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2 KOTTIOC 2EeLvaplou

Oa eAeyEOLPE TOULC TUTTOUC KIVATPWYV KAL TTWE PTIOPOUHE VA KPATNOOUHE
TO evoladEPOV TWV Habntwy otnv taén pac.

* Oa oulnToouHE TIC TIPOUTIOBECELC YA TN dNULIoOUPYIa KIVATPWYV, KAl TG
dladlkaaoieg TTov PTtopouv va 0dnNynoouyv og Kivntpa paénonc.

* Oa efetAooULpE TA KPLTHPLA ETTIIOOONC KAL TTPOOTIABELAC KA TTWC
UTtopoupe va ta epapPUOCOUHE OTO pAbnua pac.

Oa avadepbBoUE 0 EPEVLVEC OXETIKECG HE TA KIvNTPA TWV HaBnTtwy Kal
TPOTIOUC VA TOUC EVEPYOTIOL)OOVHE TO evdladpEPOV yLa pabnon.



[latl ol paBntecg dev £XOLV KivnTpa va
Ladouv;

e Zoupe oe pla emtoxn adBoviag Kat dikatwpatwy, ta rtadia dtapadouy yla va
Ttaipvouv KaAou¢ Babpuoug (epyacia = apolfn).

 H otaon «dev pe volalel Pmopel va oxetidetal e pabnolakeg OUCKOALEG TTOU
avTigeTwTiidouVv oL HaBNTEC KAl cUXVA TIPOTIMOUV va xapaktnpidovial wg madla
HE EAAEWPN KIVATPWY HABnong mapa we «aduvapors.

e KatdbAwn
e XapnAn autoektipnon



Kivntpa pabnong : armAoTioLNHEVO CUVEXECR

amotivation controlled motivation autonomous motivation
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Kaveva Kivntpo eAEYXOMEVO KivnNTpPO QUTOVOMO KivNTpo

(e€wtepika puBuLlOpEVO) (ecwtepka puBULLOHEVO)



ESwTtepka Kivntpa (extrinsic
motivation)

 'Otav novpteplpopd TWV HABNTWYV TTPOC TN pabnon kabodnyeital aro
evav eEWTEPLKO TTAPAYOVTA, AEYETAL OTL EXOUV EEWTEPLKA KivnTpa.

* AuTn elval gla AtyoTtepo LOAVLKI TIOLOTNTA KV TPWYV TToU oxeTideTal e
eEwteplka pubpullopevecg evepyelec. Napadeiyparta;

e 2UXVA YIVETAL VIO ATIWTEPOUC OTOXOUC OTIWCE KAAUTEPOC PULoBOC, KAAUTEPN
dOoULAELA N attAd eTTELd AVAPEVETAL ATIO AVTOUC.



Eowteplka Kivntpa
(intrinsic movitation)

To ecwWTEPLKO KivnTpo cuvdeetal he uPnAotepa emiteda
entitevéng (Vansteenkiste et al 2006).

AUTO cupBaivel 0tav ol padnteg ekvouy va padaivouy KATL
emteldn ot idloL to 6€AoLy, yivetal amo dIkN Toug eTAoyr, Kal
aroAappBavouv tnv dpactneELOTNTA TNE HAbnong.

Evag padntigtng M2 Ba eixe ecwtepka kivntpa av avedpepe OTL
paBaiveltnv 2, BeAel va pabet va tnv AAEL OTTWC 0 PUOLKOG
OMIANTAG, Kal va VIwBEeL OTL elval HEAOG TNG KOUATOUPACG TNG
(acculturation).

MeAeTeg HElXVOUV OTL TA ECWTEPLKA KIVNTPA £XOUV KEVIPLKO
POAO oTnV ekmaidevaon, KaBwg oxetidovtal e Ta akadnuaika
ETUTEVYHATA, TA BETIKA ocuvaloBpuATa Kal 6TACELC KAl TNV
PuxoAoyikn evnuepia (Levesque et al., 2004; Taylor k.d., 2014).
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[laTl OpWCE elval TOOO0 OVOKOAO VA EAEYEOVIE
Ta Klvntpa;

 E€wTeplka KivnTpa: n dpaoctnplotnTa yivetal HECO yla TNV
ETUTEVLEN ATIOTEAEOUATWY TTOU CLUXVA ATTOCLVOEOVTAL ATIO TN
dpaotnplotnta (Vansteenkiste et al., 2010).

e OLUTTOKEIPEVOL AOYOL TTOU EAEYXOUV TO KIVNTPO £XOULV TIOLKIAOUG
BaBuoug ecwTtepikeLOoNE, Ta eEWTEPLKA KivnTpa dev pubuidovtal
ATTO €vA KOl CUYKEKPLUEVO TTApAyovTa.

e Etiong avta prtopei va kupaivovtal, dgv eival otabepa -
ouvalodnuATwy eVvoxneg N vipoTtng



‘Tiati tpemeL va to padoupe;’
‘Tlwg oxetidetal AUTO PE EPEVA;’

 H artoouvdeon aro TI¢ pabnolakeg d0paoTnNPLOTNTEC UTIOPEL VA
ETINPEACEL APVNTIKA TA KivnTpa Twv padntwy (Hidi kat Harackiewicz,
2000).

e To KlvNTPO €lval Eva onUAvTiko cCUCTATIKO 0€ KABE ETIITUXNHUEVO
EKTIALOEVTIKO TTIAALOLO,

e [IANBwpPA pEAETWY CUOXETI(EL TA KiVNTPA TWV HaBnTwy pe BeTiKa
ATTOTEAECHATA OTIWCE N TTIPOCAPHOOTIKOTNTA, N IKAVOTNTA
QAVTIHETWTILONG APVNTIKWY cuvaloctnuatwy, Ta akadnuaika
eTILTELYHATA, N PUXOAOYLIKN evnueEpPla, N deopevon, N fabutepn
padnon kat n akadnuaikn evnuepia (Bye et al., 2007; Milyavskaya and
Koestner, 2010; Nunhez and Leon, 2016; Ryan and Deci, 2017; Cheon et
al., 2018; Johansen et al. 2023)



TiovpBaivel opwce 6tav cuvavtapge HadnTEC TTov dELXVOLV
eAQXLOTO N KABOAoL evdladEpoV yla pabnon;

* 2€ AUTEC TIC TIEPLUITTWOELG, Ba TIPETIEL VA TOUC KIVAOOUE TO
evoladEPOV KAVOVTAC TOUC EekaBapa Ttw e oXetideTal To UALKO HE
autouc (Brophy, 1999; Yeager et al. 2014; Canning and
Harackiewicz, 2015).

* Otav prtopouyv va avayvwpioouy OTL AUTEC OL OPACTNPLOTNTECG
£XOULV HakpoTpoBeopun N Bpaxumnpobeoun onuaoia,
npoodlopidovtal eocwtepltka pudulopeva (Vansteenkiste et al.,
2010; Jeno et al., 2019; Waterschoot et al. 2019).

* KoBwcg o AOyoc¢ yla Tn CUPHPETOX 0Tn dpactnPLoTNTA Elval TTAEOV
TILO AUTOVOHOC, N auTto-puBULIoN auth Bewpseital n mpwtn Hopdn
QUTOVOHOU KLVATPOU.



Autovopa kal EAeyxopeva Kivntpa

 ‘Otav ol pabnteg exouv avtovopua Kivntpa, 6eAouvv va acxoAnbouv
TIEPLOOOTEPO PE TNV eKTtaidevon touc (Vansteenkiste et al., 2018).

e AvtiBeta, oTav Blwvouv eAsyxopeva Kivntpa, eivat Alyotepo
ETIIHOVOL OTA KABNKOVTA TOUC KAl Ol AKAdNUAIKEC TOUC ETILOOOELG
vewwvovtal (Howard et al., 2021).

 BonBwvtag toug pabnteg/Ttpleg va douv tTnv aéla oto pabnolako
TIEPLEXOHEVO DLVOVTACG TOUG EPYyaciec/dpaoTnPLOTNTECG TTOU
LUTTOPOUV VA CUCXETIOOUV E TOV EAUTO TOUG, EXEL ATTOOELEEL OTL
avéavel Ta KivnTpa otnv TpttoBabuia ekmtaidevon (Wagner et al.,
2006; Hulleman et al., 2010; Brown et al., 2015).



H onpaocia tThg cLUCXETIONG

 ApaotTnpLOTNTA N oTtoia £lval Xpnolpun o€ aAAa kabnkovta n
epyaoieg otn wn N Toug otoxoug evocg atopou (Eccles et al.,
1983).

e Otav To TTEPLEXOUEVO CUOXETI(ETAL UE TIPOOWTILKA evdladEpovTA
Katl a&ieg, o pabntnc/Tpla Ba etAeéel va To avaALoEL Kal
aoxoAnBel ye auTo AV BLWOEL PLA TIPOOWTILKN oLVOECN UE TO
QAVTLKELPEVO.



H onpaocia tThg cLUCXETIONG

* Ot Deci et al. (1994): aviapr) epyacia = TTATWVTAC TO TIANKTPO dLa0THHATOC
HTIPOOTA ATIO £vaV UTIOAOYLOTH O€ TuXala xpovika dtacthnpata kabe ¢popd mou
epdavioTav pLa KOukKida otnv o6ovn

* 2UOXETION: N EKTEAECN AUTHC TNE acknong Ba avéatve ta emineda
OUYKEVTPWONC TOUC

e ArtoteAcopata: avadepdnke aloonueiwtn emidpaocn otnv EcwWTEPLKELON
TWV KIVINTPWV.

* Reeve et al. (2002) : pottnteg Kved kNG YAwooag (OUCXETION: TOUG OIKOUG TOUG
HadnTeQ Kvedlkng YAwooag) = auénaon oTig AUTOVOHEG HOPGEC KIVATPWV Kal
AoKnon TEPLOCOTEPNCG TTpooTIABELAC.

* Savard et al. (2013): emiAuon dLATTPOCWTIKWY TIPOBANUATWY (EAEYXOHEVN KAl
TEIPAMATIKA OpAdQ) : N TIELPAHATIKI) opada EAABE ETUTTAEOV 00NYIECG
ouoxeTidovtag To TTPOBANUA HE CEVAPLA TIPAYHATIKOTNTAC.

* Hmelpapatikn opada £3<1&e o autovopd Kivntpa, aAAd Kal HEiwon TwV
APVNTIKWY ocuvaloctnuatwy ou €90eLée N opada eAEyXOU.



[TpoUTtI00E0ELC YA TN dNULIOLPYIA KIVATPWV

KatAAAnAn cuputtiepldopa TWV EKTTALOEVTIKWV
KOl KAAN OXEON KE TOUCG HaBNTeC

Euxdaplotn Kal UTTOOTNPLKTIKA Aatpoodalpa

otnVv taén

Mabnteg avnkouv og opadeC OTIOU TO ‘epEiC’
elval TILO CNUAVTIKO ATto TOo ‘eyw’




Epeuva TARGET otnv OA\avdia

* TASK (design of learning activities)
* Authority (opportunities for decision-making)

* Recognition (being recognized, receiving feedback and
reinforcement)

* Grouping (process and procedure of grouping students)
* Evaluation (evaluating students’ learning)
* Time (pace of instruction and learning)

* 55 kaBnynteg Puokng Aywyneg kat 3150 pabnteg



Table 2. Summary of hierarchical regression analysis for variables predicting autonomous motivation.

Variables B SE B R* AR?
Step 1 .00
Gender (boys = 1, girls = 2) 02 .04 01
Age 01 01 02
Educational Type 1 ref. ref. ref.
Educational Type 2 09 .04 04*
Educational Type 3 03 .04 02
Step 2 29 .29
Gender (boys = 1, girls =2) 02 03 01
Age 00 01 .00
Educational Type 1 ref. ref. ref.
Educational Type 2 08 04 047
Educational Type 3 00 .04 .00
Task A5 03 3207
Authority 09 02 08%
Rﬂ:ﬂgniﬁnn 09 03 07
Grouping 02 03 02
Evaluation 18 03 14
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Weeldenburg G, Borghouts L, Laak Tvd,
Remmers T, Slingerland M, Vos S (2022)

IAIVIUAL L AKGEL STTUCTUTeS 10 1Ny WRICR STTUCTUres have the grearest Lmpact o stu-
dents motivation in the context of PE. Consistent with our hypothesis, students who reported

higher levels of perceived application of mastery task, authority, recognition, grouping and
evaluation teaching strategies showed higher levels of autonomous motivation and less amoti-
vation. These findings are in line with AGT theory and empirical studies which have shown



Evepyottoinon tou adladopou
uaéntn: ' Epdaon otnv
mpoomadeLla

POOR STUDENTS, RICH TEACHING

, , Fixed Mindsets Versus Growth Mindsets
* «O aveAkuoTNPAC TIPOC TNV ETILTUXLA

dev Aettoupyel. MNpemel va aveBelg TIg @
OKAAEC» (Zig Ziglar) b OR
* Heotiaon otnv mpoomabela eival | | b AR
, , * Itis all cast in stone. * Nothing is cast in stone.
GWUU-VUKW Vla TT]V ‘SV[OXUG” Twyv * | am stuck the way | am. * | can grow and change.
KlVﬁprV. * | was born this way. * DNA is not my destiny.
* | likely won't change. * | change every day.
e 2udntnote tn otabepn vootporTtia + | am always like this. * | often make changes.
* Nothing will change things. * | can change many things.

(lkavoTnTa) Kal tTn vooTpoTia
avantuénc (mpoomddela) Figure P5.1: Contrast of mindsets. S



Epdaon otnv tpoottabela

1. Xpnowomnowote tTn YAwooa tng npoomnadeiag

 "H BeAtiwor 0oL OTO TECT HOU AEEL OTL TIPAYHATIKA HEAETNOECG VL' auTto. Mmtpapo!”

e "Exelg KataBaAel TTOAAN TTpOoTIABELO OE AUTO KAL TO EKTIHW TIpayPatika.”

* "Mmtpafo Avdpea! Eipal TtoAL XapoUPEVOCG TTOU APXLOEG VA KAVELG Ta padnuata cou."

* "Ta tag KaAd. Oupunoou, Twpa epyaleocal O€ €va TILO TIPOXWPENHEVO eTTTIEDO
HaBNUATIKwy, OTtOTE Ba ocuvEXICOUE VA HEAETAUE AUTO JEXPL VA TO KATAAABELQ
evieAwc. Aev utapxel Aoyocg avnouxiag.®

2. 2uZNTAOTE TAKTIKA PHE TOUG Hadnteg tnv aéia tng mpoomadeiag Kat BeBawwdeite
OTL ouoXeTideTE TNV MPooTABeLa JE TNV ETILTUXLA.



Epdaon otnv tpoottabela

3. ATTODYTETE TOYZ XAPAKTHPIZMOY2

Artodpuyete va amoKaAeite toug pabnteg "evdueic” N"apyouc”. Avtibeta, d1daéte Toug
va arodidouv TNV ETLTUXIA KAL TNV ATtoTuxia otnv tpooTmabeila: "H mpoomnabela cou
artedwoe", "lMeploocotepn Mpoomabela Ba cou pepel KAAUTEpa amtoteAcopata”, "Ag
BpoUpE TTOLOC lval 0 KAAUTEPOC TPOTIOC yla va Bupaocat auto”.

4. XPHZIMONOIHZTE TA AAOH OETIKA

 Ta AGBn eival Lloxupa epyaieia pabnong otav avilgetwrtidovial dlayvwoTIKA avTi
aéloAoylkd. Xtidoupe Tavw ota AdBn yla va eveappuvoupe tnv pabnon otav ta
TTapouoladoVPE WC HEPOC TNCE OLOAKTIKNG dladikaoiag: "Exelg delé&el TTOAU KAAN
KATAvVONON TOU TIOTE VA XPNOLHOTIOLNCELC AUTOUC TOug U0 XpOvoug otny idla
tpotaon. Na eloat OPHWC TILO TIPOCEKTLKOC HE TIG Ae€eLg KAeLOLA."

* | had gone to school this morning before the accident happened.



Epdaon otnv tpoottabela

5. ZEXQPIZTE THN NMPOZIMAGEIA ANO THN ENIAOZH
e OLBaBuol oAU cuxva evioxuouv £va oTatlko cuvoAo avtiAnPewy (fixed mindset)

* "OLBaBpoi dev urtopovV va TtAapEXOLV ETIAPKWC Pl OAOKANPWHEVN €IKOVA atodoong eTeELdN
TtoAAOL ekTtaldeUTIKOL TTpooTIaBoUV va KAAUP oLV Ttapa TTOAAEC TITUXEC TOU £EeTAlOPEVOU
UALKOU O€ gvav TEOT, KATL TTOU KaBlotd SVUOKOAN TN peTPNnon tng tpoodou” (Watson 2019).

Mua KaAUTepn eTtiAoyn iowg Ba ntav va divovtal duo Eexwplotol Babpuoli: evagyla tnv emidoon
Kal evag yla tnv poottabeta. Autr n Aoy 6a AVoel To SIANUUA TWV EKTTALOEUTIKWY TTOU
£Xouv dUOoKOAiLa va BaBpoAoyricouv pabnteg oL ottolol:

a) lowg yvwpidouv TNV VAN aAAQ €XOUV KK artodoaon OTIC EETATELC AOYW AyX0UG eEeTACEWY
B) N'vwpidouv TNV VAN AAAQ dev KAVOULV TIC EPYACiA TOUC OTO OTIITL

y) Elval cuveTeic Kat KAvouy TIC EPYACIEC TOUC OTO OTIITL AAAA £XOUV HELWHEVN KAaTtavonon tng
LANG



Epdaon otnv tpoottabela

« O Baduogenidoong Ba avtipoowTtevEL TOV BABHO KATAVONONCG TOU Hadnuatog
OTIWC ATTOOELKVUETAL ATIO TA ATIOTEAECUATA HETPWYV OTIWC £EETATELG, EPYACIEC OTNV
Taén, armodoon o€ TEOT EVOTNTACG, qUiz, KATL.

O BaBuog mpoomaderag Ba avIlPOoWTIEVEL TO TNV CUPHPETOXN oTnV TAén, TNV
tpoBupia va douAcePouv o€ OPADEC, TNV AVIIHETWTILON AKAONHAIKWY T(POKANCEWY,
TNV Itpobupuia va doUAEP oLV TIEPLOCOTEPO YIA VA BEATIWOOUYV TIC EPYACLEC KAL TOUG
BaBpuoug, KAT.

* Av evag pabntng/Tpla €xel A otnv Katavonon tng vAng kat l otnv tpoomabela, Tote
TO TIPOBANUA PTtopEl va eival OTL Bapletatl Kat dev €xeL KivnTpa va OOUAEPEL. 2KOTIOC
pHag elval va Kavoupe ta pabnuata yia autoug Tio TIRPOKANTLIKA KAl EAKUOTIKA WOTE va
KAataBAAAouvyv TIEpPLOCOTEPN TTPOCTIABELA OTN pABnon Toug .



Kottnpwa BaBuoAoynong: Etmtidoon

Katavonon'YAng:
A&loAoynon tng Lkavotntag
TOUu padntn/Tplagva
kataAaBaivel kat va
eneepyadetal TI¢ Bacikeg
€VVOLEC TOU pabnpuaroc.

A&loAdynon: H duvatotnta
TOU pabnth/Tplag va
aélohoynoel pebBodoug, LOEEC
Kal AUOELG Kal va uTtooTtnpiéel
TIC ATTOYELG TOU PE AOYLKN Kal
otolxeia.

Edapuoyn Nnvwoewv: O
BaBuog otov omoio 0
HaBntng ymopei va
edappooceL tn Bewpia oe
TIPAKTIKEG KATAOTACELG N
TtpoBARuata.

Entidoon o€ Teot kat Kouid:
OLBaBpoi mou AapyBavel o
HaBNTNg o€ ypamteg
a&loAoynoELG TTOU HETPOUV
TNV AUeon yvwon tng VANC.

AvdaAuon: H ikavotnta tou
paéntn va avaAvuel cUVBEeTEC
10€ec N MPoBAnRuaTa Kat va
dlakpivel peTaéL Twyv
ONUAVTIKWY KAl TwV AlyoTEPO
ONUAVTIKWY TTANPOPOPLWV.

Mowtnta Epyacwwyv: H
Trolotnta Kat n egfaduvon
TTOU ETIOELKVUEL O HABNTAC

O€ gPYyaoieg KAl Epya Tov
aTalttouV Jakpoxpovia
TTpooTtabela Kat avantuén.

2uvOetkn Ikavotnta: H
LKavoTnTa va cuvBeTeL Kal va
ouvdudalel TAnpodopiegyla
va ONULIOUPYNCELKATLVEOD )
VA TIPOTEIVEL TIPWTOTUTIEG
AVoELG.

Mapovuoiacelg: H ikavotnta
TOU pabnth/Tplag va
Ttapouactalel TG YVWOELG TOU
TTPODOPLKA ] HECW OTITIKWYV
HEOWV PE cadrvela Kal
TELOTIKOTNTA.




Kottnplwa BabuoAoynonc: lNpoomabela

Zuppetoxn Kat EpmtAokn:
TakTIkA EUTIAOKN O€
dpactTnPLOTNTEC TNE TAENG,
oulnNTNOELC KAl Epyaciec.
Emidelén mepLlEpyelag kat
BeAnong ywa padnon.

Zuvenewa: Emidelén otabepov
eTUEdOL IpooTIabelag Kat
adooiwong KaboAn tn ddpkela
TOU Yabrpuatog n Tou £pyou, avti
yla KOPUPWOELG KAL TITWOELG
EUTTIAOKNAC.

Mowétnta Epyaciag: H
evOEAEXNC KAL AETTTOPEPNC
UTtOBOAN NG epyaciac.
Mnyaivovtag mepa arno Tig
ENAXLOTEG ATIALTAOELG KL
emudelkvuovtag Badog
Katavonong.

Aveaptnoia kat MpwtoBouAia:
AvaAnyn euBuvnc yla tn 3k Tou
paénon, avalntnon mpocbeTwy
TIOPWV Kal BETovtag epwthuata
otav eival artapaitnto.

BeAtiwon kat Mpdodog:
Entidel&n avamtuéng kat
BeAtiwong pe tnv mapodo Tou
Xpovou. Kavovtag BApata mpog
TN pabnon kat Tnv avamntuén
oelotnTwy, avegdptnta amo To
onuelo ekkivnong.

TApnon Odnywwyv Kat
MpoBecpwwyv: NpooeKTIKN
akoAoUBnon Twv o0dnylwy Kat
UTTOBOAN TWV EPYACIWV
eyKaipwec.

Zuvepyaoia kat Opadikn
Epyacia: AltoteAeopatikn
gpyacia pe aloug, cuvelodpopa
o€ OPAdLIKEC Epyaciec Kal
uTtooTNPLEN OTOUCG CUPMABNTEG.

Anploupylkotnta Kat
KawoTtopia: Epappoyn véwv
1OEWV Kal Ttpooeyyioewyv otnVv

epyaocia, emidelEn dNUIOLPYIKNAG
oKEYPNC Kal Lkavotntag va
Ttpooeyyilel TpoBAnpata ano
OLadOPETIKEC OTITIKEG.




ATIOTEAECUATIKI TIPOOEYYLON OTN
BaBpoAoynon ettidoon¢ Kal TtpooTtadelag

* H BaBpoAoynon emidoong PTTOPEL va eival TILo KATAAANAN yLa
aBnpaTa He CUYKEKPLUEVEG ATTAVTNOELG Kal oadEl OTOXOUC.

* H BaBuoAoynon mtpoomabelag Pmopel va tpoohEPEL PLa TILO
OAOKANPWHEVN EIKOVA TNC OECHELONCG KAL TTPOOOOL VoG Hadntn.

* Hxpnon kKat tTwv 0U0 TIPOCEYYIOEWYV IOWC TIPOCPEPEL PLA TILO
oAOKANpwpevn aéloAoynon tng arrodoong tou padntn.



2.€ TIola padnuata eivat 1o KataAAnAn n
BaBpoAoynon ettiidoonc;

e Katavonon OLUYKEKPLUEVWYV YWWOEWYV Kal aéloAoynon He
vetpnolpa artoteAcopata: Mabnuatika, Puoikeg Emiotnpeg,
—evec Awooeg, lotopla, l’ewypadlia, NAnpodopkn.

 H BaBpoAoynon tpoomabelag eivat tdavikn yla pabnuata rtou n
aéloAOynon Tn¢ TPOOCWTILKN G TtpooTtadelag, Tng 0EcHELONG, KAL TNG
dladlkaoiag pabnong eival To d0Lo CNUAVTLKH 000 Kal TO TEALKO
artoteAeopa.

e Texvn, Puolkn Aywyn, OHAOLKEC EPYACLES, EPYACTNPLAKECR
ETILOTNMEC, HOUOLKN Kal Beatpo



AwoTE ETIAOVEC

A
A Few Effective Uses of Choice

Simple Choices

More Complex Cholices

= 1st grade, music: Students choose one of three
percussion instruments to explore for five minutes:
symbols. triangles, or rivwthm sticks.

= 1st grade. reading: Students study an author of their
choice over the course of two weeks. They both choose
the author and select the books they want to explore.

= 4th grade, reading: Students choose a good place
in the ctassroom to read during reading workshop.
The spot must be physically comfortable and a place
where they can focus on their reading.

= 5th grade, math: Students design their own quilt
square design using pattern blocks. Each design must
incorporate the various geometric principles studied
in the wnit.

= 8th grade, science: Students watch the same video
about Newton’s Third Law of Motion. They choose
one of three note-taking sheets to capture important
informartion.

= 8th grade, science: Students use clay and
toothpicks to construct three different molecules
(of 30 possible options), demonstrating how atoms
join together.

= 1 2th grade, science: Students either draw a comic
strip, create a diagram, or write an explanation about
what happens to trash to reinforce what they've been
learning.

= 12th grade, senior project: Students have 11 weeks
to work on a cross-curricular research project of their
choice.

Anderson, M. (2016)




Ettirtedo AvokoAlac

1.1
The Zone of Proximal Development and Engagement
Level of Challenge Student Engagement
Learning is too hard. Excessive frustration leads to disengagement.

Learning is appropriatety challenging | Joyful challenge leads to high engagement.
(zone of proximal development).

Learning is too easy. Excessive boredom leads to disengagement.




[TpakTikEC TtEIBapXLOC

2.2
Discipline Practices to Avoid and Try

Instead of . ..

Ty...

* Public systems. Names on the board, red/yellow/
green lights, and so on make students” discipline
challenges public, often causing shame, anxiety,

or rebellion.

* Collaborative rules. Create rules together with
your students, asking them for input into the kinds of
common expectations that will help create a caring
community where kids can do great work.

* Yelling. When adults yell in anger or frustration, they
have lost control and are frying to intimidate students.
Yelling should be reserved for stopping a behavior that
is unsafe (like a student about to punch another).

* Modeling. Teach students positive expectations,
have them practice, and repeat as needed.

* Punishing. The notion that kids will behave well
only when made to feel bad is nonsensical. This is one
of the most commonly used discipline practices, and if
it worked, we'd know by now.

* Respectful consequences. Did someone do a
sloppy job on a piece of work? They should redo it. Did

someone say something mean to someone else? They
should make amends. Keep consequences simple and
about fixing mistakes, not paying for them.
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2.3

Language to Avoid and to Try

Context

Instead of . ..

A class is about to brainstorm
possible choices for an upcoming
Lt

“Who has a great idea to share?”
(Worrying their idea isn't great,
some students may not volunteer
an idea.)

“Who has an idea to share?"

Students are about to choose
an article about the Amazon
Rainforest to read.

“This first article is really easy,
and this third article is really
challenging.” (Some Kids may
choose one that’s too hard im an
attempt to impress.)

“Look through each of these
articles and decide which will be
the best fit for you. They all have
great information in them!"

A few students are supposed to
be cleaning up a work space. Only
one of them is.

Look at how well Markus
cleaning up! (Markus may feel
embarrassed, his peers resentful.)

“Remember, everyone should be
cleaning up right now."

Students are finding the area of
various triangles. Jeannie is staring
out the window.

"Jeannie? You ve only done three
problems? Most Kids have already
done six or seven . . . you need to
speed up!” (Emphasizes speed and
comparison, may foster anxiety or
feelings of inadequacy.)

“Jeannie, refocus. Let me know if
you need any help.”
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3.2

Suggestions for Positive Feedback

Values to Promote

Instead of ...

Intrinsic motivation is more
important than teacher-pleasing.

“Wow! That is an amazing poem! I'm
so proud of you!™

“Wow! That is an amazing poem!
You must be so proud of your
work!™

Hard work (not innate intelligence)
is the key to success.

“You got that tough math problem
right! You're so smart!™

“¥ou just worked on that one math
problem for a long time, and you

got it!”

Self-reflection and self-
assessment are important.

“Let me tell you what | think about
your work."

“What are some qualities of your
work that you are most pleased
with?™

The good of the group is
motivation for teamwork.

“I love the way you are working
together as a team!"™

“¥You're really working together as a
team. That's helping you get some
great work done!"

Students should listen to each
other.

Student responds to a question:
*I think Lincoln is the best
president.”

Teacher echoes: “Lincoln!™

Student responds to a gquestion:
“I think Lincoln is the best
president.”

Teacher: (Nods in recognition.)

Quality work, not compliance,
should drive effort.

*“To earn full credit for these problems,
you have to show me your work."

“Show your work to illustrate how
you thought through each problem.™
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3.3

Suggestions for Constructive Feedback

Context

Instead of ...

Try...

To a sports team getting ready for a
big game . . . (replace criticism with
encouragement)

“That was horrible! We’ll never
advance in the playoffs if we
keep playing like that!”

“That play still needs a lot of work. We're
going to need to give that some extra
work so we're ready for the playoffs.”™

In a conference about a piece of
writing . . . (replace accusation with
suggestion)

“Why haven't you added more
detall to this piece? We spent
a lot of time this week working
on adding detail, and you
haven't done it yet!”

“Think about some of the work we've
done this week on how to add detail.
As you look at your plece of writing,
where are some places you think
detail might help?”

With a small group that seems to be
floundering with a task . . . (replace
negative assumption with positive one)

“You guys are really fooling
around and wasting time.
Knock it off.”

“It looks like your group is struggling.
What can | do to help you get back
on track?

For a student who is upset about
doing poorly on an assignment . . .
(replace quiit with empathy)

“I'm so disappointed in you.
You could have done much
better.”

“I know you're upset. Let’s think
together about what you can do to
improve this.”
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3.4
Incentive vs. Celebration

Instead of ...

Try...

(On Monday) We 've got a lot of work to do in order to be
ready to publish our fairy tales in our class anthology.
If you work really hard and get a lot done, we'll watch
4 great falry tale movie, The Princess Bride, as a reward.

(On Friday) Phew! We've put in a lot of hard work this

week and accomplished a lot. We're ready to put together
our class anthology! Let's celebrate! We're going o wach
one of the great fairy tales of all ime: The Princess Brice!
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3.5
Examples of Purposeful Work

Grade 1, Science: Waves, Light, and Sound
Plan and conduct investigations to determine
the effect of placing objects made with different
materials in the path of a beam of light.

Tap into Natural Curiosity
“Have you ever noticed that different kinds of materials affect

light differently? Some let light pass through, some let a
little bit of light through, some block light, and some reflect
it. You're going to get to choose a whole bunch of different
materials to explore today to check that out!”

Grade 5, Reading: Analyzing Fiction Critically
During a genre study of fantasy and science
fiction writing, students will choose a text to
explore and examine critically.

Reinforce Benefit
“You can get so much more out of a book if you read it
critically. During our next genre study, you're going to get to
choose a book in the fantasy or science fiction genre and
read it closely, examining characters, exploring themes, and
considering how authors were inspired.”

Grade 8, Writing: Research Citations
"Quote or paraphrase the data and conclusions
of others while avoiding plagiarism and
following a standard format for citation™ (CCSS.
ELA-Literacy.W.8.8).

Place in the Context of More Purposeful Work
“Citing sources can sometimes feel tedious, but it's a really
important part of your research projects. It gives credit where
credit is due and helps your research be both more legitimate
and legal.”

Grade 11: Geometry
Students will apply sine and cosine functions to
real-world problems.

Connect to Real-World Learning
“Professionals in many fields use sine and cosine functions
to solve problems. Today, you're going to choose one that
interests you. You can work on one involving tides, Ferris
wheels, or surveying.”
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3.6
World Religion Research and Project Guide

Name: \facy Religlon: 7aoism

Questions about History (10 pts.)

i Ren did  Taowsm start?
- Ro starteda st#

WRere did it first Begin? pis.

Questions about Beliefs (10 pts.)

HWRat are tie most emportant beliefs n Taorsm?
oo dvd” those Selocfs start?
s thiere a book (Tike the Babile) that tells the beliefs?

pts.

Questions about Practices (10 pts.)

M hat do Taoests dos
HRat s ot (e to be a Kad s Taocism?
Are there Rolddays? WRat are they? pits.

Projects to Share (20 pts.)

T imeltne (Ristory)
Frezi (Belicfs and practices)
Fecture book (belie)fs and practices) pits.

Comments
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H dnuloupyia BeTikwyv oxeoewyV €ival mnyn evappuvong yia
HaBnNTECG TTOL £XOLV AlyOTEPQA KivnTpa padnonc.

* APXLKQ, VOLOOTEITE TIEPLOCOTEPO VLA TOUCG HaBNTEG TTApA yLa TO
TIEPLEXOUEVO TOUL paBnpatocg oag

 Apnote Toug va oag yvwploouy tpaypatika
 Mdabete yla ta evdolapepovta Tou KABe pabntn
* [LOPTAOTE TIC ETUTUXLEC TOUC KL EVOAPPUVETE TOUG

* H KplTIkn Ttavta va yivetal yeoca o Betika tAaiola (constructive
criticism)



2TPATNYIKEG YL TNV
AVATITUEN OXECEWV

1. Na eiote auBevtikoli: «[eg pou mwe atoBdaveoal, avti va pe Koltadelg
BUPWMEVOC KAl Va apveioal va KAVELG TNV Epyacia cou».

2. MNeite otoug pABNTEC/TPLECG OTL Elval TILO CNUAVTIKOL aTto tn cuptepldopa
TOUG.

3. Zntnote avatpododotnon amno toug padntecg: «MNwe prmopw va os Bonbrow
VA TIETUXELG TO OTOXO0 O0U;», «YTIAPXEL KATL TIOL dev KaTAAaBeg onpepa kat Ba
NBeAeg va oto e€nynow PE Teplocotepa mapadeiypata;»

4. Awote onpelwpata ektignong: «Me €kave oAU XapoUHEVO TIOU
OUMUETEIXEC OTNV epyacia Tng TA&ng onuepar, «Eipatl ToAL evxaplotnueEvn pe
TNV pooTtddela tou EBAAEC OTNV EPYACia COU».

5. EvBappuvete Toug pabnteg/tpleg va otnpidouv o €vag tov aAAo.

Y

S &
= )
& )

Be a little silly
sometimes

Strategies For Building
Relationships with Learners

0000 20000 90000 ¢ TONR

Mate sure your eyes

Look for the 1 Remember little things
positive every day light up when you about their lives
see them
Greetbynameevery  Invitestudentstoeat  Don't fake tough days
morning lunch with you personally
Go to sports Apologize when you Tell them you care
games or activities messup about them




2YMIMEPAZMATA:
[Tw¢ va evioxVoouUE Ta KlvnTpa pabnong

 EvBappuvoupe peow tNG pABNong
e AltodEVYOUHE TNV povoTovia

* [lpoocBeTOLE TIOKIALA OPACTNPLOTATWY (CLXVA KALVOUPLEG YL
AUTOULC) YL VA KPATHOOUHE TO evoladEPOV TOUG YA padnon

* EputtAekoupe Toug Habnteg otn dladlkaoia tng pabnong

e OpyavwVvoupE TNV TAEN ME TETOLO TPOTIO OUTWCE WOTE va
eEUTINPETEL TIC AVAYKEC TNG padnong

e KAvoupe — TtEPLOTACLAKA - KATL ATIPOCUEVO



2YMIMEPAZMATA:
[Tw¢ va evioxVoouUE Ta KlvnTpa pabnong

Kavoupe tig dpaotnplotnteg d1ackedAOTIKEG Kal evoladpEPOV yla TNV NALKIA TOUG

EmtiAeyoupe € 6pyacmac TTOU artattouyv vonTikn dlepyacia Kat cwpatikn Kivnon (edika
HE PIKPA TTal

Alvoupe poAoug o€ KABe padntn

Evnuepwvoupe Toug pabnteg yia Tig EpYacieg TOUG PE Evav KivnTpo Kat OxL Ue
ATEANTIKO N BAPETO TPOTIO

EEnyoupe Tov OKOTIO TNG KABE epyaciag Kal ylati eival ocnpavtikn

EvBappuvoupe toug pabnteg va kpatouy eva eBdopadiaio NUEPOAOYLO OTIou BEToLY
OTOXO0UG

EvBappuvoupe toug padnteg/tpleg divovrag epdaon ota duvata Toug ocnueia
EvBappuvoupue tTnv BTk auto-aéloAoynon
Alvoupe emtifpaBevoelg



[nyeg

* Anderson, M. (2016). Learning to Choose, Choosing to Learn: the key to student motivation &
achievement. Alexandria, VA: ASCD.

* Brophy, J. (1999). Toward a model of the value aspects of motivation in education: developing
appreciation for particular learning domains and activities. Educ. Psychol. 34, 75-85. doi:
10.1207/s15326985ep3402_1

 Brown, E. R., Smith, J. L., Thoman, D. B., Allen, J. M., and Muragishi, G. (2015). From bench to bedside: a
communal utility value intervention to enhance students’ biomedical science motivation. J. Educ.
Psychol. 107,1116-1135. doi: 10.1037/edu0000033

* Bye, D., Pushkar, D., and Conway, M. (2007). Motivation, interest, and positive affect in traditional and
nontraditional undergraduate students. Adult Educ. Q. 57, 141-158. doi: 10.1177/0741713606294235

 Canning, E. A., and Harackiewicz, J. M. (2015). Teach it, don’t preach it: the differential effects of
directly communicated and self-generated utility-value information. Motiv. Sci. 1, 47-71. doi:
10.1037/mot0000015

* Cheon, S. H., Reeve, J., Leg, Y., and Lee, J. (2018). Why autonomy-supportive interventions work:
explaining the professional development of teachers” motivating style. Teach. Teach. Educ. 69, 43-51.
doi: 10.1016/j.tate.2017.09.022



[nyeg

* Collier, L. (2015). Grabbing students. American Psychological Association Monitor 46(6):58.
Assessed at www.apa.org/monitor/2015/06/grabbing-students  on 10 April 2024

* Deci, E. L., Eghrari, H., Patrick, B. C., and Leone, D. (1994). Facilitating internalization: the
self-determination theory perspective. J. Pers. 62, 119-142. doi: 10.1111/j.1467-
6494.1994.tb00797

* Dornyei, Z. (2013). Motivational Strategies in the Language Classroom. Cambridge:
Cambridge University Press.

* Dweck, C. (2016). Mindset: The new psychology of success. New York: Random House.

* Eccles, ). S., Adler, T. F., Futterman, R., Goff, S. B., Kaczala, C. M., Meece, J. L., et al. (1983).
“Expectancies, values, and academic behaviors” in Achievement and achievement
motivation. ed. J. T. Spence (San Francisco, CA: Freeman)

* Hidi, S., and Harackiewicz, J. M. (2000). Motivating the academically unmotivated: a critical
issue for the 21st century. Rev. Educ. Res. 70, 151-179. doi: 10.3102/00346543070002151

* Howard, J. L., Bureau, J., Guay, F., Chong, J., and Ryan, R. M. (2021). Student motivation and
associated outcomes: a meta-analysis from self-determination theory. Perspect. Psychol.
Sci. J. Assoc. Psychol. Sci. 16, 1300-1323. doi: 10.1177/1745691620966789

41



[nyeg

 Hulleman, C. S., Godes, O., Hendricks, B. L., and Harackiewicz, J. M. (2010). Enhancing interest and
performance with a utility value intervention. J. Educ. Psychol. 102, 880-895. doi: 10.1037/a0019506

* Jeno, L. M., Vandvik, V., Eliassen, S., and Grytnes, J.-A. (2019). Testing the novelty effect of an m-
learning tool on internalization and achievement: a self-determination theory approach. Comput. Educ.
128, 398-413. doi: 10.1016/j.compedu.2018.10.008

* Johansen MO, Eliassen S and Jeno LM (2023) “Why is this relevant for me?”: increasing content
relevance enhances student motivation and vitality. Front. Psychol. 14:1184804. doi:
10.3389/fpsyg.2023.1184804

* Malvik, C. (2020). 4 types of learning styles: How to accommodate a diverse group of students.
ég/cze/séséled from https://www.rasmussen.edu/degrees/education/blog/types-of-learning-styles/ on

 Mendler, A.N. (2021). Motivating students who don’t care. Bloomington: The Solution Tree Press.

* Milyavskaya, M., and Koestner, R. (2010). Psychological needs, motivation, and well-being: a test of
self-determination theory across multiple domains. Personal. Individ. Differ. 50, 387-391. doi:
10.1016/j.paid.2010.10.029



[nyeg

* Nunfez, J. L., and Ledn, J. (2016). The mediating effect of intrinsic motivation to learn on the relationship
between student’s autonomy support and vitality and deep learning. Span. J. Psychol. 19, 1-8. doi:
10.1017/sjp.2016.43

* Reeve, J., Jang, H., Hardre, P., and Omura, M. (2002). Providing a rationale in an autonomy-supportive
way as a strategy to motivate others during an uninteresting activity. Motiv. Emot. 26, 183-207/. doi:
10.1023/A:1021711629417

* Ryan, R. M., and Deci, E. L. (2017). Self-determination theory — Basic psychological needs in motivation,
development and wellness, New York, NY, The Guilford Press.

* Savard, A., Joussemet, M., Pelletier, L. G., and Mageau, G. A. (2013). The benefits of autonomy support
for adolescents with severe emotional and behavioral problems. Motiv. Emot. 37, 688-700. doi:
10.1007/s11031-013-9351-8

* Vansteenkiste, M., Lens, W., and Deci, E.L. (2006) Intrinsic versus extrinsic goal contents in self-
2$t%rgﬂéqation theory: another look at the quality of academic motivation. Educational Psychologist,

* Vansteenkiste, M., Niemiec, C. P., and Soenens, B. (2010). The development of the five mini-theories of
self-determination theory: an historical overview, emerging trends, and future directions. Adv. Motiv.
Achiev. 16A, 105-165. doi: 10.1108/S0749-7423(2010)000016A007



[nyeg

* Vansteenkiste, M., Aeltrman, N., Haerens, L., and Patall, E. (2018). Fostering personal
meaning and self-relevance: a self-determination theory perspective on internalization. J.
Exp Educ. 86, 30-49. doi: 10.1080/00220973.2017.1381067

. gner T., Kegan, R., Lahey, L., Lemons, R. W., Garnier, J., Helsing, D., et al. (2006). Change
lea ershlp Apractlcalgw eto transformlng our schools. San FranC|sco CA: Jossey-Bass.

* Waterschoot, J., Vansteenkiste, M., and Soenens, B. (2019). The effects of experimentally
induced choice on elementary school childrens’ intrinsic motivation: the moderatlng role of
indecisiveness and teacher-student relatedness. J. Exp. Child Psychol. 188, 1-23. doi:
10.1016/j.jecp.2019.104692

* Weeldenburg G, BorghoutsL Laak Tvd, Remmers T, Slingerland M, Vos S (2022) TARGETIng
secondary school students’ motivation towards physma education: The role of student-
perceived mastery climate teaching strategies. PLoS ONE 17(9): e0274964.
https://doi.org/10.1371/journal.pone.0274964

* Yeager, D. S., Henderson, M. D., Paunesku, D., Walton, G. M., D’Mello, S., Spitzer, B. J., et al.
(2014). Borin butlmportant a self-transcendent purpose forlearnlngfosters academic self-
regulation. J. Pers. Soc. Psychol. 107, 559-580. doi: 10.1037/a0037637



https://doi.org/10.1371/journal.pone.0274964

https://forms.gle/V2Bypu68bigs7yCNA



https://forms.gle/V2Bypu68biqs7yCNA

	Slide 1: Θεωρίες Κινήτρων και Ενεργοποίηση του Αδιάφορου Μαθητή
	Slide 2: Σκοπός Σεμιναρίου 
	Slide 3: Γιατί οι μαθητές δεν έχουν κίνητρα να μάθουν; 
	Slide 4: Κίνητρα μάθησης : απλοποιημένο συνεχές 
	Slide 5: Εξωτερικά κίνητρα (extrinsic motivation) 
	Slide 6: Εσωτερικά κίνητρα (intrinsic movitation)
	Slide 7: Intrinsic versus Extrinsic Motivation
	Slide 8: Γιατί όμως είναι τόσο δύσκολο να ελέγξουμε τα κίνητρα; 
	Slide 9: ‘Γιατί πρέπει να το μάθουμε;’ ‘Πως σχετίζεται αυτό με εμένα;’ 
	Slide 10: Τι συμβαίνει όμως όταν συναντάμε μαθητές που δείχνουν ελάχιστο ή καθόλου ενδιαφέρον για μάθηση; 
	Slide 11: Αυτόνομα και Ελεγχόμενα Κίνητρα
	Slide 12: Η σημασία της συσχέτισης
	Slide 13: Η σημασία της συσχέτισης
	Slide 14:  Προϋποθέσεις για τη δημιουργία κινήτρων
	Slide 15: Ερεύνα TARGET στην Ολλανδία  
	Slide 16
	Slide 17: Weeldenburg G, Borghouts L, Laak Tvd, Remmers T, Slingerland M, Vos S (2022) 
	Slide 18: Ενεργοποίηση του αδιάφορου μαθητή: Έμφαση στην προσπάθεια 
	Slide 19:  Έμφαση στην προσπάθεια
	Slide 20: Έμφαση στην προσπάθεια
	Slide 21:  Έμφαση στην προσπάθεια
	Slide 22:  Έμφαση στην προσπάθεια
	Slide 23: Κριτήρια Bαθμολόγησης:  Eπίδοση 
	Slide 24: Kριτήρια Βαθμολόγησης: Προσπάθεια
	Slide 25: Aποτελεσματική προσέγγιση στη βαθμολόγηση επίδοσης και προσπάθειας
	Slide 26: Σε ποια μαθήματα είναι πιο κατάλληλη η βαθμολόγηση επίδοσης;
	Slide 27: Δώστε επιλογές
	Slide 28: Επίπεδο Δυσκολίας
	Slide 29: Πρακτικές πειθαρχίας
	Slide 30: Χρήση γλώσσας 
	Slide 31: Θετική ανατροφοδότηση
	Slide 32: Εποικοδομητική ανατροφοδότηση
	Slide 33: Γιορτάστε αυτό που έχετε επιτύχει
	Slide 34: Συσχέτιση 
	Slide 35: Βαθμολογία και ατομίκευση 
	Slide 36: Ανάπτυξη Σχέσεων
	Slide 37: Στρατηγικές για την ανάπτυξη σχέσεων 
	Slide 38: ΣΥΜΠΕΡΑΣΜΑΤΑ: Πως να ενισχύσουμε τα κίνητρα μάθησης 
	Slide 39: ΣΥΜΠΕΡΑΣΜΑΤΑ: Πως να ενισχύσουμε τα κίνητρα μάθησης 
	Slide 40: Πηγές
	Slide 41: Πηγές
	Slide 42: Πηγές
	Slide 43: Πηγές
	Slide 44: Πηγές
	Slide 45: https://forms.gle/V2Bypu68biqs7yCNA

