0vV WG
OTOXO TNV avAAUGon Tou vonuatoc (meaning oriented
learning).

* NM\woolkn IkavotTnTa Kat EMITUXNS Labnon: Betkn
OUCYXETLON
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[Awookn Ikavotnta: Mmnopel va mpoPAedeL Tnv
eTiLTLY Ol O0€ dLadopeTika TepLParlovta [2;

Skehan (1989): evac aplBUoc PeEAETWY KATAOELKVUEL Lot BETLKN oXEon METAEY TWV
LETPNOEWV LKAVOTNTOC KOl TWV HETPocwv enidoonc pe cvoxetioslg 0.40-0.60. (aptitude
and performance +)

OL LETPNROELC CUOXETLONG XAPOAKTNPLOTIKWY TOU paBnth/Tplag Omwe N mpoowItKOTNTo
Kol To PO diA Tou padntn eivatl onpovtikad xopnAotepeg (Ayotepo amo 0.30)
(personality, student profile and performance -)

Robinson (2002) : petaéu 0Awv Twv petaBAntwy (variables) mou €xouv peketnBOel pexpl
OAMEPA «N YAWOOLKN LKAVOTNTA ELvVaL OUTA TTOU CUUPBAAAEL TTEPLOCOTEPO OTA
SLapOPETLKA TTOCOOTA ETLTUYLOCY.

Carroll (1991), Gardner kot Lambert (1972), Bialystok kot Frohlich (1978): Bprkav
OUOXETLON METOEL TNC YAWOOLKAG LKavoTnNTag 2 Kat TS pabnong N2 og ekmaldeuTika
neplBaAliovta (instructional settings) pe epudaon otn ypoppatikn.



Kivntpa ylo TNV EKpaBnon Lo Katvou pyLag

VAWOoOoOC

How Dot po IT ?
| WANT TO DO \T

WONT DOIT

To kilvnTpo yla TNV EKUABNOoN HLag Kavou pyLlac YAwWooog
avadEPETal o€ EVOL CUVOETO CUVOAO XOPAKTNPLOTIKWY
ToU padntn/TpLac mou oxetilovrol e S1adopeC
KOWWVLKEC Kal PuXOAOYLKEC avTIANPELC Kl OTAOELC.

2uvnBwc voeital wg n emBUpia va EEKLVICOUUE TN
nabnon tng 2 kat tnv katafaAlopevn npoonadeia va
Tn ouveyioovpe avtn tn padnon.

Watson 1995, Kaplan 1993: effort, enjoyment,
investment

Kivntpo: eowteplkd Ko e€wtepkad (intrinsic and extrinsic
motivation)

15



H OuvaolLLK) duon Tou KvNTtpou yia 2

MoAAEC peAeTec €xouv Sle€axBel o oxeon pe TN
Suvaplkn ¢uvon tou kwntpou M2 (BAEme Dornyei kot Otto
1998, McGroarty 2001): to kivntpo Oev eivol oTaTIKO
aAAQ propet val aAAaéeL pe tnv mapodo Tou Xpovou.

Ta kivntpa Ba npemnel va e€etalovtal o€ oXeon UE
OUYKEKPLUEVEC OpPOOTNPLOTNTEC KOl KATAOTAOCELG (OTTWC
TNV MOLKLALQ EPYACLWY OTNV TAEN KOL TLG KOWWVLKEC
AAANAETILOPACELG TTIOU UTTOPEL VAL EMNPEACOUV TA KlvnTpa

nadnong).

16



Younger versus Older: lMotot elvat KaAuTEPOL
pabnteg;

e Xtn dekaetio tou 1970, oL epeuvnTEC TOU SLA cuvEKPLVOV TO TTOCOOTO HABnong M2 madlwy Kot
evnAlkwv oe neptBaiiovta 2.

* Ta amoteAéopata UTTOSNAWVOUV TTAEOVEKTN A VIO TOUC EVAALKEG EVOVTL TwV TtaltdLwy (Snow
and Hoefnagel-Hohle 1978).

* Q0TOOO, TO TTAEOVEKTNA TWV EVNALKWVY APXLOE VO LELWVETOAL LETA aTto Ttepinou 10 pRvec.

* Krashen et al. (1979) untootnpilouv OTL oL peyaAvUtepol eivat KAAUTEPOL APXLKA, OLAAA OL
veotepol eivatl KaAUtepoL pakponpoBeopa. ZtnpLéav To emxeipnUd Toug o€ 18 peA€teg mou
nepleAapBavav BpaxunpoBeoueg ocuykploelg (1-3 xpovia) kat 5 poakpomnpoBeopeg peAeteg (5 —
61 xpovia dlapovnc oto meptBailov 12).

* OLTEPLOOOTEPEC LEAETEC UTTOOELKVUOULV OTL TA TLALSLA TEALKA TtAvta poAaBaivouv Kot
EenepvoUV TOUG EVAALKEC HaONnTEC.
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Younger versus Older: lMotot elvat KaAuTEPOL
pabnteg;

e Q0TOO0O, Ta eUpNUATO NALKLAC o€ EevoyAwaooa mepLBaAlovta ta tTeAsvtala xpovia
MEPLITAEKOUV aUTAV TNV €lkova (BA. Mayo kot Lecumberri 2003, Muioz 2006).

* H €peuva tng Muioz (2006) otnv KataAovia cUykplve 2 SLadbopeTIKEC OUAOEC
HoOntwv otnv ekpaBnon twv AyyAtkwy (8-16 vs 11-17), €6eLée OTL N peyaAltepn
opada ntav o€ MAEOVEKTLKY BE0N KoL TIOPELELVE ETOL KON KOl LETA aTto 5 xpovia
StdaokaAlac.

18



Younger versus Older: [1olot elval KaAUTEPOL
Labnteg;

Noapadeiypota kotd tng YnoBeonc Kplowung Neptodou (YKN):
JULIE

loup et al. (1994): Zntoav amod 13 Awyuntiouc Apaec KpLTEC val aéloAoyoouV TN yvwon
Kal xprion tng Awyurmtiakng ApaBiknc tng Julie oe SVo topeic: Tnv mpodopa tnc (native
accent) Kal TLC LkavotnTeC avtiAnyPng tou Adyou tn¢ (speech perception abilities).

Npodopad: Ta amoteAcopata €5etéav otL 7 amo touc 13 kpttéc BabuoAoynoav thn Julie wg
duoLKn opANTpLa (natlve speaker) EVW oL AAAoL 6 TN PfaBuoAdynoav WG N duoKn
(mapatipnoav PEPLKEC ULKPEC SLadopEC oTa PwVNEVTA KAl TOV TOVIOUO TWV CUUPWVWV).

Ikavotnteg avtiAnyng Aoyou: H Julie pmopeoe va SLakpivEL TNV QLLYUTTTLOKA OTTO TN N
alyurtiakn mpodopd avapeoa o€ 7 dSladopeTIkEG TOKIALEG apaBikwy pe 100% akpifela.



Younger versus Older: [1olot elval KaAUTEPOL
Labnteg;

Noapadeiypata kata tng YmoBeoncg Kplowung MNeptodou (YKM):

LAURA

H Laura KQTELE LETAMTUXLAKO SUTAWMA 0T oUuyxpova apafLka oo
novenotAuLlo tTwv HMA kat ntav kadnyntplo opapfLlkwv o eva
MOVETLoTAMLO oto Katpo.

Onwc n Julie, n Laura anedwoe e€alpeTikd KAAQ 0TO YAWOOLKO TIElpaQL
£KTOC ATIO TO TEOT avtiAnync outAiog.



Younger versus Older: [1olot elval KaAUTEPOL
LOOETEC;

Bongaerts (1999): otnv €peuval GUMUETEOXAV TIOAU
NPOXWPNMUEVOL EVINALKEC noBNTEC 2 ayyALKWY,
OAAOVOLKWV KOl YOAALKWV.

OMolL potpadlovtav ta dla SV YaPAKTNPELOTLKA:
- OMoL avedepav vpnAa emimedo KLvATPWV Kol

- Tnv avnouyxia va akoUuyovTtol GuUoLKoL OLANTEC
(native).



/
|_| E p l- B aA.A.O V Language Development I_al‘guage Development

[

Children Adults

e OLveotepol pabntéc dev paivetal va ta
ninyaivouv e€ioou kaAad oe Eeva mepLBaiiovia Adults Children
ornovu n N2 eivat StaBEoun povo HEow tNG
SdtbaokaAiag otnv taén.

e Juykplon wpwv dtdaokaAiag otn N2:

- 5 xpovia dibaokaAiag 2 otnv taén: ~ 550 wpeg

(L2 instructional settings).

» Time * Time

- 5xpovia og puoika meptaiiovta 2: ~ 7.000

WpPEC £kBeonc 12 (4 wpec TV nuépa) Adult-Child language Adult-Child language

O Singleton (2003) npoteivel OTL o€ development rate in evelopment rate in
) , ) , language immersion foreign language

tevoyhwaooa neplaillovta Ba xpelaotouv context contert

TIOAU TEPLOOOTEPA ATIO 5 Ypovia yla va
Katoypadouv TuXOV LOVIUEC SLadhopEC peTaly

SlapopeTIKWV NALKLWV Evapénc. .



FuatoBntn meplodoc kat pwvoloyia otn 2

Scovel (1988, 2000) vumtapyxel po evaiodBntn neplodoc yla tnv
ekpABnon tnc pwvoloyiac 2 «n mpodopd €ival To LOVO
KOULLLATL TNC YAWOOOLC TTOU OTTOULTEL VEUPOUUIKO
npoypappatiopo» (1988, o. 62).

E€ctalovtac moAAeC LEAETEC avixveuonC Eevne TPpodopac
(foreign accent) katéAnée oto cuUTEPOCUA OTL:

* OLTIpodOpPEC EEVOU NYOU elval TIBavov va avamtuxbouv
otav n N2 paBaivetal yio mpwtn dopa apyotepa otn {wn.



FuatoBntn meplodoc kat pwvoloyia otn 2

Flege (1987, 1999): oL dwvnTLKEC Katnyoplec otn 'l otaBepomolovvtal TNV nALkia
TwV 5 €w¢ 7 eTwv. MeTa oo auto, ol VEEC dwVNTIKEC avTlBEoeLg Ba TUxouv
eneéepyaoioc peow tou Nl piAtpou kat Ba eival o SUCKOAO VO EVTIOTILOTOUV Kall
va rtapaxBouv katnyopiec 2 tou eival veec (av ko oxL BloAoyika aduvatov).

To 1/3 tou dpAolou tou avBpwrvou eykedAAoOU elval aPLEPWHUEVO OTOV EAEYXO TWV
KWWNTIKWV O€ELOTATWY OTO KATW HEPOC TOU MPOCWTIOU, TWV XELALWY, TNC YAWGCOOLC
KOlL TOU AdlLoU (OAEC TTOU EUTTAEKOVTOL OTNV TTAPOy WY TOu AOyou).

Etol ouoTAveTal N EKLABNon Tou GwVNTIKOU XOpOoKTAPA HLAC KavoUpylag YAWCOoOLG
va ylvetou nAtklaka vwplic (early learners).



TL TPOKOAEL TIC YAWOOLKEC ETUTTWOELC TIOU
ovoXeTL(OVTOL LE TNV NAKLOL

* OL UTTOOTNPLKTEC TNC UTtOBEONC TNC Kploung rteplodou, dev
LUTTOPEOCQV MEXPL OTYUNC VAL EENYNOOUV PE COPNVELO TIOLEC
BloAoyLlKeEC, Un avooTPEPLUEC AANAYEC UTTOPEL VO
OVOYKOLOOUV TOV EYKEPOAO VA XPNOLLOTIOLOEL UTIOPPNTEC
(implicit) Stadkaoiec kata tnv ekpadnon tne N2 pexpt po
opLopEVN NALKia, aAAd OXL apyoTeEpAQL.

* Mwc to €€nyouv auTo;



[Awooa Kat EykePaAoC

* YuyoyAwoooAoyia:: Oco HEYAAWVOUE UTIAPXEL OTTWAELDL
nAaotikotntac (plasticity) ko StadopeTikad pEPN TNC YAWOOCOC
arnokwdlkomolouvtol o€ SLoPOPETIKA LEPN TOU EYKEPAAOU
(lateralization).

* YrtapxouVv SLapOPETIKEC ATIOYPELC WC TIPOC TO EAV UTTAPXEL KploLun Ko
gvaloOntn neplodoc yLa TNV Kataktnon tng 2.

* Ta Sebopeva delyvouv oTL N EKLAONoN HLoC KavoupyLac YAwoooc
LUITOPEL va Yivel vwpig oAU eUkoAa o puoika meptBailovia
(purposeful interaction) kol LEocw eKTETAMEVNC £EKOEONG ot M2
(immersion schools, immigration). Tote ta mowdia pabaivouv tn N2 pe
ToV 16Lo dUOLKO TpoTo o Epabav/pabaivouv tn N katd TNV
rtotdLkn nAkiaL.



[Awooa Kat EykePaAoC

* Eav Opwc n ekpaBnon tng veag YAwoooc YiveL apyoTteEpaA TOTE
n ekpadnon Ba yivel peocw tTwv YAwoolkwv piAtpwyv tnc Ml
(ouvtaén, popdoloyia, tpodopa).

* YIIEP TWV EVNALKWV: TEXVLKEC AVAAUGCNG KoL
QTMOUVNUOVEUONC, EKTIMOUV TNV aéla TS pabnong, Exouv
KlvnTpa pabnonc.



L)

AvaBewpwvtac TNV
YKI: Zuumepaopato

* H YK woxveL povo ya tnv umtoppntn (implicit
learning) ekpa®non adnpnuEVWY Sopwv.

* H umtoppntn nabnon (implicit learning)
EVEPYOTIOLELTOL O€ Eva PUOLKO TtepLBaAAov (e
EKTETAMEVN EKOeON).

* H pntn nabnon (explicit learning)
EVEPYOTIOLELTOL OE OXOALKO TIEPLBAAAOV.

. Enouequ, N anore)\eouaukornra TWV

LNXaVLIoUWY UT[OPPHTHCKOH pPNTNG Mabnong
etaptatal arno to nepLBailov pabnonc.



And the ultimate question is:

ATIO TTOLOL NALKLOL TTPETTEL
va Eekva n dtdaokaAla
N 6eVTEPNC YAWOOOC;



E¢aptatal amo moAAOUC OPAYOVTEC

e JTOYOL paONntTN: IKavoTNnTA EMKOLVWVLOC KAl AslToupyilog otn YAwooa.
Kataktwvtac pa veo YAwooo we GUOLKOC OLANTAC TNC OEV
amnoteAel oto)o yia toAAoUc podntec tne 2.

* To mpwtpo Eekivnua (early start) evexel kivduvouc, Ldlattepa yLa Toug
naOntec YA woowv nou Bewpouvrtol «deutepelovoec» (minor
languages).

* XpOvoc ekpabnonc:

- 11N 2 wpeg tnv eBdopada dev elval APKETEC OCO VWPLES KL AV

EEKLVOOULV.

- Ot peyoAUtepol NALKLOKA LaONTEC XpNOLUOTIOLOUV KOAUTEPQ TOV
XPOVO TOUC KOlL EXOUV TIPOCWTILKA KivNntpa.
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EKI.l(,xer]O_r] )\E&L)\OV(OU (and so much more)

TABLE 3.1

WHAT IS INVOLVED IN KNOWING A WORD (TYPES OF WORD KNOWLEDGE)

Form spoken
written
word parts
Meaning form and meaning
concept and
referents
associations
Use grammatical

- functions
collocations

constraints on use

(register,
frequency ...)

T X VX VR VXD VR VA VI VR VA

What

What does the word sound like?
How is the word pronounced7

What does the word look like?
How is the word written and spelled?

What parts are recognlzable in this word?

What word parts are needed to express this rneanmg"

What meaning does this word form signal?

What word form can be used to express this meaning?
What is lncluded in the concept?

items can the concept refer to"

What other words does this make us think of?

What other words could we use instead of this one?

In what patterns does the word occur?

In what patterns must we use this word?

What words or types of words occur with this one?

What words or types of words must we use with this one?

Where when and how often would we expect to meet
this word?

Where, when, and how often can we use this word?

R = receptive element; P = productive element.

(Nation, 2013, pP-49)
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Apaotnplotntec otnv Taén:
AL0OPAOTIKEC EPYAOLEC

(=N -N~N-]

Use bikes instead of cars in the
city centre.

Put Toy Swap bins in the school where
children can recycle or exchange toys.

=

o oo (E=2ad

G ¥ M scHootL

’E& =

Use the energy in the lecal gym to
make electricity for the neighbouring
school building.

FH HH H

o ScHoOoOL

L olo
DD
Every school has a large garden

where they produce their own
ingredients for school lunch

Fun facts about blue
whales

« The blue whale is around 29.5
neters long

« The blue whale is also a filter feeder

« The Blue whale eats krill

+ The blue whale can weigh up to

219,000kg

+ The blue whale’s tongue weighs as

much as an elephant

+ The blue whale’s heart wheigh up as

much as a car

+ Blue Whales, like humans, are

mammals and share many of the same
physiological traits, including the need
to breath air
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Apoaotnplotntec otnv taén:
Story and Drama

Internalize
Transfer

Explore issues

Think from within the story

Re-tell or act out (activity cycle)

Facilitate initial comprehension

Engage with the story

Make vocabulary memorable
Arouse interest, attention and curiosity

FIGURE 10.1 Scaffolding through story and drama (Read 2008: 7).
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Epyaolec o€ TALELC LIKTWV LKOWOTNTWVY

Table 6.1 Examples of difficulties in four tasks

TASK 1
Spot the differences

Find five differences between
the two pictures (A and B) of
the same castle. You can talk
together but cannot look at
each other’s pictures.

A two-way gap task

Difficulties:

e Establishing what the other

learner has or does not
have.
e Asking clarfication

; questions and insisting on

accuracy.
Realzing that the
differences need to be
carefully 1aled

TASK 2
Write a story together

Listen to a story and take notes.
Then together with your friend,
reproduce the story as close to
the original as possible.

A collaborative writing task
{dictogloss)

Difficulties

¢ Brainstorming content and
language together.

e Listening 10 and evaluating
each other’s ideas

e Making decasions about
who 1S writing, what to look
up in the dictionary and
what to ask the teacher
Working through a draft

e Notcng mistakes and
making improvements

TASK 3
Describe and draw

Learner A draws a picture of a
playground but does not show
it to learner B. Learner B asks
questions so that he/she can
reproduce the same picture.

A one-way gap task

Difficulties

. scnbing the picture in
sufficient detail so that the
hstener can make sense of
it

e Sorting out
misunderstandings, e.g. by
paraphrasing

e Listening carefully and
responding to questions

¢ Using effective
communication strategies
10 compensate for lack of

language.

TASK 4
Tell a story based on pictures

Look at the five pictures and
tell the story.

A monological task

Difficulties

e Setung the scene and
introducing the characters

e Structuring the plot step
by step, making sure
there 1s a beginning, a
middie and an ending

e Judging the nght amount
of mformation required
from the hstener’s point
of view.
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Epwtnoelc yta culntnon

Mowa Bcpata Oa pemeL va e€etaocou e Tipv dtdafoupe
veapouc N evAALKEC pabntec;

H nAwkia kot n amoktnon tne 2 cuoyxetilovtal BeTIKA;

Nwc Ba untootnpillate TN HABnon veapwv Kol EVAALKWVY
nadntwv; Awote poc mopadeLyUoTa ATTo TIC TAEELC OOLC.
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